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Chapter  Summary 

Benefits  of  Second  Language  Learning 
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Bloom's  Taxonomy 


Benefits  of  Second  Language  Learning 

In  North  America,  the  1990s  was  a  decade  of  renewed  interest  in  language 
learning.  There  is  a  growing  appreciation  of  the  role  that  multilingual  individuals 
can  play  in  an  increasingly  diverse  society,  and  there  is  a  greater  understanding  of 
the  academic  and  cognitive  benefits  of  learning  other  languages.  The  last  decade 
has  seen  an  emerging  global  interest  in  international  languages  and  second 
language  education.  This  has  led  researchers,  policymakers,  educators,  employers, 
parents  and  the  media  to  re-examine  the  advantages  of  learning  additional 
languages. 

Increased  research  on  brain  development  has  focused  attention  on  learning 
processes  and  developmental  issues.  Some  of  this  research  has  analyzed  the  effects 
of  language  acquisition  on  the  brain.  The  results  of  these  studies  have  generated 
interest  in  how  early  learning  experiences,  including  first  and  second  language 
acquisition,  promote  cognitive  development.  Most  experts  agree  that  making  it 
possible  for  children  to  leam  a  second  language  early  in  life  and  beyond  is  entirely 
beneficial.  A  summary  of  the  many  benefits  of  learning  a  second  language  follows. 


Benefits  of  Second  Language  Learning:  Adapted  from  Kathleen  M.  Marcos,  "Second  Language  Learning:   Everyone  Can 
Benefit."  The  ERIC  Review  6.  I  (Fall  1998),  pp.  2,  3. 
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A  Means  of  Communication 


Ukrainian  is  spoken  by  more  than  50  million  people  in  the  world  living  in  places 
such  as  Ukraine,  Russia,  Poland,  Argentina,  Brazil,  Canada,  the  United  Kingdom 
and  the  United  States  of  America.  Ukrainian  is  closely  related  to  other  Slavic 
languages  and  since  there  are  almost  300  million  people  in  the  world  who  speak  a 
Slavic  language,  Ukrainian  can  be  an  important  key  to  communication  in  many 
parts  of  the  world.  Speakers  of  Ukrainian  can  communicate  in  many  countries  in 
Europe;  i.e.,  Belarus,  Bosnia,  Bulgaria,  Croatia,  Czech  Republic,  Macedonia, 
Poland,  Russia,  Serbia,  Slovakia  and  Slovenia.   Learning  Ukrainian  therefore  opens 
many  doors  for  communicating  with  others  around  the  world. 


Personal  Benefits 


An  obvious  advantage  of  knowing  more  than  one  language  is  having  expanded 
access  to  people  and  resources.  Individuals  who  speak  and  read  more  than  one 
language  have  the  ability  to  communicate  with  more  people  and  read  more 
literature,  and  benefit  more  fully  from  travel  to  other  countries.   Introducing 
students  to  alternative  ways  of  expressing  themselves  and  to  different  cultures 
gives  greater  depth  to  their  understanding  of  the  human  experience  by  fostering  an 
appreciation  for  the  customs  and  achievements  of  people  beyond  their  own 
communities.  In  many  cases,  the  learning  of  a  second  language  can  strengthen  the 
personal  connection  to  the  language  and  culture  of  one's  own  heritage.  Knowledge 
of  a  second  language  can  also  give  people  a  competitive  advantage  in  the  work 
force  by  opening  up  additional  job  opportunities  (Villano  1996). 

For  many  people,  there's  something  inherently  enjoyable  about  successfully 
communicating  in  another  language.  Learning  a  new  language  can  be  an  intensely 
challenging  and  rewarding  experience. 


Cognitive  Benefits 


Some  researchers  suggest  that  students  who  receive  second  language  instruction  are 
more  creative  and  better  at  solving  complex  problems  than  those  who  do  not 
( Bamford  and  Mizokawa  1 99 1 ).  Other  studies  suggest  that  bilingual  individuals 
outperform  similar  monolinguals  on  both  verbal  and  nonverbal  tests  of  intelligence, 
which  raises  the  question  of  whether  ability  in  more  than  one  language  enables 
individuals  to  achieve  greater  intellectual  flexibility  (Bruck,  Lambert  and  Tucker 
1974;  Hakuta  1986;  Weatherford  1986). 


Academic  Benefits 


Parents  and  educators  sometimes  express  concern  that  learning  a  second  language 
will  have  a  detrimental  effect  on  students'  reading  and  verbal  abilities  in  English; 
however,  several  studies  suggest  the  opposite.  Knowing  a  second  language, 
according  to  the  latest  research  on  reading,  can  help  children  comprehend  written 
languages  faster  and  possibly  learn  to  read  more  easily,  provided  that  they  are 
exposed  to  stories  and  literature  in  both  languages  (Bialystok  1997).   By  age  four, 
bilingual  children  have  progressed  more  than  monolingual  children  in 
understanding  the  symbolic  function  of  written  language.  By  five,  they  are  more 
advanced  than  those  who  have  learned  only  one  writing  system. 
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The  positive  effects  of  bilingualism  were  also  documented  in  an  American  study 
analyzing  achievement  test  data  of  students  who  had  participated  five  years  or  more 
in  immersion-type  international  language  programs  in  Fairfax  County,  Virginia. 
The  study  concluded  that  students  scored  as  well  as  or  better  than  all  comparison 
groups  and  continued  to  be  high  academic  achievers  throughout  their  school  years 
(Thomas,  Collier  and  Abbott  1993).  Numerous  other  studies  have  also  shown  a 
positive  relationship  between  foreign  language  study  and  achievement  in  English 
language  arts  (Barik  and  Swain  1975,  Genesee  1987,  Swain  1981). 


Societal  Benefits 


Bilingualism  and  multilingualism  have  many  benefits  for  society.  Albertans  who 
arc  fluent  in  more  than  one  language  can  enhance  Alberta's  and  Canada's 
economic  competitiveness  abroad,  maintain  Alberta's  and  Canada's  political 
interests  and  work  to  promote  an  understanding  of  cultural  diversity  within  the 
nation.  For  example,  international  trade  specialists,  overseas  media 
correspondents,  diplomats,  airline  employees  and  national  security  personnel  need 
to  be  familiar  with  other  languages  and  cultures  to  do  their  jobs  well.  Teachers, 
health  care  providers,  customer  service  representatives  and  law  enforcement 
personnel  also  serve  their  communities  more  effectively  when  they  can 
communicate  with  people  of  diverse  languages  and  cultures.  Developing  the 
language  abilities  of  students  will  improve  the  effectiveness  of  the  work  force  and 
strengthen  communities  for  years  to  come. 


Purpose  of  This  Guide 


This  guide  to  implementation  is  intended  to  support  the  Kindergarten  to  Grade  3 
portion  of  the  Ukrainian  Language  Arts  Kindergarten  to  Grade  9  Program  of 
Studies.   It  was  developed  primarily  for  teachers,  yet  includes  information  that  may 
be  useful  for  administrators  and  other  stakeholders  in  their  efforts  to  plan  for  and 
implement  the  new  Ukrainian  language  arts  program  of  studies. 

Familiarity  with  the  program  of  studies  is  essential  as  teachers  plan  and  implement 
language  courses  in  their  classrooms.  The  program  of  studies  provides  a  brief 
discussion  of  the  value  of  learning  a  second  language  and  lays  out  learning 
outcomes  for  each  grade  level.   It  defines  what  students  are  expected  to  achieve 
and,  hence,  what  teachers  are  expected  to  teach.  To  obtain  the  current  version  of 
the  program  of  studies,  visit  the  Alberta  Education  Web  site  at 
http://education.alberta.ca/teachers/com/interlang/ukrainian.aspx. 

This  guide  to  implementation  will  assist  educators  as  they: 

•  develop  further  understanding  of  the  program  of  studies 

•  plan  for  meeting  the  needs  of  diverse  learners 

•  plan  for  the  use  of  technology  in  the  delivery  of  the  new  program 

•  communicate  with  stakeholders,  such  as  parents  and  community 
members 

•  plan  for  instruction  and  assessment  that  support  student  achievement  of 
the  learning  outcomes 
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monitor  student  progress  in  achieving  the  learning  outcomes 

select  learning  resources  to  support  their  own  professional  development 

select  student  learning  resources  to  enhance  instruction  and  assessment. 


Understanding  the  Learner 


The  Nature  of  Kindergarten  to  Grade  3  Learners 


The  Ukrainian  Language  Arts  Kindergarten  to  Grade  9  Program  of  Studies  is  a 
student-centred  curriculum  designed  to  support  the  language  learning  of  students  in 
the  Ukrainian  bilingual  program  in  Alberta.  The  unique  characteristics  and  needs 
of  these  students  formed  the  basis  for  curriculum  development. 

The  term  bilingual  programming  is  used  to  describe  a  partial  immersion  program 
where  English  and  a  second  language  are  both  languages  of  instruction.   In 
bilingual  programming,  language  arts  is  taught  cither  in  English  or  Ukrainian. 
Cultural  knowledge,  skills  and  attitudes  are  often  taught  using  an  integrated 
approach. 

Teachers  of  the  Ukrainian  language  arts  program  need  to  view  their  students  in  a 
holistic  manner,  and  keep  in  mind  that  these  learners  can  also  be  viewed  from  a 
variety  of  perspectives.  Foremost,  students  in  this  program  need  to  be  considered 
as  learners  with  many  of  the  same  developmental  characteristics,  abilities  and 
individual  needs  as  mainstream  students.  Furthermore,  students  must  be 
considered  as  second  language  learners,  necessitating  a  close  examination  of  the 
unique  needs,  characteristics  and  influences  that  affect  their  language  learning. 
Students  should  also  be  considered  as  learners  of  the  Ukrainian  language. 
Finally,  teachers,  parents,  administrators,  community  members  and  others  need  to 
be  aware  of  the  fact  that  these  learners  are  learning  Ukrainian  in  a  Western 
Canadian  context. 

Elementary  School  Learners 

Language  and  literacy  development  begins  with  a  child's  earliest  experiences  with 
language.  The  development  of  listening,  speaking,  reading,  writing,  viewing  and 
representing  skills  is  an  interrelated  process.  Elementary  school  learners  actively 
engage  in  acquiring  language  and  constructing  their  own  understandings  of  how 
oral  and  written  language  works.  Language  learning  in  the  early  years  is  fostered 
through  experience  in  meaningful  contexts.   Social  interaction  is  also  a  vital  part  of 
students'  social,  emotional,  intellectual  and  linguistic  development. 
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In  the  early  years,  there  is  a  dramatic  growth  in  students'  listening,  speaking, 
reading  and  writing  vocabulary.   In  the  first  language  (usually  English),  most 
students  move  rapidly  along  a  literacy  continuum  from  emergent  literacy  to 
independence  in  reading,  writing,  viewing  and  representing.  An  increased 
vocabulary  and  a  growing  ability  to  consider  other  points  of  view  greatly  improve 
students'  oral  and  written  communication  skills. 

Students  need  to  feel  accepted  and  confident  that  they  will  be  supported  by  others 
in  their  risk  taking,  learning  and  growing.  Self-concept  plays  an  important  role  in 
students'  learning  and  in  their  willingness  to  try  challenging  tasks.  In  their  early 
years,  learners  are  eager  to  make  sense  of  the  world  and  are  developmentally  ready 
to  explore,  take  risks,  construct  things  and  take  things  apart.  They  are  also 
acquiring  attitudes  toward  learning  that  they  will  carry  with  them  throughout  their 
school  years  and  beyond. 

Language  and  literacy  learning  at  the  Kindergarten  to  Grade  3  level  requires  a 
unique  classroom  culture  and  climate  that  is  different  from  those  required  for  older 
students.  These  students  are  distinguished  by  special  intellectual,  moral,  physical, 
emotional,  psychological  and  social  characteristics  that  shape  the  way  they  learn. 
The  methods,  contexts,  resources  and  supports  chosen  by  teachers  should  be 
influenced  by  the  needs,  characteristics  and  interests  of  the  students,  and  so  the 
teachers'  styles,  attitudes  and  pacing  may  vary  from  classroom  to  classroom. 


The  Second  Language  Learner 


- 


The  Ukrainian  bilingual  program  in  Alberta  meets  the  needs  of  a  wide  range  of 
learners.  Currently,  most  students  enter  these  programs  at  Kindergarten  or  Grade  1 
with  little  or  no  previous  exposure  to  the  Ukrainian  language.  Most  of  these 
students  speak  English  as  a  first  language  within  an  English  language  majority 
environment;  however,  students  also  enter  this  program  with  a  variety  of  language 
skills  and  experiences.  For  example,  some  students  enter  this  program  with  some 
Ukrainian  language  experience,  while  others  enter  with  a  strong  proficiency  in 
Ukrainian  or  other  related  languages.  Occasionally,  students  will  enter  this 
program  with  little  or  no  English  language  proficiency.  Therefore,  a  diverse  range 
of  student  language  abilities  exists  in  Ukrainian  language  arts  classrooms. 

The  Ukrainian  Language  Arts  Kindergarten  to  Grade  9  Program  was  developed 
with  the  assumption  that  the  majority  of  students  entering  the  program  at  the 
Kindergarten  or  Grade  1  level  would  have  little  or  no  previous  exposure  to  the 
Ukrainian  language.  Therefore,  the  majority  of  students  must  be  considered  second 
language  learners.  This  requires  that  when  planning  and  delivering  instructions, 
teachers  need  to  consider  the  unique  needs,  characteristics  and  influences  that 
affect  their  students  as  second  language  learners. 

Second  language  learning  is  influenced  by  many  factors  that  can  be  broadly 
categorized  into  three  main  areas: 


* 
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Outside  Influences 


These  include  social,  economic  and  political  influences.  For  example,  the 
importance  placed  by  the  family  and  the  community  on  the  language  being  learned, 
as  well  as  the  availability  of  opportunities  to  use  the  language  meaningfully  outside 
the  classroom,  are  both  factors  that  can  impact  the  acquisition  of  a  second 
language. 


Classroom  Factors 


Important  classroom-based  factors  that  impact  second  language  learning  include 
instructional  organization,  such  as  the  amount  of  time  spent  conversing  in  the 
second  language,  the  quality  of  the  language  input  and  class  size.  Teaching  styles, 
methodologies  and  approaches  are  also  key  classroom  factors. 


Personal  Characteristics 


Personal  characteristics  include  individual  differences  that  can  impact  the  rate  and 
quality  of  an  individual's  second  language  acquisition.  Elements  such  as  previous 
knowledge  and  experiences  with  the  first  language,  Ukrainian  or  other  languages 
can  have  significant  impacts  on  a  student's  future  learning  of  a  new  language. 
Personal  characteristics  such  as  the  age  at  which  the  student  began  learning  the 
second  language,  the  student's  aptitude  for  learning  languages,  as  well  as  the 
student's  motivation,  attitude  toward  learning  the  language  and  learning 
preferences  are  also  contributing  factors.  Other  personality  variables,  such  as 
anxiety  levels,  self-esteem,  self-concept  and  social  skills,  have  also  been  thought  to 
influence  second  language  acquisition. 


Factors  that  Influence  Multilingual  Development 


There  are  a  number  of  individual  factors  that  impact  students  and  their  capacity  to 
learn  an  additional  language.  These  factors  are  beyond  the  control  of  the  teacher  or 
school,  but  they  are  important  to  consider  as  they  help  explain  why  students 
acquire  language  at  different  rates.  Traccy  Tokuhama-Espinosa  (2001 )  identities 
10  key  factors  that  impact  individual  learners.  The  following  are  nine  of  the 
factors  that  are  most  relevant  for  language  learners  in  elementary  school  settings: 

Aptitude  Every  student  is  born  with  an  inherent  aptitude  for  different  kinds  of  learning. 

While  teachers  cannot  influence  how  much  aptitude  a  student  has,  they  can  use  the 
other  eight  factors  to  optimize  whatever  aptitude  exists. 

Timing  There  is  a  window  of  opportunity  in  a  person's  life  when  second  language  learning 

is  facilitated  by  various  factors.   Research  has  shown  that  the  preschool  years  and 
the  period  up  to  approximately  age  12  are  particularly  important  in  children's 
linguistic  development.  The  debate  over  whether  it  is  better  to  begin  second 
language  learning  at  an  early  age  or  to  wait  until  students  are  more  mature  has  not 
been  resolved.  Some  evidence  supports  starting  second  language  learning  early,  as 
there  are  differences  in  the  brain  processes  between  learning  a  second  language  as  a 
young  learner  and  learning  the  language  as  an  older  learner.  Students  who  begin 
learning  at  an  earlier  age  also  would  have  a  greater  exposure  to  the  language  over 
time. 
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Motivation 


Students'  readiness  to  learn  another  language  is  partially  dependent  on  their 
motivation  and  on  internal  and  external  factors,  such  as  how  a  student  feels  about 
the  language  being  learned  and  the  attitude  of  other  significant  persons;  e.g., 
parents  and  peers.  Positive  experiences  with,  and  positive  perceptions  of,  the 
second  language  serve  to  increase  motivation. 


Planning 


In  her  research,  Tokuhama-Espinosa  found  that  families  that  had  a  well-developed 
plan  to  provide  good  language  learning  opportunities  were  more  successful  in 
developing  bilingual  language  skills.  In  a  school  setting,  it  is  equally  important 
that  an  effective  instructional  plan  is  in  place  to  implement  a  language  arts 
program. 


Consistency  Second  language  students  exposed  to  language  learning  opportunities  in  a 

consistent  and  continuous  fashion  are  most  successful.  In  schools,  it  is  important  to 
schedule  language  arts  programs  in  a  way  that  provides  for  well-sequenced  and 
consistent  language  learning  opportunities. 


Opportunity 


^ 


Linguistic 
Relationship 
among 
Languages 


A  student  may  have  great  motivation,  but  without  the  opportunity  to  practise  a 
second  language  in  meaningful  situations,  he  or  she  never  becomes  truly  proficient. 
It  is  important  that  sufficient  time  be  allocated  for  language  arts  programs  during 
the  school  day.  Students  and  parents  can  supplement  and  enhance  classroom 
language  learning  by  seeking  out  or  building  opportunities  for  language  learning  in 
the  home  and  in  the  community,  as  well  as  by  participating  in  related 
extracurricular  activities. 

The  target  language  and  those  that  the  students  arc  already  fluent  in  may  share  a 
common  historical  root.  If  the  student's  first  language  shares  roots  with  the  second 
language,  the  second  language  is  easier  to  learn  due  to  similarities  in  grammar, 
vocabulary  and  sound  systems  and  the  ease  of  transfer  of  their  first  language  skills. 
Teacher  awareness  of  the  linguistic  diversity  present  in  the  classroom  enables  more 
effective  responses  to  learner  needs  and  assists  in  assessing  student  learning. 


Gender 


There  is  evidence  that  women  and  men  use  different  parts  of  the  brain  when 
engaged  in  language  learning.  When  planning  learning  activities,  teachers  need  to 
consider  gender  differences  and  ensure  that  a  variety  of  instructional  approaches 
are  used  to  address  diverse  student  characteristics. 


Hand  Use 


Most  people  have  their  main  language  area  of  the  brain  in  the  left  frontal  and 
parietal  lobes,  but,  inexplicably,  30  percent  of  those  who  write  with  their  left  hand 
and  5  percent  of  those  who  write  with  their  right  hand  may  actually  have  language 
spread  out  over  a  greater  area.  This  is  not  to  say  that  these  individuals  are  better  at 
second  language  learning  than  others,  but  rather  that  they  may  favour  different 
teaching  methods. 
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Ensuring  Student  Awareness  and  Use  of  Strategies 


_^,  Successful  language  learners  use  a  number  of  cognitive,  metacognitive  and 
™y       For  more  . 

information  ...  social/affective  strategies  that  help  make  their  learning  more  effective. 

Communication  and  language  use  strategies  are  important  to  the  development  of 

Ukrainian  communicative  competence  and  are  clearly  laid  out  in  the  Ukrainian  Language  Arts 

Language  Arts  Kindergarten  to  Grade  9  Program  of  Studies. 

K-9  Program  of  &  fc 


Studies 


Many  students  benefit  from  explicit  classroom  instruction  regarding  language 
learning  and  language  use  strategies.  Once  students  are  aware  of  the  various 
strategies  and  have  practised  them,  they  can  select  the  most  effective  ones  for  a 
particular  task.  By  using  strategies  they  have  selected,  students  see  the  link 
between  their  own  actions  and  their  learning  and  become  more  motivated  and  more 
effective  language  learners. 


Building  on  Prior  Knowledge 


The  constructivist  theory  of  learning  suggests  that  people  learn  by  integrating  new 
information  or  experiences  into  what  they  already  know  and  have  experienced. 
Students  do  this  most  effectively  through  active  engagement  with  tasks  that  are 
meaningful  to  them,  in  authentic  contexts,  using  actual  tools.  For  this  reason,  the 
content  and  tasks  around  which  lessons  and  units  are  structured  should  be  chosen 
from  within  the  students'  areas  of  experience.  For  example,  if  students  are 
involved  and  interested  in  a  particular  sport,  a  task  can  be  chosen  that  links  with 
this  interest.  The  learning  activities  will  build  on  the  students'  knowledge  and 
experience  while  encouraging  them  to  increase  their  understanding  and  broaden 
their  horizons. 

Students  come  to  their  language  learning  experiences  with  unique  sets  of  prior 
knowledge,  even  if  they  have  similar  cultural  and  socioeconomic  backgrounds. 
Classroom  activities  that  provide  choice  and  flexibility  allow  students  to  make 
meaningful  connections  and  to  be  actively  involved  in  constructing  their  own 
learning. 


Transferring  First  Language  Knowledge 


Students  come  to  their  language  arts  classes  with  large  bodies  of  useful  knowledge 
about  language,  even  if  they  have  never  spoken  a  word  of  the  language  being 
taught.  They  can  transfer  knowledge  of  their  first  language  and  other  languages  to 
their  learning  of  a  new  language.  They  may  also  transfer  language  learning  and 
language  use  strategies  from  one  language  context  to  another.   Initially,  the  first 
language  may  also  be  a  source  of  interference  as  students  try  to  apply 
generalizations  valid  for  their  dominant  language  to  the  language  they  are  learning. 
Students  benefit  from  an  awareness  of  both  similarities  and  differences  between 
their  first  language  and  the  language  being  learned;  e.g.,  similarities  and  differences 
related  to  the  sound  system,  grammar  structures,  vocabulary  and  discourse  features. 
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Understanding  the  Culture 


Intercultural  competence  is  an  essential  element  of  any  language-learning 
endeavour.  Knowledge  of  the  target  culture  must  take  into  account  that  cultures 
evolve  over  time  and  minority  cultures  exist  within  the  dominant  culture  in  any 
society.  If  students  develop  the  skills  to  analyze,  understand  for  themselves  and 
relate  to  any  culture  they  come  in  contact  with,  they  will  be  prepared  for  encounters 
with  cultural  practices  that  have  not  been  dealt  with  in  class. 


Learning  the  Ukrainian  Language 


There  are  significant  differences  between  the  English  language  and  the  Ukrainian 
language  and  educators  and  parents  should  be  aware  of  the  challenges  faced  when 
learning  Ukrainian. 

The  Ukrainian  language  is  printed  and  written  in  the  Cyrillic  alphabet.  The 
Ukrainian  alphabet  consists  of  33  Cyrillic  letters  rather  than  the  26  Latin  letters 
used  in  the  English  alphabet.  A  few  Cyrillic  letters  are  similar  to  certain  Latin 
letters  both  in  appearance  and  in  the  sounds  the  letters  represent;  however,  there  arc 
some  Cyrillic  letters  that  look  like  Latin  letters,  but  stand  for  sounds  quite  different 
from  those  represented  by  the  Latin  letters.  As  a  result,  many  younger  students 
contuse  the  Latin  and  Cyrillic  letters  and  transfer  incorrectly  between  languages. 

I  kramian  is  a  language  with  a  highly  consistent  sound-symbol  correspondence 
and  each  letter,  with  few  exceptions,  represents  only  one  sound.  Most  students 
who  study  the  Ukrainian  language  find  this  to  be  an  advantage.  There  are 

I I  vowels  and  22  basic  consonants  in  Ukrainian.  The  vowels  are  either  simple  or 
iotized.  All  Ukrainian  vowels  are  plain;  there  are  no  diphthongs,  and  all  but  the 
Ukrainian  o  are  pronounced  approximately  as  in  English.   Ukrainian  consonants 
can  be  distinguished  from  English  consonants  in  that  two  sets  exist — hard  and  soft 
(nonpalatalized  and  palatalized).  The  softening  sign  may  also  change  the  sound  of 
certain  consonants.  Of  the  hard  consonants,  some  are  pronounced  differently  in 
Ukrainian  than  in  English;  e.g.,  t,  r,  n,  c. 

While  stresses  are  usually  not  indicated  or  included  in  Ukrainian  print  materials  in 
words  with  more  than  one  vowel,  only  one  of  the  vowels  in  a  word  is  stressed. 
There  is  no  general  rule  to  follow;  therefore,  students  must  learn  which  vowel  is 
stressed  when  they  are  introduced  to  a  new  Ukrainian  word.  It  is  important  for 
teachers  to  provide  students  with  oral  models  of  these  stressed  accents. 

In  terms  of  grammar,  Ukrainian  has  a  complex  morphology.  Ukrainian,  like 
German  and  Latin,  is  an  inflected  language.  This  means  that  nouns,  adjectives  and 
pronouns  must  have  case  endings  to  indicate  their  function  (subject,  object  or 
indirect  object)  in  a  sentence.   English  is  not  an  inflected  language;  therefore, 
students  require  considerable  time  and  practice  to  acquire  grammatical 
understanding  in  modelled,  structured  and  unstructured  situations. 


Sources  for  the  information  in  the  Learning  the  Ukrainian  Language  section:   Assya  Humesky,  Modem  Ukrainian  (Edmonton, 
AB:   Canadian  Institute  of  Ukrainian  Studies,  1980)  and  George  Duravetz,  Conversational  and  Grammatical  Ukrainian.  Level  I 
(Revised  Edition)  (Toronto,  ON:  Ontario  Modern  Language  Teachers  Association,  1977). 

Ukrainian  Language  Arts  Guide  to  Implementation  (K-3)  Chapter  1  /  9 

S.  \lberta  F:ducation,  Alberta,  Canada  2008 


In  Ukrainian,  verbs  are  conjugated  to  denote  person,  number,  voice,  tense  and 
mood.  This  is  more  complex  than  in  English;  therefore,  more  attention  will  need  to 
be  devoted  to  teaching  and  practising  Ukrainian  conjugation  patterns. 

On  the  whole,  Ukrainian  and  English  do  not  share  many  cognates.  Cognates  are 
words  in  one  language  that  are  similar  in  form  and  meaning  to  words  in  another 
language.  French  and  English,  for  example,  share  many  cognates.  Many  of  the 
cognates  that  do  exist  in  Ukrainian  are  words  that  have  been  borrowed  from  other 
languages.  With  advances  in  technology,  for  example,  many  more  words  are  being 
accepted  into  the  Ukrainian  language  that  are  cognates  and  may  be  recognizable  to 
students. 

It  is  important  to  understand  that  additional  time  is  required  for  students  with 
English  as  a  first  language  to  develop  fluency  in  Ukrainian  because  of  its 
complexity  and  unique  characteristics.  The  American  Council  on  the  Teaching  of 
Foreign  Languages  classifies  Ukrainian  as  a  Group  3  language — one  that  requires 
more  instructional  time  to  achieve  professional  working  proficiency  (Alberta 
Education  1997).  It  is  important  for  educators,  administrators  and  parents  not  to  be 
too  hasty  in  comparing  the  language  proficiency  of  Ukrainian  bilingual  students 
with  those  of  other  bilingual  language  programs. 


Multiple  Intelligences  and  Second  Language  Learning 

Harvard  psychologist  Howard  Gardner  ( 1983,  1998)  has  spent  many  years 
analyzing  the  human  brain  and  its  impact  on  education,  including  language 
learning.  According  to  his  research,  an  individual  possesses  multiple  intelligences, 
but  these  intelligences  are  developed  to  different  degrees. 

Gardner's  Types  of  Intelligence 

Linguistic  Intelligence:  The  ability  to  read,  write  and  communicate  with  words. 

Logical-mathematical  Intelligence:  The  ability  to  reason  and  calculate. 

Visual-spatial  Intelligence:  The  ability  to  master  position  in  space.  This  intelligence  is  used  by 
architects,  painters  and  pilots. 

Kinesthetic  Intelligence:  The  physical  intelligence  used  by  dancers  and  athletes. 

Musical  Intelligence:  The  musical  ability  highly  developed  by  composers  and  top  musicians. 

Interpersonal  Intelligence:  The  ability  to  relate  to  others,  used  by  salespeople  and  psychologists. 

Intrapersonal  Intelligence:  The  ability  to  know  one's  inner  feelings,  wants  and  needs. 

Natural  Intelligence:  The  ability  to  learn  by  exploring  nature. 


L 
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The  Implications  of  Multiple  Intelligence  Theory  on  Second  Language  Teaching 

•  Learning  is  experiential:  Students  learn  by  engaging  in  real  hands-on  activities  and  tasks. 

•  Learning  uses  all  senses:  Teachers  can  reinforce  learning  with  pictures  and  sounds,  and 
students  can  learn  by  touching,  tasting  and  smelling  (Dryden  and  Rose  1995). 

•  Learning  should  be  fun:  The  more  fun  it  is  to  learn  a  language,  the  more  one  will  want  to 
continue.  Learning  while  playing  is  an  effective  way  to  learn  as  it  creates  emotional 
attachments,  and  emotion  is  a  door  to  learning  (Jensen  1994,  Dryden  and  Vos  1997, 
Dryden  and  Rose  1995). 

•  Learning  is  best  in  a  relaxed  but  challenging  environment. 

•  Learning  is  enhanced  through  music  and  rhythm:  Often  one  can  remember  the  songs 
learned  in  early  childhood  because  lyrics  combined  with  music  are  easier  to  learn 
(Lozanov  1978,  Campbell  1997,  Brewer  and  Campbell  1998). 

•  Learning  is  enhanced  through  action:  While  traditionally  students  were  encouraged  to  sit  all 
day  long,  we  now  know  that  students  learn  more  when  they  move  as  they  learn.  Teachers 
can  use  learning  strategies  that  include  physical  interaction  and  can  encourage  students  to 
dance  and  move  to  the  rhythm  when  learning  a  language  (Gardner  1983,  Doman  1984, 
Dryden  and  Vos  1997). 

•  Learning  is  enhanced  by  engaging  with  others:  Having  students  practise  a  language  by 
talking  to  each  other  socially  (e.g.,  over  a  meal)  is  a  great  way  to  learn  (Gardner  1 983, 
Dryden  and  Vos  1997). 
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Gardner's 

Multiple  Intelligences 

Intelligence 

Students  learn 

Teacher's  Planning 

Learning  Activities 

best  by: 

Questions 

Linguistic 

verbalizing, 

How  can  1  use  the 

•   creative  writing 

i 

hearing  and 

spoken  or  written 

.   formal  speech 

^^ 

seeing  words 

word? 

•    humour  or  telling  jokes 

®M'< 

.   impromptu  speaking 

•  journal  or  diary  keeping 

•  oral  debate 
.    poetry 

•  storytelling 

Logical- 

conceptualizing, 

How  can  1  bring  in 

•   puzzles 

mathematical 

quantifying  and 

numbers,  calculations, 

•    logic  games 

thinking  critically 

logic,  classitications  or 

•   abstract  symbols  and  formulas 

S& 

critical-thinking  skills? 

•  calculation 

•  counting 

•  deciphering  codes 
.    finding  patterns 

•  graphic  organizers 
.    number  sequences 

•  outlining 

.    problem  solving 

Visual-spatial 

drawing,  sketching 

How  can  1  use  visual 

.    drawing 

and  visualizing 

aids,  visualization, 

.   creating  videos 

Af©\ 

colour,  art  or 

.   active  imagination 

metaphor? 

•  colour  schemes 

•  designs  and  patterns 

^UEr 

.   drawing  guided  imagery 
.    mind  mapping 
.    painting  pictures 
•   sculpture/model 

Kinesthetic 

dancing,  building 

How  can  1  involve  the 

•    physical  games 

models  and 

whole  body  or  use 

•    body  language 

engaging 

hands-on  experience? 

•    dancing — folk  or  creative 

*& 

hands-on  activities 

.    drama/acting 

•  inventing 

.    martial  arts 
.    mime 

•  physical  gestures 

•  physical  exercises 

•  playing  sports  and  games 

•  role-playing 

Gardner's  Multiple  Intelligences  Chart:  Adapted  with  permission  from  the  Nebraska  Department  of  Education,  Nebraska  K   12 
Foreign  Language  Frameworks  (Lincoln,  NE:  Nebraska  Department  of  Education,  1996),  pp.  266  267. 
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Intelligence 

Students  learn 
best  by: 

Teacher's  Planning 
Questions 

Learning  Activities 

Musical 

singing,  chanting 
and  playing 
background  music 
while  learning 

How  can  1  bring  in 
music  or 

environmental  sounds, 
or  set  key  points  in  a 
rhythmic  or  melodic 
framework? 

•  chanting 
.    humming 

•  rapping 

•  listening  to  music 

•  music  performance 

•  music  creation 

.   rhythmic  patterns 

•  singing 

•  tonal  patterns 

.   vocal  sounds  and  tones 

Interpersonal 

working  with 
another  person  or 
a  group  of  people 

How  can  1  engage 
students  in  peer 
sharing,  cooperative 
learning  or  large  group 
simulation? 

•  peer  assessment 

•  collaboration  skills 

•  cooperative  learning 

•  empathy  practices 

•  group  projects 

.   intuiting  others'  feelings 
.    listening 

•  person-to-person 
communication 

.   teamwork/division  of  labour 

Intrapersonal 

relating  to  a 
personal  feeling  or 
an  inner 
experience 

How  can  1  evoke 
personal  feelings  or 
memories  or  give 
students  choices? 

•  self-assessment 

•  reflective  writing 

•  guided  imagery 

•  focusing/concentration  skills 

•  higher-order  reasoning 

•  metacognition  techniques 

•  silent  reflection  methods 

•  telling  about  feelings 

•  telling  about  thinking 
.    thinking  strategies 

Natural 

observing, 
classifying  and 
appreciating 

How  can  1  relate 
students'  learning  to 
the  physical  world? 

•  discovering,  uncovering 

•  observing,  watching 

•  forecasting,  predicting 

•  planting 

•  comparing 

•  displaying 

.   sorting  and  classifying 

•  photographing 

•  building  environments 
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Brain  Research  and  Second  Language  Learning 

Diane  Larsen-Freeman  (2000)  observes  that  "the  issue  for  teachers  who  wish  to  honour 
the  diversity  of  intelligences  among  their  students  is  how  to  represent  the  other 
intelligences  and  enable  each  student  to  reach  their  full  potential,  while  not  losing  sight 
that  their  purpose  is  to  teach  language"  (p.  172). 

The  following  are  implications  of  brain  research  for  second  language  learning: 

1.  Build  in  reflection:  It  is  important  to  let  children  take  time  to  "simmer."  There  is  a  silent  stage 
to  language  learning.  First  children  absorb  the  language.  Later  they  begin  to  speak 
(Krashen  1992). 

2.  Link  learning:   "The  more  you  link,  the  more  you  learn"  (Dryden  and  Vos  1999,  p.  315). 
Anything  can  be  linked  when  learning  a  second  language,  including  numbers  and  new 
vocabulary  words  (Dryden  and  Vos  1997).  For  example,  link  numbers  and  words  in  a  playful 
way  (Dryden  and  Rose  1995).  Reciting  the  numbers  from  one  to  ten  in  the  target  language 
in  rhythm  is  a  fun  way  to  begin  language  learning. 

3.  Use  the  whole  world  as  the  classroom:  Real-life  experiences  and  situations  engage  learners 
and  bring  meaning  and  context  to  the  learning  process  (Dryden  and  Vos  1997). 

Brain-based  Learning  Theory 

Brain-based  learning  theory  asserts  that  all  humans  are  bom  with  the  ability  to  learn. 
"Although  all  learning  is  brain  based  in  some  sense  ...  brain-based  learning  involves 
acknowledging  the  brain's  rules  for  meaningful  learning  and  organizing  teaching  with 
those  rules  in  mind"  (Caine  and  Caine  1994,  p.  4). 

Caine  and  Caine  (1991,  1994,  2005)  outline  12  principles  to  provide  a  theoretical 
foundation  for  brain-based  learning: 

1 .  Learning  involves  the  entire  physiology:  Everything  that  happens  to  us, 
whether  it  is  physical,  emotional  or  cognitive,  has  an  effect  on  learning. 

2.  The  brain  is  social:  We  always  search  for  ways  to  belong  to  a  community  and 
seek  interaction  with  others. 

3.  The  search  for  meaning  is  innate:  We  strive  to  make  sense  of  our  experiences. 

4.  The  search  for  meaning  occurs  through  patterning:  We  categorize  our 
experiences  so  we  can  establish  patterns  and  bring  order  to  our  world. 

5.  The  brain  is  a  parallel  processor:  It  can  perform  several  different  activities  at 
the  same  time. 

6.  Emotions  are  critical  to  patterning:   Emotion  and  cognition  are  strongly  tied.  It 
is  emotionally  difficult  to  change  patterns  such  as  assumptions  and  beliefs. 

7.  The  brain  processes  parts  and  wholes  simultaneously:  The  brain  is 
designed  to  perceive  experiences  as  both  separate  and  interconnected. 
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8.  Learning  involves  both  focused  attention  and  peripheral  perception: 
Even  when  we  are  paying  attention  to  one  task,  we  arc  also  absorbing  information 
reaching  us  from  the  environment  outside  our  immediate  focus. 

9.  Learning  always  involves  conscious  and  unconscious  processes: 

Unconscious  processing  is  ongoing  and  contributes  significantly  to  understanding. 

1 0.  There  are  at  least  two  different  types  of  memory:  Systems  for  rote  learning 
and  spatial  memory  coexist  in  the  brain.  Memory  is  not  only  what  we  "store  and 
retrieve";  it  is  based  on  what  we  encounter  in  our  natural,  daily  experiences. 

1 1 .  Learning  is  enhanced  by  challenge  and  inhibited  by  threat:  Feelings  of 
self-worth  and  accomplishment  allow  us  to  learn.  Feelings  of  fear  brought  on  by 
fatigue,  helplessness  or  over  stimulation  cause  our  brains  to  "downshift." 

12.  Each  brain  is  unique:   Although  our  brains  share  physical  characteristics,  we 
each  perceive  and  react  to  the  world  differently. 

Sample  Strategies  to  Support  Brain-based  Learning: 


Develop  an  understanding  of  the  impact  of  nutrition,  exercise  and  stress  on 

learning. 

Facilitate  cooperative  learning  and  provide  students  with  opportunities  to 

interact. 

Use  various  methods  and  approaches  that  have  Peen  proven  effective. 

Acknowledge  that  students  mature  at  different  rates.  Because  of  these 

natural  differences,  "equality"  in  student  performance  is  not  expected. 

Provide  a  learning  environment  that  employs  routines  and  behavioural 

guidelines  while  offering  activities  that  challenge  and  excite  students. 

Model  enthusiasm  for  communicating  in  the  second  language. 

Provide  a  classroom  environment  that  features  changing  displays  of 

vocabulary  and  culturally  rich  materials. 

Facilitate  language  and  culture  immersion  activities,  such  as  field  trips, 

projects,  stories,  performances  and  drama. 

Provide  opportunities  for  students  to  actively  process  what  and  how  they 

have  learned  through  reflection  and  metacognition. 

Foster  a  classroom  atmosphere  where  students  take  learning  risks  yet  feel  safe 

and  relaxed. 

Account  for  individual  learning  preferences. 


Bloom's  Taxonomy 


Bloom's  Taxonomy  is  a  model  that  focuses  on  six  levels  of  complexity  in  the  thinking 
processes.   Knowledge  and  Comprehension  are  the  lower  or  more  concrete  levels  of 
thinking.  Analysis,  Synthesis  and  Evaluation  represent  higher  or  more  complex  levels  of 
thinking.  The  Application  level,  which  falls  between  the  lower  and  higher  levels,  can  be 
less  or  more  complex  depending  on  the  task. 
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Sample  Activities  Organized  in  the  Bloom's  Taxonomy  Model 


Level 

Sample  Activities  in  the  Second  Language  Classroom 

Knowledge/ 
Comprehension 

Students  recall 
information  and 
restate  the 
information  in  their 
own  words. 

•  Arrange  lines  of  dialogue 

•  Fill  out  authentic  forms  in  Ukrainian 

•  Listen  for  sequence 

•  Explain  the  "What?  Who?  Where?  When?  How?  Why?" 

•  Describe  scenes  from  a  video  presentation 

•  Describe  pictures  from  a  Ukrainian  culture 

•  Define  words 

•  Listen  to  and  paraphrase  in  English  a  conversation  heard  in  Ukrainian 

•  Draw  pictures  from  verbal  information  of  a  Ukrainian  cultural  scene  or  object 

•  Understand  text  written  in  Ukrainian 

Application 

Students  apply  the 
information  in  one  or 
more  contexts. 

•  Dub  cartoons  or  television  shows 

•  Instruct  others  to  prepare  a  Ukrainian  cultural  dish  step-by-step 

•  Produce  questions  with  correct  pronunciation 

•  Apply  a  cultural  custom  to  a  real-life  situation 

•  Interview  classmates  on  their  daily  activities 

•  Plan  a  menu  for  occasions  typical  of  Ukrainian  culture 

•  Make  shopping  lists  for  various  Ukrainian  cultural  or  social  events 

•  Apply  rules  of  cultural  protocol  for  dining  in  Ukraine 

•  Apply  gestures  learned  to  an  authentic  situation 

•  Apply  reading  strategies  to  understand  authentic  texts 

Analysis 

Students  understand 
component  parts  and 
recognize  patterns  so 
they  can  compare 
and  contrast  or 
categorize 
information. 

•  Identify  elements  of  a  particular  literary  form 

•  Analyze  the  lyrics  of  popular  songs  to  compare  two  cultures'  perspectives 

•  Compare  points  of  view  found  in  two  editorials 

•  Analyze  a  story,  poem  and  other  authentic  materials 

•  Analyze  a  scene  from  a  Ukrainian  culture 

•  Find  evidence  to  support  opinion 

•  Compare  own  customs  with  Ukrainian  customs 

•  Conduct  a  survey  and  analyze  the  results 

•  Analyze  typical  foods  of  Ukrainian  culture  for  nutritional  value 

•  Identify  the  best  route  to  a  historic  site  important  to  Ukrainian  culture 

•  Play  the  role  of  a  tourist  who  bargains  in  Ukrainian  for  merchandise 

Synthesis 

Students  make 
predictions  and 
create  new  ideas 
based  on  their 
knowledge  of 
component  parts. 

•  Write  an  alternative  ending  to  a  story 

•  Predict  consequences  if  historical  events  were  altered 

•  Write  titles  for  a  play,  story  or  article 

•  Write  headlines  in  newspaper  style  on  current  issues  in  Ukraine 

•  Predict  future  events 

•  Write  a  diary  of  an  imaginary  trip 

•  Extend  a  story 

•  Hypothesize  reactions  to  different  situations  based  on  Ukrainian  cultural  beliefs 

•  Compose  a  poem,  skit,  role  play  or  advertisement 

•  Create  hypothetical  real-world  situations  in  Ukrainian  culture 

•  Create  an  infomercial 

Evaluation 

Students  judge  what 
they  have  analyzed 
and  support  their 
opinions. 

•  Evaluate  solutions  to  cultural  dilemmas 

•  Express  and  justify  opinions  on  creative  Ukrainian  cultural  products 

•  Give  and  support  opinions  about  issues 

•  Evaluate  television  shows,  movies  or  cartoons 

•  Write  an  editorial,  giving  and  supporting  own  opinion 

•  Express  the  pros  and  cons  of  policies 

•  Give  and  support  a  decision  in  a  mock  trial 

•  Write  an  ambassador  with  suggestions  for  the  resolution  of  a  real-world  problem 

•  Justify,  in  Ukrainian,  decisions  of  what  sites  to  visit 

•  Read  an  editorial  in  a  newspaper,  respond,  and  send  the  response 

•  Evaluate  Web  pages  as  sources  of  information  in  Ukrainian 

f 


Sample  Activities  Organized  in  the  Bloom's  Taxonomy  Model:  Adapted  with  permission  from  the  Nebraska  Department  of 
Education,  Nebraska  K  12  Foreign  Language  Frameworks  (Lincoln,  NE:   Nebraska  Department  of  Education,  1996),  p.  307. 
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Language  Arts 
Instruction 


Chapter  Summary 

Literacy  Development 

The  Six  Language  Arts 

Early  Intervention 

Language  Cueing  Systems 

Grammar  in  the  Ukrainian  Language  Arts  Classroom 


Literacy  Development 


Literacy  development  is  continuous  throughout  a  person's  life,  beginning  with  his 
or  her  earliest  experiences  with  language.  Observations  of  students  show  that  the 
development  of  oral  language,  reading  and  writing  are  interrelated  processes,  and 
students  learn  to  read  and  write  concurrently.  Students  will  initiate  activities  with 
paper,  pencils,  crayons,  books  and  magazines,  and  will  spontaneously  assume  the 
roles  of  writer  and  reader  in  their  daily  play. 

In  emergent  literacy,  students  actively  engage  in  acquiring  language  and  in 
constructing  their  own  understandings  of  how  oral  and  written  language  work. 
They  experiment  with  these  understandings,  testing  them  in  verbal  interaction  with 
their  parents  and  other  adults.  As  parents  and  other  adults  demonstrate  reading  and 
writing  in  purposeful,  meaningful  ways,  students  come  to  expect  meaning  from 
print.  Studies  show  that  students  who  are  early  readers  have  been  read  to 
extensively  by  their  families.  By  the  time  they  are  two  or  three,  many  children  can 
read  environmental  print  such  as  familiar  traffic  or  safety  signs  and  symbols, 
restaurant  names,  or  words  they  see  in  the  media. 

Teachers  recognize  that  students  bring  to  school  a  range  of  literacy  experiences  and 
knowledge  that  can  be  built  upon  in  the  classroom.   Students'  knowledge  about 
print  expands  quickly  as  they  participate  in  meaningful  and  genuine  experiences 
with  reading,  listening,  talking,  viewing,  representing  and  writing  in  the  classroom. 
Teachers  foster  early  literacy  development  by  reading  to  students  daily,  by 
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providing  guided  reading,  writing  and  representing  activities  from  the  first  day  of 
school,  and  by  actively  promoting  literacy  growth  at  a  level  appropriate  to  each 
student's  development. 


Stages  of  Literacy  Development 


In  the  elementary  grades,  there  is  dramatic  growth  in  students'  listening,  speaking, 
reading  and  writing  vocabularies.  Most  students  move  rapidly  along  the  literacy 
continuum  from  pre-conventional  literacy  to  fluency  in  reading,  writing,  viewing 
and  representing.  An  increased  vocabulary  and  growing  ability  to  consider  other 
points  of  view  greatly  increase  students'  oral  and  written  communication  skills. 
Their  speech  becomes  more  fluent,  and  they  are  capable  of  interactive,  reciprocal 
conversations  with  teachers  and  peers. 

By  conversing  with  students,  teachers  can  extend  and  expand  these  conversations. 

Teachers  can  facilitate  discussions  among  students  by  encouraging  them  to  express 

their  opinions,  ideas  and  feelings.  These  social  interactions  play  an  important  role 

in  learning.  Conversing  about  their  learning  strengthens  students'  abilities  to 

express  themselves,  to  construct  meaning,  to  reason  and  to  solve  problems.  As 

they  gain  a  greater  control  of  language,  students  use  it  to  think  and  to  influence 

others'  thinking.  Teachers  demonstrate  respect  for  students'  ideas  by  listening  and 

responding  attentively  to  them.   It  is  important  to  provide  small  and  large  group 

activities  in  which  students  listen  actively  to  peers  and  ask  and  respond  to 

questions,  to  extend  their  developing  communication  skills  and  facilitate  their 

cognitive  development.  %_ 

Young  students  leant  about  print  and  develop  strategies  for  reading  and  writing 
from  their  independent  explorations  of  written  language,  from  interactions  with 
teachers  and  peers,  and  from  observation  of  others  engaged  in  literacy  activities. 
They  learn  about  oral,  literacy  and  media  texts  in  the  same  way. 
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Stages  of  Literacy  Development 


PRE-CONVENTIONAL 

EMERGENT 

Kindergarten  students  are  typically  pre-conventional 

or  emergent  readers  and  writers. 

Grade  1  students  are  typically  emergent  readers  and 
writers,  with  most  becoming  early  readers  and 
writers  bv  the  end  of  the  year. 
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The  student: 

•  knows  reading  and  writing  are  things  people  do  for 
some  purpose 

•  is  aware  of  visual  aspeets  of  written  language;  e.g.. 
the  looping  characteristics  of  cursive  writing 

•  is  aware  of  some  forms  of  print;  e.g.,  letters, 
especially  capital  letters 

•  knows  books  contain  stories 

•  may  not  realize  that  print  "tells  the  story" 

•  knows  books  are  sources  of  information  and 
enjoyment 

•  knows  front-to-back  directionality 

•  is  beginning  to  develop  phonological  awareness;  e.g.. 
syllabic  awareness. 

The  student: 

•  understands  the  alphabetic  principle 

•  understands  writing  as  "talk  written  down" 

•  understands  that  text,  as  well  as  illustrations,  carry 
the  message 

•  is  aware  of  some  forms  or  genres;  e.g.,  labels,  stories 

•  is  learning  letter  names 

•  is  developing  awareness  of  left-to-nght 
directionality,  capitals  and  punctuation 

•  is  developing  awareness  of  the  phonetic  principle 
(that  there  are  consistent  sound/symbol  relationships) 

•  is  developing  awareness  of  onsets  and  rimes; 
e.g.,  c-at;  br-ing 

•  is  developing  phonemic  awareness;  e.g.,  b-r-i-ng. 
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Pragmatics 

•  reads  pictures  rather  than  print  (moving  from 
labelling  to  telling  the  story) 

•  approximates  some  environmental  print,  such  as  signs 
and  labels,  in  context 

•  relies  on  another  person  to  read  the  text  aloud 

•  sometimes  uses  "book  language"  in  retellings  and 
play 

Pragmatics 

•  begins  print-governed  reading 

•  uses  pictures  to  predict  text 

Semantics 

•  is  growing  in  ability  to  predict  meanings 

•  is  developing  strategies  to  check  predictions  against 
other  cues,  such  as  the  illustration  and  the  print  itself 

Syntax 

•  is  developing  an  awareness  of  syntax  and  uses  this  to 
construct  meaning 

Graphophonics 

•  is  establishing  directionality  in  tracking  print  from 
left-to-nght  and  top-to-bottom 

•  tries  to  match  voice  and  print  while  reading  (spoken 
words  to  written  words) 
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Pragmatics 

•  combines  drawing  and  writing,  with  the  drawing 
conveying  most  of  the  meaning 

•  may  not  intend  to  convey  a  particular  message 

•  may  ask  "What  does  this  say?"  of  own  writing 
Graphophonics 

•  may  use  non-conventional  forms,  including  "loopy" 
writing  and/or  letter-like  forms 

•  may  produce  some  conventional  letter  forms 
(especially  capital  letters) 

•  may  write  familiar  words,  such  as  own  name.  Mom, 
Dad 

•  may  write  with  non-conventional  directionality 

•  may  use  one  symbol  to  represent  one  syllable  (no 
phonetic  correspondence) 

Pragmatics 

•  combines  drawing  and  writing,  with  writing 
supporting  and  supported  by  the  picture 

Semantics  and  Syntax 

•  can  write  a  caption  or  label  to  accompany  drawing 

•  may  read  the  "gist"  of  own  writing  rather  than  exact 
words 

•  writes  words,  phrases  or  simple  sentences 
Graphophonics 

•  makes  letters  that  are  mostly  conventional 

•  matches  some  letters  to  speech  sounds,  moving  from 
initial  consonants  to  most  consonants  to  inclusion  of 
vowels  to  all  phonemes  represented 

•  uses  a  letter  name  strategy 

•  may  use  some  non-conventional  word  spacing 
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Stages  of  Literacy  Development  (continued) 


EARLY 

FLUENT 

Grade  2  students  are  typically  early  readers  and 
writers. 

Most  Grade  3  students  are  fluent  readers  and  writers 
by  the  end  of  the  year. 

7* 

3 

o 

Q. 
(Q 
ID 

o 
% 

3 

Q 

3 

10 

c 
Q 
(Q 
<D 

The  student: 

•  understands  writing  can  stand  alone  to  convey 
meaning 

•  begins  to  understand  writing  as  "ideas  written  down" 

•  understands  the  importance  of  a  self-improving 
system  in  progressing  as  a  reader 

•  is  aware  of  more  genres;  e.g..  notes,  poems,  lists 

•  knows  letter  names 

•  is  aware  of  phonemes  in  spoken  words 

•  is  increasing  in  knowledge  of  spelling  patterns 

•  is  gaining  some  knowledge  of  terminology;  e.g., 
"letter,"  "word,"  "sentence" 

•  shows  beginning  awareness  of  needs  of  an  audience. 

The  student: 

•  begins  to  understand  writing  as  "ideas  written  down" 

•  understands  most  graphophonic  patterns  (word 
families) 

•  knows  many  writing  terms;  e.g.,  names  of 
punctuation  marks,  paragraph 

•  shows  increasing  awareness  of  needs  of  an 
audience/reader 

•  is  aware  of  an  increasing  number  of  genres;  e.g., 
reports,  descriptions 

•  shows  a  beginning  awareness  of  differences  between 
speaking  and  writing. 

Pragmatics 

•  uses  pictures  for  checking  rather  than  prediction 

Semantics 

•  integrates  a  variety  of  cues  to  construct  meaning 
(pictures,  word  meanings,  context) 

•  makes,  checks  and  confirms  predictions  with 
semantic  cues  (knows  when  reading  "makes  sense") 

Syntax 

•  makes,  checks  and  confirms  predictions  with  syntax 
(knows  when  reading  "sounds  right") 

Graphophonics 

•  has  a  rapidly  growing  sight  vocabulary 

•  makes,  checks  and  confirms  predictions  with  visual 
(graphophonic)  cues 

Pragmatics 

•  uses  prior  knowledge  effectively  to  make  predictions 

•  can  read  a  range  of  genres  and  for  a  variety  of 
purposes 

•  is  able  to  read  more  demanding  texts,  including 
novels 

Semantics  and  Syntax 

•  uses  all  the  cueing  systems  in  an  integrated  way  to 
construct  meaning  (predicting,  checking  and 
confirm  ing/re  vising) 

•  has  a  variety  of  reading  strategies  for  making  and 
monitoring  meaning 

Graphophonics 

•  has  extensive  sight  vocabulary  (automatic  recognition 
of  many  words) 
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Pragmatics 

•  combines  drawing  and  writing;  writing  can  stand 
alone  to  convey  meaning 

•  is  able  to  read  own  writing 

•  is  beginning  to  write  for  different  purposes 

•  may  be  willing  to  make  some  changes  in  own  writing 

Semantics  and  Syntax 

•  can  "think  aloud"  on  paper,  jot  notes,  keep  a  journal 

•  can  write  three  or  more  sentences  in  a  logical 
sequence 

Graphophonics 

•  uses  invented  spelling  to  write  independently  (with 
approximations  becoming  increasingly  accurate) 

•  spells  an  increasing  number  of  words  conventionally 

•  uses  some  capitalization  and  punctuation 

Pragmatics 

•  can  convey  meaning  in  writing  alone,  when 
appropriate  to  purpose 

•  is  able  to  write  for  an  increasing  range  of  purposes 

•  is  developing  ability  to  edit  and  proofread 

Semantics  and  Syntax 

•  can  choose  words  for  particular  effects 

•  is  beginning  to  develop  "voice"  as  a  writer 

•  writes  a  full  page  or  more 

•  elaborates  and  supports  ideas  with  relevant  details 

•  uses  a  variety  of  sentence  lengths  and  structures 

Graphophonics 

•  produces  mostly  conventional  writing 

•  uses  classroom  aids  to  check  spelling  during  the 
proofreading  stage 
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The  Six  Language  Arts 


-^      For  more  The  six  language  arts — listening,  speaking,  reading,  writing,  viewing  and 

information  ...  representing — are  each  complex  cognitive  and  social  processes  that  work  together 

Chapter  4  dynamically  in  literacy  learning.   In  listening,  reading  and  viewing,  students 

construct  meaning  from  texts  created  by  others.   In  speaking,  writing  and 
representing,  students  construct  meaning  to  communicate  with  others.  None  of  the 
six  language  arts  can  be  totally  separated  from  the  others  in  authentic  learning 
situations. 

Because  the  six  language  arts  are  so  closely  related  and  interrelated,  they  are 
mutually  supportive.  Listening,  reading  and  viewing  provide  access  to  rich 
language  models  that  help  students  learn  new  words  and  forms  of  expression. 
Speaking,  writing  and  representing  provide  opportunities  for  students  to  use  those 
words  and  forms,  and  to  develop  ownership  for  them.   Developing  skills  in  writing 
enhances  students'  reading  and  listening  comprehension  and  their  critical  thinking 
skills. 


Listening  and  Speaking 


Oral  language  is  the  foundation  of  literacy.  Speaking  is  fundamentally  connected 
to  thinking  and  exploring  and  creating  meaning.  Speaking  to  others  brings  our 
thoughts  to  conscious  awareness  and  enables  us  to  reflect  on  and  analyze  them. 
Conversation  with  others  often  helps  us  make  sense  of  new  information,  for  while 
we  may  sometimes  construct  meaning  alone,  we  more  often  do  so  through 
collaboration.   Students  benefit  from  opportunities  to  rehearse  their  ideas  orally. 
The  classroom  should  be  an  inviting  setting  that  promotes  student  talk. 

Through  talking  and  listening,  students  learn  to  understand  who  they  are  in  relation 
to  others.  The  ability  to  form  and  maintain  relationships  and  to  collaborate  and 
extend  learning  through  interaction  with  others  is  closely  tied  to  listening  and 
speaking  skills.   Students'  fluency  and  confidence  in  speaking,  listening  and 
responding  are  integral  to  their  identity  and  place  in  the  community. 

In  the  classroom,  student  talk  (conversing,  discussing,  debating,  questioning  and 
answering)  is  the  foundation  upon  which  teachers  build  community  and  achieve 
progress  in  all  curricular  areas.  Speaking  and  listening  are  woven  through  all 
learning  and  teaching  activities  in  writing,  reading,  viewing  and  representing. 
Through  talking,  students  verify  their  understanding  and  realize  the  ability  to  take 
ownership  of  their  learning.  Talk  plays  a  major  role  in  all  language  learning. 


Viewing  and  Representing 


Many  students  are  avid  and  sophisticated  consumers  of  visual  media,  and  their 
familiarity  with  visual  forms  may  facilitate  literacy  with  other  forms.  Through 
experience,  students  may  have  an  implicit  understanding  of  visual  media 
conventions — the  unspoken  ways  in  which  meaning  is  represented,  for  example, 
how  the  passage  of  time  is  conveyed.  Teachers  can  make  use  of  this  knowledge  by 
creating  links  between  conventions  used  in  visual  media  and  similar  conventions 
used  in  written  texts. 
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Students  need  to  learn  the  techniques  and  conventions  of  visual  language  to 
become  more  conscious,  critical  and  appreciative  readers  of  visual  media,  and 
more  effective  creators  of  visual  products.  They  need  to  be  shown  that  what  a 
camera  captures  is  a  construction  of  reality,  not  reality  itself.  Students  need  to 
learn  how  to  decide  what  is  real  and  what  is  simulated.  They  need  to  learn  that 
images  convey  ideas,  values  and  beliefs,  just  as  words  do,  and  they  need  to  learn  to 
read  and  interpret  the  language  of  images.  Many  contemporary  authors  use  the 
term  reading  to  describe  the  process  of  decoding  and  interpreting  visual  texts. 

Exposure  to  films  and  video  productions  increases  the  scope  of  students' 
experiences,  much  as  written  texts  do,  and  they  offer  similar  opportunities  for 
discussion.  Films  also  provide  rich  opportunities  to  explore  the  similarities  and 
differences  between  visual  and  written  language.   Students  may  examine  the 
effects  of  visual  language  cues;  e.g.,  composition,  colour  and  light,  shadow  and 
contrast,  camera  angles  and  distance,  pace  and  rhythm,  and  the  association  of 
images  with  sound.  They  learn  to  identify  point  of  view  by  following  the  eye  of 
the  camera.  Whether  interpreting  a  visual  or  written  presentation,  the  reader  may 
look  at  or  be  taught  to  appreciate  elements  such  as  pattern,  repetition,  mood, 
symbolism  and  situational  or  historical  context.   Students  may  enhance  their  own 
products  and  presentations  by  using  visuals  with  written  text  and/or  speech. 

Studying  strategics  used  by  authors  and  illustrators  helps  students  become 
conscious  of  the  effects  of  visual  elements  in  texts.  Illustrations  interact  with 
words  to  enrich  comprehension  and  can  influence  students'  interpretations  of 
information  or  ideas.  Illustrations  may  show  things  that  words  do  not  or  they  may 
express  a  different  point  of  view  from  the  narrative.  Visual  cues  such  as  colour, 
tone,  shape,  texture,  line  and  composition  all  contribute  to  the  construction  of 
meaning. 

Students  may  use  visual  representation  for  both  informal  and  formal  expression. 
Just  as  they  talk  and  write  to  explore  what  they  think  and  to  generate  new  ideas  and 
insights,  students  may  sketch  or  doodle.   Drawing  or  sketching  may,  in  fact,  be  the 
first  and  most  natural  way  for  some  students  to  clarify  thinking  and  generate  ideas. 
They  may  also  use  tools  such  as  frames,  mind  maps,  webs  and  other  graphic 
organizers  to  comprehend  parts  and  their  relationships.  Visual  tools  are  especially 
useful  because  they  can  represent  the  nonlinear  nature  of  the  thought  process  and 
show  relationships  among  ideas. 

Students  may  use  representations  to  express  their  mental  construction  and 
interpretation  of  ideas,  theories  or  scenes  in  written  texts.   Events,  ideas  and 
information  may  be  depicted  in  graphic  organizers,  storyboards,  murals,  comic 
strips  or  collages.  After  studying  visual  media,  students  make  informed  use  of 
design  elements  in  developing  charts,  slides,  posters  and  booklets.  Other  creative 
forms  of  expression,  such  as  music,  drama,  dance  or  mathematics,  can  be  used  to 
represent  students'  understanding  of  a  topic  or  a  concept. 


- 


" 


22  /  Chapter  2  Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3) 

2008  ©Alberta  Education,  Alberta,  ( Canada 


I 


Reading 


Reading  to  Learn 


Reading  comprehension  is  an  active  skill  whereby  the  reader  seeks  out  information 
for  a  reason.  This  means  that  reading  comprehension  involves  not  only 
deciphering  and  decoding  written  symbols,  but  also,  and  more  importantly, 
constructing  meaning  from  the  printed  word  and  interpreting  it. 

Like  listening  comprehension,  students  must  first  be  presented  with  sufficient 
vocabulary  in  print  form  so  that  they  can  pull  these  words  out  of  the  text  and 
attempt  to  build  meaning  from  them.   In  the  context  of  the  units,  a  number  of  texts 
have  been  created  or  authentic  texts  have  been  used  to  provide  students  with  the 
opportunity  to  read  these  words  in  context.  To  develop  this  skill,  students  are 
asked  to  pull  out  key  ideas  and  some  details  and  to  categorize  the  information, 
while  at  the  same  time  reading  for  a  purpose. 

To  develop  reading  comprehension,  students  need  to  be  taught  how  to  use 
comprehension  strategies  to  help  deal  with  unknown  words.  Teaching  them  to 
look  for  cognates  and  word  families  as  a  means  of  building  meaning  is  one  way. 
Having  students  focus  on  visual  clues,  such  as  illustrations,  photographs  or  charts, 
can  assist  them  in  building  meaning.  Teaching  them  to  use  the  title  and  subtitles  to 
anticipate  the  ideas  that  may  be  presented  in  the  text  helps  to  structure  their 
reading.  Using  the  context  to  predict  the  type  of  information  or  the  categories  of 
information  that  they  might  find  in  the  text  can  help  prepare  students  for  reading 
the  text.  Reminding  students  to  use  reading  strategies  that  they  have  developed  in 
their  first  language  will  also  assist  them  in  becoming  better  readers. 


The  focus  of  instruction  in  the  primary  grades  is  on  learning  to  read,  but  over  time 
the  focus  shifts  to  reading  to  learn.  This,  ultimately,  is  why  people  read  and  why 
reading  matters.  To  reach  this  goal,  students  need  help  in  becoming  deliberate  and 
reflective  readers.  They  need  explicit  instruction  in  comprehension  and  thinking 
skills  that  will  enable  them  to  obtain  and  remember  important  ideas  from  the  text. 
They  also  need  help  in  integrating  information  in  the  text  with  their  prior 
knowledge  to  build  on  their  learning  and  deepen  their  understanding. 

The  ease  and  speed  with  which  a  child  progresses  from  learning  to  read  to  reading 
to  learn  will  depend  on  several  factors,  including: 

•  exposure  to  a  rich  language  environment  in  the  preschool  years,  with  plenty  of 
storytelling,  conversation,  books  and  encouragement  to  ask  and  answer 
questions 

•  the  quality  and  quantity  of  reading  instruction  in  the  early  school  years 

•  focused  early  intervention  for  those  who  are  at  risk  of  reading  failure 

•  ongoing  support  from  family  and  community. 
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Effective  Reading  Instruction 


Becoming  a  reader  is  a  continuous  process  that  begins  with  the  development  of  oral 
language  skills  and  leads,  over  time,  to  independent  reading.  Oral  language — the 
ability  to  speak  and  listen — is  a  vital  foundation  for  reading  success.   In  every 
culture,  children  learn  the  language  of  the  home  as  they  observe,  listen,  speak  and 
interact  with  the  adults  and  children  in  their  environment.  This  process  happens 
naturally  and  predictably  in  almost  all  cases. 

While  developing  oral  language  is  a  natural  process,  learning  to  read  is  not. 
Students  must  be  taught  to  understand,  interpret  and  manipulate  the  printed 
symbols  of  written  language.  This  is  an  essential  task  of  the  first  few  years  of 
school. 

All  students  become  fluent  readers  when  they  comprehend  what  they  are  reading, 
are  able  to  communicate  their  knowledge  and  skills  in  a  new  context  and  have  a 
strong  motivation  to  read. 

Teaching  practices  that  support  early  reading  achievement: 

•  Balance  of  direct  instruction,  guided  instruction,  independent  learning 
and  practice 

•  Large  group,  small  group  and  individual  instruction,  discussion  and 
collaboration 

•  Variety  of  assessment  and  evaluation  techniques  to  inform  program 
planning  and  instruction 

•  Integration  of  phonics  and  word  study  in  reading,  writing  and  oral 
language  instruction 

•  An  uninterrupted  literacy  block  each  day 

•  Parental  and  community  involvement 

•  High-quality  literature  and  levelled  texts 

•  A  variety  of  genres,  narratives,  informational  texts  and  electronic  media 

•  Authentic  and  motivating  literacy  experiences  and  learning  activities 

•  Intervention  for  students  at  risk  of  not  learning  to  read 

•  Supportive  classroom  culture  and  an  environment  that  promotes  higher- 
order  thinking  skills 

•  Effective  classroom  organization  and  management 

Reading  success  is  the  foundation  for  achievement  throughout  the  school  years. 
There  is  a  critical  window  of  opportunity  from  the  ages  of  four  to  seven  for 
learning  to  read.  Students  who  successfully  learn  to  read  in  the  early  elementary 
years  of  school  are  well  prepared  to  read  for  learning  and  for  pleasure  in  the  years 
to  come.  On  the  other  hand,  students  who  struggle  with  reading  in  grades  2  to  3  are 
at  a  serious  disadvantage.  Academically,  they  have  a  much  harder  time  keeping  up 
with  their  peers,  and  they  increasingly  fall  behind  in  other  subjects. 


f 
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Goals  of  Reading  Instruction 


> 


Reading  is  the  process  of  constructing  meaning  from  a  written  text.   Effective  early 
reading  instruction  enables  all  students  to  become  fluent  readers  who  comprehend 
what  they  are  reading,  can  apply  and  communicate  their  knowledge  and  skills  in 
new  contexts,  and  have  a  strong  motivation  to  read. 

There  are  three  main  goals  for  reading  instruction: 

•  Fluency  is  the  ability  to  identify  words  accurately  and  read  text  quickly  with 
good  expression.  Fluency  comes  from  practice  reading  easy  books  about 
familiar  subjects.  These  texts  primarily  contain  familiar,  high-frequency  words 
and  few  unfamiliar  words.  As  students  develop  fluency,  they  improve  in  their 
ability  to  read  more  expressively  and  with  proper  phrasing,  thus  gaining  more 
of  the  text's  meaning. 

•  Comprehension  is  the  ability  to  understand,  reflect  on  and  learn  from  text.  To 
ensure  that  students  develop  comprehension  skills,  effective  reading  instruction 
builds  on  their  prior  knowledge  and  experience,  language  skills  and  higher- 
level  thinking. 

•  Motivation  to  read  is  the  essential  element  for  actively  engaging  students  in 
the  reading  process.  It  is  the  fuel  that  lights  the  fire  and  keeps  it  burning. 
Students  need  to  be  immersed  in  a  literacy-rich  environment  filled  with  books, 
poems,  pictures,  charts  and  other  resources  that  capture  their  interest  and  make 
them  want  to  read  for  information  and  pleasure. 

These  three  goals  are  interconnected,  and  the  strategics  for  achieving  them  work 
together  synergistically. 

Knowledge  and  Skills  for  Reading 

Students  need  to  learn  a  variety  of  skills  and  strategies  to  become  proficient 
readers.   In  the  earliest  stages,  they  need  to  understand  what  reading  is  about  and 
how  it  works — that  what  can  be  spoken  can  also  be  written  down  and  read  by 
someone  else.  Some  students  will  have  already  grasped  the  basic  concepts  before 
entering  school,  but  many  will  need  explicit  instruction  to  set  the  context  for 
reading.  When  students  first  experience  formal  reading  instruction  in  school,  they 
need  to  learn  specific  things  about  oral  language,  letters  and  words.  They  need  to 
understand  how  print  works,  and  be  able  to  connect  print  with  the  sounds  and 
words  in  oral  language.  Once  they  can  demonstrate  these  skills,  the  emphasis 
shifts  to  developing  fluency.   Fluency  at  this  level  involves  recognizing  words  in 
text  quickly  and  without  effort.  This  will  allow  students  to  read  with  increasing 
enjoyment  and  understanding.  Fluency  is  critical  if  students  are  to  move  from 
learning  to  read  to  reading  to  learn.  The  role  of  elementary  teachers,  working  as 
a  team,  is  to  move  students  from  the  earliest  awareness  of  print  to  the  reading-to- 
learn  stage,  where  they  will  become  independent,  successful  and  motivated 
readers. 

According  to  research,  the  knowledge  and  skills  that  students  need  to  read  with 
fluency  and  comprehension  include: 

•  oral  language 

•  prior  knowledge  and  experience 
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concepts  about  print;  phonemic  awareness 

letter-sound  relationships 

vocabulary 

semantics  and  syntax 

metacognition 

higher-order  thinking  skills. 


These  are  not  isolated  concepts  taught  in  a  sequence- 
components  that  support  and  build  on  each  other. 


-they  are  interrelated 


Oral  Language 

Children  acquire  most  of  what  they  know  about  oral  language  by  listening  and 
speaking  with  others,  including  their  families,  peers  and  teachers.  Through 
experience  with  oral  language,  students  build  the  vocabulary,  semantic  knowledge 
(awareness  of  meaning)  and  syntactic  knowledge  (awareness  of  structure)  that  form 
a  foundation  for  reading  and  writing.  Students  who  arc  proficient  in  oral  language 
have  a  solid  beginning  for  reading.  This  knowledge  allows  them  to  identify  words 
accurately  and  to  predict  and  interpret  what  the  written  language  says  and  means. 

Prior  Knowledge  and  Experience 

So  that  students  can  understand  what  they  are  reading,  it  is  important  that  they 
come  to  the  text  with  a  variety  of  experiences  that  will  allow  them  to  appreciate  the 
concepts  embedded  in  the  text.  These  experiences  enable  them  to  anticipate  the 
content,  and  such  anticipation  leads  to  easier  decoding  of  the  text  and  deeper 
understanding  of  its  meaning. 

Prior  knowledge  and  experience  refer  to  the  world  of  understanding  that  students 
bring  to  school.   Research  on  the  early  stages  of  learning  indicates  that  children 
begin  to  make  sense  of  their  world  at  a  very  young  age.   In  many  parts  of  Alberta, 
children  enter  school  from  a  variety  of  countries  and  cultures.  Thus  their  prior 
knowledge  and  experiences  may  differ  considerably  from  those  of  their  classmates 
and  teachers,  and  they  may  find  it  difficult  to  relate  to  the  context  and  content  of 
the  resources  generally  used  in  Alberta  classrooms.  On  the  other  hand,  they  may 
have  a  wealth  of  knowledge  and  experiences  that  can  enhance  the  learning  of  their 
classmates.  Teachers  need  to  be  aware  of  students'  backgrounds,  cultures  and 
experiences  to  provide  appropriate  instruction.   By  creating  rich  opportunities  for 
all  students  to  share  prior  knowledge  and  related  experiences,  teachers  will  engage 
the  interest  of  students  from  various  backgrounds  and  ensure  that  they  will  better 
understand  what  they  read. 

Concepts  about  Print 

When  children  first  encounter  print,  they  are  not  aware  that  the  symbols  on  the 
page  represent  spoken  language  or  that  they  convey  meaning.  The  term  concepts 
about  print  refers  to  awareness  of  how  language  is  conveyed  in  print.  These 
concepts  include  directionality  (knowing  that  English  is  read  from  left  to  right  and 
top  to  bottom);  differences  between  letters  and  words  (words  are  made  of  letters, 
and  there  are  spaces  between  words);  awareness  of  capitalization  and  punctuation; 
diacritic  signs  (e.g.,  accents);  and  common  characteristics  of  books  (such  as  the 
front/back,  title  and  author).  Students  can  be  taught  these  concepts  by  interacting 
with  and  observing  experienced  readers  (including  teachers  and  family  members) 
who  draw  their  attention  to  print  and  give  them  opportunities  to  demonstrate  their 
understanding  of  the  concepts.  Teachers  need  to  provide  students  with  a  variety  of 
printed  materials  for  practice. 
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Phonemic  Awareness 

Students  need  to  learn  that  the  words  they  see  are  made  up  of  sounds.  This 
understanding  is  called  phonemic  awareness.  Research  has  confirmed  that 
phonemic  awareness  is  a  crucial  foundation  for  word  identification.  Phonemic 
awareness  helps  students  learn  to  read;  without  it,  students  struggle  and  have 
reading  difficulties.  Evidence  also  shows  that  phonemic  awareness  can  be  taught 
and  that  the  teacher's  role  in  the  development  of  phonemic  awareness  is  essential 
for  most  students. 

For  students  to  develop  phonemic  awareness,  teachers  need  to  engage  them  in 
playing  with  and  manipulating  the  sounds  of  language.  This  can  be  accomplished 
through  songs,  rhymes  and  activities  that  require  students  to  blend  individual 
sounds  together  to  form  words  in  their  heads,  and  by  breaking  words  they  hear  into 
their  constituent  sounds.  Blending  and  segmentation  of  speech  sounds  in  oral 
language  provide  an  essential  foundation  for  reading  and  writing.  Phonemic 
awareness  prepares  students  for  decoding  and  encoding  the  sounds  of  the  language 
in  print. 

Letter-Sound  Relationships 

Building  on  a  foundation  of  phonemic  awareness  and  concepts  about  print, 
students  are  ready  to  understand  that  there  is  a  way  to  connect  the  sounds  they  hear 
with  the  print  on  the  page  to  make  meaning. 

Phonics  instruction  teaches  students  the  relationships  between  the  letters 
(graphemes)  of  written  language  and  individual  sounds  (phonemes)  of  spoken 
language.  Research  has  shown  that  systematic  and  explicit  phonics  instruction  is 
the  most  effective  way  to  develop  students'  abilities  to  identify  words  in  print. 

Vocabulary  tor  Reading 

Students  need  a  broad  vocabulary  of  words  that  they  understand  and  can  use 
correctly  to  label  their  knowledge  and  experiences.  The  breadth  and  depth  of  a 
student's  vocabulary  provides  the  foundation  for  successful  comprehension.  Oral 
vocabulary  refers  to  words  that  are  used  in  speaking  or  recognized  in  listening. 
Reading  vocabulary  refers  to  words  that  are  recognized  or  used  in  print. 

Vocabulary  development  involves  coming  to  understand  unfamiliar  words  and 
using  them  appropriately.   It  is  a  huge  challenge  for  students  to  read  words  that  are 
not  already  part  of  their  oral  vocabulary.  To  develop  students'  vocabularies, 
teachers  need  to  model  how  to  use  a  variety  of  strategies  to  understand  what  words 
mean;  e.g.,  using  the  surrounding  context  or  using  smaller  meaningful  parts  of 
words,  such  as  prefixes  or  suffixes.  Good  teaching  includes  selecting  material  for 
reading  aloud  that  will  expand  students'  oral  vocabularies,  and  providing 
opportunities  for  students  to  see  and  use  new  reading  vocabulary  in  different 
contexts.  Recent  research  on  vocabulary  instruction  indicates  that  students  learn 
most  of  their  vocabulary  indirectly  by  engaging  daily  in  oral  language,  listening  to 
adults  read  to  them  and  reading  extensively  on  their  own.   Research  also  shows 
that  some  vocabulary  must  be  taught  directly.  This  can  be  done  by  introducing 
specific  words  before  reading,  providing  opportunities  for  active  engagement  with 
new  words  and  repeating  exposure  to  the  vocabulary  in  many  contexts. 
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Even  students  who  have  a  very  extensive  oral  vocabulary  may  have  great  difficulty 
reading  words  in  print  because  they  have  a  small  reading  vocabulary.  The  reading 
vocabulary — often  referred  to  as  the  sight  vocabulary — is  determined  mainly  by 
how  many  times  a  child  has  seen  the  words  in  print.  Students  who  read  a  lot  have 
a  large  pool  of  words  they  recognize  immediately  on  sight;  students  who  do  little 
reading  have  a  limited  sight  vocabulary.  To  increase  their  students'  sight 
vocabularies  so  they  can  recognize  a  large  proportion  of  the  words  in  print, 
teachers  need  to  focus  their  instruction  and  practice  on  the  most  commonly  used 
words  in  the  language. 

Semantics,  Syntax  and  Pragmatics 

Although  words  alone  carry  meaning,  reading  for  the  most  part  involves  the 
deciphering  of  phrases  and  sentences,  which  depends  on  both  the  words  and  how 
those  words  are  organized.  Therefore,  it  is  important  to  spend  instructional  time 
not  only  on  the  meanings  of  individual  words  but  also  on  the  meanings  of  phrases 
and  complete  sentences. 

Semantics  refers  to  meaning  in  language,  including  the  meaning  of  words,  phrases 
and  sentences.  Syntax  refers  to  the  predictable  structure  of  language  and  the  ways 
that  words  are  combined  to  form  phrases,  clauses  and  sentences.  Syntax  includes 
classes  of  words  (such  as  noun,  verb  and  adjective)  and  their  functions  (such  as 
subject  and  object).  Semantic  and  syntactic  knowledge  arc  important  because  they 
help  students  identify  words  in  context  and  lead  to  deeper  levels  of  comprehension. 
Beginning  readers  may  not  need  to  be  able  to  define  a  noun  or  verb,  but  understand 
that  a  word  can  represent  a  thing  or  an  action,  depending  on  the  context. 

Teachers  need  to  model  correct  sentence  structures  so  that  students  can  learn  to 
anticipate  these  structures  when  reading  print.  Opportunities  should  be  provided 
for  students  to  become  familiar  with  and  use  the  specific  terminology  for  basic 
parts  of  speech  (e.g.,  noun,  verb,  adjective,  adverb)  to  facilitate  instruction. 
Teachers  also  need  to  familiarize  students  with  a  variety  of  language  structures  and 
encourage  their  use  of  longer,  more  complex  sentences. 

Pragmatics,  which  is  introduced  in  the  later  primary  years,  is  the  study  of  how 
people  choose  what  they  say  or  write  from  the  range  of  possibilities  available  in  the 
language,  and  how  listeners  or  readers  are  affected  by  those  choices.   Pragmatics 
involves  understanding  how  the  context  influences  the  way  sentences  convey 
information.  A  sentence  can  have  different  purposes  depending  on  the  situation  or 
context  in  which  it  is  used.  It  can  be  a  mere  statement  or  affirmation,  but  it  can 
also  be  a  warning,  a  promise,  a  threat  or  something  else.  Readers  with  pragmatic 
knowledge  and  skills  are  able  to  decipher  these  different  intents  from  the  context. 

Teachers  need  to  show  students  how  to  use  context  clues  that  surround  an 
unfamiliar  word  to  help  determine  the  word's  meaning.  Because  students  learn 
most  word  meanings  indirectly,  or  from  context,  it  is  important  that  they  learn  to 
use  context  clues  effectively.  Context  clues  alone,  however,  arc  not  enough; 
teachers  will  need  to  teach  other  word  meaning  strategies  to  develop  a  student's 
ability  to  learn  new  words. 
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Writing 


Metacognition  and  Comprehension  Strategies 

Comprehension  is  the  reason  for  reading.  If  readers  can  identify  the  words  but  do 
not  understand  what  they  are  reading,  they  have  not  achieved  the  goal  of  reading 
comprehension.  To  gain  a  good  understanding  of  the  text,  students  must  bring  to  it 
the  foundational  knowledge  and  skills  of  oral  language,  prior  knowledge  and 
experience,  concepts  about  print,  phonemic  awareness,  letter-sound  relationships, 
vocabulary,  semantics  and  syntax.  They  must  integrate  what  they  bring  to  the  text 
with  the  text  itself.  To  read  to  learn,  students  need  to  use  problem-solving, 
thinking  processes.  They  must  reflect  on  what  they  know  and  need  to  know 
(metacognition)  and  draw  on  a  variety  of  comprehension  strategies  to  make  sense 
of  what  they  read. 

Good  readers  plan  and  monitor  their  reading  at  a  metacognitive  level.  What  they 
are  doing  is  thinking  about  the  strategies  they  need  to  make  sense  of  the  text. 
When  they  run  into  difficulty,  they  evaluate  their  reading  to  determine  the  best 
strategy  for  improving  their  understanding  of  the  text.  Students  who  read  at  a 
metacognitive  level  know  the  strategies  that  affect  their  own  reading;  e.g., 
decoding  hard  words,  connecting  text  with  prior  experience,  understanding  word 
meanings,  identifying  mean  ideas,  drawing  inferences  from  the  text  and 
synthesizing  information.  These  students  use  a  variety  of  strategies  to  decode  and 
understand  text  and  know  when  and  why  to  apply  particular  strategies.  Their 
understanding  of  the  text  extends  beyond  the  literal. 


Written  production  is  developed  in  a  sequential  fashion  and  begins  with  the 
copying  of  words,  moving  to  the  formulation  of  simple  phrases  and  finally  to  the 
autonomous  use  of  language  to  express  personal  ideas. 

Writing  is  a  powerful  tool  for  communicating  and  learning.  Young  children's  first 
explorations  of  print  often  occur  in  writing  rather  than  reading.  These  explorations 
allow  children  to  experiment  with  written  language  and  construct  understandings  of 
literacy  concepts.   Students  should  be  encouraged  to  write  daily  and  to  develop  an 
understanding  of  audience,  purpose  and  the  meaning  of  their  messages. 

Effective  elementary  classrooms  immerse  students  in  books,  visual  images  and  the 
spoken  word.  A  text-rich  environment  is  important  for  all  students,  but  for  students 
who  have  little  involvement  with  literacy  events  outside  school,  it  is  essential. 

The  most  beneficial  literacy  experience  for  students  in  all  grades  is  to  be  read  to 
daily.  Read-aloud  sessions  introduce  students  to  texts  beyond  their  own  reading 
level  and  give  them  access  to  ideas,  places  and  characters  they  might  otherwise 
never  meet.  They  also  help  students  become  familiar  with  story  language  and  text 
structure.  Students  who  have  been  read  to  will  adopt  and  adapt  the  language  of 
books  when  they  write,  retell  a  story,  share  information,  represent  a  character  or 
event,  dramatize  a  scene  or  create  a  storyboard. 
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A  text-rich  classroom  provides  students  with  a  wide  variety  of  texts  that  include 
oral,  print  and  other  media  communications.  Students  should  listen  to  poetry  and 
engaging  dramatic,  expository  and  narrative  texts.  Teachers  should  supplement 
narrative  and  expository  texts  with  appropriate  types  of  literacy  materials  with 
which  students  are  familiar  in  their  personal  lives.  Students  from  other  cultures,  or 
students  who  speak  a  first  language  other  than  English,  will  benefit  from  seeing 
and  hearing  their  own  literature  and  oral  traditions  shared  and  valued  in  class. 

A  text-rich  environment  has  visual  appeal,  with  attractive  posters,  charts  and  "word 
walls. "  Different  areas  of  the  classroom  are  devoted  to  materials  and  equipment  to 
encourage  writing,  viewing  and  representing  through  art  and  drama,  listening  to 
music  and  to  story  recordings,  and  reading — alone,  with  friends  or  with  teachers. 
Student-published  books  are  on  bookshelves,  student  artwork  and  other 
representations  are  displayed,  and  works-in-progress  are  evident.  Student-made 
books  or  posters  that  display  photographs  with  captions  provide  records  of  past 
shared  experiences  and  successes. 

A  text-rich  environment  that  offers  interesting  reading,  speaking,  listening, 
viewing,  representing  and  writing  activities  is  important,  but  teachers  must  also  use 
a  variety  of  active,  intellectually  engaging  strategies  and  methods  of  instruction. 
These  strategies  and  methods  include: 

•  reciprocal  discussions  in  which  students'  ideas  are  taken  seriously;  e.g., 
examining  problems,  asking  open-ended,  thought-provoking  questions  and 
interacting  informally 

•  sustained  inquiry  in  which  teacher  and  students  select  questions  or  topics  to 
pursue  as  a  group  and  individually 

•  explicit  instruction  in  response  to  the  observed  needs  of  individual  students 

•  incidental  teaching,  conferencing  and  informal  instruction 

•  flexible  grouping  to  promote  literacy  learning  and  social-emotional 
development. 

Students  need  to  follow  a  writing  process  to  create  acceptable  products.  This 
means  that  students  need  to  brainstorm  ideas,  draft  a  preliminary  plan,  write  a 
draft,  edit  it  or  have  someone  else  edit  it,  revise  the  text  and  produce  a  final  copy. 
It  is  important  to  note,  however,  that  students  should  not  be  asked  to  create  a  text 
independently  unless  they  have  had  ample  practice  in  the  fundamentals  of  the 
language  needed  to  create  a  specific  type  of  text  and  they  have  worked  as  a  class  in 
the  creation  of  model  texts. 

In  preparation  for  the  evaluation  of  writing  skills,  students  need  to  be  made  aware 
that  language  precision  is  important;  that  is,  they  will  be  evaluated  on  spelling, 
word  order,  appropriate  vocabulary  use  and  other  grammatical  elements  that  have 
been  taught  leading  up  to  the  creation  of  the  text.  The  use  of  clear,  concise 
evaluation  criteria  provides  students  with  parameters  so  they  can  fulfill  the 
requirements  of  the  task  successfully. 
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Early  Intervention 


The  Nature  of  Reading  Difficulties 


The  foundation  of  good  reading  is  the  same  for  all  students.  All  readers,  regardless 
of  their  age,  gender  or  aptitude,  need  to  develop  fluency,  comprehension  and  the 
motivation  to  read  to  become  successful  readers.  Students  who  experience  reading 
difficulties  are  no  exception.  They  too  must  develop  a  basic  foundation  for 
reading. 

Most  young  students  with  reading  difficulties  have  problems  developing  fluency. 
For  these  students,  identifying  words  takes  a  lot  of  effort.  Their  reading  rate  is 
slow,  their  word  identification  is  hesitant,  and  they  over-rely  on  contextual  cues  for 
word  identification.  Because  most  of  their  cognitive  or  mental  effort  is  spent  trying 
to  identify  words,  their  comprehension  suffers.  The  main  prevention  and  early 
intervention  strategies  for  these  students  are  intensive  preparation  for  literacy  and 
targeted  classroom  instruction. 

Even  with  effective  classroom  instruction,  some  students  will  need  additional 
support  or  intervention.  When  targeted  instruction  has  not  resolved  a  child's 
reading  difficulties,  it  may  be  necessary  to  consult  with  jurisdiction  reading 
specialists  or  other  specialized  educational  interventions. 

Effective  intervention  requires  that  teachers  recognize  as  early  as  possible  those 
students  who  are  experiencing  reading  difficulties,  tailor  instruction  to  address  their 
needs,  and  provide  supplementary  instruction  when  necessary.  If  adequate 
screening  and  assessment  procedures  are  in  place,  early  intervention  may  begin 
even  before  formal  instruction  in  reading.   Interventions  that  are  begun  when 
students  are  very  young  have  a  much  better  chance  of  success  than  interventions 
begun  later. 

It  is  essential  to  identify  reading  difficulties  early  and  to  put  appropriate 
intervention  in  place  immediately.  In  this  way,  reading  problems  can  be  tackled 
before  they  become  entrenched  and  before  repeated  failures  affect  the  child's 
motivation  and  compound  his  or  her  difficulties  in  learning  to  read  and  write. 


Characteristics  of  Successful  Intervention 

No  one  intervention  works  for  all  students  with  reading  difficulties;  however, 
interventions  that  succeed  for  many  students  have  several  characteristics  in 
common,  such  as: 

•  more  instructional  time  for  students 

•  carefully  planned  assessment  that  allows  for  continual  monitoring  of  the  child's 
response  and  leads  to  modifications  of  the  intervention  when  necessary 

•  teaching  methods  that  are  supported  by  research  on  how  students  learn  to  read 
and  how  they  should  be  taught 
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•  considerable  attention  to  the  materials  used  (e.g.,  predictable,  patterned, 
easy-to-more-difficult  texts),  with  a  focus  on  interesting  and  enjoyable  texts  at 
appropriate  reading  levels 

•  an  array  of  activities  (e.g.,  word  study,  reading,  rereading  and  writing). 

Successful  interventions  generally  occur  on  a  daily  basis  and  may  occur  in  focused, 
short  blocks  of  time  or  in  longer  blocks,  with  appropriate  accommodations  in 
classroom  instruction. 

Successful  interventions  are  strongly  linked  with  regular  classroom  instruction,  are 
supported  by  sound  research,  reflect  an  understanding  of  effective  reading 
instruction  and  are  culturally  and  linguistically  appropriate  for  the  individual  child. 
It  is  critical  that  interventions  be  measured  against  these  criteria,  and  that  their 
effectiveness  in  helping  students  with  reading  difficulties  are  carefully  assessed  and 
monitored. 


Early  Intervention  Strategies 


Effective  early  identification  and  intervention  will  help  prevent  and  significantly 
decrease  reading  difficulties  for  many  young  students  and  improve  their  prospects 
for  success  in  school.   However,  even  exemplary  early  intervention  practices  will 
not  guarantee  that  severe  reading  difficulties  are  overcome.  Some  students  will 
continue  to  need  additional  reading  instruction  and  support  to  succeed  in  the  later 
school  grades. 

As  these  students  grow  older  and  literacy  increasingly  becomes  a  vehicle  for 
teaching,  learning  and  evaluation,  instructional  and  other  supports  that  address  their 
changing  needs  must  be  in  place. 
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Early  Intervention  Strategies  for  Addressing  Literacy  Problems 

STRATEGY: 

ACTIVE  PARTICIPATION 


Questions  to 
Consider 


Possibilities  tor 
Action  and 
Intervention 


Are  there  sufficient  opportunities  for  the  child's  active  participation  in  learning 
through: 

•  engagement? 

•  play? 

•  representing? 

•  reflection? 

How  might  engaged  time  be  increased  in  ways  that  are  meaningful  to  the 
learner? 

How  might  the  learner  develop  more  effective  literacy  knowledge  and  skills 
through  literate  engagement? 

How  might  the  learner  develop  greater  awareness  of  reading  and  writing 
processes  and  become  self-regulated  and  motivated? 

Develop  phonological  awareness  through  language  and  literacy  play;  e.g., 
games  with  rhymes. 

Develop  awareness  of  purposes  of  print  and  "how  print  works"  through 
increased  reading  and  writing  in  the  context  of  everyday  routines  and  use  of 
literacy  materials  in  the  dramatic  play  centre. 

Devote  increased  time  to  reading  and  writing  to  develop  word  recognition 
and  fluency. 

Develop  phonemic  awareness  and  phonics  knowledge  through  guided  and 
interactive  writing  in  small  groups  or  one-on-one  and  increased 
independent  writing  (with  invented  spelling). 

Ensure  the  use  of  appropriate  reading  materials  for  independent  practice  to 
develop  fluency  and  comprehension.  Provide  patterned  and  predictable 
books  but  not  the  "decidable"  texts  that  make  reading  harder. 

Choose  reading  materials  slightly  ahead  of  the  student's  independent  level 
for  instructional  purposes;  increase  difficulty  gradually. 

Provide  a  daily  take-home  reading  program  for  extra  practice. 

Place  increased  emphasis  on  silent  reading. 

Make  increased  use  of  open-ended  activities  that  allow  students  to 
communicate  ideas  in  a  variety  of  ways. 

Use  increased  think-aloud  during  modelling  of  reading  and  writing. 

Talk  about  thinking  processes  related  to  reading  and  writing;  encourage 
students  to  talk  about  their  own  thinking. 

Teach  strategies  to  develop  awareness  and  self-regulation  of  one's  own 
reading  and  writing  processes;  e.g.,  retrospective  miscue  analysis, 
Goodman  and  Marek  1996. 

Use  miscue  analysis,  retellings  and  running  records  to  determine  how  the 
student  approaches  reading  and  how  to  get  the  reader  "on  track." 

Conduct  a  dynamic  assessment  to  determine  the  type  and  degree  of 
support  the  student  needs  to  be  successful. 

Regularly  analyze  the  student's  independent  writing  to  establish  an  ongoing 
assessment  of  the  student's  phonological  awareness  and  knowledge  of 
phonics. 
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STRATEGY: 

LEARNING  IN  VARIOUS  WAYS  AND  AT  DIFFERENT  RATES 

Questions  to        Are  ^e  learning  experiences  appropriate  for  the  student's  ways  and  rates 
Consider  °^  'earning  and  particular  learning  needs? 

How  might  the  student's  rate  of  learning  Pe  accelerated? 

Does  the  program  include  a  range  of  approaches? 

Is  the  content  relevant  to  the  student's  interests  and  cultural  background? 


Possibilities  for 
Action  and 
Intervention 


Try  a  different  instructional  approach  and  new  strategies. 

Consider  a  reading  style  assessment 

Use  key  visuals  and  graphic  organizers. 

Find  topics  of  interest  to  the  student  to  "hook"  him  or  her  on  reading. 

Use  culturally  relevant  reading  materials;  e.g.,  First  Nations  tales  for 
APoriginal  students. 

Have  students  create  their  own  reading  materials  by  sharing  personal 
stories  and  writing. 

Use  drama,  music  and  movement  to  involve  students  in  literature. 

Use  concrete  materials  and  pictures  to  help  students  grasp  abstract 
concepts. 

Try  tactile  materials. 

Use  a  variety  of  nonfiction  as  well  as  fiction  materials. 

Have  students  do  "research"  to  learn  information  and  write  about  what 
they  have  learned. 

Increase  instructional  time,  especially  small-group  and  one-on-one. 

Combine  structure  and  routine  with  flexible  responsiveness  for  students 
with  special  learning  needs. 

Consult  the  school-based  team  for  possible  assessments  that  might 
provide  insights  about  the  student's  learning  needs. 

Consider  ways  that  the  environment  might  be  adapted  to  better 
address  the  student's  learning  needs  ("adapted"  means  that  the 
learning  outcomes  remain  the  same  but  that  some  aspect  of  the 
instructional  environment  might  be  changed). 

Consider  ways  that  the  curriculum  might  be  modified  to  address  the 
student's  learning  needs  ("modified"  means  that  the  learning  outcomes 
are  changed  in  some  way,  either  quantitatively  or  qualitatively,  and  an 
IPP  is  thus  required). 
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STRATEGY: 

LEARNING  AS  A  PERSONAL  AND  SOCIAL  PROCESS 

Questions  to        Does  the  instructional  program  help  the  student  develop  personal 
Consider  "ownership"  ot  learning? 

Does  the  program  allow  the  student  to  pursue  some  topics  of  personal 
interest? 

Does  the  program  allow  the  student  to  make  connections  and  construct 
meaning? 

Who  might  support  the  student  in  his  or  her  learning? 

What  kinds  of  groupings  might  be  used  to  support  the  student's  learning? 


Possibilities  tor 
Action  and 
Intervention 


Allow  students  some  choice  in  their  reading  and  writing. 

Integrate  learning  of  skills  with  meaningful  contexts  (real  reading  and 
writing). 

Use  onsets  and  rimes  and  spelling  by  analogy  to  help  learners  work  with 
chunks  of  meaning  and  pattern  (rather  than  letter-by-letter). 

Use  word-sorting  and  brainstorm-categorize  activities  to  help  students 
discern  patterns. 

Use  brainstorm/cloze  to  help  learners  integrate  cues. 

Use  strategies  to  activate  prior  knowledge  and  generate  purposes  for 
reading;  e.g.,  KWL 

Use  thematic  units  to  develop  ideas  and  vocabulary  in  an  integrated 
way. 

Use  reading  and  writing  for  a  variety  of  functions  and  in  a  variety  of 
genres. 

Try  partner  and  collaborative  activities. 

Try  older/younger  buddies. 

Use  various  cooperative  learning  techniques. 

Balance  group  work  and  individual  activities  so  students  get  sufficient 
independent  practice. 

Use  a  variety  of  instructional  techniques,  including  scaffolding,  guided 
reading,  explicit  instruction  and  emphasizing  connections  to  real 
reading  and  writing  while  avoiding  isolated  exercises. 

Design  instruction  according  to  the  learner's  needs,  in  small  group  or 
one-on-one  instruction;  e.g.  interactive  writing  with  one  student. 

Use  flexible  groupings  for  particular  purposes. 

Make  learning  explicit  so  students  know  what  they  are  learning  and 
why. 

Encourage  students  to  talk  about  their  learning. 

Encourage  parental  or  guardian  involvement  in  home  literacy 
experiences. 
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Language  Cueing  Systems 


Students  use  a  variety  of  cueing  systems,  along  with  background  knowledge,  to 
create  meaning.  To  communicate  effectively,  students  need  to  learn  how  to 
maximize  their  use  of  linguistic  and  textual  cues. 


Semantic  Cues 


Semantic  cues  refer  to  the  meaning  in  language  that  assists  in  comprehending  texts, 
including  words,  speech,  signs,  symbols  and  other  meaning-bearing  forms. 
Semantic  cues  involve  the  learners'  prior  knowledge  of  language,  text  and  visual 
media,  and  their  prior  life  experiences.  Many  of  the  conventions  of  visual  media 
fall  under  the  umbrella  of  semantic  cues.  Teachers  can  scaffold  students"  use  of 
semantic  knowledge  by  relating  new  concepts  to  concepts  already  familiar  to 
students.  Gradually,  students  independently  relate  new  information  to  what  is 
known  and  personally  meaningful. 


Morphological  Cues 


Morphological  cues  involve  using  the  smallest  meaningful  units  of  the  language  to 
derive  meaning  from  a  word  or  text. 


Syntactic  Cues 


Syntactic  cues  involve  word  order,  rules,  patterns  of  language,  grammar  and 
punctuation.  For  example,  the  position  a  word  holds  in  a  sentence  can  cue  the 
listener  or  reader  as  to  whether  the  word  is  a  noun  or  a  verb.  Conversely,  listeners 
and  readers  use  their  intuitive  knowledge  of  grammar  to  predict  what  words  are 
likely  to  appear  next.  Oral  punctuation  provides  cues  to  meaning  through  rhythm, 
flow,  pauses,  intonation  and  voice  modulation. 


Graphophonic  Cues 


Graphophonic  cues  involve  the  letter  sound  or  sound  symbol  relationships  of 
language.   Readers  who  identify  unknown  words  by  relating  speech  sounds  to 
letters  or  letter  patterns  are  using  graphophonic  cues.  This  process  is  often  called 
decoding.   Decoding  is  not,  as  the  word  may  imply,  a  mechanical  process  but  an 
essential  means  of  making  meaning.  Graphophonic  cues  are  used  to  support 
semantic,  syntactic  and  pragmatic  cues  to  help  readers  determine  if  a  word  is 
logical  or  makes  sense.   In  early  literacy  development,  some  students  over-rely  on 
graphophonic  cues  and  attempt  to  sound  out  every  word.  These  students  need  to  be 
encouraged  to  predict  what  word  would  make  sense  and  fit  in  the  sentence  pattern 
or  context. 
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Textual  Cues 


Learners  use  textual  cues  such  as  titles,  headings,  subheadings,  bold  print,  italics, 
captions  and  other  text  features  to  construct  meaning.   Learning  to  read  graphs  and 
charts  is  also  part  of  the  comprehension  process.  Text-structure  cues  give  insight 
into  the  author's  organizational  patterns  and  thought  processes  in  different  types  of 
texts,  such  as  narrative,  expository,  dramatic  and  poetic.  Students  who  learn  to 
attend  to  textual  cues  are  better  able  to  comprehend,  organize  and  remember 
information  presented  in  texts  than  those  who  do  not. 


Grammar  in  the  Ukrainian  Language  Arts  Classroom 


Elements  of  Grammar 

Grammar  is  not  introduced  and  taught  as  a  separate  component  of  the  Ukrainian 
language  arts  program,  but  instead  is  integrated  with  other  student  learning. 
Linguistic  Elements  Outcome  6.1  of  the  Ukrainian  Language  Arts  Kindergarten  to 
Grade  9  Program  of  Studies  outlines  the  grammatical  components  to  be 
emphasized  at  each  grade  level.  The  suggested  teaching  and  learning  activities 
provide  the  context  within  which  Ukrainian  grammatical  elements  can  be  explored. 


Contextualizing  Grammar 


The  issue  of  how  to  deal  with  grammar  and  grammar  instruction  in  the  second 
language  classroom  has  been  the  focus  of  considerable  discussion  in  language 
teaching;  however,  there  is  increasing  agreement  as  to  what  constitutes  effective 
grammar  instruction. 


Effective  grammar  instruction: 

should  be  taught  in  context.  Students  gain  insight  into  the  structural  elements  of  Ukrainian 
through  the  use  of  the  language  in  authentic,  meaningful  and  relevant  contexts. 

should  be  integrated  into  daily  teaching  and  learning  activities  and  classroom  routines.  It 
should  be  integrated  into  all  activities  and  across  all  subject  areas. 

does  not  fragment  language  at  the  word  or  sentence  level  and  neglect  the  discourse  level. 

should  be  accurately  modelled  and  students  need  frequent  opportunities  to  practise  these 
structures  in  a  variety  of  different  contexts  and  for  a  variety  of  purposes. 

facilitates  communication.  The  emphasis  in  grammar  instruction  should  remain  on 
communicative  skills  that  lead  to  the  use  of  the  Ukrainian  language  in  a  variety  of 
circumstances.  Although  language  fluency  is  a  major  goal  of  the  Ukrainian  language  arts 
program,  teachers  also  need  to  focus  attention  on  language  accuracy  to  avoid  students' 
"fossilization"  of  language  errors. 

should  be  purposeful  and  build  on  students'  prior  linguistic  knowledge  and  experiences. 
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includes  repetition  and  reinforcement  of  grammar  rules  and  patterns,  using  concrete 
language  experiences,  across  a  broad  spectrum  of  topics  and  themes. 

should  be  reinforced  in  a  variety  of  ways  to  meet  the  various  learning  preferences  of 
students. 

provides  students  opportunities  to  interact  with  one  another  in  a  non-threatening 
environment  where  they  feel  free  to  take  risks  and  experiment  with  language. 
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Planning 


Chapter  Summary 

Introduction 

Program  of  Studies 

Planning  Considerations 

The  Physical  Environment 

Understanding  the  Ukrainian  Language  Arts  Outcomes 

Planning  Approaches 

Year  Plans 

Unit  Plans 

Lesson  Plans 


Introduction 


Planning  models  require  careful  consideration  of  the  curriculum  they  are  intended 
to  support.   Effective  planning  ensures  that  all  elements  are  consistent  with  the 
general  and  specific  outcomes  of  the  program  of  studies. 


Program  of  Studies 


^^        For  more 
information  ... 

Chapter  3 

Understanding  the 

Ukrainian 

Language  Arts 

Outcomes 


The  program  of  studies  prescribes  what  students  are  expected  to  learn  and  be  able 
to  do  at  each  grade  level.   It  is  the  primary  reference  for  teachers  as  they  approach 
planning. 

Teachers  determine  what  should  be  taught  to  accomplish  the  general  and  specific 
outcomes  in  the  program  of  studies  and  continually  refer  to  the  program  outcomes 
during  the  planning  process.  The  Specific  Outcomes  Chart  in  Appendix  A 
provides  a  summary  of  all  program  outcomes  and  is  useful  for  planning  and 
tracking  outcome  coverage  throughout  the  year.  A  description  of  the  general 
outcomes  is  included  later  in  this  chapter  in  the  Understanding  the  Ukrainian 
Language  Arts  Outcomes  section. 
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Alignment 


Many  school  districts  are  approaching  instructional  improvement  through  planning 
processes  that  emphasize  the  need  to  align  learning  outcomes  with  assessment 
practices.  This  alignment  helps  teachers  articulate  what  students  should  be  able  to 
learn,  know  and  do.  Alignment  encourages  teachers  to  focus  first  on  the  learning 
outcomes  and  clearly  communicate  learning  expectations  to  support  and  measure 
student  achievement.  Alignment  can  also  provide  a  focus  for  a  teacher's 
professional  development  plan  that  centres  on  curriculum  and  instruction. 


Planning  Considerations 


Using  the  Guide  to  Implementation 


The  Ukrainian  Language  Arts  Kindergarten  to  Grade  3  Guide  to  Implementation  is 
designed  to  assist  teachers  as  they  plan  for  and  implement  the  Ukrainian  Language 
Arts  Kindergarten  to  Grade  9  Program  of  Studies.  The  teaching  and  learning 
activities,  assessment  strategics,  unit  plans  and  lesson  plans  presented  in  this  guide 
are  suggestions  only.  They  are  provided  to  stimulate  ideas  and  to  help  teachers 
envision  and  plan  an  effective  Ukrainian  classroom  program. 

The  Grade  Level  Samples  in  Chapter  9  include  teaching  and  learning  activities  and 
assessment  strategies  for  each  specific  outcome  from  Kindergarten  to  Grade  3. 
These  are  samples  only,  providing  teachers  with  possibilities  to  consider  as  they 
plan  and  implement  the  program. 


Considerations  for  Effective  Implementation 


Ukrainian  language  arts  education  should  strive  to  provide  an  intensive  language 
learning  environment,  stressing  high  academic  achievement  and  enriched  cultural 
experiences  that  maximize  student  opportunities  for  learning. 

Effective  learning  environments  are  those  in  which: 

the  individual  and  collective  needs  of  students  are  met 

there  is  a  supportive  climate  that  encourages  risk  taking  and  choice 

diversity  in  learning  preferences  and  needs  are  accommodated 

connections  to  prior  knowledge  and  experiences  are  made 

there  is  exposure  to  a  wide  range  of  excellent  models  of  authentic  language 

use  of  the  language  studied  is  emphasized 

quality  multimedia,  print,  human  and  other  resources  are  available  and  applied  in  a 
supportive,  meaningful  and  purposeful  manner. 
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Instructional  Time 


Class  Groupings 


The  instructional  time  spent  in  the  specific  international  language  varies  from 
province  to  province  and,  sometimes,  from  program  to  program.   The  Common 
Curriculum  Framework  for  Bilingual  Programming  in  International  Languages, 
Kindergarten  to  Grade  12  presupposes  that  the  following  portions  of  the 
instructional  day  are  allocated  to  instruction  in  the  international  language: 

Kindergarten  to  Grade  6:     50% 
Grade  7  to  Grade  9:  30% 

Grade  10  to  Grade  12:         20% 

When  planning  for  instructional  time  in  the  Ukrainian  bilingual  program, 
administrators  and  teachers  should  carefully  consider  the  impact  of  time  scheduling 
on  the  linguistic  development  of  the  students.  It  is  strongly  recommended  that, 
whenever  possible,  the  portion  of  the  day  allocated  to  instruction  in  the  Ukrainian 
language  be  uninterrupted  by  English  instructional  time.  It  is  crucial  to  block 
Ukrainian  instructional  time  to  maintain  a  strong  linguistic  environment. 


In  some  situations,  students  from  two  grades  may  have  to  be  combined  into  one 
Ukrainian  bilingual  class.  As  well,  many  classrooms  will  contain  students  at  the 
same  grade  level  with  varying  proficiency  levels.  By  organizing  the  classroom 
activities  around  a  task  or  a  content-related  project,  students  of  different  ages  and 
different  levels  of  ability  can  be  accommodated  in  a  single  classroom.  Although  all 
students  will  be  working  on  similar  tasks  or  projects,  expectations  will  be  different 
for  each  grade  or  subgroup.  Careful  planning  from  year  to  year  and  across  grade 
levels  will  ensure  that  students  experience  a  variety  of  learning  activities  on  a  broad 
range  of  topics. 


Ukrainian  Program  Collaboration 


Successful  bilingual  programming  is  dependent  on  the  support  of  all  the  partners  in 
education.  It  is  critical  to  have  the  active  involvement  of: 

school  administration  and  staff 

parents  of  the  students  enrolled 

members  of  the  community  at  large,  particularly  those  who  speak  Ukrainian 

Ukrainian-Canadian  community  institutions  and  resource  centres 

Ukrainian-Canadian  cultural,  educational  and  historic  sites. 

Ukrainian  bilingual  programs  depend  heavily  on  collaboration  among  stakeholders. 
Students,  parents  and  parental  organizations,  teachers,  school  administrators, 
central  administration,  ministries  of  education,  community  members,  members  o\ 
Ukrainian-speaking  communities,  post-secondary  institutions,  Ukrainian  cultural 
institutions  and  other  stakeholders  all  play  crucial  roles  in  supporting  Ukrainian 
bilingual  programs.  Teachers  should  ensure  that  opportunities  for  collaboration  are 
maximized. 
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In  some  regions,  Ukrainian  language  education  consortia  can  serve  to  facilitate 
ongoing  communication  and  collaboration  between  groups  and  provide  the  support 
needed  to  ensure  excellence  in  Ukrainian  bilingual  programs. 


Materials 


Students  should  work  with  all  kinds  of  authentic  audio,  video,  print  and  multimedia 
resources,  including  documents  and  texts  designed  for  Ukrainian  speakers  as  well 
as  materials  prepared  for  second  language  learners.  These  resources  should  also  be 
appropriate  for  the  age,  developmental  levels  and  linguistic  levels  of  the  students. 

Tips  for  Choosing  Appropriate  Instructional  Materials 

1.  Materials  should  be  flexible  enough  to  accommodate  the  diversity  found  in  schools  and 
should  address  a  variety  of  learning  preferences,  interests,  abilities,  attention  spans  and 
backgrounds. 

2.  Materials  should  reinforce  positive  aspects  of  the  students'  self-images. 

3.  Materials  should  be  relevant  to  students'  interests. 

Planning  for  Professional  Development 

Teaching  in  the  Ukrainian  language  arts  program  demands  a  broad  range  of 
knowledge  and  skills,  both  in  the  Ukrainian  language  and  in  second  language 
pedagogy.  Teachers  should  continue  to  engage  in  professional  development  to 
maintain  or  improve  their  proficiency  in  the  Ukrainian  language  and  to 
continuously  improve  their  teaching  skills. 

Ukrainian  language  arts  teachers  will  benefit  from  professional  development 
opportunities  to  speak  the  language,  to  increase  understanding  of  Ukrainian  culture 
and  to  build  their  understanding  of  second  language  teaching  methodologies.   In 
addition,  teachers  will  benefit  from  professional  development  that  focuses  on: 


responding  to  diversity  in  the  classroom  and  using  multilevel  groupings 
cooperative  learning  and  student-centred  learning 
multimedia  and  computer-assisted  learning 
resource-based  language  learning. 


Student  Motivation 


When  students  value  their  learning,  believe  they  can  succeed  and  feci  in  control  of 
the  learning  process,  they  develop  motivation  and  a  desire  to  learn.  Teachers  can 
foster  students'  motivation  to  learn  by: 

•  instilling  in  each  student  a  belief  that  he  or  she  can  learn 

•  making  students  aware  that  they  can  learn  by  using  a  variety  of  learning 
strategies 

•  helping  students  become  aware  of  their  own  learning  processes  and  teaching 
them  strategies  for  monitoring  these  processes 
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assigning  tasks  and  materials  of  appropriate  difficulty  and  making  sure  that 

students  receive  the  necessary  instruction,  modelling  and  guided  practice  to  be 

successful 

communicating  assessment  processes  clearly  so  that  students  understand  the 

criteria  by  which  progress  and  achievement  are  measured 

helping  students  set  realistic  goals  to  enhance  their  learning 

helping  students  celebrate  their  own  and  their  classmates'  learning  progress 

and  achievements  within  the  school  community  and  the  broader  community 

ensuring  that  instruction  is  embedded  in  meaningful  learning  events  and 

experiences 

modelling  personal  enjoyment  of  Ukrainian  language  learning  and 

communicating  the  value  of  learning  another  language  for  success  in  the  world 

beyond  the  classroom 

involving  students  in  the  selection  of  themes,  topics,  resources  and  activities 

around  which  learning  experiences  will  take  place 

creating  inclusive,  risk-free  classroom  communities  where  curiosity  is  fostered 

and  active  involvement  in  the  learning  process  is  valued  and  shared 

providing  uninterrupted  time  for  sustained  engagement  with  appropriate 

Ukrainian  print  and  nonprint  resources 

providing  collaborative  learning  experiences  that  enable  students  to  exchange 

ideas  and  perspectives,  develop  a  sense  of  purpose  and  build  a  sense  of 

community 

using  contextualized  vocabulary  presentations  and  visuals  such  as  pictured 

vocabulary,  videos  and  charts 

emphasizing  the  development  of  understanding  rather  than  the 

decontextualized  memorization  of  vocabulary  lists  and  grammar  rules 

scaffolding  complex  tasks  to  facilitate  learning  of  abstract  concepts. 


Prior  Knowledge 


The  Ukrainian  Language  Arts  Kindergarten  to  Grade  9  Program  of  Studies  assumes 
that  students  will  have  limited  or  no  previous  knowledge  of  the  Ukrainian  language 
upon  entry.   In  situations  where  the  majority  of  students  do  have  previous 
knowledge  of  the  Ukrainian  language,  schools  may  offer  an  accelerated  program  or 
may  assess  students  and  plan  courses  to  suit  students1  individual  needs.   In  all 
cases,  students'  language  levels  should  be  assessed  and  programs  adapted,  when 
necessary,  to  meet  individual  language  learning  needs.  Students  who  already  have 
a  second  language,  particularly  one  that  is  related  to  the  Ukrainian  language,  will 
often  learn  additional  languages  more  quickly  and  more  easily  than  those  beginning 
their  study  of  a  second  language. 


Student  and  Parent  Awareness 


Students  and  parents  need  to  be  aware  of  learning  outcomes  and  how  they  are 
assessed  or  evaluated.  When  students  and  parents  understand  learning  outcomes 
and  learning  outcome  assessment  or  evaluation  criteria,  they  are  encouraged  to 
participate  in  the  learning  process. 
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Language  of  Instruction 


Ukrainian  language  should  dominate  the  classroom  interaction,  whether  the 
teachers  or  students  are  speaking.   Learners  will  sometimes  use  their  first  language, 
especially  in  the  early  stages  of  learning,  but  will  favour  the  Ukrainian  language  as 
they  gain  more  skill  and  knowledge.  There  may  be  some  situations  where  a  few 
minutes  of  class  time  in  English  will  be  used  for  reflection  on  the  learning  process 
or  for  the  development  of  cultural  understanding  and  skills. 


Choice  of  Topics  and  Tasks 


For  more  The  cn°ice  of  learning  topics  and  tasks  should  be  guided  by  the  needs,  interests  and 

information  ...  daily  experiences  of  the  students  and  by  the  subject-area  content  under  study  in  the 

Ukrainian  language.   In  the  Ukrainian  Language  Arts  Kindergarten  to  Grade  9 
Program  of  Studies,  three  domains — the  personal,  the  public  and  the  educational 
PrograrrTof 'studies        are  suggested  as  possible  organizers  to  guide  the  choice  of  tasks.  The  topics  listed 
page  3  are  not  mandatory,  but  are  intended  to  encourage  teachers  to  provide  a  broad  range 

of  language  learning  experiences  at  every  level. 


Ukrainian 
Language  Arts  K-9 


Opportunities  for  Ukrainian  Language  Use  and  Real-life  Applications 

Frequent  and  intensive  use  of  the  Ukrainian  language  for  meaningful  purposes  is 
crucial  to  the  development  of  students'  language  abilities.  Students  in  the 
Ukrainian  bilingual  program  have  ample  opportunities  to  use  Ukrainian  throughout 
the  school  day  for  communication  and  for  learning.  It  is  very  important  that 
students  use  Ukrainian  for  a  variety  of  purposes,  including  communication  with 
other  speakers  of  Ukrainian  both  in  and  outside  of  the  classroom  context.   Pen  pals, 
c-pals,  guest  speakers,  family  and  community  members  can  all  provide 
opportunities  for  students  to  engage  in  meaningful  communication  using 
Ukrainian.  A  variety  of  media  can  be  used  to  provide  authentic  and  meaningful 
opportunities  for  language  use  for  students  in  the  Ukrainian  bilingual  program. 

Students  will  be  more  successful  Ukrainian  language  learners  if  they  have 
opportunities  to  use  the  language  for  authentic  and  meaningful  communication  in  a 
broad  range  of  contexts.   In  addition,  the  curriculum  supports  and  encourages  the 
real-life  application  of  Ukrainian  language  learning  through  meaningful  contact 
with  fluent  speakers  of  the  Ukrainian  language  and  authentic  texts. 

Teachers  can  make  use  of  other  authentic  materials,  electronic  communications  and 
multimedia  resources  to  support  language  learning.  They  can  also  facilitate  student 
participation  in  exchanges  (local,  national  or  international),  language  camps, 
weekend  immersion  experiences,  field  trips  or  longer  excursions.  Schools  or 
communities  can  be  twinned,  pen  pals  arranged  and  visitors  invited  into  the  school. 
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Knowing  the  Students 


^7       For  more 
information  ... 

Chapters  4.  5.  6 
and  7 


Teachers  should  identify  student  needs,  background  knowledge  and  experience. 
They  should  select  learning  activities  that  are  appropriate  for  the  age  and  interests 
of  the  students  and  that  complement  the  areas  of  experience  outlined  in  the 
program  of  studies.   Instructional  plans  can  be  differentiated  to  meet  the  needs  of 
all  students  in  the  class.  Planning  is  continual  and  is  informed  by  needs  that 
become  evident  through  classroom  assessment. 


Diversity  of  Needs 


^7        For  more 
information  ... 

Chapters  5.  6  and  7 


All  classes  consist  of  students  with  a  variety  of  needs.  Some  students  may  have 
special  education  needs,  while  others  may  be  gifted  and  require  greater  challenges. 
Some  students  may  speak  English  as  a  second  language  and  require  ESL-specific 
support  and  accommodations.   It  is  therefore  important  to  always  consider  the 
diverse  needs  of  students  when  planning  a  language  arts  program. 


Plan  for  Strategic  Learning 


v 
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Plan  for  students  to  learn  and  independently  select  and  use  cognitive, 
metacognitive  and  social/affective  strategies.  Strategies  outcomes  for  Language 
Learning,  Language  Use  and  General  Learning  are  explicitly  taught  to  students.  As 
students  become  more  aware  of  how  to  use  strategies  to  enhance  their  learning, 
they  will  be  able  to  choose  strategies  that  work  most  effectively  for  them. 


Identify  Instructional  Strategies 
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To  achieve  the  selected  outcomes  and  best  meet  the  needs  of  students,  plan  to 
address  specific  instructional  strategies.  Choose  a  style  of  planning  that  suits  your 
needs:  thematic,  task-  or  project-based  or  a  combination.  Ensure  that  the  activities 
fit  with  the  selected  teaching  strategics  and  the  specific  outcomes  targeted. 


Identify  Assessment  Tools 
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A  variety  of  assessment  tools  ranging  from  informal  observation  to  formal  tests  are 
planned  for  individual  teaching  and  learning  activities,  for  report  card  periods  and 
for  teaching  units,  projects  and  portfolios.  All  assessment  tools  focus  on  active 
involvement  of  the  student  in  the  process,  determining  if  outcomes  have  been 
achieved,  and  on  how  such  assessment  information  can  be  used  to  optimize  student 
learning. 


Appendix  E 
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The  Physical  Environment 


A  Ukrainian  language  arts  classroom's  design  and  contents  should  be  able  to 
accommodate  a  variety  of  language  learning  activities.  A  permanent  location  is 
preferred,  whether  it  is  a  special  language  room  shared  by  several  teachers  or  the 
Ukrainian  language  arts  teacher's  own  classroom.  This  will  provide  learners  with  a 
sense  of  stability  and  familiarity.  It  reduces  the  Ukrainian  language  arts  teacher's 
preparation  time,  as  all  materials  can  be  displayed  in  the  classroom  as  necessary 
and  stored  in  one  location.   It  also  eliminates  the  inconvenience  of  transporting 
instructional  materials. 

Some  important  elements  in  establishing  a  rich  environment  for  learning  language 
and  culture  are: 

•  examples  of  meaningful  and  authentic  environmental  print,  such  as  maps, 
advertisements,  labels,  brochures,  posters  and  signs  in  Ukrainian,  displayed 
around  the  classroom 

•  a  reading  centre  or  classroom  library  with  a  variety  of  reading  materials  in 
Ukrainian,  such  as  books,  magazines,  newspapers,  comics,  maps  and  a 
computer  with  Internet  access 

•  a  writing  area  equipped  with  tools  for  writing,  such  as  paper,  pens,  art  supplies 
and  computers 

•  a  listening  or  oral  centre  equipped  with  recording  equipment,  audio  recordings, 
read-along  storybook  sets,  a  computer  with  a  microphone  and  Internet  access 

•  a  viewing  area,  which  could  include  access  to  satellite  television  for  viewing 
television  programs  from  Ukraine,  a  DVD  player  for  viewing  DVDs  in 
Ukrainian  or  a  computer  for  using  multimedia  applications. 


Understanding  the  Ukrainian  Language  Arts  Outcomes 

-^      For  more  ^or  morc  information  on  the  Ukrainian  language  arts  outcomes,  the  Grade  Level 

information  ...  Samples  in  Chapter  9  identify  the  prescribed  general  and  specific  outcomes  by 

grade  from  Kindergarten  to  Grade  3  that  have  been  set  out  in  the  Ukrainian 
Language  Arts  Kindergarten  to  Grade  9  Program  of  Studies.   In  addition,  Chapter  9 
Samples  provides  suggestions  for  instruction,  assessment  and  the  selection  of  materials  and 

learning  resources  to  assist  educators  as  they  work  with  students  to  achieve  the 
prescribed  learning  outcomes. 

The  Seven  General  Outcomes 

General  Outcome  1 

Students  will  listen,  speak,  read,  write,  view  and  represent  in  Ukrainian  to 
explore  thoughts,  ideas,  teelings  and  experiences. 

Exploratory  language  enables  students  to  organize  and  give  meaning  to 
experiences.   It  enables  students  to  share  thoughts,  ideas  and  experiences,  and  to 
express  and  acknowledge  emotions.   Exploratory  language  is  the  foundation  of 
Ukrainian  literacy  learning.  Students  require  many  opportunities  to  listen  actively 
and  to  speak  with  others.  Students  may  also  clarify  their  thinking  through  drawing, 
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mapping,  sketching,  role-playing  and  writing.  They  learn  to  appreciate  and 
incorporate  the  thoughts  of  others,  and  to  express  ideas  and  opinions  with 
confidence.   Describing  and  questioning  observations,  experiences  and  feelings  and 
interacting  with  texts  extends  self-understanding  and  personal  knowledge. 

As  students  progress,  they  become  increasingly  competent  at  using  exploratory 
language  in  all  six  areas  of  the  language  arts.  They  use  exploratory  talk, 
representations  and  writing  to  enhance  their  comprehension.  Students  connect 
prior  knowledge  with  new  information  and  experiment  with  ways  to  organize  and 
manage  information.  They  use  it  to  analyze,  evaluate  and  respond  to  various  kinds 
of  texts,  and  they  use  it  in  collaboration  with  others  to  contribute  to  the  learning 
community  of  the  classroom. 

Exploratory  language  experiences  provide  opportunities  for  students  to  develop 
intellectually,  socially  and  emotionally.  Teachers  facilitate  students'  abilities  to 
explore  thoughts,  ideas,  feelings  and  experiences  when  they: 

•  provide  opportunities  for  students  to  engage  in  exploratory  Ukrainian  language 
in  environments  that  encourage  risk  taking  and  an  appreciation  of  diverse  ideas 

•  value  students'  preferences  and  experimentation  in  expression 

•  provide  a  Ukrainian  language-rich  environment  with  access  to  books,  media 
texts  such  as  films  and  audio  recordings,  pictures,  artifacts,  and  a  wide  range  of 
Ukrainian  language  experiences 

•  teach  students  a  wide  range  of  forms  of  expression  appropriate  to  their  learning 
styles  and  developmental  levels 

•  teach  students  a  wide  variety  of  interaction  skills  and  strategies  that  contribute 
to  purposeful  exchanges  of  ideas,  thoughts  and  feelings 

•  help  students  develop  a  sense  of  ownership  in  their  Ukrainian  language 
learning  by  guiding  students  through  the  processes  of  goal-setting, 
self-monitoring,  self-reflecting  and  celebrating  Ukrainian  language  arts 
progress  and  achievements 

•  provide  regular  opportunities  for  reading  and  writing  real  texts  in  Ukrainian  for 
real  purposes. 

General  Outcome  2 

Students  will  listen,  speak,  read,  write,  view  and  represent  in  Ukrainian  to 
comprehend  and  respond  personally  and  critically  to  oral,  print,  visual  and 
multimedia  texts. 

Comprehending  and  responding  are  both  acts  of  constructing  meaning.   Listeners, 
viewers  and  readers  make  meaning  by  interacting  with  a  text  and  constructing  their 
personal  understanding  of  the  information  or  ideas  presented  by  the  author. 
Students  engage  in  speaking,  writing  or  representing  to  compose  or  construct 
meaning  in  an  effort  to  communicate  or  to  express  themselves. 

Students  learn  to  use  a  variety  of  comprehension  strategies  before,  during  and  after 
interacting  with  oral,  literary  and  media  texts.  They  access  prior  knowledge, 
preview,  ask  questions,  make  predictions  and  set  purposes.  While  interacting  with 
texts,  students  make  and  confinn  predictions  and  inferences,  and  monitor  their 
understanding.  They  respond  by  reflecting,  creating,  analyzing,  synthesizing  and 
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evaluating.  Effective  literacy  learners  are  able  to  apply  a  wide  range  of  strategies 
in  a  flexible  way  as  they  construct  meaning  and  develop  creative  and  critical 
thinking  skills. 

Comprehension  is  a  complex  and  dynamic  process  of  constructing  meaning  that 
must  be  learned  and  practised  in  meaningful  literacy  contexts.  Students  must 
become  familiar  and  comfortable  with  processes  that  allow  them  to  construct 
meaning  using  the  various  cueing  systems  available  in  oral,  literary  and  media 
texts.   Students  benefit  from  explicit  strategy  instruction  and  practice  in  using  a 
wide  variety  of  texts.  This  is  essential  for  enabling  students  to  achieve  fluency  and 
develop  a  repertoire  of  active  comprehension  strategies. 

Students  need  many  opportunities  to  respond  personally  and  critically  and  to  make 
connections  to  text.  Students  learn  to  recognize  and  use  text  structures  and 
features,  and  develop  an  understanding  of  genres  and  forms.  In  exploring  the 
world  of  children's  literature,  students  learn  to  appreciate  the  beauty  and  artistry  of 
text.   It  is  important  to  expose  students  to  Ukrainian  and  Ukrainian  Canadian 
literature  for  young  people  and  to  provide  opportunities  for  students  to  respond  to 
literature  by  crafting  their  own  texts. 


Teachers  facilitate  students"  abilities  to  comprehend  and  respond  personally  and 
critically  when  they: 

provide  a  literature-rich  environment  with  a  variety  of  oral,  print  and  other 
media  texts 

assist  students  in  making  connections  between  texts  and  self,  and  model  and 
encourage  both  personal  and  critical  responses 

select  appropriate  and  engaging  instructional  materials  and  help  students  select 
materials  at  appropriate  levels 

assist  students  in  developing  an  understanding  that  listening,  viewing  and 
reading  are  active  and  dynamic  processes  that  require  attention,  engagement 
and  flexible  use  of  strategies 

provide  instruction  and  opportunities  to  use  semantic,  syntactic,  graphophonic 
and  pragmatic  cueing  systems  associated  with  reading,  listening  and  viewing 
text  in  authentic  Ukrainian  language  learning  experiences 

provide  formal  and  informal  interactions  with  peers  that  include  the  sharing  of 
responses  and  exchanges  about  issues  encountered  in  oral,  literary  or  media 
texts 

encourage  students  to  develop  personal  preferences  for  a  variety  of  genres, 
storytellers,  writers,  illustrators,  filmmakers  and  other  artists 

allow  students  to  choose  the  materials  and  encourage  ownership  of  the 
comprehension  and  response  processes  through  reflection  and  goal  setting 

support  students  in  expanding  their  choices  of  materials  and  learning 
experiences  and  encourage  them  to  comprehend  and  respond  by  setting  goals 
and  reflecting  on  their  literacy  development  process 

ensure  students  have  a  balance  of  narrative,  poetic,  dramatic  and  expository 
(informational)  texts  for  personal  and  critical  response  and  inquiry 

create  a  caring  and  inclusive  classroom  community  that  encourages  risk  taking, 
values  responses  and  appreciates  the  efforts  of  others. 
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General  Outcome  3 

Students  will  listen,  speak,  read,  write,  view  and  represent  in  Ukrainian  to 
manage  ideas  and  information. 

Managing  ideas  and  information  is  important  in  the  home,  school  and  community 
to  fulfdl  responsibilities  and  achieve  personal  growth  and  satisfaction.  Students 
need  to  know  how  to  use  tools,  skills  and  strategics  effectively  to  manage,  organize 
and  evaluate  the  increasing  amount  of  information  available. 

Through  the  inquiry  or  research  process,  students  satisfy  their  natural  curiosity  and 
develop  skills  and  strategics  for  lifelong  learning.  The  inquiry  process  embodies 
the  attitudes  of  questioning,  searching  and  problem  solving  and  is  cyclical  and 
recursive  in  nature.  Students  learn  to  activate  prior  knowledge,  ask  questions, 
define  directions  for  inquiry  and  gather  and  evaluate  information  for  specific 
purposes.  They  also  learn  to  manage  time,  meet  deadlines,  explore  personal 
questions  and  discover  additional  areas  for  inquiry. 

Students  enhance  their  ability  to  manage  ideas  and  infonnation  by  encouraging, 
supporting  and  working  with  others.  They  use  exploratory  language  to  focus  their 
inquiry  or  research  and  to  determine  the  kinds  and  amounts  of  information  needed 
to  accomplish  their  goals.  After  interacting  with  a  variety  of  text  forms  and  genres, 
students  learn  to  comprehend,  interpret,  analyze  and  communicate  with  others. 
They  gradually  learn  to  consider  factors  such  as  author,  purpose,  audience  and 
source.  Technology  also  enhances  students'  opportunities  to  access,  create  and 
communicate  ideas  and  infonnation. 


Teachers  facilitate  students'  abilities  to  manage  ideas  and  information  when  they: 

assist  students  in  developing  questions  and  plans  for  research  and  inquiry 

guide  students  to  develop  realistic  project  proposals,  time  lines  and  deadlines 

provide  opportunities  and  instruction  to  access  prior  knowledge,  use 
exploratory  language  to  develop  a  topic,  focus  an  inquiry  and  explore 
relationships  among  content,  purpose,  audience  and  fonn 

initiate  curriculum-related  inquiry  and  topics  and  encourage  students  to  pursue 
areas  of  personal  interest  related  to  topics 

model  and  provide  opportunities  for  practice  in  reflection  and  self-questioning 
when  identifying  inquiry  needs  and  sources 

model  and  provide  opportunities  to  practise  making,  using  and  revising  inquiry 
plans 

model  and  provide  instruction  in  note  taking  and  other  skills  and  strategies  for 
gathering  and  recording  information  and  in  using  specific  sources  effectively 

encourage  students  to  share  inquiry  findings  and  insights  with  peers 

provide  opportunities  for  students  to  obtain  direction  and  feedback  throughout 
the  inquiry  process 

provide  guidelines  and  instruction  for  presenting  inquiry  findings  to  others 

guide  and  encourage  reflection  on  the  inquiry  process  and  on  developing  new 
questions  and  setting  goals  for  subsequent  inquiries. 
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General  Outcome  4 

Students  will  listen,  speak,  read,  write,  view  and  represent  in  Ukrainian  to 
enhance  the  clarity  and  artistry  of  communication. 

In  school  and  in  daily  life,  students  are  expected  to  communicate  ideas  and 
information  using  well-organized,  clear  and  increasingly  more  precise  language. 
They  use  artistic  language  to  compose,  to  express  who  they  are  and  what  they  feel, 
and  to  share  their  experiences  and  stories  with  others  in  a  variety  of  oral,  literary 
and  media  texts.  Speaking,  writing  and  representing  are  all  ways  of  constructing 
meaning  when  communicating  with  others.  Composing  or  authoring,  whether  for 
oral,  written  or  visual  text,  requires  students  to  focus  on  clarity,  artistry  and  the  use 
of  conventions. 

In  the  initial  stages  of  the  composition  process,  students  may  use  exploratory 
language  to  develop  ideas  and  focus  thinking.   Initial  drafts  are  revised  several 
times  as  students  work  toward  clarity  and  artistry.   Revising  is  followed  by  editing, 
where  grammar,  spelling  and  punctuation  are  re-examined  for  improvement  and 
refinement.  Feedback  and  conferencing  are  essential  throughout  the  entire 
composition  process.  Sharing  work  and  celebrating  progress  are  integral  to  the 
composition  process  in  a  community  of  learners.  Students  gradually  develop 
clarity  and  artistry  in  the  various  functions  of  literacy,  including  the  instructional, 
regulatory,  interactional,  personal,  heuristic  ("'tell  me  why?"),  imaginative, 
informal,  diversionary  and  perpetuating  functions  of  literacy  in  authentic  contexts. 


Teachers  facilitate  students1  abilities  to  enhance  the  clarity  and  artistry  of 
communication  when  they: 

provide  frequent  and  varied  opportunities  for  students  to  engage  in  authentic 

composition  tasks 

have  students  compose  texts  in  a  variety  of  forms  for  a  variety  of  purposes  and 

audiences 

provide  explicit  instruction  on  the  processes  necessary  for  exploring,  planning, 

drafting,  revising,  editing,  presenting,  sharing  and  publishing 

provide  mini  lessons  on  the  conventions  of  spelling,  grammar  and  punctuation 

as  required  based  on  students'  communication  needs 

encourage  students  to  focus  on  audience  needs  and  interests  when  planning  and 

composing 

provide  opportunities  for  students  to  practise  effective  communication  by 

sharing  and  presenting  their  compositions  to  different  audiences 

model  and  provide  instruction  on  aspects  of  audience  behaviour,  including 

respectful  and  critical  listening 

encourage  peer  and  self-assessment  and  goal  setting  throughout  the 

composition  process 

encourage  students  to  retlect  on  their  composition  processes 

encourage  students  to  collect  favourite  works  as  models  and  references  to 

inspire  future  work. 
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General  Outcome  5 

Students  will  listen,  speak,  read,  write,  view  and  represent  in  Ukrainian  to 
celebrate  and  build  community. 

Students  use  language  to  build  community  within  the  home,  school  and  society  in 
which  they  live.  In  a  multicultural  country  such  as  Canada,  students  need  to  value 
different  ideas  and  show  respect  for  diverse  languages,  cultures,  customs  and 
beliefs. 

Students  learn  cooperation  and  collaboration  skills  by  discussing  in  groups, 
building  on  others'  ideas  and  planning  and  working  together  to  meet  common  goals 
and  to  strengthen  classroom  and  school  communities.  They  learn  to  use  language 
to  offer  assistance  and  to  participate  in  and  enrich  their  school  life.  In  these  ways, 
students  share  perspectives  and  ideas,  develop  understanding  and  feelings  of 
belonging,  and  demonstrate  respect  for  diversity.  Students  also  learn  to  value  the 
importance  of  effective  teamwork. 

Students  learn  that  language  is  important  for  celebrating  events  of  personal,  local, 
provincial,  national  and  global  significance.  Through  their  language  learning  and 
use,  students  develop  their  knowledge  of  language  fonns  and  functions.  As  well, 
they  come  to  know  how  language  preserves  and  enriches  culture.  To  celebrate 
their  own  use  of  language,  students  display  their  work,  share  with  others  and 
delight  in  both  their  own  and  others'  contributions.  Students  need  opportunities  to 
reflect  on,  appraise  and  celebrate  their  progress  and  achievements  as  valued 
members  of  an  inclusive  classroom  learning  community. 

Teachers  facilitate  students'  abilities  to  celebrate  and  build  community  when  they: 
•      provide  opportunities  for  students  to  share  ideas,  take  risks,  plan,  organize  and 

work  collaboratively  and  cooperatively 

value  students'  unique  contributions  to  classroom  life 

provide  explicit  instruction  in  group  process  skills 

provide  modelling  and  practice  in  assuming  roles  and  sharing  responsibilities 

as  group  members 

provide  opportunities  for  goal  setting,  constructive  and  specific  feedback,  and 

reflection  regarding  group  processes 

provide  opportunities  for  describing,  discussing  and  composing  ideas  and 

experiences  individually  and  in  groups 

provide  authentic  Ukrainian  language  learning  experiences  that  explore 

students'  cultural  representations  in  oral,  literary  and  media  texts 

celebrate  students'  progress  and  success,  using  appropriate  language  and  forms 

to  honour  accomplishments  in  and  beyond  the  classroom 

respect  students'  background  languages,  dialects  and  cultures 

foster  a  sense  of  caring,  belonging  and  responsibility  within  an  inclusive 

classroom  community  of  learners. 
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General  Outcome  6  x 

Students  will  acquire  Ukrainian  to  understand  and  appreciate  languages, 
and  use  Ukrainian  confidently  and  competently  in  a  variety  of  situations  for 
communication,  personal  satisfaction  and  further  learning. 

Students  must  acquire  the  linguistic  elements  of  the  Ukrainian  language  to 
successfully  use  language  for  communication,  personal  satisfaction  and  learning. 
They  need  to  develop  an  awareness  of  and  competence  with  using  the  elements  of 
the  Ukrainian  language:  the  sound-symbol  system,  lexicon,  grammatical  structures, 
mechanical  features  and  discourse  elements.  Students  also  need  to  develop  their 
understanding  of  linguistic  elements  and  be  able  to  put  these  elements  together  in 
meaningful  ways.  Students  develop,  over  time  and  through  continuous  and 
meaningful  use  of  and  exposure  to  the  language,  growing  sociocultural  awareness 
and  competence,  such  as  the  appropriate  use  of  nonverbal  communication,  social 
conventions  and  vocal  register. 

As  students  experience  learning  a  second  language,  they  develop  independently 
and  with  guidance  a  range  of  strategies  for  learning  and  using  the  language,  and  for 
learning  in  general.  The  strategies  that  students  choose  and  that  can  be  effective 
depend  on  the  task  as  well  as  on  other  factors,  such  as  the  student's  preferred 
learning  style,  personality,  age,  attitude  and  cultural  background.   Strategies  that 
work  well  for  one  person  may  not  be  effective  for  another  person,  or  may  not  be 
suitable  in  a  different  situation. 

General  Outcome  7 

Students  will  explore,  understand,  appreciate  and  value  Ukrainian  culture  in 
Canada  and  the  world  for  personal  growth,  enrichment  and  satisfaction 
and  for  participating  in  and  contriPuting  to  an  interdependent  and 
multicultural  gloPal  society. 

Within  the  Ukrainian  language  arts  program,  emphasis  is  placed  on  the 
development  of  a  positive  self-concept,  a  strong  self-identity  as  a  bilingual  or 
multicultural  learner,  and  a  positive  identification  with  Ukrainian  language  and 
culture.  Students  are  provided  with  opportunities  to  explore  Ukrainian  culture 
from  the  perspectives  of  historical  elements,  contemporary  elements,  diversity  and 
change.  The  development  of  a  sense  of  community,  an  understanding  of 
similarities  and  differences  among  people,  cultural  sensitivity  and  appreciation  for 
personal  contributions  to  society  are  fostered.  Students  arc  supported  in  their 
understanding  of  global  interrelatedness  and  interdependence.  They  are 
encouraged  and  supported  in  their  preparation  for  effective  participation  in  the 
global  marketplace  and  workplace. 


Integrating  Outcomes 


The  Ukrainian  Language  Arts  Kindergarten  to  Grade  9  Program  of  Studies  assumes 
that  the  general  and  specific  outcomes  will  be  delivered  in  an  integrated  manner, 
even  though  the  curriculum  document  itself  is  divided  into  numbered  sections. 
Although  the  Ukrainian  Language  Arts  Kindergarten  to  Grade  3  Guide  to 
Implementation  treats  each  specific  outcome  separately,  this  is  only  to  provide 
suggestions  specific  to  each  learning  outcome.   Effective  Ukrainian  language  arts 
classroom  learning  experiences  typically  integrate  many  learning  outcomes. 
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Creating  a  Context  for  Using  Specific  Outcomes 


The  specific  outcomes  listed  in  the  grade  level  samples  are  not  intended  to  be 
taught  strictly  in  the  order  they  are  presented.  Teachers  are  encouraged  to  select 
specific  outcomes,  both  within  a  general  outcome  and  across  all  seven  general 
outcomes,  and  to  organize  these  specific  outcomes  into  logical  sequences  for 
instructional  activities.  Ukrainian  language  arts  instruction  and  assessment  should 
always  occur  within  meaningful  literacy  contexts.  Teachers  develop  authentic 
instruction  and  assessment  focused  on  specific  outcomes  while  developing  themes, 
inquiries,  genre  studies,  projects  and  other  learning  experiences. 


Using  Outcomes  and  Strategies  Recursively 


Many  aspects  of  language  arts  need  to  be  revisited  repeatedly  through  the  use  of  a 
variety  of  materials  and  strategies.  Questioning,  for  example,  can  be  used 
repeatedly  in  many  different  contexts.  Outcomes  can  be  introduced  using  one 
strategy,  and  then  revisited  and  extended,  using  different  strategics  or  different 
topics,  until  students  have  achieved  the  particular  outcomes. 


Planning  Approaches 


Two  of  the  most  effective  planning  approaches  for  language  learning  are  the 
thematic  approach  and  the  task-  or  project-based  approach.   Either  of  these 
approaches  (or  a  combination  of  the  two)  can  be  applied  to  the  development  of  the 
year,  unit  or  lesson  plans  for  the  Ukrainian  language  arts  program. 


Thematic  Approach 


Thematic  approaches  focus  on  a  specific  topic  or  central  idea  as  the  basis  for  the 
unit  or  the  lesson  plan.  The  theme  chosen  serves  as  the  organizer  for  the 
instructional  activities.  Themes  need  to  be  big  ideas  that  can  provide  a  framework 
for  exploring  and  applying  new  skills  and  concepts. 

Thematic  planning  can  be  helpful  to  teachers  of  multiage  and  combined  class 
groupings.  When  teachers  plan  for  a  wide  range  of  abilities,  thematic  teaching 
creates  a  shared  experience  that  all  students  can  use  to  build  knowledge,  skills  and 
attitudes  and  to  experience  success  at  their  own  level  within  a  collaborative 
whole-class  environment. 
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Task-  or  Project-based  Approach 


A  task-  or  project-based  approach  to  learning  is  designed  to  have  students  develop 
language  competence  and  communicative  skills  by  actively  engaging  in  using  the 
language  with  purpose.  The  teacher  uses  tasks  and  projects  to  create  situations  in 
which  students  must  use  the  language  for  a  definite  purpose.  The  task  is  defined  at 
the  outset  and  creates  the  need  to  know  certain  elements  of  the  language,  thus 
giving  meaning,  purpose  and  context  to  all  language  activities. 

The  task  provides  an  organizational  framework  for  specific  outcomes  to  be 
achieved.  All  content,  activities  and  evaluation  in  the  unit  grow  out  of  the  task. 

The  choice  of  tasks  can  be  based  on  the  interests  of  students  while  covering  as 
broad  a  range  of  experience  as  possible.   Each  task  should  be  flexible  enough  to 
allow  for  some  differentiation  so  students  with  different  levels  of  proficiency, 
interests  and  backgrounds  can  work  together  and  learn  from  one  another. 

Effective  tasks  and  projects: 

provide  opportunities  to  address  a  variety  of  specific  outcomes 

match  the  interests  of  the  students 

focus  students  on  meaning  and  purpose 

maximize  language  use  and  provide  opportunities  for  language  practice 

allow  for  flexible  approaches  and  solutions 

are  challenging,  but  not  threatening 

promote  sharing  of  information  and  expertise 

involve  students  in  assessing/evaluating  the  product  and  the  process 

provide  opportunities  for  students  to  discuss  and  reflect  upon  communication 

(metacommunication)  and  learning  (metacognition) 

provide  for  monitoring  and  feedback. 


Year  Plans 


-^    For  a  blank  ^  course  or  program  plan  typically  encompasses  a  school  year.   It  can  be  focused 

template  ...  on  one  subject  or  integrate  multiple  subjects.  A  year  plan  supports  instructional 

goals  and  outcomes  across  an  entire  program  of  studies  and  provides  opportunities 
to  plan  for  implementation  in  a  school  or  district  setting  as  well  as  for  an  individual 
classroom. 


Year  Plan 


A  year  plan  can  consist  of  multiple  units,  organized  coherently  across  the  school 
year.  Year  plans  should  address  all  outcomes  in  a  program  of  studies  in  a 
meaningful  and  appropriate  sequence  that  is  determined  by  essential  learnings  and 
the  learning  needs  of  students.   A  year  plan  does  not  necessarily  have  to  follow  the 
sequence  of  outcomes  in  a  program  of  studies.  A  year  plan  can  be  constructed  and 
represented  in  a  teacher  resource  by  using  a  curriculum  mapping  process  that 
includes: 

•  a  sequence  of  outcomes  and  essential  learnings  that  indicates  when  they  will  be 
taught 

•  how  outcomes  will  be  grouped  or  clustered  to  create  units 

•  expectations  of  student  learning 

•  instructional  activities  that  support  student  learning. 

54  /  Chapter  3  Ukrainian  Language  Arts  Guide  to  Implementation  ( K.   3) 

200X  ©Alberta  Education,  Alberta,  ( :anada 


Unit  Plans 


There  are  a  number  of  formats  for  developing  a  year  plan.  Generally,  it  should  be 
one  or  two  pages  that  clearly  and  concisely  outline  topics  and  skills  on  a  time  line. 
Year  plans  should  also  address  integrated  units  of  instruction  and  combined  grade 
teaching. 


^^      For  blank 
templates  ... 

Appendix  C 
Unit  Plan  Overview. 
Unit  Plan  A, 
Unit  Plan  B. 
Unit  Plan  C 


Unit  plans  provide  a  sequence  of  instruction  that  usually  takes  place  over  a  number 
of  weeks.  Unit  plans  provide  a  clear  and  coherent  structure  that  addresses 
outcomes,  assessment  and  instructional  activities  and  allows  for  choice  and 
different  learning  needs. 

Unit  plans  are  more  detailed  outlines  of  the  broad  pieces  of  learning  that  make  up  a 
year  plan.  Teachers  need  to  know  their  students  and  use  professional  judgement 
and  creativity  to  develop  a  unit  plan  that  is  focused,  meaningful  and  relevant.  In  a 
unit  plan,  teachers  specify  what  needs  to  be  in  place  for  the  unit  to  be  a  successful 
learning  experience;  e.g.,  teachers  consider  resources,  allocate  time,  prepare 
information,  identify  vocabulary,  identify  instructional  strategies,  decide  on 
provisions  for  students  with  special  education  needs  and  include  home,  school  and 
community  connections.  Teachers  start  with  the  end  in  mind,  and  build  in  a  range 
of  assessment  activities  throughout  the  unit.  When  possible,  teachers  collaborate 
with  colleagues  to  develop  and  share  units.  Teachers  also  plan  ways  to  extend 
learning  for  students  who  demonstrate  higher  level  skills  and  to  support  those  who 
need  additional  guided  practice  or  reinforcement. 


To  assess  the  instructional  effectiveness  of  a  unit  of  study,  Politano  and  Paquin 
(2000)  suggest  that  teachers  ask  themselves: 

•  "What  am  I  doing  that  is  working  well? 

•  What  do  I  want  to  reconsider  or  stop  doing? 

•  What  do  I  want  to  do  more  of?"  (p.  128). 


Developing  a  Unit  Plan 


There  are  three  basic  decisions  involved  in  unit  planning  that  should  be  made  by 
considering  the  curriculum  and  the  classroom. 


WHAT      I      WILL      USE 

PLANNING      TASKS 

What  are  students  expected  to 
learn? 

Program  of  studies  outcomes 

Identify  the  desired  results 

What  evidence  will  1  accept  of 
that  learning? 

Achievement  goals,  indicators,  exemplars 

Determine  acceptable 
evidence 

How  will  1  design  instruction  for 
effective  learning  by  all 
students9 

Teaching  and  learning  strategies,  resources 

Plan  learning  experiences  and 
instruction 

Developing  a  Unit  Plan:  Adapted  with  permission  from  Patricia  Shields-Ramsay  and  Doug  Ramsay,  Purposeful  Planning 
Guidebook  (Edmonton,  AB:  InPraxis  Learning  Systems,  2006),  pp.  4,  5,  12    13,  16. 
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A  planning  technique  that  is  especially  useful  in  unit  planning  is  clustering. 
Clustering  is  a  process  that  can  be  used  to  group  outcomes  around  the  essential 
learnings  of  a  program  of  studies.  Clusters  use  common  concepts,  ideas  and 
processes  to  group  similar  or  related  outcomes  together.  Clusters  can  be  used  to 
create  groups  of  outcomes  that  students  should  attain  at  the  completion  of  a 
learning  sequence  in  a  unit.  They  can  be  a  first  step  in  establishing  a  learning 
sequence  for  the  unit. 

Clusters  can  also  help  identify  the  essential  learnings  and  essential  questions.  Each 
cluster  can  represent  an  enduring  or  overarching  understanding — or  a  cluster  of 
essential  learning  statements  and  questions.  Enduring  and  overarching 
understandings  go  beyond  facts  and  skills  to  focus  on  larger  concepts,  principles  or 
processes. 

An  effective  unit  plan  is  a  meaningful  sequence  of  learning  opportunities  that  starts 
with  learning  outcomes,  clustered  together  in  contexts  that  are  aligned  with 
essential  learnings,  assessment  approaches,  resources  and  teaching  and  learning 
strategies.  This  alignment  is  critical  to  a  purposeful  planning  process. 

Questions  can  also  provide  a  meaningful  context  that  encourages  the  development 
of  critical  thinking  and  inquiry-based  skills.  Questions  can  provide  a  focus  for 
assessment  when  built  around  essential  learnings  and  criteria  for  the  students' 
demonstration  of  learning.  General  questions  can  provide  an  overarching  focus  for 
the  entire  unit,  while  specific  questions  can  help  students  uncover  the  essential 
learning  and  guide  the  sequence  of  the  unit. 

The  differences  between  general  unit  questions  and  specific  unit  questions 

General  unit  questions  provide  a  context  for  meaningful  learning  and  the  development  of  deep 
understandings.  General  unit  questions  are  ongoing  and,  in  one  form  or  another,  often  recur 
throughout  life. 

Specific  unit  questions,  on  the  other  hand,  can  help  students  explore  general  unit  questions. 
They  can  focus  on  building  vocabulary,  developing  understanding  of  the  terms  and  concepts 
within  a  general  question,  and  guiding  research. 

Specific  unit  questions  can: 

•  be  written  to  "uncover"  the  general  questions  of  the  unit 

•  guide  the  inquiry  of  the  unit 

•  be  sequenced  to  provide  the  "flow"  of  the  unit. 

For  example,  specific  unit  questions  such  as  the  following  could  support  the  general  unit 
question,  "How  do  patterns,  inconsistencies  and  misunderstandings  inform  our  understandings?": 

•  How  is  our  information  collected  and  represented? 

•  How  do  patterns  and  connections  in  information  help  solve  problems? 

•  How  can  misunderstandings  be  uncovered? 

^      F  When  developing  a  unit  plan,  teachers  should  consider  the  specific  needs  of  their 

information  ...  students  and  select  strategies  and  specific  learning  activities  designed  to  achieve 

several  learning  outcomes. 
Appendix  C 
instructional  Unit  planning  using  a  thematic  approach  or  a  task-  or  project-based  approach  to 

second  language  learning  begins  with  a  theme,  topic,  task  or  project.  The  language 
content  grows  out  of  the  theme,  topic,  task  or  project  and  the  resources  used. 
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Tips  for  Developing  a  Unit  Plan 

1 .  Choose  a  theme,  topic,  task  or  project  that  is  of  interest  to  the  students,  offers  possiPilities  for 
developing  the  students'  communicative  competence  in  Ukrainian  and  allows  for  some 
general  learning  as  well.  Students  can  participate  in  this  step  of  the  planning  process. 

2.  Determine  the  specific  outcomes  that  could  be  met,  keeping  in  mind  all  general  outcomes. 

3.  Analyze  the  task  or  project  to  determine  what  the  students  will  need  to  know  and  learn  to 
carry  it  out.  Think  about  the  product  the  students  will  produce,  but  also  about  the  process 
they  will  go  through  in  producing  the  product;  e.g.,  working  in  groups,  doing  research, 
interviewing  people.  Consider  language  functions,  vocabulary,  grammar,  text  types, 
historical  and  contemporary  elements  of  the  culture,  strategies,  general  knowledge  and  so 
on. 

4.  Think  about  aspects  of  the  unit  that  could  be  adapted  to  accommodate  the  needs, 
interests  and  aptitudes  of  different  students.  Be  prepared  to  be  as  flexible  as  possible 
without  compromising  the  objectives  of  the  unit. 

5.  Look  for  resources  that  will  be  useful  to  students.  Resources  should  be  attractive  and  rich  in 
visual  supports,  such  as  charts,  pictures  and  diagrams. 

6.  Outline  a  series  of  steps  directly  related  to  the  unit  task  or  project  to  help  the  students  learn 
and  practise  the  language  they  will  need  to  carry  out  that  task. 

7.  Plan  student  assessment  and  evaluation.  Integrate  assessment  throughout  the  unit. 

8.  At  the  end  of  the  unit,  invite  students  to  reflect  on  what  they  learned,  the  strategies  they 
used  and  how  their  attitudes  may  have  changed.  This  step  is  important  for  developing 
metacognitive  strategies  and  independent  learning. 
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Unit  Planning  Checklist 


Havel  ... 

□  selected  the  specific  outcomes  I  wish  to  focus  on  in  this  unit? 

□  provided  a  rationale  for  the  unit? 

□  planned  for  appropriate  assessment  for  learning  and  assessment  of  learning 
techniques? 

□  considered  individual  student  needs,  interests  and  abilities? 

□  considered  the  relevance  of  this  unit  to  students'  lives  outside  school,  their 
language  and  learning  experiences  in  other  subjects  and  their  continued 
language  development? 

□  identified  the  historical  and  contemporary  elements  of  culture  relevant  to  the 
global  citizenship  content  of  the  unit? 

□  selected  interesting,  useful  and  varied  resources  to  support  the  unit? 

□  included  a  variety  of  instructional  strategies,  language  experiences  and 
activities? 

□  provided  opportunities  for  students  to  listen,  speak,  read,  write,  view  and 
represent  in  different  contexts? 

□  allowed  for  flexibility  and  adaptation  of  the  plan  in  response  to  student 
needs? 

□  provided  opportunities  for  student  input  and  collaborative  decision  making? 

□  considered  possible  unit  extensions  and  applications? 
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Lesson  Plans 


- 


-^     For  a  blank 
template  ... 

Appendix  C 

Instructional 

Planning  Guide, 

Lesson  Plan  A, 

Lesson  Plan  B 


While  unit  plans  define  the  broad  details  of  instruction  and  student  learning  within 
a  given  context,  lesson  plans  outline  how  to  teach  a  particular  concept.  Lessons 
often  include  the  whole  class  and  provide  a  basis  from  which  other  lessons  can 
evolve.  Follow-up  lessons  could  include  individual  sessions  with  students  who 
have  specific  needs,  small  groups  focusing  on  specific  skill  development  or  large 
discussion  groups.   Lesson  plans  should  address: 

information  about  students'  prior  experience,  understandings  and  needs 

clustered  curriculum  outcomes 

assessment  criteria 

instructional  activities 

resources 

time  and  materials. 

Consider  the  following  questions  when  planning  a  lesson: 
What  is  the  purpose  or  curriculum  outcome  of  the  lesson? 
What  teaching  and  learning  strategies  will  be  most  effective? 
What  will  students  be  doing?  When?  Where? 

What  specific  skills  do  students  need  to  develop  or  improve  to  be  successful? 
What  resources  will  be  most  appropriate  for  various  groups  in  the  class? 
How  much  differentiation  is  feasible  and  appropriate? 
How  will  the  success  of  the  lesson  be  evaluated? 

How  does  this  lesson  connect  to  other  curriculum  areas  or  units  of  study? 
How  does  this  lesson  connect  to  home  and  the  community? 


* 
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Lesson  Planning  Checklist 


Does  my  lesson  plan  ... 

□  identify  and  address  specific  learning  outcomes? 

□  ensure  student  awareness  of  learning  outcomes? 

□  involve  students  in  learning  activities  with  meaningful  contexts,  integrating  outcomes 
from  the  seven  general  outcomes? 

□  include  outcome-based  assessment  criteria  to  be  shared  with  students  before  any 
assessed  learning  activity  begins? 

□  engage  students  in  using  assessment  information  to  improve  their  learning? 

□  maximize  student  use  of  Ukrainian  through  meaningful  student-to-student 
communication? 

□  include  differentiated  instructional  strategies  to  meet  the  needs  of  all  learners? 

□  ensure  student  awareness  of,  and  engagement  in,  strategic  learning;  i.e.,  students 
identify  thinking  and  learning  strategies  that  work  best  for  them,  set  goals  for  strategy 
use  and  work  to  achieve  those  goals? 

□  provide  opportunities  for  revision? 


The  following  is  a  sample  lesson  plan  that  addresses  multiple  learning  outcomes 
from  the  program  of  studies. 
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Sample  Lesson  Plan 


Lesson  Title:  Greetings  -  Welcome  to  My  School 


Date  and  Class:  January  10,  2008,  Class  3B 
Outcomes  Addressed: 


6.1  Linguistic  Elements,  sound-symbol  system 

6.1  Linguistic  Elements,  lexicon 

6.2  Language  Competence,  speaking 
6.5  Language  Use  Strategies,  interactive 
6.5  Language  Use  Strategies,  productive 

Possible  Student  Learning  Strategies:  interpret  and  use  a  variety  of  nonverbal  cues  to  communicate;  ask 
for  confirmation  that  a  form  used  is  correct;  use  words  that  are  visible  in  the  immediate  environment 


Materials  Required: 


Video  recording  and  viewing  equipment  (for  students  who  are  gifted) 
Teaching  and  Learning  Activities: 


With  students,  brainstorm  various  verbal  and  nonverbal  greeting  and  farewell  expressions;  e.g.,  LlpnBiT! 
J\o6piu\  neubl  ByBau!  Ha  Bee  jio6pe!,  smiling,  kissing,  shaking  hands/extending  a  hug. 

Students  circulate  and  greet  one  another  in  Ukrainian.  Encourage  students  to  remember  nonverbal 
expressions  as  well. 

After  a  few  minutes,  ask  students  to  offer  their  names  and  ask  their  partner's  name.  LIpHBiT!  MeHe  3BaTH 
rieTpo.  Hk  Te6e  3BaTu? 

Once  students  have  had  sufficient  time  to  practise  these  two  activities,  consider  allowing  different  student 
groups  to  present  their  conversations  to  class.  Extend  this  activity  to  include  farewells. 

Differentiation  of  Instruction: 

Encourage  students  with  special  education  needs  to  refer  to  the  expressions  on  the  word  wall  during  their 
conversations. 

Have  students  who  are  gifted  create  a  mini  video  that  shows  the  greetings  of  various  people  in  different 
situations. 


Opportunity  for  Assessment: 


Use  an  outcome-based  checklist  to  determine  if  students  have  attained  the  specific  outcomes  in 
General  Outcome  6  during  the  conversations. 
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Learning  and 
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Chapter  Summary 

Learning  Strategies 

Instructional  Strategies 

Using  Technology  in  the  Classroom 


Learning  Strategies 


Strategies  are  systematic  and  conscious  plans,  actions  and  thoughts  that  learners 
select  and  adapt  to  each  task.  They  are  often  described  as  knowing  what  to  do,  how 
to  do  it,  when  to  do  it  and  why  it  is  useful. 

Students  use  various  strategies  to  maximize  the  effectiveness  of  learning  and 
communication.   Strategic  competence  has  long  been  recognized  as  an  important 
component  of  communicative  competence. 


To  become  successful  strategic  learners,  students  need: 
step-by-step  strategy  instruction 

a  wide  array  of  instructional  approaches  and  learning  materials 
modelling,  guided  practice  and  independent  practice 
opportunities  to  transfer  skills  and  ideas  from  one  situation  to  another 
to  develop  the  ability  to  make  meaningful  connections  between  skills  and  ideas 
and  real-life  situations 

opportunities  to  be  independent  and  to  show  what  they  know 
encouragement  to  self-monitor  and  self-correct 
tools  for  reflecting  on  and  assessing  their  own  learning. 

Students  need  to  develop  proficiency  in  using  a  strategy  before  new  strategies  are 
introduced.  Over  a  period  of  time,  students  will  have  a  number  of  strategies  to 
facilitate  their  learning. 
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Some  learning  strategies  are  appropriate  for  early,  middle  and  senior  years,  while 
other  strategies  may  be  appropriate  only  for  a  specific  level.  Students  need: 

•  to  know  how  they  will  benefit  from  the  use  of  a  strategy  in  order  to  become 
motivated  and  engaged  in  learning  and  to  develop  the  will  to  apply  the  strategy 

•  to  know  what  steps  are  involved  in  the  strategy's  procedure 

•  to  understand  when  the  strategy  should  be  used 

•  to  know  how  to  adjust  the  strategy  to  fit  their  particular  purposes  so  that  they 
can  apply  the  strategy  in  a  variety  of  relevant  contexts 

•  to  practise  the  strategy  over  time  to  develop  proficiency. 

The  strategics  that  students  choose  depend  on  the  task  they  are  engaged  in  as  well 
as  on  other  factors  such  as  their  preferred  learning  style,  personality,  age,  attitude 
and  cultural  background.  Strategies  that  work  well  for  one  person  may  not  be 
effective  for  another  person,  or  may  not  be  suitable  in  a  different  situation. 

Possible  student  learning  strategies  are  listed  for  each  of  the  activities  in  the 
instructional  strategies  section  of  this  chapter  to  illustrate  the  types  of  strategies 
students  might  use.  These  lists  are  not  meant  to  be  prescriptive.  For  a  more 
extensive  list  of  learning  strategies,  consult  the  Strategies  section  of  the  program  of 
studies. 

To  ensure  that  students  develop  effective,  independent,  lifelong  learning  skills,  it  is 
essential  to  foster  strategic  learning  in  the  Ukrainian  language  arts  classroom.  To 
develop  advanced  language  skills,  including  literacy,  students  need  instruction  on 
the  strategies  that  skillful  learners  use  in  approaching  language  tasks.  Students 
need  to  be  taught  learning  strategies  in  all  language  arts  through  demonstration, 
explicit  instruction,  guided  practice  and  independent  practice  with  feedback  and 
support.  Students  are  encouraged  to  acquire  and  apply  a  wide  range  of  strategies, 
including  first  and  second  language  learning  strategies  and  general  learning 
strategies,  to  enhance  their  learning. 

The  program  of  studies  includes  clusters  of  specific  outcomes  designed  to  develop 
three  types  of  strategies  in  the  Ukrainian  language  arts  classroom:  language 
learning  strategies,  language  use  strategies  and  general  learning  strategies. 


Language  Learning  Strategies 


Language  learning  strategies  refer  to  actions  taken  by  learners  to  enhance  their  own 
language  learning.  These  strategics  are  divided  into  three  categories:  cognitive, 
metacognitive  and  social/affective. 

Cognitive  language  learning  strategies  include  using  different  techniques  for 
remembering  new  words  and  phrases,  deducing  grammar  rules,  applying 
previously-learned  rules,  guessing  at  the  meaning  of  unknown  words,  and  using  a 
variety  of  ways  to  organize  new  information  and  link  the  new  information  to 
previously-learned  language. 
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Metacognitive  language  learning  strategies  arc  higher  order  thinking  skills  that 
students  use  to  manage  their  own  language  learning.  These  strategies  include 
planning  for  language  learning,  monitoring  language  learning  and  evaluating 
success  in  language  learning. 

Social/affective  language  learning  strategies  are  actions  learners  take  during  or 
related  to  interactions  with  others  to  assist  or  enhance  their  own  language  learning. 
These  strategies  include  methods  students  use  to  regulate  their  emotions, 
motivation  and  attitudes  to  help  them  learn  the  language. 


Language  Use  Strategies 


Language  use  strategies  are  actions  taken  to  enhance  communication.  These 
strategies  are  often  used  with  no  intention  of  trying  to  acquire  language,  but  instead 
with  the  intention  of  improving  communication.  The  language  use  strategies  in  the 
program  of  studies  are  organized  according  to  the  three  communicative  modes: 
interactive,  interpretive  and  productive. 

Interactive  language  use  strategies  assist  the  learner  or  speaker  in  maintaining 
communication  with  another  speaker  of  the  language.  These  strategies  include 
using  circumlocution  to  compensate  for  one's  lack  of  vocabulary,  using  nonverbal 
cues  to  communicate  and  summarizing  the  point  reached  in  a  discussion. 

Interpretive  language  use  strategies  aid  in  comprehension  of  the  language. 
These  strategies  include  using  visual  supports  to  assist  in  comprehension,  listening 
or  looking  for  key  words  or  elements  and  using  discourse  markers  to  follow 
extended  texts. 

Productive  language  use  strategies  aid  in  the  production  of  language.  These 
strategies  include  using  resources  to  increase  vocabulary  or  improve  texts, 
compensating  for  avoiding  difficult  structures  by  rephrasing  and  using  knowledge 
of  sentence  patterns  to  create  new  sentences. 


General  Learning  Strategies 


General  learning  strategies  refer  to  actions  taken  by  learners  to  enhance  their  own 
general  learning.  As  with  language  learning  strategies,  general  learning  strategies 
are  divided  into  three  categories:  cognitive,  metacognitive  and  social/affective. 
There  is  a  distinct  similarity  between  language  learning  strategics  and  general 
learning  strategies;  however,  the  determining  difference  is  whether  the  purpose  of 
the  specific  strategy  is  the  learning  of  the  language  or  of  other  concepts.  Often, 
other  concepts  include  subject-area  concepts,  such  as  social  studies  or  health 
concepts,  learned  through  the  Ukrainian  language. 

Cognitive  general  learning  strategies  are  direct  strategies  that  students  use  to 
assist  themselves  in  learning.  These  strategies  include  concept  mapping, 
memorizing  facts  and  brainstorming. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.  3)  Chapter  4  /  65 

^Alberta  hducation.  Alberta,  Canada  2008 


Metacognitive  general  learning  strategies  arc  higher  order  skills  that  students  use 
to  manage  their  own  learning.  These  strategies  include  planning  for  their  own 
learning  (e.g.,  choosing  a  way  to  memorize  social  studies  facts  in  Ukrainian)  and 
assessing  their  own  learning. 

Social/affective  general  learning  strategies  are  actions  learners  take  during  or 
related  to  interactions  with  others  to  assist  or  enhance  their  own  general  learning. 
These  strategies  include  methods  students  use  to  regulate  their  emotions, 
motivations  and  attitudes  to  help  learn  concepts. 


Teaching  Learning  Strategies 


Strategics  should  be  introduced  as  they  are  needed.  When  strategies  are  introduced 
and  explained  in  terms  of  their  value  to  the  learner  and  are  demonstrated  and 
practised  over  time,  they  can  produce  long-lasting,  significant  improvements  in  the 
students'  abilities  to  construct  meaning,  acquire  language  and  achieve  the 
Ukrainian  language  arts  outcomes.  All  students  benefit  from  strategy  instruction, 
but  individual  students  need  varying  degrees  of  support  in  learning  and  using 
strategies. 

Tips  for  Teaching  a  New  Learning  Strategy 

1 .  Explain  the  strategy,  discussing  its  purpose  and  the  tasks  for  which  it  is  most  useful. 

2.  Model  the  strategy,  "thinking  aloud"  so  that  students  can  observe  the  process.  This  means 
expressing  both  the  overt  purpose  of  the  strategy  and  the  metacognitive  processes  and 
self-correction  used  in  any  problem-solving  method.  Avoid  mental  leaps. 

3.  Teach  the  steps  of  the  strategy,  explaining  the  reasons  for  each  step  so  that  student  learning 
will  be  based  on  understanding  rather  than  on  rote  memorization. 

4.  Provide  an  immediate  opportunity  for  students  to  use  the  strategy  in  the  context  of  their  own 
work.  As  students  use  the  strategy,  offer  constructive  feedback,  monitor  and  prompt  when 
necessary. 

5.  Review  the  strategy  by  modelling  it  again,  this  time  with  students  monitoring  and  prompting. 

6.  In  subsequent  lessons,  ask  students  to  practise  using  the  strategy,  explaining  what  the 
strategy  is  designed  to  do,  the  steps  that  must  be  followed  and  the  importance  of  each  step. 

7.  Follow  up  with  other  opportunities  for  students  to  use  the  strategy  and  to  reflect  on  their  use 
of  it  as  they  move  toward  mastery.  Monitor  each  student  to  determine  what  personal 
meaning  he  or  she  has  made  related  to  the  strategy. 

8.  Discuss  with  students  how  the  strategy  can  be  used  beyond  the  language  arts  classroom. 


' 
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I        Instructional  Strategies 


Instructional  strategies  are  the  techniques  and  activities  teachers  use  to  help 
students  become  independent  learners  and  develop  and  experiment  with  learning 
strategies. 

Students  exhibit  a  wide  variety  of  perceptions,  prior  knowledge,  attitudes  and 
learning  preferences.  Teachers  are  encouraged  to  provide  a  variety  of  instructional 
strategies  to  ensure  that  all  student  needs  are  being  met. 

The  following  instructional  strategies  can  be  used  across  grade  levels. 
Alphabet  Activities 

Alphabet  activities  teach  students  to  identify  the  names  and  sounds  of  the  letters  in 
the  alphabet  and  should  be  done  as  part  of  other  language  learning.  Alphabet 
knowledge  is  not  and  should  not  be  considered  a  prerequisite  for  participating  in 
other  activities.  It  is  important  to  acknowledge  the  sound  each  letter  makes,  but  it 
is  also  important  to  do  so  within  meaningful  contexts  as  early  as  possible;  e.g., 
sounds  as  part  of  words  as  soon  as  some  words  are  known. 

Possible  Student  Learning  Strategies: 

Cognitive         •    Listen  attentively 

•    Identify  similarities  and  differences  between  aspects  of  Ukrainian 
and  your  own  language(s) 

Interpretive     •    Listen  selectively  based  on  purpose 


©   Letter  Sorts 


Collect  plastic  letters  or  print  letters  on  squares  of  paper  and  have  students  identify 
each  of  the  letters  in  the  alphabet  by  naming  them  or  by  pointing  to  them  when 
prompted. 


Auditory  Discrimination  Activities 


Auditory  discrimination  activities  require  students  to  consider  and  identify  sounds 
in  words.  These  activities  can  be  used  to  introduce  oral  language. 

Possible  Student  Learning  Strategies: 

Cognitive        •    Use  mental  images  to  remember  new  information 

•  Look  for  patterns  and  relationships 

Interpretive     •    Listen  selectively  based  on  purpose 

•  Determine  the  purpose  of  listening 
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©  Find  the  Right  Sound 

Create  or  purchase  flash  cards  that  include  pictures  of  objects  with  the  names 
written  below.  Instruct  the  students  to  listen  for  a  particular  sound  as  you  read 
each  word.  Have  students  collect  only  those  cards  with  the  words  that  contain  the 
right  sound;  e.g.,  all  the  cards  with  words  containing  "hc".  The  students  then  hand 
in  the  cards,  repeating  the  words  as  they  do  so.  If  the  students  make  a  mistake, 
simply  take  the  card,  point  to  the  word  and  repeat  it,  say  the  letter  sound  on  its  own 
and  move  on. 


©  Sort  the  Sounds 


Categorizing 


Create  or  purchase  flash  cards  that  include  pictures  of  objects  with  the  names 
written  below.  Instruct  the  students  to  listen  to  the  words  as  you  read  them  and 
decide  which  "sound  category"  (e.g.,  "hi"  or  "in")  they  belong  to.  The  students 
should  take  each  card  and  put  it  in  the  correct  pile,  repeating  the  word  as  they  do  so. 
If  the  students  make  a  mistake,  simply  take  the  card,  point  to  the  word  and  repeat  it, 
say  the  letter  sound  on  its  own,  then  place  the  card  in  the  correct  pile. 


Categorizing  involves  grouping  objects  or  ideas  that  have  common  features  or 
relationships.   It  enables  students  to  see  patterns  and  connections  and  develops 
their  abilities  to  manage  and  organize  information.  Categorizing  is  often  used  to 
organize  information  produced  during  a  brainstorming  activity. 


Possible  Student  Learning  Strategies: 

Cognitive         •    Group  sets  of  things  together— vocabulary,  structures- 
similar  characteristics 
•    Look  for  patterns  and  relationships 


-with 


* 


Cloze  Activities 


In  cloze  activities,  words,  phrases  or  letters  are  omitted  from  printed  text.  Students 
employ  language  cueing  systems  to  insert  words  or  letters  that  complete  the  text  in 
a  meaningful  way.  Cloze  activities  promote  sense-making  skills  and  reflection  on 
the  rules  of  language  (e.g.,  "I  know  the  word  and  to  fill  in  the  missing  sound  I  need 
to  add  the  letter  'a.'"  "This  sentence  doesn't  make  sense  unless  I  put  the  word 
'and"  in  it.").  Avoid  having  too  many  blanks  initially,  and  begin  by  blanking-out 
the  same  type  of  letter  or  word  consistently  (e.g.,  the  long  vowel  sounds,  the 
adjectives). 


Possible  Student  Learning  Strategies: 


Social/Affective 
Interpretive 


Seek  the  assistance  of  a  friend  to  interpret  a  text 

Listen  or  look  for  key  words 

Infer  probable  meanings  of  unknown  words  or  expressions 

from  contextual  clues 


* 
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©   Letter-level  Cloze 

Select  high  frequency  words  from  students'  oral  vocabulary,  from  classroom  word 
walls  or  from  reading,  and  reproduce  them  with  key  letters  missing.   Begin  by 
following  a  consistent  pattern;  e.g.,  remove  the  first  letter,  remove  the  last  letter. 
Students  should  know  what  word  they  are  trying  to  make  either  because  it  has  been 
vocalized  or  because  it  is  within  a  familiar  context;  e.g.,  a  sentence  from  a  story. 
As  students  become  more  adept,  focus  on  words  that  are  easily  confused.  This 
works  really  well  as  part  of  a  mystery  message  written  on  the  board  each  morning 
as  a  "do  now"  activity. 

©  Word-level  Cloze 

Select  sentences  from  students'  reading  or  language-experience  stories  (short 
pieces  of  writing  dictated  by  the  student)  and  reproduce  them  with  key  words 
missing.  Begin  by  following  a  consistent  pattern;  e.g.,  remove  adjectives. 
Students  should  be  able  to  use  the  context  of  the  sentence  to  figure  out  a  word  that 
makes  sense.  Early  on,  it  is  advisable  to  provide  students  with  a  bank  of  possible 
words  to  choose  from. 

Tips  for  Cloze  Activities 

1 .  Introduce  students  to  cloze  procedures  with  oral  activities.  Read  a  passage  aloud,  pausing 
occasionally  to  encourage  students  to  complete  lines  or  phrases  with  appropriate  and 
meaningful  words. 

2.  Choose  or  write  a  text  appropriate  to  the  students'  level  of  understanding.  Leave  the  first 
sentence  untouched.  Delete  a  number  of  words  from  the  rest  of  the  text,  leaving  the  last 
sentence  untouched  as  well.  There  are  a  number  of  ways  to  decide  possible  words  to 
delete;  e.g.,  key  words  related  to  the  topic  of  the  sentence  or  words  that  have  a  particular 
grammatical  function,  such  as  all  the  adjectives  or  pronouns. 

3.  Replace  the  words  with  blanks  of  equal  length  so  there  is  no  clue  as  to  the  length  of  the 
deleted  words. 

4.  Advise  students  to  use  any  clues  they  can  find  in  the  text  or  any  knowledge  they  have  of  the 
topic  or  language  to  try  to  discover  what  the  missing  words  are. 

5.  Ask  students  to  explain  why  they  think  a  particular  word  fits  the  blank  in  the  sentence.  If 
there  is  more  than  one  suggestion,  students  can  discuss  reasons  for  each  choice  and  decide 
which  suggestion  is  best.  The  sharing  of  ideas  and  of  interpretation  strategies  is  an  important 
aspect  of  this  instructional  method. 

Graphic  Organizer  Activities 

-^       For  more  Graphic  organizers  can  help  students  understand  a  concept  and  reduces  the  load  on 

information  and  their  short-term  memories.   Displaying  a  concept  visually  enables  students  to  focus 

blank  templates ...         thcjr  attention  on  language  development.  Graphic  organizers  link  the  language  and 
content,  often  forming  a  bridge  to  knowledge  that  the  student  may  already  have  in 
his  or  her  first  language. 

Using  a  graphic  organizer  to  teach  new  concepts  is  an  effective  way  to  engage 
students  in  discussion  and  have  them  learn  the  essential  vocabulary  in  a  meaningful 
context. 
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Initial  teaching  about  the  use  of  graphic  organizers  should  always  include  teacher 
modelling  and  discussion  about  the  role  of  graphic  organizers  in  helping  students 
organize  their  thinking  and  in  providing  a  base  of  information.  For  example,  when 
showing  students  the  process  for  using  a  genre  map  to  analyze  a  mystery,  read  a 
mystery  to  the  class  and  help  students  identify,  on  a  large  genre  map  at  the  front  of 
the  class,  the  mystery,  the  events,  the  main  suspects  and  the  reasons  for  the 
suspicion.  Discuss  the  key  elements  of  a  mystery  and  how  relationships  in  a 
mystery  might  be  represented.   Students  could  then  read  a  short  mystery  and 
complete  their  own  maps.  Further  scaffolding  might  be  accomplished  by  giving 
students  a  partially  completed  map  or  by  providing  support  in  picking  out  and 
placing  information  on  the  map. 

After  classroom  practice  with  a  variety  of  graphic  organizers,  students  should  be 
able  to  choose  appropriate  organizers  related  to  their  purpose,  explain  their  choices 
and  use  organizers  effectively;  e.g., 

•  use  webbing  during  a  brainstorming  activity  to  record  thoughts  in  preparation 
for  narrowing  the  topic 

•  use  a  compare  and  contrast  map,  such  as  a  Venn  diagram,  for  comparing 
climates  or  when  comparing  two  versions  of  a  story. 

Possible  Student  Learning  Strategies: 

Cognitive  •    Use  word  maps,  mind  maps,  diagrams,  charts  or  other 

graphic  representations  to  make  information  easier  to 
understand  and  remember 

•  Look  for  patterns  and  relationships 

•  Use  available  technological  aids  to  support  language 
learning 

Social/Affective     •    Participate  actively  in  brainstorming  and  conferencing  as 
prewriting  and  postwriting  exercises 

©  Brainstorming  Webs 

^     For  a  blank  Brainstorming  is  effective  for  generating  lists  of  ideas  and  creating  interest  and 

template  ...  enthusiasm  for  new  concepts  or  topics.  Students  can  also  use  brainstorming  to 

organize  their  knowledge  and  ideas.   Infonnation  gathered  during  brainstorming 
Appendix  D  can  serve  as  a  starting  point  for  more  complex  tasks,  such  as  projects,  outlines, 

mind  maps  or  decision  making. 

Tips  tor  Brainstorming 

1 .  Accept  all  statements.  Emphasize  quantity  rather  than  quality. 

2.  Prohibit  criticism — all  ideas  are  accepted  no  matter  how  outrageous  or  far-fetched. 

3.  Do  not  allow  discussion  except  for  clarification. 

4.  Encourage  participants  to  build  on  others'  ideas. 

5.  Set  a  time  limit. 

6.  First  generate  ideas  and  then  combine  and  order  them. 

7.  Brainstorming  in  Ukrainian  may  not  be  possible  until  students  develop  a  level  of  proficiency 
that  allows  them  to  express  their  ideas. 
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©  Concept  Map 


Concept  mapping  can  help  students  visualize  how  ideas  are  connected  and  lead  to 
understanding  of  linguistic  relationships  and  how  knowledge  is  organized.  The 
concept  mapping  process  can  improve  students'  oral  communication, 
comprehension  and  problem-solving  skills.  Concept  maps  identity  key  ideas  to  be 
learned  and  can  be  used  to  facilitate  the  learning  of  these  key  ideas,  to  review 
subject  matter  or  to  summarize  a  unit  or  a  lesson.   When  developing  a  concept  map, 
the  teacher  and  students  identify  a  set  of  concepts  associated  with  a  selected  topic. 
Concepts  are  ranked  in  related  groups  from  general  to  specific.  Related  concepts 
are  connected  and  the  links  can  then  be  clarified  with  pictures,  visuals  or  with 
Ukrainian  words,  phrases  or  sentences. 


©   Decision  Making  (PMI  Chart) 

-^     For  a  blank  Students  can  use  Plus,  Minus  and  Interesting  information  (PMI  charts)  to  compare 

template  ...  and  contrast  situations,  ideas  or  positions.  PMI  charts  give  students  a  format  for 

organizing  information  and  evaluating  their  knowledge  and  ideas.  For  more 

Appendix  D  information,  see  the  PMI  chart  instructions  in  Appendix  D. 


©   Decision  Making  (What  I  Have,  What  I  Need) 


^r      For  a  blank 
template  ... 
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A  decision-making  model  such  as  What  I  Have,  What  I  Need  offers  a  step-by-step 
process  that  encourages  students  to  look  for  more  than  one  solution,  choose  the 
best  alternative  and  develop  an  action  plan  for  implementing  their  decision.  By 
breaking  down  decision  making  into  specific  steps  and  taking  the  time  to  generate 
a  variety  of  possible  decisions,  students  at  any  grade  level  can  become  better,  more 
creative  decision  makers. 


©   Flowchart 


Flowcharts  graphically  depict  a  sequence  of  events,  actions,  roles  or  decisions. 
They  foster  the  development  of  logical  and  sequential  thinking  and  promote  the 
development  of  organizational  and  planning  skills.  Flowcharts  can  provide  a 
useful  outline  for  writing. 


©  Idea  Builders 

^W      For  a  blank 
template  ... 
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Idea  builders  create  a  context  for  introducing  or  clarifying  new  concepts,  such  as 
developing  an  understanding  of  a  particular  value.  They  are  especially  helpful  for 
English  as  a  second  language  students  or  students  with  special  needs  who  require 
support  in  understanding  new  concepts.   Idea  builders  encourage  students  to: 

•  make  connections  between  what  they  know  and  what  they  will  be  learning 

•  gather  information  related  to  a  concept  by  identifying  essential  and 
nonessential  characteristics  or  examples 

•  examine  concepts  from  multiple  perspectives 

•  develop  inductive  and  divergent  thinking 

•  focus  their  attention  on  relevant  details. 
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©   KWL  Charts 

^7      For  a  blank 
template  ... 
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KWL  is  a  brainstorming  strategy  that  encourages  students  to  be  active  learners. 
Students  begin  by  creating  a  chart  with  three  columns.   In  the  first  column,  students 
record  the  information  they  already  Know  about  the  topic.   In  the  second  column, 
students  write  a  list  of  questions  they  Want  to  answer  about  the  topic  (these 
questions  provide  the  focus  for  reading).  In  the  third  column,  students  record  the 
information  they  have  Learned  about  the  topic. 


Tips  for  Using  KWL  Charts 

1 .  List  on  the  board,  under  "what  we  Know,"  information  students  know  or  think  they  know 
about  a  selected  topic.  Next  list  questions  students  want  to  answer  about  the  topic  under 
"what  we  Want  to  know." 

2.  While  engaged  in  the  planned  activity,  students  are  asked  to  keep  in  mind  the  information 
listed  under  "what  we  Want  to  know." 

3.  After  the  activity  is  completed,  students  identify  what  they  learned,  and  that  information  is 
listed  under  "what  we  Learned."  Students  complete  the  activity  by  contrasting  the 
information  listed  under  "what  we  Learned"  with  that  listed  under  "what  we  Want  to  know." 

4.  Information  gathered  in  a  KWL  chart  can  facilitate  learning  log  reflections  and  goal  setting 
for  students. 


©  Mind  Maps 

^7        For  more 
information  ... 
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Mind  maps  are  an  easy  way  to  represent  ideas  by  using  key  words,  colours  and 
imagery.  Their  nonlinear  fonnat  helps  students  generate,  organize  and  see 
connections  among  ideas.  Mind  maps  integrate  logical  and  imaginative  thinking 
and  create  an  overview  of  what  students  know  and  think  about  a  topic.  Webs  are 
simple  mind  maps.  Adding  pictures,  colours  and  key  words  transforms  them  into 
more  powerful  tools  for  learning,  for  remembering  and  for  generating  ideas. 


* 


©  Story  Maps 

Story  maps  are  graphic  representations  of  key  story  elements:  character,  plot, 
problem  or  goal,  mood,  setting,  theme  and  resolution.  They  provide  visual  outlines 
that  help  students  to  understand  story  elements  and  plot  development  and  to 
remember  story  content. 

Tips  for  Story  Map  Activities 

1 .  Review  the  key  story  elements:  plot,  character,  mood,  setting,  theme  and  resolution.  These 
elements  can  be  recorded  on  an  overhead  or  a  chalkboard  in  chart  form  or  in  the  form  of  a 
story  map. 

2.  Students  listen  to  or  read  a  story  or  view  a  movie.  Provide  students  with  a  template  for  a 
story  map.  Students  fill  in  the  key  information  as  you  model  the  process.  Remind  students 
that  only  the  major  events  are  to  be  recorded. 


Model  with  older  students  how  to  use  the  key  information  to  determine  the  theme.  Have 
students  record  the  theme  in  the  appropriate  space  on  the  story  map.  Once  students  are 
familiar  with  story  maps,  they  will  be  ready  to  use  them  on  their  own  to  analyze  stories  they 
read  or  movies  they  view. 


* 
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©  Triple  T-chart 

■y      For  a  blank 
template  ... 
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T-charts  can  be  used  to  help  students  organize  their  knowledge  and  ideas  and  see 
relationships  between  pieces  of  information.  T-charts  can  have  two,  three  or  more 
columns.  As  students  explore  core  values,  T-charts  can  be  used  to  create  visual 
pictures  of  what  those  values  look,  sound  and  feel  like.  T-charts  can  also  be  used 
to  explore  social  issues,  compare  and  contrast  different  situations,  or  investigate 
two  or  more  aspects  of  any  character  and  citizenship  topic. 


©  Venn  Diagram 

"y      For  a  blank 
template  ... 


A  Venn  diagram  provides  an  effective  framework  for  comparing  and  contrasting. 
For  more  information,  see  the  Venn  diagram  instructions  in  Appendix  D. 


Appendix  D 


©  Y-charts 

^7       For  a  blank 
template  ... 


Y-charts  are  graphic  organizers  that  serve  to  organize  ideas  about  what  a  particular 
topic  sounds  like,  feels  like  and  looks  like.  For  example: 
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Feels  Like 

•       friendly 

•       warm 

•       big 

• 

students  talking               ^^ 

•       earing         ^ 

• 

colourful 

• 

singing 

• 

clean  and  tidy 

• 

teachers  asking 

Communities; 

• 

desks,  books 

questions 

e.g.,  School 

• 

technology 

• 

bells  ringing 

Sounds  Like 

Looks  Like 
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Cooperative  Learning  Activities 


y        For  more 
information  ... 

Chapter  5 

Using  Collaborative 

Learning 


Cooperative  learning  involves  students  working  in  small  groups  to  complete  tasks 
or  projects.  Tasks  are  structured  so  that  each  group  member  contributes.  Success 
is  based  on  the  performance  of  the  group  rather  than  on  the  performance  of 
individual  students. 

Cooperative  learning  stresses  interdependence  and  promotes  cooperation  rather 
than  competition.  Establishing  and  maintaining  cooperative  group  norms  develops 
the  concept  of  a  community  of  learners. 

Cooperative  learning  activities  play  an  important  role  in  increasing  students' 
respect  for,  and  understanding  of,  one  another's  abilities,  interests  and  needs. 
These  activities  promote  risk  taking  and  team  building  and  develop  group 
responsibility  and  social  skills.  Cooperative  group  work  provides  opportunities  for 
students  to  take  an  active  role  in  the  language  acquisition  process,  while  allowing 
the  teacher  to  be  a  "guide  on  the  side." 


Possible  Student  Learning  Strategies: 


Social/Affective 


Interactive 


Initiate  and  maintain  interaction  with  others 

Work  cooperatively  with  peers  in  small  groups 

Work  with  others  to  solve  problems  and  get  feedback 

Interpret  and  use  a  variety  ot  nonverbal  cues  to 

communicate 

Repeat  part  of  what  someone  has  said  to  confirm  mutual 

understanding 


" 


Tips  for  Cooperative  Learning  Activities 

1 .  Create  small,  diverse  groups  to  allow  students  to  learn  from  one  another's  strengths  and 
abilities. 

2.  Structure  groups  so  success  depends  on  each  group  member  being  responsible  for  some 
part  of  the  task.  Assign  roles  within  each  group.  Rotate  roles  so  that  all  students  have  an 
opportunity  to  experience  each  role. 

3.  Discuss  and  model  collaborative  skills,  such  as  listening,  allowing  others  to  speak,  asking  for 
help,  reaching  consensus  and  completing  a  task  within  the  allotted  time.  Provide 
opportunities  for  students  to  practise  these  skills  and  to  receive  feedback  and  reinforcement. 

4.  Allow  students  time  to  evaluate  the  cooperative  learning  process,  both  individually  and  as  a 
group. 

©  Brainstorm  Carousel 

Brainstorming  allows  students  to  share  their  ideas  in  a  collective  manner.   Ideas 
flow  and  build  on  one  another  as  the  group  generates  many  ideas  on  a  specific 
topic.  The  brainstorming  process  develops  student  vocabulary  and  creates  an 
environment  that  encourages  respect  for  others,  as  judgement  is  suspended  on  all 
the  ideas  presented. 


? 
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©  Corners 


In  the  "carouser  approach  to  brainstorming,  students  are  divided  into  groups  of 
four  to  six,  depending  upon  the  number  of  subtopics.  Each  group  is  provided  with 
one  sheet  of  chart  paper  and  a  different  coloured  marker  so  group  contributions  can 
be  tracked  by  colour.  Each  group  writes  down  as  many  ideas  as  possible  within  the 
designated  time.  Students  then  pass  their  chart  paper  to  the  next  group.  The 
groups  review  the  ideas  of  the  previous  group  and  add  their  own.  The  chart  paper 
circulates  through  all  groups  until  it  returns  to  its  original  group. 


In  a  corners  activity,  students  express  opinions  and  listen  to  the  different  points  of 
view  of  their  classmates.  This  helps  to  promote  understanding  of,  and  respect  for, 
others. 

To  begin,  announce  what  each  corner  of  the  room  will  represent.  Actual  objects  or 
pictures  can  be  placed  in  each  corner  to  facilitate  recognition.  Ask  a  question  and 
have  students  think  about  the  question  and  decide  which  corner  best  represents 
their  thinking  or  their  answer  to  the  question.   Students  then  go  to  the  designated 
corner  and  discuss  their  answers  with  the  other  students  who  chose  that  comer.  A 
spokesperson  from  each  corner  is  chosen  to  summarize  and  present  the  ideas 
discussed. 

Example 

When  discussing  holidays  and  celebrations,  place  a  symbol  representing  a  different 
celebration  in  each  corner  of  the  room — a  Christmas  ornament,  a  picture  of  a 
birthday  cake,  an  Easter  basket  and  Family  Day  circled  on  a  calendar  page.  Ask  a 
question  such  as:  Which  is  the  most  important  celebration/holiday  for  you  and  why? 

Students  move  to  the  holiday/celebration  corner  they  feel  is  most  important.  The 
students  in  each  corner  discuss  their  ideas,  then  listen  to  and  paraphrase  ideas  from 
all  the  other  corners. 


A  debate  is  a  discussion  in  which  arguments  are  presented  for  and  against  a 
statement  or  resolution.  Debates  can  take  place  between  two  people  or  two  teams, 
or  can  involve  an  entire  class.  One  side  defends  the  resolution  by  taking  the 
affirmative  view,  while  the  other  side  (the  opposition)  argues  against  the 
resolution. 

©   Eight  Square 

This  instructional  strategy  is  useful  for  accessing  and  reviewing  background 
knowledge  and  is  particularly  beneficial  for  students  experiencing  difficulty,  as 
they  are  exposed  to  the  information  over  and  over  again. 

fight  square  activities  function  like  a  scavenger  hunt.   Students  are  given  a  piece 
of  paper  divided  into  eight  squares,  each  of  which  identifies  a  specific  piece  of 
information  to  look  for.  The  eight  squares  can  reflect  questions  about  language, 
food,  arts  or  any  topic  of  relevance.  Students  must  then  circulate  around  the  room, 
seeking  out  classmates  who  can  provide  the  information  requested  and  sign  the 
appropriate  square.  Finally,  the  teacher  calls  on  a  student  to  share  the  name  and 
information  from  one  square  of  his  or  her  paper  with  the  class.  The  person  whose 
name  appears  in  the  square  will  be  the  next  to  share  with  the  class.  Individual 
students  can  be  called  on  only  once. 
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©   Debate 


Example: 


Find  someone  who  can: 


name  the  letters 
of  the  Ukrainian 
alphabet 


name  three  body 
parts  in  Ukrainian 


name  four  family 
members  in 
Ukrainian 


sing  you  a  simple 
song  in  Ukrainian 


identify  a 
difference 
between  his  or 
her  first  language 
and  Ukrainian 


name  two  modes 
of  transportation  in 
Ukrainian 


name  three  items 
of  clothing  in 
Ukrainian 


name  a  strategy 
for  remembering 
new  vocabulary 


©   Focus  Trio 


Focus  trio  is  used  with  oral  comprehension  (audio  or  video  segments,  guest 
speakers)  or  with  written  comprehension  activities.  It  allows  students  to  anticipate 
or  predict  the  content  of  a  presentation  or  text  based  on  their  previous  knowledge. 
This  strategy  helps  to  build  confidence  and  risk-taking  behaviour. 

Students  are  divided  into  groups  of  three.  Trios  are  asked  to  write  down  what  they 
already  know  about  the  topic  or  questions  that  they  think  will  be  answered.  When 
they  hear  or  read  the  text,  students  verify  their  predictions  and  write  down  any  new 
information  they  find  interesting.  After  the  presentation,  they  discuss  predictions 
and  new  information.  A  class  discussion  may  follow. 


©   Informal  Groups 


Pairs  or  small  groups  are  quickly  formed  to  do  a  specific  task  in  a  short  period  of 
time.   Students  could  brainstorm  lists  of  words  or  ideas;  express  personal  opinions 
on  a  film,  a  song  or  a  current  event;  or  give  a  brief  report  on  learning  strategies 
they  have  recently  tried.  They  could  share  Ukrainian  culture-related  Internet  sites 
they  found  useful  and  interesting. 


©  Inside-Outside  Circle 

In  this  activity,  students  form  two  concentric  circles  with  the  two  groups  facing 
each  other.  Each  student  works  with  the  person  facing  him  or  her  to  discuss, 
describe  or  practise.  Students  then  rotate  to  the  right  or  left  around  their  circle  and 
repeat  the  activity  until  everyone  has  shared  several  times  with  different  partners. 
The  same  procedure  can  be  used  to  have  students  develop  and  pose  their  own 
questions.  This  instructional  strategy  is  an  effective  way  to  encourage  every 
student  to  participate  while  teaching  skills  and  concepts  that  may  require  varying 
degrees  of  repetition  for  mastery,  such  as  vocabulary  acquisition  and  grammar. 
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Example 

Each  student  is  given  a  picture  card  with  an  illustration  of  an  item  from  an  area  of 
experience,  such  as  family.  Pody  parts,  animals  or  holidays.  On  a  cue  from  the 
teacher,  students  rotate  several  places  to  the  left  or  right  and  present  their 
picture  cards  to  their  partners.  Each  student  attempts  to  name  the  item 
depicted  on  the  other's  card.  If  a  student  is  unable  to  answer,  his  or  her  partner 
provides  the  answer. 

To  allow  for  varying  developmental  levels,  include  the  text  on  the  back  of  the 
card  and  provide  each  student  with  a  developmentally  appropriate  vocabulary 
to  ensure  that  all  students  have  learned  at  least  one  new  vocabulary  item. 


©  Jigsaw 


Jigsaw  is  a  strategy  for  organizing  cooperative  learning  groups  to  share  the 
workload  on  larger  projects. 


Divide  students  into  groups  of  four.  These  groups  will  be  the  students'  home 
groups.  Explain  the  project,  outline  student  responsibilities,  explain  the  skills  that 
are  to  be  developed  and  clearly  explain  how  students  will  be  assessed.  Within  the 
home  groups,  each  student  agrees  to  a  particular  role  and  becomes  the  "expert"  on 
that  role  for  their  group. 


1 

2 

1 

2 

1 

2 

3 

4 

3 

4 

3 

4 

The  experts  for  each  home  group  on  the  same  topic  then  come  together  to  form 
expert  groups.   In  their  expert  groups,  they  work  on  their  particular  aspect  of  the 
project  and  decide  how  to  present  or  teach  this  to  the  other  members  of  their  home 
groups. 


Once  students  finish  in  their  expert  groups,  they  return  to  their  home  groups.  They 
use  what  they  have  learned  and  teach  it  to  the  other  group  members,  remaining  the 
expert  on  that  role  for  the  group. 

Jigsaw  activities  can  help  students  explore  program  outcomes  that  relate  to 
historical  and  contemporary  elements  of  the  culture  and  outcomes  that  focus  on 
using  strategies  to  maximize  the  effectiveness  of  their  learning. 

Tip  for  Jigsaw  Activities 

As  groups  work,  observe  student  progress,  record  your  observations  for  feedback  and  intervene 
to  assist  it  needed.  Encourage  the  students  to  solve  any  problems  collaboratively. 
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©  Numbered  Heads 

This  strategy  is  effective  for  reviewing  material,  checking  for  knowledge  and 
comprehension,  and  tutoring.   It  develops  team-building  skills  and  provides  a  safe 
risk-taking  environment  since  the  group  is  challenged  to  arrive  at  a  consensus. 
This  situation  is  less  threatening  for  students  who  are  shy  or  have  weaker  oral 
skills. 

Students  are  organized  into  groups  of  four,  and  the  group  members  number  off 
from  one  to  four.  Students  are  asked  a  question  and  are  given  time  to 
collaboratively  come  up  with  an  answer.  Call  out  a  number  from  one  to  four.  The 
person  assigned  that  number  in  each  group  raises  his  or  her  hand  or  stands  up. 
Randomly  select  one  of  these  students  to  answer.   If  the  answer  is  incorrect,  call  on 
another  of  the  selected  students  to  give  an  answer. 


©  Round  Robin 


Students  are  divided  into  groups  of  four.  When  the  signal  to  begin  is  given,  each 
student,  in  turn,  contributes  an  idea  orally — a  word,  phrase  or  sentence. 

Example 

Students  are  grouped  into  fours  and  asked  to  name  the  twelve  months  of  the  year. 
The  first  student  starts  by  saying  "CineHb"  (January).  The  next  student  would  follow 
by  saying  "Akdthm"  (February)  and  so  on  until  all  twelve  months  have  been  named. 
Each  student  could  then  be  asked  to  identify  his  or  her  favourite  month. 


©  Talking  Chips 


Talking  chips  is  a  cooperative  learning  strategy  that  can  be  used  effectively  during 
group  discussion.  Each  student  is  given  one  marker.  When  a  student  wishes  to 
speak,  he  or  she  puts  his  or  her  marker  in  the  centre  of  the  group's  circle.  A 
student  cannot  speak  again  until  everyone  in  the  group  has  placed  his  or  her  marker 
in  the  centre.  When  each  student  has  had  the  chance  to  speak,  the  markers  are 
retrieved  and  anyone  can  speak  again  by  repeating  the  process.  This  strategy 
ensures  that  everyone  has  an  equal  opportunity  to  speak. 

©  Think-Pair-Share 

In  a  think-pair-share  activity,  students  think  individually,  turn  to  a  partner  and 
discuss  in  pairs  (or  trios)  and  then  share  responses  with  the  large  group.  This  type 
of  sharing  allows  for  flexibility  and  can  easily  be  used  throughout  learning 
activities.  Think  pair  share  activities  usually  ask  students  to  summarize,  question 
or  clarify  ideas.  All  students  are  accountable  for  listening  actively  and  contributing 
to  the  group  and/or  the  class,  making  this  strategy  valuable  for  students  who  rarely 
participate  or  for  those  who  find  active  listening  difficult.  Also,  as  they  share  in 
pairs  or  in  trios,  students  are  exposed  to  peer  models  of  language  response  and 
social  behaviour. 
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©  Three-step  Interview 

This  strategy  maximizes  student  participation  and  is  useful  for  predicting, 
hypothesizing,  providing  personal  reactions,  reinforcing  content  and  summarizing 
learning. 

Divide  students  into  groups  of  four  and  then  into  pairs.  Partner  A  interviews 
Partner  B.  Then  the  students  reverse  roles.   Each  student,  in  turn,  shares  with  the 
group  what  he  or  she  has  learned  in  the  interview. 

©  Three-to-one  Technique 

In  the  three-to-one  technique,  the  teacher  poses  questions  that  allow  at  least  three 
possible  answers.  In  trios,  each  student  gives  one  possible  answer  and  a  recorder 
for  the  group  writes  down  the  responses.  Students  with  learning  difficulties  might 
respond  with  only  one  word  but  are  still  able  to  contribute  to  the  group.  The 
teacher  then  asks  a  follow-up  question  that  challenges  the  students  to  agree  on  one 
best  answer  by  discussing  and  possibly  combining  ideas.  Each  member  must  agree 
on  the  selected  answer  and  be  able  to  justify  the  answer  to  the  class  (Bellanca  and 
Fogarty  1990). 

Demonstration 

Discuss  and  model  particular  skills  or  processes  that  help  students  acquire 
procedural  knowledge;  e.g.,  taking  students  step-by-step  through  the  writing 
process  or  a  particular  learning  strategy. 

Possible  Student  Learning  Strategies: 

Interpretive     •    Determine  the  purpose  of  listening 

•  Listen  or  look  for  key  words 

•  Infer  probable  meanings  of  unknown  words  or  expressions  from 
contextual  clues 

Example 

Demonstrate  how  to  make  pysanky.  how  to  play  a  traditional  game,  how  to 
introduce  a  student  to  the  class  and  so  on. 

Didactic  Questions 

Didactic  questions  ask  for  facts  that  focus  on  one  topic.   Effective  didactic 
questions  check  for  learning,  tap  into  previous  learning  and  encourage  creative 
thinking.  They  often  begin  with  who,  what,  where,  when  or  how. 

Possible  Student  Learning  Strategies: 

Interpretive     •    Make  connections  between  texts  on  the  one  hand  and  prior 
knowledge  and  personal  experience  on  the  other 

•  Summarize  information  gathered 
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Forming  Learning  Groups 


Depending  upon  the  nature  of  the  task  or  the  activity,  the  class  can  be  divided  into 
pairs,  trios,  quads  and  so  on.  The  pairs  or  groups  can  be  formed  at  random  or  can 
be  predetermined.  Once  in  pairs  or  groups,  various  group  roles  can  be  assigned, 
again  at  random  or  predetermined  before  the  activity  or  task  begins. 


©  Chalkboard  List 


This  is  a  good  strategy  to  use  when  students  are  finishing  their  work  at  different 
times.  As  students  complete  one  assignment,  they  write  their  names  on  the 
chalkboard.  When  three  names  accumulate,  they  form  a  new  group  and  move  on 
to  the  next  activity. 


n. 

Lee  \ 

1. 

Eric 

1. 

1. 

2. 

Sam    J 

2 

Haijia 

2 

2_ 

Rain/ 

3. 

3. 

3. 

©  Pairing  Up  Partners 

Partners  can  find  each  other  by  following  a  matching  process.  Use  sets  of  cards 
with  categories  such  as: 

•  opposites 

•  synonyms 

•  word  associations 

•  first  and  last  names 

•  one  half  of  a  shape  or  a  picture. 


- 


©   Random  Groups 


Students  number  off  or  they  draw  names,  shapes,  puzzle  pieces  or  toothpicks  out  of 
a  bag  or  hat.  The  matching  process  can  also  be  used  with  categories  such  as: 

•  one's  birthday  month 

•  cities 

•  provinces 

•  seasons 

•  weather  expressions 

•  various  forms  of  a  conjugated  verb 

•  clothing 

•  playing  cards. 
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Gallery  Walk 


Gallery  walk  (Brownlie  and  Close  1992)  is  a  process  by  which  students  use 
observation  skills  to  gather  data  and  draw  conclusions  about  a  topic.  Gallery  walk 
is  frequently  used  with  other  learning  strategies  to  allow  students  to  view  others' 
work,  including  representations,  and  process  the  content  in  preparation  for  further 
discussion  or  consensus  building. 

Tips  for  Gallery  Walk  Activities 

1 .  The  teacher  or  students  construct  displays  representing  various  aspects  of  a  topic.  Displays 
may  also  be  the  result  of  individual  student  or  small-group  inquiries  on  a  topic.  One  person 
serves  as  the  curator  and  remains  to  explain  the  display. 

2.  Students  are  paired  and  directed  to  visit  displays  located  around  the  room.  Students  are  to 
observe  the  displays  carefully,  talking  with  their  partners  and  recording  their  observations 
and  the  important  points  of  their  discussions.  They  then  move  on  to  the  next  display  and 
repeat  the  procedure. 

3.  Students  review  their  observation  notes  and  then  make  individual  lists  of  what  they  think  are 
the  most  important  observations. 

4.  Each  student  shares  his  or  her  individual  list  with  someone  other  than  the  original  partner  and 
negotiates  with  a  new  partner  to  create  a  common  list. 

5.  Each  pair  of  students  finds  another  pair  of  students  and  negotiates  a  common  list  for  that 
group. 

6.  Follow-up  might  include  written  summaries,  whole-class  consensus  or  short  oral  feedback 
sessions. 

Games 


^7        For  more 
information  ... 
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Once  students  have  developed  a  level  of  comfort  with  the  new  language  and 
environment,  games  can  be  an  effective  means  of  learning  new  vocabulary, 
reinforcing  concepts  and  assessing  literacy  skills.   It  is  important  to  develop  a 
variety  of  games,  for  storage  in  learning  centres,  that  involve  the  whole  class,  small 
groups,  partners,  individuals,  teacher  direction  and  independent  use.  Games  are 
often: 

•  interactive 

•  cooperative 

•  competitive 

•  fun 

•  clearly  defined  by  rules 

•  over  at  a  predetermined  point. 

Some  examples  of  games  frequently  played  by  second  language  teachers  are 
Simon  Says,  Around  the  World,  Hangman,  Go  Fish  and  Twenty  Questions. 

Possible  Student  Learning  Strategies: 

Social/Affective     •    Understand  that  making  mistakes  is  a  natural  part  of 
language  learning 

•  Be  willing  to  take  risks  and  to  try  unfamiliar  tasks  and 
approaches 

•  Work  cooperatively  with  peers  in  small  groups 
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Tips  for  Games  Activities 

1 .  Target  a  particular  language  concept,  such  as  a  lexical  field,  a  grammatical  structure  or  a 
specific  application,  as  the  academic  focus  of  the  game. 

2.  Focus  as  much  as  possible  on  student-to-student  interaction. 

3.  Allow  for  errors  and  lots  of  practice. 

4.  Use  games  to  support  what  is  being  taught  in  class. 

Gouin  Series  (Echo-acting) 

For  this  strategy,  prepare  a  series  of  six  to  eight  short  statements  describing  a 
logical  sequence  of  actions  that  takes  place  in  a  specific  context;  e.g.,  getting  up  in 
the  morning,  cooking  a  meal,  using  the  library,  making  a  telephone  call.  These 
statements  should  all  include  action  verbs  and  use  the  same  tense  and  the  same 
person  throughout.  Present  the  statements  to  the  class  orally,  accompanying  them 
with  pantomime  of  the  actions  involved.  The  class  responds  first  through 
mimicking  the  actions  involved  and  later  by  imitating  the  statements  while  doing 
the  actions.  For  example: 

I  get  up  in  the  morning. 

I  stretch. 

I  walk  to  the  bathroom. 

I  brush  my  teeth. 

I  comb  my  hair. 

I  walk  into  the  bedroom. 

I  make  my  bed. 

I  get  dressed. 

In  preparing  a  Gouin  series,  it  is  useful  to  have  simple  props  and  visuals  for  at  least 
some  of  the  activities. 


- 


Group  Roles 


■^     For  a  blackline  .        ,  . 

master  The  roles  in  a  cooperative  learning  group  depend  on  the  task.   Before  assigning 

roles,  review  the  task  and  determine  what  roles  are  necessary  for  the  group  to  be 

Appendix  C  successful.  Roles  could  include  the  following: 

Group  Roles  Organizer 


Checker 
Encourager 

Materials 
Manager 

Observer 

Questioner 

Recorder 

Reporter 

Timekeeper 


Ensures  that  everyone  understands  the  work  in  progress. 

Encourages  everyone  in  the  group  to  contribute,  and  offers  positive  feedback  on 

ideas. 

Gathers  the  materials  necessary  to  complete  the  task.  At  the  end  of  the  task,  the 

materials  manager  returns  the  materials  and  turns  in  the  group's  work. 

Completes  a  checklist  of  skills  and  strategies  used  for  the  group. 

Seeks  information  and  opinions  from  other  members  of  the  group. 

Keeps  a  written  record  of  the  work  completed. 

Reports  on  the  group's  work  to  the  rest  of  the  class. 

Watches  the  clock  and  makes  sure  the  group  finishes  the  task  within  the  time 

allotted. 
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©   Random  Roles 


When  introducing  roles  to  the  class,  explain  and  model  them.  Give  students 
opportunities  to  practise.  Emphasize  that  all  roles  are  equally  important  and 
contribute  to  the  success  of  the  group. 

Cooperative  learning  creates  opportunities  for  students  to  learn  and  apply 
important  social  and  communication  skills.  It  enhances  perspective,  encourages 
higher-level  reasoning,  creates  social  support  and  provides  opportunities  for 
students  to  participate  in  meaningful,  thoughtful  activity. 


Pass  out  role  cards  to  each  group  member  or  distnbute  coloured  candy,  shapes, 
buttons,  beans  or  any  collection  of  objects,  where  each  object  represents  a 
particular  role. 


©   Group  Assessment 


^T         For  more 
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There  is  some  debate  regarding  the  assignment  of  a  group  mark  for  cooperative 
learning  activities.  Spencer  Kagan  argues  against  using  a  group  achievement  mark 
for  the  following  reasons. 

•  If  grades  are  partially  a  function  of  forces  out  of  students'  control,  such  as  who 
happens  to  be  in  their  group,  that  sends  students  the  wrong  message. 

•  Group  marks  violate  individual  accountability  if  individual  students  find  ways 
to  manipulate  situations  to  their  advantage. 

•  Group  achievement  marks  are  responsible  for  parent,  teacher  and  student 
resistance  to  cooperative  learning. 

Rather  than  awarding  group  achievement  marks,  Kagan  suggests  providing 
feedback  in  written  form  on  students'  cooperative  learning  skills.  Kagan  believes 
students  will  work  hard  if  they  know  in  advance  that  such  feedback  will  occur.  He 
also  suggests  asking  students  to  set  their  own  goals  and  use  self-assessment  to 
promote  learning  and  improve  social  skills. 


Independent  Study 


^W         For  more 
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Study 


Independent  study  can  develop  skills  that  enable  students  to  become  lifelong 
learners.  The  student  or  the  teacher  may  initiate  independent  study  activities  that 
develop  sound  independent  study  habits.  Students  may  work  with  a  partner  as  part 
of  a  small  group  or  alone.  Independent  study  activities  can  be  used  as  a  major 
instructional  strategy  with  the  whole  class,  or  in  combination  with  other  strategies. 
Such  activities  can  be  used  with  one  or  more  individuals  while  the  rest  of  the  class 
is  involved  in  another  strategy. 


Group  Assessment:  Adapted  from  Spencer  Kagan,  "Group  Grades  Miss  the  Mark,"  Educational  Leadership  52,  8  (May  1995), 
pp.  70,  71.  Used  with  permission.  The  Association  for  Supervision  and  Curriculum  Development  is  a  worldwide  community  of 
educators  advocating  sound  policies  and  sharing  best  practices  to  achieve  the  success  of  each  learner.  To  learn  more,  visit  ASCD 
at  www.ascd.org. 
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Possible  Student  Learning  Strategies:  "•* 

Cognitive  "    Find  information,  using  reference  materials  such  as 

dictionaries  or  textbooks 

Metacognitive     *    Be  aware  of  your  strengths  and  weaknesses,  identify  your 
needs  and  goals,  and  organize  strategies  and  procedures 
accordingly 

•  Keep  a  learning  log 

•  Make  choices  about  how  you  learn 

Tip  tor  Independent  Study 

Assessment  of  the  abilities  students  already  possess  is  important  before  independent  study 
begins.  Specific  challenges  can  be  incorporated  into  independent  study  assignments  to  build 
upon  and  further  develop  individual  capabilities. 

Information  Gap  Activities 

In  information  gap  activities,  students  exchange  information  to  solve  a  problem, 
gather  information  or  make  decisions.  These  activities  can  be  done  in  pairs,  be 
teacher-led  or  involve  groups  of  students.  They  may  be  highly  structured  or  fairly 
open-ended  and  are  often  used  to  reinforce  previously  learned  vocabulary  and 
structures. 

Ideally,  information  gap  activities  are  as  close  to  real  life  as  possible,  using 
questions  and  answers  the  same  as  or  similar  to  those  found  in  real-life  situations. 
Students  will  then  have  a  purpose  for  exchanging  information;  e.g.,  a  task  to  *•* 

complete,  a  puzzle  to  solve  or  a  decision  to  make. 

Possible  Student  Learning  Strategies: 

Social/Affective     •    Work  with  others  to  solve  problems  and  get  feedback  on 
tasks 

Interactive  •    Indicate  lack  of  understanding  verbally  or  nonverbally 

Tips  tor  Intormation  Gap  Activities 

1 .  Organize  students  in  pairs,  and  identify  and  review  vocabulary  and  structures  that  are 
needed  to  complete  the  activity.  For  example,  the  activity  could  use  a  basic  question 
structure  and  the  vocabulary  associated  with  objects  found  in  a  classroom. 

2.  Provide  Student  A  with  a  picture  depicting  a  familiar  scene,  such  as  the  inside  of  a 
classroom.  Provide  Student  B  with  a  picture  of  the  same  scene  with  some  alterations;  e.g., 
objects  added  or  missing.  Students  ask  each  other  questions  in  Ukrainian  to  determine 
which  objects  are  missing  from  their  own  picture.  Students  sketch  in  objects  they  discover 
are  missing  from  their  own  picture.  Once  complete,  students  assess  the  accuracy  of  their 
communication  by  comparing  their  pictures. 

3.  Circulate  through  the  classroom  while  the  activity  is  in  process.  Record  anecdotal  notes  of 
how  each  individual  is  demonstrating  the  development  of  skills  in  relation  to  the  defined 
learning  outcome(s).  Notes  should  be  ongoing  through  several  classes  to  allow  for  tracking 
of  skill  development  and  the  identification  of  any  challenges  a  student  might  encounter. 


• 
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Interviews  and  Surveys 


Interviews  and  surveys  can  be  conducted  on  almost  any  topic  and  aim  to  facilitate 
the  development  of  language  through  application.  They  can  be  used  to  collect 
information  from  a  defined  sample  of  people  to  determine  and  report  the  frequency 
of  particular  responses  to  specific  questions.  Information  collected  may  be  strictly 
factual  (e.g..  month  and  year  of  birth,  number  of  people  in  the  family)  or  it  could 
be  more  subjective  (e.g.,  likes  and  dislikes,  opinions  on  a  specific  topic).  Simple 
factual  surveys  are  recommended  for  beginners. 

Possible  Student  Learning  Strategies: 

Interactive      •    Interpret  and  use  a  variety  of  nonverbal  cues  to  communicate 
•    Ask  for  clarification  or  repetition  if  you  do  not  understand 

Tips  for  Interviews  and  Surveys 

1.  Prepare:  Review  the  procedure  with  the  class.  Explicit  teaching  or  review  of  structures  for 
asking  questions  may  be  needed. 

2.  Plan:  Collaboratively  decide  the  purpose  of  the  interview  or  survey  and  if  questions  will  be 
oral  or  written.  Formulate  questions  to  ask,  choose  the  sample  of  people  to  survey  and 
divide  the  work  among  the  students. 

3.  Collect  Data:  The  interview/survey  is  conducted  in  the  manner  agreed  upon;  e.g.,  in  person 
interviews  (preferable  for  beginners),  surveys  by  phone  or  e-mail,  surveys  brought  home. 

4.  Organize  and  Display  Data:  Once  data  has  been  collected,  it  should  be  compiled  and 
displayed.  Results  are  often  displayed  using  a  graph.  The  type  of  graph  used  will  vary  with 
the  age  and  mathematical  understanding  of  the  students.  With  advanced  planning,  an 
interview/survey  activity  can  be  integrated  with  a  topic  from  mathematics  class. 

5.  Summarize,  Analyze  and  Interpret  Data:  For  simple  factual  interview/survey  results,  these 
steps  are  relatively  easy.  If  information  about  opinions  or  values  has  been  gathered,  there  is 
more  opportunity  for  discussion  and  differing  interpretations.  Students  may  present  their 
interpretations  orally  or  in  writing. 

Language  Ladders 

Creating  language  ladders  is  an  effective  strategy  for  teaching  essential  classroom 
language.  Essential  language  phrases  are  directly  taught,  usually  at  a  rate  of  one 
each  day.  These  phrases  usually  represent  a  series  of  different  ways  to  express  a 
similar  idea  or  need,  often  in  different  registers,  degrees  of  politeness  or  social 
contexts;  e.g.,  different  ways  of  greeting  people  or  giving  praise  or  encouragement 
to  group  members.   Language  ladders  are  posted  on  the  wall  with  accompanying 
visual  cues,  and  language  phrases  are  always  grouped  (like  the  rungs  of  a  ladder)  to 
show  their  relationships  and  to  assist  students  in  remembering  their  meanings. 
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Example  A:  Help  Expressions 

_  Excuse  me,  teacher!  Can  you  help  me,  please?. 

Excuse  me,  can  anypody  help  me? 

Hello!  I  need  help,  please. 

Hey  you!   Help  me. 

Help! 


Example  B:  Classroom  Permission 

May  I  go  to  the  washroom,  please? 

May  I  get  some  water,  please? 

May  I  go  to  the  library,  please? 

May  I  go  to  the  office,  please? 
May  I  go  to  the  playground,  please? 


Possible  Student  Learning  Strategies: 

Cognitive         •    Group  sets  of  things  together;  e.g.,  vocabulary,  structures  with 
similar  characteristics 
•    Use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic 
representations  to  make  information  easier  to  understand  and 
remember 

Productive       •    Use  words  visible  in  the  immediate  environment 


- 


Learning  Logs 


For  more 
information  ... 

Chapter  8 
Learning  Logs 


A  learning  log  is  usually  a  single  notebook  with  various  sections  that  provide  places 
for  students  to  journal  (reflect)  and  log  (record  with  purpose). 

Students  record  their  personal  reflections,  questions,  ideas,  words  or  expressions  to 
remember,  or  the  feelings  they  have  about  experiences  in  class.  Ideally,  such 
reflective  thinking  and  writing  is  done  on  a  regular  basis  and  the  teacher  responds 
with  oral  or  written  advice,  comments  and  observations. 

Learning  logs  are  usually  more  objective,  providing  a  place  to  record  observations 
on  learning  activities,  lists  of  books  read  or  films  watched,  or  notes  on  learning 
strategies. 

Until  students  develop  an  appropriate  level  of  proficiency  in  Ukrainian  and  in 
reflective  thinking  and  writing,  they  will  need  teacher  guidance  and  will  likely 
reflect  in  English.  The  transition  to  using  more  Ukrainian  and  more  independent 
reflection  is  made  over  time.  Once  the  transition  is  made,  reflecting  becomes  a 
strong  and  meaningful  context  for  students'  Ukrainian  use. 


« 


86  /  Chapter  4 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

"  'Alberta  Kducation,  Alberta,  Canada 


If  students  have  little  experience  in  reflective  writing,  it  is  a  good  idea  to  model  the 
process  by  doing  a  collective  journal  on  large  chart  paper.  Begin  by  discussing  the 
reasons  for  keeping  a  journal  and  ways  that  the  journal  can  be  used,  so  students 
understand  the  process  and  the  purpose. 

Tips  for  Learning  Logs 

1 .  Ask  specific  questions  to  guide  students.  Provide  suggestions  for  topics. 

2.  Provide  regular  opportunities  for  students  to  write  in  their  learning  logs  (reflective  section) — 
perhaps  a  few  minutes  before  or  after  an  activity  or  at  the  end  of  each  week. 

3.  Students  choose  whether  or  not  to  share  their  journal  entries  with  the  teacher  or  their  fellow 
students.  If  students  decide  to  share  part  or  all  of  their  journals,  teachers  can  respond 
individually  with  questions  or  comments  to  extend  thinking.  Since  the  primary  purpose  of  a 
journal  is  not  to  practise  writing,  teachers  should  not  correct  the  grammar,  spelling  or 
punctuation  in  student  journals. 

4.  Encourage  students  to  regularly  reread  what  they  have  written  in  their  journals  and  reflect  on 
what  they  have  written. 

5.  If  students  are  having  difficulty  expressing  their  thoughts  in  words,  suggest  that  they  add 
drawings  or  other  visual  representations  to  express  meaning. 

Students  benefit  from  discussion  about  what  they  are  learning,  why  they  need  to 
know  specific  aspects  of  the  language  or  culture,  and  how  they  are  learning.  The 
discussion  helps  students  develop  the  language  they  need  to  write  effectively  about 
their  learning. 

Encourage  students  to  retell,  relate  and  reflect  by  looking  back,  looking  in  and 
looking  forward. 

Looking  back  (Retell) 

What  activities  did  we  do? 

What  did  I  learn? 

What  did  I  expect  to  learn  during  the  activity? 

Looking  in  (Relate) 

What  did  I  like  or  dislike  about  the  learning  experience? 

How  do  I  feel  about  what  I  learned? 

What  questions  or  concerns  do  I  have  about  what  I  learned? 

Looking  forward  (Reflect) 

What  would  I  like  to  learn  more  about? 

What  goal  could  I  set  for  myself7 

How  might  what  I  learned  help  me  in  the  future? 

Possible  Student  Learning  Strategies: 

Metacognitive     •    Reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

•  Reflect  on  the  listening,  speaking,  reading  and  writing  process 

•  Keep  a  learning  log 

•  Be  aware  of  your  strengths  and  weaknesses,  identify  your 
needs  and  goals,  and  organize  strategies  and  procedures 
accordingly 
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Mini-lessons 


Short  lessons  can  efficiently  deliver  small  amounts  of  information  to  students,  such 
as  aspects  of  culture  or  a  grammatical  structure.  Mini-lessons  are  effective  when 
they  are  limited  to  10-15  minutes  and  incorporate  group  discussion  and/or 
demonstrations  and  feature  visual  aids  such  as  overhead  transparencies  or  posters. 


Possible  Student  Learning  Strategies: 
Cognitive  •    Listen  attentively 

Metacognitive     •    Listen  or  read  for  key  words 


©  Turn  and  Talk 


Be  aware  of  the  potential  of  learning  through  direct  exposure 
to  the  language 


Have  students  turn  to  a  neighbouring  student  and  discuss  the  mini-lesson  they  have 
just  heard.  Have  them  summarize  the  content  of  the  lesson  using  a  graphic 
organizer  such  as  a  concept  map,  a  Venn  diagram  or  a  flowchart.  Specify  the 
organizer  that  best  suits  the  topic  or  the  content  of  the  lesson  or  discuss  with 
students  which  graphic  organizer  they  think  would  work  best  and  why.  Discuss  the 
resulting  summaries  as  a  class,  and  collaboratively  develop  a  master  organizer 
summary  on  the  board. 


Reading  Instructional  Strategies 


Read-aloud,  shared  reading,  guided  reading,  guided  comprehension,  independent 
reading,  phonics  and  word  study  give  students  opportunities  to  experience  and 
enjoy  authentic  texts  and  to  practise  the  skills  and  strategics  necessary  for  fluency 
and  comprehension. 

Reading  is  a  meaning-making  process  that  involves  a  great  deal  of  thinking, 
problem  solving  and  decision-making  by  both  the  teacher  and  the  student. 
Comprehensive  reading  instruction  teaches  the  student  to  use  a  variety  of  skills  to 
decode,  read  fluently  and  understand  the  text.  No  single  skill  in  this  complex 
interaction  is  sufficient  on  its  own,  and  teachers  must  be  careful  not  to 
overemphasize  one  skill  at  the  expense  of  others.  It  is  important  that  teachers 
understand  the  interdependent  nature  of  the  skills  being  taught,  and  that  competent 
readers  integrate  all  sources  of  information  as  they  engage  in  reading  meaningful 
texts. 

Teachers  should  provide  students  with  planned  activities  for  before,  during  and 
after  reading;  e.g., 

•  Before  beginning  to  read,  the  teacher  and  students  establish  the  purpose  for 
reading.  Together  they  consider  what  they  already  know  about  the  topic  or 
genre  and  use  the  title,  headings,  table  of  contents  or  index,  and  new, 
unfamiliar  vocabulary  to  enhance  their  predictions. 

•  During  reading,  students  respond  to  the  text  by  searching  for  meaning, 
identifying  the  main  ideas,  predicting  and  verifying  predictions,  and  building  a 
coherent  interpretation  of  the  text.  Students  bring  their  experiences  of  the 
world  and  literature  into  the  reading  activity.  The  teacher  directs  the  attention 
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of  students  to  subtleties  in  the  text,  points  out  challenging  words  and  ideas,  and 
identifies  problems  and  encourages  students  to  predict  solutions. 
After  reading,  students  reflect  on  their  learning  as  they  apply  the  knowledge 
acquired  during  reading  or  transfer  that  knowledge  to  the  contexts  (e.g.,  by 
retelling,  summarizing,  creating  graphic  organizers  or  putting  pictures  in 
sequential  order).  With  all  of  this  instruction,  the  teacher  provides  continuous 
role  modelling,  coaching,  guiding  and  feedback,  and  is  always  building  on 
students'  prior  knowledge  and  experiences.  The  teacher  also  ensures  that 
students  are  focused  and  engaged  in  the  reading  process  and  monitors  the  time 
on  task. 


©  Author's  Chair 


During  author's  chair  activities,  students  read  aloud  their  written  drafts  or 
compositions  to  their  classmates.  Listeners  provide  positive  comments  and 
constructive  feedback  to  the  author  to  assist  future  writing  efforts.  Writing  is 
usually  shared  with  the  entire  class,  but  occasionally  authors  read  to  small  groups. 
A  special  chair  or  area  of  the  classroom  may  be  designated  for  this  activity. 

Tips  for  Author's  Chair 

1 .  Have  the  author  face  the  audience  and  read  a  draft  or  completed  composition.  Have  the 
author  share  accompanying  illustrations  and  explanations  with  the  audience.  The  audience 
uses  active  listening  skills  to  convey  respect  for,  and  acceptance  of,  the  author's  efforts. 

2.  Have  the  author  reauest  comments  or  feedPack  about  the  piece  from  the  audience. 
Encourage  audience  members  to  make  positive  comments  related  to  the  events, 
characters  or  specific  language  used  in  the  writing.  Encourage  the  author  to  ask  auestions 
about  the  clarity  and  effectiveness  of  the  writing  as  well  as  the  use  of  vocabulary  and 
language.  Have  the  audience  offer  suggestions  for  revision  or  considerations  for  future  work. 

©  Comprehension 

Students  learn  comprehension  skills  and  strategies  in  a  variety  of  situations  while 
accessing  different  levels  of  text  and  different  text  types.  The  focus  of  guided 
comprehension  is  on  direction,  instruction,  application  and  reflection. 

To  assist  with  student  comprehension,  provide  focused  instruction  of 
comprehension  skills  and  strategies  such  as: 

•  previewing 

•  self-questioning 

•  making  links  to  self,  text  and  others 

•  visualizing 

•  using  graphophonic,  syntactic  and  semantic  cueing  systems 

•  monitonng,  summarizing  and  evaluating. 

Students  then  apply  the  comprehension  skills  and  strategies  in  teacher-guided  small 
groups  and  student-facilitated  comprehension  activities,  such  as  literature  circles, 
questioning  the  author  or  reciprocal  teaching. 

Students  work  with  varying  degrees  of  support  and  use  texts  at  their  instructional 
levels  and  independent  levels  of  reading.  The  teacher  and  students  reflect  on 
performance,  share  experiences  and  set  new  goals  for  learning.  The  levelled  texts 
and  the  organization  of  the  small  group  will  change  as  students1  knowledge  and 
reading  skills  increase. 
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©  Guided  Reading 

Guided  reading  is  a  small-group,  teacher-directed  activity.   It  involves  using 
carefully  selected  books  at  students'  instructional  levels.  The  teacher  supports 
students  as  they  talk,  read  and  think  their  way  through  the  text.  Students  can  be 
grouped  for  guided  reading  by  reading  ability  or  specific  instructional  goals.  The 
group  composition  is  fluid  and  changes  according  to  the  teacher's  observations  and 
assessments. 

Through  modelling  and  instruction,  guided  reading  enables  teachers  to  extend 
students'  vocabulary  development  and  their  knowledge  and  use  of  appropriate 
comprehension  strategies.  It  gives  the  teacher  the  opportunity  to  observe  reading 
behaviours,  identify  areas  of  need  and  allow  students  to  develop  more 
independence  and  confidence  as  they  practise  and  consolidate  reading  behaviours 
and  skills. 

Guided  reading  provides  a  bridge  to  independent  reading  and  can  help  students 
develop  essential  higher-order  thinking  skills. 

©  Independent  Reading 

During  independent  reading,  students  choose  their  own  books  according  to  their 
interests  and  abilities.  The  texts  should  be  chosen  carefully  so  that  each  student 
can  read  with  a  high  degree  of  success.  Students  can  be  taught  to  select  appropriate 
independent  reading  material  and  can  share  this  task  with  the  teacher.   Emergent 
readers  can  use  this  independent  reading  time  to  practise  reading  small,  predictable 
stories,  as  well  as  books  that  have  been  used  in  shared  and  guided  reading. 

When  teachers  plan  independent  reading  for  students,  they  need  to  provide  them 
with  time  to  engage  in  discussion  and  reflection.   Independent  reading  is  preceded 
and  followed  by  discussion  and  dialogue  with  the  teacher  and/or  peers.  The  teacher 
is  always  observing,  listening  and  gathering  information  about  students'  reading 
behaviours. 

Independent  reading  provides  opportunities  for  students  to  build  self-confidence, 
reinforce  skill  development,  enhance  fluency,  build  memory  for  language 
structures  and  vocabulary,  and  promote  comprehension  and  motivation  to  read.   In 
addition,  independent  reading  gives  students  time  to  acquire  more  information 
about  a  specific  subject  of  interest. 

©  Phonics  and  Word  Study 

Research  has  shown  that  phonics  and  word  study  are  valuable  strategies  for 
improving  students'  abilities  to  recognize  words  and  decode  text.  Although  these 
skills  alone  are  not  enough,  they  are  essential  building  blocks  for  becoming  an 
effective  reader.  They  may  be  taught  out  of  context  but  must  be  practised  in 
authentic  contexts,  and  reading  material  that  is  engaging  and  meaningful  for 
students  should  be  used. 

Phonics  is  a  systematic  instructional  approach  that  links  the  foundation  of  phonetic 
awareness  with  students'  growing  knowledge  of  letter-sound  relationships  to 
enable  them  to  decode  words  and  read.   Instruction  begins  with  the  most  common 
and  more  easily  discerned  letter-sound  relationships  and  progresses  to  more 
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complex  spelling  patterns,  which  include  larger  chunks  of  words,  such  as  syllables. 
Teachers  need  to  introduce  the  letter-sound  correspondences  in  a  planned, 
sequential  manner  so  students  have  time  to  learn,  practise  and  master  them.  Letter 
formation  is  a  part  of  phonics  instruction  that  reinforces  students'  memories  of 
letter-sound  correspondences.  To  understand  the  usefulness  of  letter-sound 
correspondences  and  letter  formation,  students  need  to  apply  their  knowledge  by 
seeing,  saying  and  printing  words  in  interesting  and  authentic  contexts. 


©   Read-aloud 


During  read-alouds,  read  to  the  whole  class  or  to  a  small  group,  using  material  that 
is  at  the  listening  comprehension  level  of  the  students.  The  content  of  the  reading 
may  focus  on  a  topic  related  to  a  curriculum  outcome  in  another  subject  area,  such 
as  mathematics,  science  or  social  studies. 

Reading  aloud  to  students  helps  them  to  develop  a  love  of  good  literature, 
motivation  to  pursue  reading  on  their  own  and  familiarity  with  a  variety  of  genres, 
including  nonfiction.  It  provides  them  with  new  vocabulary  and  contributes  to 
their  oral  and  written  language  development.   Reading  aloud  should  occur  every 
day  in  the  early  stages  of  reading  instruction  to  stimulate  the  students'  interest  in 
books  and  reading. 

©   Readers'  Theatre 

Readers'  theatre  activities  encourage  students  to  work  cooperatively  by  taking 
turns.  These  activities  also  support  the  development  and  practice  of  oral  language 
skills  by  promoting  pronunciation,  intonation  and  oral  language  fluency.   In 
readers'  theatre,  students  read  aloud  from  scripts.  They  do  not  require  special 
costumes,  sets,  props  or  music.   Readers'  theatre  can  be  done  as  a  whole  class,  in 
small  groups  or  with  partners. 

Tips  for  Readers'  Theatre  Activities 

1 .  Choose  an  appropriate  story  or  script.  Look  for  lively  dialogue,  clear  prose,  balance  of  parts 
and  an  appealing  theme.  After  some  practice  with  scripts,  students  can  adapt  a  story  or 
poem  of  their  choice. 

2.  Read  the  story  or  script  to  young  students.  Older  students  can  take  turns  reading  aloud. 

3.  Discuss  and  reflect  on  the  story,  characters  and  author's  intent  or  theme.  For  example: 
What  did  you  think  about  the  story?  Why?  How  do  you  think  the  characters  felt?  How  do  you 
know  what  they  were  feeling?  Why  do  you  think  they  acted  the  way  they  did?  How  do  you 
know?  Can  you  give  examples  from  the  story? 

4.  Assign  parts,  or  have  students  volunteer,  and  distribute  scripts.  Let  many  students  play  each 
part  in  turn.  Write  scripts  on  chart  paper  or  on  an  overhead  projector  so  students  can  be 
free  to  use  hand  movements  and  mime.  Colour-code  parts  so  that  students  can  find  them 
easily. 

5.  Read  through  the  script.  Allow  students  to  ask  questions,  make  comments  or  react  to  the 
story.  Discuss  voice  projection,  intonation,  good  vocal  expression,  facial  expression  and 
gestures. 

6.  Have  students  practise  the  script  as  a  whole  group  or  in  pairs.  In  readers'  theatre,  narrators 
often  stand  and  characters  sit. 

7.  Share  the  readers'  theatre  with  others. 
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©  Shared  Reading 

In  shared  reading,  guide  the  whole  class  or  a  small  group  in  reading  enlarged  text 
that  all  the  students  can  see;  e.g.,  a  big  book,  an  overhead,  a  chart  or  a  poster.  The 
text  can  be  read  several  times,  first  for  the  students  and  then  with  the  students 
joining  in.  Shared  reading  involves  active  participation  and  considerable 
interaction  on  the  part  of  students  and  teachers. 

Shared  reading  provides  an  opportunity  to  model  effective  reading,  promote 
listening  comprehension,  teach  vocabulary,  reinforce  letter-sound  relationships  and 
concepts  about  books  and  print,  and  build  background  knowledge  on  a  range  of 
subjects. 

Shared  reading  provides  a  bridge  to  guided  reading.  It  should  occur  daily  in  the 
early  stages  of  reading  instruction  and  less  frequently  in  later  stages. 

©  Storytelling 

Storytelling  activities  provide  opportunities  for  students  to  tell  stories  by  using 
their  own  language  rather  than  reading  from  a  text.  Students  may  retell  familiar 
stories,  or  they  may  choose  to  tell  stories  they  have  read  or  written. 

©  Total  Physical  Response  Storytelling 

In  total  physical  response  (TPR)  storytelling,  students  act  out  vocabulary  they  have 
recently  learned  in  the  context  of  entertaining,  content-rich  stories. 

Possible  Student  Learning  Strategies: 

Interpretive     •    Use  gestures,  intonation  and  visual  supports  to  aid 
comprehension 
•    Listen  or  look  for  key  words 

Productive       •    Use  nonverbal  means  to  communicate 

Tips  tor  TPR  Storytelling 

1 .  Practise  and  Teach  Vocabulary:  Have  students  learn  a  selected  group  of  vocabulary  words 
through  association  with  particular  actions.  Practise  these  actions  with  the  students. 

2.  Produce  and  Practise  Vocabulary:  Once  students  know  the  vocabulary,  have  them  pair  up. 
One  student  reads  the  word  and  the  other  provides  the  corresponding  gesture.  Partners 
reverse  roles  and  repeat. 

3.  Perform  a  Story:  Narrate,  aloud,  a  story  that  uses  the  various  vocabulary  words.  As  you 
narrate  the  story,  students  will  listen  and  perform  the  actions  to  the  vocabulary  words  when 
they  hear  them. 

4.  Review  the  Story:  Ask  students  for  their  interpretations  of  the  story  they  have  just  performed. 

5.  Retell  and  Revise  (Advanced):  Students  build  upon  the  story,  using  their  existing  language 
skills  to  embellish  the  plot,  personalize  the  characters  and  create  revisions. 

6.  Create  Original  Stories  (Advanced):  Students  prepare  and  act  out  original  stories,  using  the 
selected  vocabulary. 


' 
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©  Word  Study 

Word  study  gives  students  the  opportunities  to  practise  high-frequency  words  so 
that  they  can  read  them  automatically  (word  identification),  and  to  learn 
word-solving  strategies  so  that  they  will  be  able  to  read  partially  familiar  or 
unfamiliar  words  (word  knowledge).  Word  study  improves  students'  abilities  to 
decode  words  independently,  which  is  important  for  both  fluency  and 
comprehension.  The  teacher  provides  students  with  an  organized  environment  that 
includes  charts,  lists,  word  walls  and  other  resources.  Activities  can  involve  the 
whole  class,  small  groups  or  students  working  independently,  and  may  include 
searching  for  big  words  or  mystery  words;  recognizing  whole  words,  word  parts, 
root  words  and  compound  words;  adding  prefixes  and  suffixes;  using  known  words 
to  decode  unknown  words;  and  recognizing  letter  patterns. 

Reflective  Discussions 

Reflective  discussions  encourage  students  to  think  and  talk  about  what  they  have 
observed,  heard  or  read.  The  teacher  or  student  initiates  the  discussion  by  asking  a 
question  that  requires  students  to  reflect  upon  and  interpret  films,  experiences, 
stories  or  illustrations.  As  students  discuss  information  and  events,  they  clarify 
their  thoughts  and  feelings.  The  questions  posed  should  encourage  students  to 
relate  text  content  to  life  experiences  and  to  other  texts.   Interpretations  will  vary, 
but  such  variances  demonstrate  that  differences  of  opinion  are  valuable. 

Research  Projects 

Students  may  be  involved  in  research  projects  individually,  as  partners  or  as 
members  of  small  groups.  Research  projects  arc  effective  in  developing  and 
extending  language  skills.  While  doing  research,  students  practise  reading  for 
specific  purposes,  recording  information,  sequencing  and  organizing  ideas,  and 
using  language  to  inform  others. 

Research  projects  can  motivate  students  through  active  participation,  greatly 
increasing  understanding  and  retention.  Students  teach  one  another  by  describing 
what  they  are  doing.  These  projects  require  students  to  use  inductive  reasoning. 
Students  also  reflect  about  their  experiences  and  apply  what  they  have  learned  to 
other  contexts. 

A  research  model  can  be  used  to  provide  students  with  a  framework  for  organizing 
information  about  a  topic. 

Possible  Student  Learning  Strategies: 

Cognitive        •    Use  previously  acquired  knowledge  to  facilitate  a  learning  task 

•  Use  available  technological  aids  to  support  language  learning 

•  Use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic 
representations  to  make  information  easier  to  understand  and 
remember 

Interpretive     •    Prepare  questions  or  a  guide  to  note  information  found  in  a  text 
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Role-play 

Children  naturally  use  make-believe  to  explore  roles  and  situations  that  they  cannot 
experience  directly.  Role-play  and  simulation  use  this  natural  learning  strategy  to 
explore  different  aspects  of  various  topics.   In  role-play,  students  assume  a  role 
(a  character,  a  real-life  or  imaginary  person,  or  an  animal)  and  are  placed  in  a 
situation  or  context.  They  act  as  if  they  were  someone  or  something  else.  They 
experiment  with  what  it  feels  like  to  be  in  someone  else's  shoes  and,  ideally, 
develop  empathy  for  that  character. 

Some  props  may  be  used,  but  generally  there  are  no  sets,  costumes  or  makeup. 
Role-play  may  or  may  not  involve  writing  a  skit  and  then  reading  it  or  memorizing 
it  for  presentation.  As  students  gain  experience  in  role-play,  they  can  take  a  more 
active  role  in  planning  and  guiding  the  role-play  activity. 

Role-play  is  best  used  at  the  reinforcement  or  review  stage  of  learning  when 
students  have  a  fairly  good  command  of  the  vocabulary  and  structures  but  need 
some  practice  using  them  in  relatively  unstructured  situations. 

Possible  Student  Learning  Strategies: 

Metacognitive     •    Rehearse  or  role-play  language 

Productive  •    Use  knowledge  of  sentence  patterns  to  form  new  sentences 

Tips  tor  Role-play 

1 .  Outline  the  Situation:  Start  by  describing  a  problem  to  be  solved,  a  conflict  to  be  resolved  or 
a  situation  involving  an  unforeseen  element.  An  element  of  tension  can  draw  students  in 
and  impel  them  to  respond  and  take  action.  Begin  by  using  fairly  routine  situations;  e.g., 
asking  for  directions,  ordering  a  meal  in  a  restaurant  or  buying  something  in  a  store. 

2.  Provide  Time:  Give  students  time  to  explore/research  their  characters'  backgrounds,  beliefs, 
habits  and  opinions  before  they  actually  perform  the  role-play. 

3.  Teacher  Involvement:  Assume  roles  such  as  chairperson  or  spokesperson,  guide  the 
role-play  and  encourage  students  to  participate. 

4.  Retlection:  Provide  a  period  of  reflection  following  the  role-play.  Students  describe  what 
they  experienced  and  how  they  felt.  Guide  the  discussion  by  asking  questions  and  making 
comments,  encouraging  the  students  to  think  about  their  experiences.  Students  may  also 
respond  by  drawing  pictures  to  express  their  reactions. 
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Rules  of  Sound  Activities 


Plan  activities  in  which  students  learn  the  rules  that  govern  the  sounds  that  letters 
and  letter  strings  make  or  do  not  make.  Introduce  rules  directly  (consider 
dedicating  a  bulletin  board  to  this)  and  walk  students  through  reading  and  spelling 
examples.  Then  have  students  apply  what  they  have  learned.  These  rules  can  help 
students  with  reading  and  speaking,  but  it  is  important  to  introduce  rules  slowly 
and  strategically;  e.g.,  introduce  each  rule  only  when  it  is  relevant  to  other  learning. 
Also,  consider  having  students  identify  similarities  and  differences  in  "sound 
rules"  between  their  first  and  second  languages. 

Possible  Student  Learning  Strategies: 

Productive       •    Mimic  what  the  teacher  says 

Interpretive     •    Use  knowledge  of  the  sound-symbol  system  to  aid  reading 
comprehension 


Sharing  Circle 


In  sharing  circle  activities,  the  teacher  and  students  sit  in  a  circle  and  share  their 
thoughts  on  events  and  experiences.  Sharing  circles  encourage  students1 
participation  as  they  develop  oral  language  and  gain  confidence  through  the 
sharing  of  personal  responses  and  ideas. 

It  is  important  that  the  rules  for  sharing  circles  are  discussed  prior  to  the  first 
sharing  circle,  such  as  "sit  in  a  circle,"  "do  not  touch  anyone,"  "one  person  speaks 
at  a  time." 

Tips  for  Sharing  Circle  Activities 

1 .  Sit  comfortably  in  a  circle  with  students  so  that  everyone  can  see  and  participate. 

2.  Model  the  expectations  and  procedures  before  individual  students  begin  to  share  their 
feelings  about  an  event  or  experience.  Validate  all  student  responses. 

3.  It  is  acceptable  for  students  to  pass  rather  than  give  a  response.  Students  take  turns  until  all 
the  students  who  wish  to  speak  have  spoken. 

Sketch  to  Stretch 

Sketch  to  stretch  (Short,  Harste  and  Burke  1996)  is  a  strategy  that  allows  students 
to  represent  through  drawing  what  they  learned  during  reading,  viewing  or 
listening.  Students  who  are  not  risk-takers  often  experience  success  with  this 
strategy,  and  the  strategy  provides  an  opportunity  for  students  with  different 
learning  styles  to  respond  in  different  ways.  Students  see  that  others  have  different 
interpretations  of  a  selection,  and  new  meanings  and  insights  are  gained. 
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Tips  for  Sketch  to  Stretch 

1 .  Students  read,  view  or  listen  to  a  selection,  either  in  a  small  group  or  as  a  class. 

2.  Explain  to  students  that  they  can  represent  meaning  in  a  variety  of  ways  and  experiment 
with  different  ways  to  represent  meaning.  Students  think  aPout  what  the  story  or  video 
meant  to  them  and  draw  a  sketch. 

3.  Students  share  their  sketches  with  their  classmates.  Give  the  students  an  opportunity  to 
discuss  the  sketches  and  ask  questions. 

Slim  Jims 

Slim  Jims  are  long,  narrow  pieces  of  paper  that  students  use  to  record  notes. 
Categories  or  headings  relating  to  the  topic  are  chosen  and  written  on  the  paper. 
Details  are  recorded  in  point  form  as  single  words  or  simple  phrases  under  the 
appropriate  heading.  This  decreases  the  likelihood  that  students  will  copy  whole 
sentences  from  reference  material.  The  notes  can  then  be  used  to  write  such  things 
as  reports,  summaries  and  oral  presentations. 

Visual  Imaging 

The  practice  of  imaging  or  mentally  visualizing  objects,  events  or  situations  is  a 
powerful  skill  that  assists  students  to  construct  meaning  as  they  listen  and  read.  As 
students  read  and  listen  to  others,  they  incorporate  their  knowledge  and  previous 
experiences  to  form  images  of  situations,  settings,  characters  and  events.  These 
images  extend  students'  comprehension,  enrich  their  personal  interpretations  and 
stimulate  unique  ideas  for  oral  expression  and/or  writing. 

Imaging  provides  an  opportunity  for  students  to  vicariously  experience  what  they 
hear,  read  and  write. 

Word  Building  Activities 

Word  building  activities  should  be  based  on  relevant  vocabulary  collected  from 
reading,  environmental  print  or  lexical  fields.  A  simple  word  building  activity 
involves  taking  the  letters  from  a  long  word  and  scrambling  them.  Students  then 
rearrange  the  letters  to  create  smaller  words  that  they  record  as  they  try  to  figure 
out  the  big  word.  Once  a  number  of  words  have  been  generated  and  the  big  word 
has  been  unscrambled,  students  can  use  the  words  they  have  generated  in  word 
analysis  activities. 

©   Flash  Cards 

^       F  Most  vocabulary  words  are  learned  through  meaningful  experiences  (e.g.,  reading, 

information  ...  environmental  print),  but  it  is  still  useful  to  spend  some  time  working  with  words 

on  flash  cards.  Initially,  flash  cards  should  display  the  words  and  associated 

Appendix  B:  pictures  side-by-side,  but  later  the  flash  cards  can  have  pictures  on  the  backs  and 

vocabulary  and         ^en  have  no  pictures  at  all.   Students  could  also  match  word  cards  with  picture 
Classroom  ,    r      ,  ,  _  . 

Expressions  cards.  Flash  cards  are  often  used  to  teach  nouns  but  can  also  be  used  tor  teaching 

verbs  and  adjectives.  They  should  not  be  used  to  teach  high-frequency  words  in 

isolation,  as  meaningful  context  is  essential. 
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Possible  Student  Learning  Strategies: 

Cognitive         •    Use  mental  images  to  remember  new  intormation 

•  Memorize  new  words  by  repeating  them  silently  or  aloud 

•  Place  new  words  or  expressions  in  a  context  to  make  them 
easier  to  remember 


©   Making  Words 


Collect  plastic  letters  or  print  letters  on  squares  of  paper  to  spell  basic  three-  or 
four-letter  words  and  collect  or  create  accompanying  picture  cards;  e.g.,  have  the 
letters  "n,"  "e"  and  "c"  for  "nee"  along  with  a  picture  of  a  dog  to  associate 
meaning  with  sound.  In  order,  point  to  each  letter,  make  its  sound  and  slide  it  into 
place  until  the  word  is  formed.  Repeat  this  action  a  couple  of  times,  speeding  up 
each  time  until  the  sounds  run  together  and  you  are  practically  saying  the  word 
normally.  Have  students  repeat  your  actions. 

Possible  Student  Learning  Strategies: 

Metacognitive     •    Make  a  plan  in  advance  about  how  to  approach  a  learning 
task 

•  Evaluate  your  performance  or  comprehension  at  the  end  of 
a  task 

Cognitive  •    Look  for  patterns  and  relationships 

©   Personal  Dictionaries 

Personal  dictionaries  consist  of  words  that  are  familiar  and  significant  to  individual 
students.  Word  sources  include  dictated  stories  and  captions,  journals  and  other 
writing  efforts,  as  well  as  the  students'  own  oral  vocabulary.  For  language 
learning,  personal  word  banks  or  collections  of  key  words  are  valuable  resources 
for  expanding  students'  reading  and  writing  vocabularies.  A  personal  dictionary 
could  be  developed  throughout  the  year  and  kept  in  a  section  of  the  students' 
learning  logs. 

Personal  dictionaries  should  be  organized  alphabetically  or  by  lexical  field.  Each 
entry  in  a  personal  dictionary  should  include  a  translation  in  the  first  language, 
along  with  examples  of  its  correct  usage  or  a  picture. 

Possible  Student  Learning  Strategies: 

Cognitive  •    Make  personal  dictionaries 

•  Place  new  words  or  expressions  in  a  context  to  make  them 
easier  to  remember 

Metacognitive     •   Check  copied  writing  for  accuracy 
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©  Word  Walls 

To  create  an  environment  rich  in  language,  create  a  word  wall  that  reflects 
developing  vocabulary.  Post  the  words  in  a  way  that  allows  them  to  be  removed 
for  reference  or  reorganization;  e.g.,  sticky  notes.  Use  the  word  wall  as  part  of 
regular  language  learning  activities.  For  example,  add  a  word  whenever  a  student 
asks  for  the  meaning  of  an  unfamiliar  word  or  seeks  a  word  to  help  express  himself 
or  herself.  Organize  and  reorganize  the  wall  based  on  the  instructional  focus;  e.g., 
organize  by  spelling  pattern,  lexical  field,  meaning,  usage. 

Possible  Student  Learning  Strategies: 

Cognitive        •    Group  sets  of  things  together  (e.g.,  vocabulary  or  structures)  with 
similar  characteristics 

Productive       •    Use  words  that  are  visible  in  the  immediate  environment 

Writing  Instructional  Strategies 

©  Writing  Conferences 

During  writing  conferences,  the  teacher  guides  one  or  more  students  through 
aspects  of  the  writing  process  and  provides  specific  feedback  to  students. 

©  Independent  Writing 

Independent  writing  occurs  after  the  appropriate  preparatory  modelling,  sharing 
and  talking.  During  independent  writing,  students  write  silently  for  an  extended 
period  of  time. 

Provide  students  with  many  opportunities  to  express  their  thoughts,  feelings  and 
insights  for  a  variety  of  purposes  and  audiences,  using  a  range  of  forms  including 
narratives,  poems,  plays,  fantasy,  science  fiction,  historical  stories,  children's 
books,  songs,  notes,  messages,  letters,  journals,  diaries  (real  or  imaginary), 
anecdotes,  dialogues,  reports,  presentations,  learning  logs,  biographical  sketches, 
requests,  memos,  summaries,  reviews,  record  books,  brochures,  pamphlets  and 
others. 

©  Interactive  Writing 

Interactive  writing  is  shared  writing  during  which  students  also  serve  as  scribes; 
they  take  turns  holding  the  pen  and  writing  letters  and  words  for  the  message. 

©  Shared  Writing 

In  shared  writing,  the  teacher  and  students  compose  a  piece  of  writing 
collaboratively.  The  teacher  acts  as  an  expert  and  scribes  for  students  on  large 
chart  paper  or  on  the  board  while  demonstrating,  guiding  and  negotiating  the 
creation  of  meaningful  texts.  The  focus  is  on  the  craft  of  writing  as  well  as  writing 
conventions. 

©  Writing  Aloud/Modelled  Writing 

During  writing  aloud/modelled  writing,  the  teacher  makes  his  or  her  thinking 
visible  while  composing  and  scribing  in  front  of  students  by  thinking  aloud  and 
modelling  the  writing  process.  Students  see  a  demonstration  of  how  writing 
works — planning,  thinking,  drafting,  organizing,  selecting  words,  forming  letters, 
spelling,  punctuating,  revising,  editing  and  formatting. 
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Using  Technology  in  the  Classroom 


Information  and  communication  technologies  (ICT)  are  processes,  tools  and 
techniques  that  affect  the  way  we  can  communicate,  inquire,  make  decisions  and 
solve  problems.   Information  and  communication  technologies  are  used  for: 

•  gathering  and  identifying  information 

•  classifying  and  organizing 

•  summarizing  and  synthesizing 

•  analyzing  and  evaluating 

•  speculating  and  predicting. 

Skills  and  processes  involved  in  information  and  communication  technologies  can 
be  related  to  learning  strategies  included  in  the  Ukrainian  Language  Arts 
Kindergarten  to  Grade  9  Program  of  Studies,  in  particular  the  cognitive  strategies. 
For  example: 


ICT  Skills  and  Processes 

Cognitive  Learning  Strategy 
Examples 

•      gathering  and  identifying 
information 

•      find  information,  using  reference 
materials 

•      classifying  and  organizing 

•      group  sets  of  things,  e.g., 
vocabulary  or  structures,  with 
similar  characteristics 

•      summarizing  and  synthesizing 

•      use  word  maps,  mind  maps, 
diagrams,  charts  and  other 
graphic  representations  to  make 
information  easier  to  understand 
and  remember 

ICT  Curriculum  in  Ukrainian  Language  Arts  Classrooms 

Ukrainian  language  arts  students  meet  communication  outcomes  from  the  ICT 
curriculum  as  they  access  information  in  Ukrainian  through  the  Internet  and  as  they 
exchange  information  and  seek  support  and  validation  of  their  ideas  through 
e-mails,  chat  rooms  and  discussion  forums. 

Under  the  guidance  and  direction  of  their  teachers,  Ukrainian  language  arts 
students  meet  foundational  knowledge  and  operations  outcomes  by  using  ICT  tools 
in  appropriate  ways  and  by  understanding  what  tools  can  be  best  used  for  a  specific 
task.   For  example,  by  using  digital  slide  show  software  with  multimedia  features 
to  present  a  project,  students  demonstrate  knowledge  of  specific  technology  and 
use  it  in  an  effective  way.  Information  and  communication  technologies  not  only 
allow  teachers  and  students  to  use  tools  to  enhance  and/or  support  the  learning  of 
Ukrainian,  they  also  provide  opportunities  to  expand  communication  horizons  that 
bring  cultures  and  worlds  together. 
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Teacher-  and  Student-oriented  ICT  Integration 


Teachers  are  encouraged  to  consider  different  methods  of  integrating  ICT  in  their 
planning  and  teaching;  i.e.,  teacher-oriented  integration  and  student-oriented 
integration. 


Teacher-oriented  Integration 


As  teachers  face  the  challenges  of  meeting  students'  diverse  needs  and  creating  the 
best  possible  learning  experiences  for  them,  ICT  tools  and  devices  can  be  a  useful 
support.  ICT  tools,  such  as  databases  and  spreadsheets,  allow  teachers  to  plan  and 
track  student  progress.  Communicating  with  students  is  facilitated  through  e-mail, 
chat  rooms  and  discussion  forums.  Electronically  generated  content  can  also  be 
easily  modified  to  meet  the  needs  of  individual  students.  Technology  offers  a  wide 
range  of  possibilities  for  creating  presentations  with  visual  and  audio  components, 
and  multimedia  interactivity  can  be  used  to  facilitate  student  practice  and  learning. 


Student-oriented  Integration 


ICT  can  contribute  to  students'  active  participation  in  learning  tasks.  Online 
journals,  blogs,  personal  Web  sites  and  shared  content  through  digital  devices  are 
examples  of  how  students  can  use  technology  for  learning.  Ukrainian-based 
keyboard  devices  are  also  available  and  can  be  installed  to  access  characters  and 
fonts  specific  to  the  language. 
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Suggestions  for  Using  Technology  in  the  Classroom 


The  following  chart  illustrates  how  various  technologies  can  be  used  to  teach 
specific  outcomes  in  the  Grade  3  Ukrainian  language  arts  classroom. 


Technology 

Specific  Outcomes 

Suggestions  for  Using  Technology  in  the 
Classroom 

word 
processing 

4.2  Enhance  and  Improve,  enhance 
legibility 

•  print  or  write  letters  legibly;  and 
space  words  appropriately,  both 
manually  and  using  a  keyboard 

6.5  Language  Use  Strategies, 
productive 

•  use  a  variety  of  simple  productive 
strategies,  with  guidance; 

e.g.,  use  illustrations  to  provide 
detail  when  producing  their  own 
texts 

•      Students  write  and  design  brochures  that 
describe  their  school,  using  graphics  to 
enhance  the  design  and  to  provide 
meaning. 

spreadsheets 

1 .1  Discover  and  Explore,  express 

preferences 

•    explain  why  an  oral,  print,  visual  or 

multimedia  text  is  a  personal 

favourite 

•      Students  ask  one  another  about  their  food 
preferences  and  create  a  spreadsheet  to 
display  the  information. 

draw/paint/ 

graphic 

applications 

4.2  Enhance  and  Improve,  enhance 

presentation 

•    combine  illustrations  and  print 

texts  to  express  ideas,  feelings 

and  information 

•      Students  create  collages  and  other  artwork, 
using  electronic  graphics  and  text. 

Internet 

7.)  Self-identity,  valuing  Ukrainian 
language  and  culture 

•  recognize  and  appreciate  various 
elements  of  Ukrainian  language 
and  culture 

7.2  Ukrainian  Culture,  diversity 

•  identify  diverse  elements  of  the 
Ukrainian  language  and  culture  in 
school  and/or  the  local 
community 

6.4  Language  Learning  Strategies, 
cognitive 

•  use  a  variety  of  simple  cognitive 
strategies,  with  guidance,  to 
enhance  language  learning 

•      Students  search  the  Internet  for  information 
on  the  Ukrainian  culture  worldwide,  then 
share  the  information  in  group  presentations. 

e-mail 

6.2  Language  Competence,  writing 
•    produce,  spontaneously  or  with 
guidance,  simple  texts  on  a 
familiar  topic  in  structured 
situations 

•      Students  exchange  e-mails  with  students 
from  another  Ukrainian  language  arts  class  in 
Canada. 
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Technology 

Specitic  Outcomes 

Suggestions  for  Using  Technology  in  the 
Classroom 

multimedia 
applications 

6.1  Linguistic  Elements,  lexicon 
•    use  vocabulary  and  expressions 
appropriately  in  various  situations 
in  the  classroom  and  school 
environment 

•      Students  use  a  CD-ROM  Ukrainian/English 
dictionary  to  look  up  words. 

clip  art/media 
clips 

2.1  General  Comprehension 

Strategies,  prior  knowledge 

•    make  connections  among  texts, 

prior  knowledge  and  personal 

experiences 

•      Students  examine  a  variety  of  Ukrainian 
media  clips. 

audio 
equipment 

6.2  Language  Competence, 
listening 

•  listen  to  and  understand  a  series 
of  oral  sentences  or  a  short  oral 
presentation  on  a  familiar  topic  in 
structured  situations 

6.3  Sociocultural/Sociolinguistic 
Competence,  variations  in 
language 

•  accept  individual  differences  in 
speech 

•      Students  listen  to  a  variety  of  audio  clips  of 
Ukrainian  speakers  from  music,  movies, 
television  and  so  on. 

video 
equipment 

6.3  Sociocultural/Sociolinguistic 

Competence,  nonverbal 

communication 

•    recognize  that  some  nonverbal 

behaviours  may  be  inappropriate 

in  certain  contexts 

•      Students  view  videos  in  which  Ukrainian 
speakers  use  nonverbal  behaviours;  then 
students  video-record  themselves  miming 
the  behaviours. 

digital 
cameras 

3.2  Select  and  Process,  access 
information 

•  use  knowledge  of  visual  and 
auditory  cues  and  organizational 
devices  to  locate  and  gather 
information  and  ideas 

4.2  Enhance  and  Improve,  enhance 
presentation 

•  combine  illustrations  and  print 
texts  to  express  ideas,  feelings 
and  information. 

•      Students  create  booklets  that  include  digital 
photographs  of  classmates  and  of  various 
objects  found  in  the  classroom;  e.g.,  desks, 
displays,  books. 

These  technology  devices  and  tools  can  be  used  to  enhance  existing  lesson  plans 
and  can  also  be  used  as  a  basis  for  lesson  plans.  The  sample  lesson  plan  on  the 
following  page  shows  a  lesson  that  integrates  ICT  outcomes. 
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Sample  Lesson  Plan  with  ICT  Integration 


Lesson  Title:         Our  Class  Booklets 

Date:    October  9 

Class:     3-G 

Outcomes 

Lesson  Description 

4.4  Present  and  Share, 

Using  a  digital  camera,  take  a  photo  of  each  student  in  the 

share  ideas  and 

class.  Give  students  a  template  to  complete  with  personal 

information 

information;  e.g.: 

•   share  information  and 

ideas  on  a  topic  with  a 
familiar  audience,  and 

MeHe  3BOTH  (Name) 

Min  AeHb  HapoAxeHHa  (Birthday) 

clarify  information  by 
responding  to  questions 

MoTx  ApyiiB  3BOTM  (My  friends  are) 
B  moTm  poAMHi:   (The  people  in  my 

family  are): 

6.2  Language 

9  XMBy  B 

(place)  city,  country,  place 

Competence,  writing 

•   produce,  spontaneously 

Students  import  the  picture  to  a  Word  document  and  type 

or  with  guidance,  simple 
texts  on  a  familiar  topic  in 
structured  situations 

the  information  in  the  template.  Documents  are  printed 

and  displayed  or  bound  in  a  book  for  students  to  read. 

6.5  Language  Use 

Strategies,  productive 

•   use  a  variety  of  simple 

productive  strategies,  with 

guidance 

Possible  Student  Learning 

Strategies: 

Use  words  that  are  visible 

in  the  immediate 

environment 

Differentiation  of 

Assessment 

Materials 

Instruction 

Create  a  checklist  with  the 

digital  camera 

0  yes  □  not  necessary 

students  that  they  can  use  to 

computers 

assess  their  entries. 

printer 

offer  two  levels  of 

paper 

templates 

Have  students  respond  to  the 
activity  in  their  learning  logs. 

templates 
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Web  Links 


LearnAlberta.ca 


Many  of  the  resources  at  LearnAlberta.ca  are  available  to  guest  users,  but  visitors 
will  need  a  user  ID  and  password  to  access  all  of  the  resources  on  the  Web  site. 
To  obtain  login  information,  teachers  should  contact  their  local  school  administrator 
or  a  member  of  their  school  jurisdiction  technology  staff.  Alternatively,  teachers  can 
contact  LearnAlberta.ca  via  e-mail  at  LearnAlberta.Contact@edc.gov.ab.ca. 

The  following  Internet  site  listing  is  provided  as  an  added  source  of  information  to 
users  on  an  "as  is"  basis  without  warranty  of  any  kind.  Alberta  Education  is  not 
responsible  for  maintaining  these  links  or  the  content  on  these  external  sites,  nor  do 
URL  listings  in  this  resource  constitute  or  imply  endorsement  of  the  sites'  content. 
It  is  strongly  recommended  that  teachers  preview  the  following  external  Web  sites 
before  using  them  and  that  teachers  exercise  their  professional  judgement. 


http://www.paperella.net 

http://www.skype.com 

http://www.quizstar.com 

http://www.abcteach.com 

http://teach-nology.com 

http://rubistar.4teachers.org 

http://www.teachervision.com 

http://www.teachnet.com 

http://www.brainpop.com/ 

http://www.vcalberta.ca 

http://www.infoukes.com 

http://www.ucc.ca 
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Chapter  5 

Students  with  Special 
Education  Needs 


Chapter  Summary 

Characteristics  of  Students  with  Special  Education  Needs 
Differentiated  Instruction 
Using  Collaborative  Learning 
Strategies  for  Students  with  Attention  Difficulties 
Strategies  for  Students  with  Memory  Difficulties 
Strategies  for  Students  with  Listening  Difficulties 
Strategies  for  Students  with  Reading  Difficulties 
Cognitive  Strategy  Instruction 
The  Importance  of  Motivation 


Characteristics  of  Students  with  Special  Education  Needs 

Each  student  with  special  education  needs  has  an  individual  profile  of  abilities, 
needs,  interests  and  learning  preferences.  Some  students  with  special  education 
needs  are  able  to  master  the  grade-level  programs  of  study  with  differentiated 
instruction  and  support  strategies.  Other  students  have  more  complex  learning 
needs  that  require  significant  changes  to  the  learning  outcomes  in  the  grade-level 
program  of  studies. 

Students'  special  education  needs  can  affect  language  learning  in  a  variety  of  ways 
and  have  a  variety  of  implications  for  classroom  planning  and  instruction.  For 
example,  these  students  may  be  less  likely  to  participate  in  classroom  discussion, 
may  have  difficulty  formulating  and  expressing  ideas,  and  may  find  the  task  of 
writing  difficult  and  stressful.  On  the  other  hand,  these  students  may  have 
strengths  in  the  visual  domain  and  often  benefit  from  the  use  of  graphic  organizers, 
charts  and  visual  cues. 
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Individualized  Program  Plans  (IPPs) 


Every  student  who  is  identified  as  having  special  education  needs  must  have  an 
Individualized  Program  Plan  (IPP).  This  plan,  usually  coordinated  by  the  student's 
classroom  teacher,  will  contain  information  about  the  student's  strengths  and 
needs,  relevant  medical  history,  services  that  might  be  needed,  educational  goals 
and  objectives  for  the  year,  required  accommodations  and  strategies,  and  plans  for 
transitions. 

A  student's  IPP  can  provide  helpful  information  for  planning  and  adapting 
instruction  in  the  language  arts  classroom.  Any  significant  modifications  of 
curriculum  will  be  documented  in  the  IPP.  For  example,  a  student  with  severe 
communication  difficulties  may  have  long-term  goals  such  as  establishing  eye 
contact  or  initiating  peer  and  adult  interactions,  and  would  focus  on  social 
outcomes  to  achieve  these  goals.  On  the  other  hand,  a  student  with  reading 
difficulties  may  be  able  to  achieve  most  outcomes  from  the  grade-level  program  of 
studies,  but  other  outcomes,  such  as  those  related  to  reading  in  a  second  language, 
may  be  modified. 

The  IPP  will  also  contain  required  accommodations  and  instructional  strategies. 
An  accommodation  is  a  change  or  alteration  in  the  regular  way  a  student  is 
expected  to  learn,  complete  assignments  or  participate  in  classroom  activities. 
Accommodations  remove,  or  at  least  lessen,  the  impact  of  a  student's  special 
education  needs  and  give  him  or  her  the  same  opportunity  to  succeed  as  other 
students.  Once  a  student  has  been  identified  as  having  special  education  needs, 
accommodations  should  be  considered  to  ensure  that  the  student  can  access  the 
curriculum  and  learn  and  demonstrate  new  knowledge  to  the  best  of  his  or  her 
ability. 

The  following  accommodations  are  frequently  used  to  support  students  with  special  education 
needs  in  Kindergarten  to  Grade  3. 

•     Arrange  alternative  seating;  e.g.,  near  teacher,  facing  teacher,  at  front  of  class,  away  from 
distractions. 

Allow  more  time  for  tasks  or  assignments. 

Reduce  the  volume  of  tasks  required;  e.g.,  fewer  sentences  to  read,  fewer  vocabulary 
words. 

Reduce  the  demand  for  copying. 

Present  fewer  questions  on  a  page,  and  provide  more  space  for  answers. 

Provide  visual  cues;  e.g.,  draw  arrows  and  stop  signs  on  the  student's  paper  to  indicate  what 
to  do  next  or  where  to  stop. 

Encourage  the  use  of  place  markers,  cue  cards  and  writing  templates. 

Encourage  the  use  of  a  variety  of  writing  instruments  (e.g.,  pencil  grips)  and  paper 
(e.g.,  graph  paper,  paper  with  lines,  paper  with  raised  lines). 

Allow  the  use  of  personal  word  lists  or  other  print  references. 

Provide  checklists  and/or  picture  cues  of  steps  for  longer  tasks. 

Break  tasks  into  small  steps. 


^y       For  more 
information  ... 

Alberta  Education. 

Individualized 

Program  Planning 

(IPP):  ECS  to 

Grade  12. 

Edmonton,  AB: 

Alberta  Education, 

2006. 

Alberta  Learning. 
Teaching  Students 

with  Autism 

Spectrum  Disorders. 

Edmonton,  AB: 

Alberta  Learning, 

2003. 

Alberta  Learning. 

Teaching  Students 

with  Fetal  Alcohol 

Spectrum  Disorder: 

Building  Strengths, 

Creating  Hope. 

Edmonton,  AB: 

Alberta  Learning, 

2004. 
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Differentiated  Instruction 


^  Individual  students  with  special  education  needs  may  require  specific 

information  accommodations  in  the  language  arts  classroom,  but  teachers  can  support  the 

learning  of  all  students  by  incorporating  elements  of  differentiated  instruction. 
Appendix  c  Many  of  these  sample  strategies  will  be  beneficial  for  a  number  of  students,  not 

Examples  of  on]y  students  with  special  education  needs. 

General 
Accommodations. 

Examples  of  The  term  "differentiation"  embraces  a  variety  of  instructional  strategies  that 

instructional  recognize  and  support  individual  differences  in  student  learning.  Differentiated 

instruction  maximizes  learning  by  considering  students'  individual  and  cultural 

learning  styles,  recognizing  that  some  students  will  require  adjusted  expectations 

and  offering  a  variety  of  ways  for  students  to  explore  curriculum  content  and 

demonstrate  learning  (as  well  as  accepting  that  these  different  methods  arc  of  equal 

value).  With  differentiated  instruction,  the  teacher  creates  learning  situations  that 

match  students'  current  abilities  and  learning  preferences  but  also  stretch  their 

abilities  and  encourage  them  to  try  new  ways  of  learning.  Differentiation  can  occur 

in  the  content,  process  and/or  products  of  classroom  instruction. 


Accommodations 


Differentiating  Content 


Content  consists  of  the  knowledge,  skills  and  attitudes  that  students  learn,  as 
reflected  in  the  general  and  specific  outcomes  of  the  program  of  studies.  These 
outcomes  identify  what  students  are  expected  to  achieve  in  the  course  of  their 
language  learning;  however,  individual  students  may  vary  in  their  language 
competence,  their  ability  to  apply  the  language  in  various  situations  and  their  use  of 
effective  strategies. 

Differentiation  of  content  recognizes  that,  while  all  students  are  focusing  on  a 
general  outcome,  specific  outcomes  may  differ  for  some  students.  Differentiating 
content  allows  students  to  learn  developmentally  appropriate  concepts  while 
working  with  developmentally  appropriate  materials. 

There  are  three  basic  ways  to  differentiate  content:  parallel  instruction,  overlapping 
instruction  and  additional  or  remedial  instruction. 


1.  Parallel  instruction 


In  parallel  instruction,  all  students  work  toward  the  same  general  outcomes,  but 
some  students  work  on  specific  outcomes  from  different  grade  levels.  This 
instruction  often  requires  flexible  grouping  within  the  classroom. 

2.  Overlapping  instruction 

In  overlapping  instruction,  some  or  all  of  a  student's  outcomes  for  the  instructional 
activity  arc  drawn  from  sources  other  than  the  standard  subject  area  program  of 
studies  and  are  based  on  goals  identified  in  that  student's  IPP.   For  example,  a 
student  with  a  moderate  or  severe  cognitive  disability  may  work  on  his  or  her  goal 
of  using  pictorial  symbols  to  express  basic  requests  within  the  classroom,  while  the 
other  students  use  Ukrainian  vocabulary  to  do  the  same  task. 
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3.  Additional  instruction 


Additional  instruction  occurs  when  a  student  has  unique  learning  needs  that 
necessitate  instruction  in  an  area  not  required  by  other  students,  sometimes  with 
direction  from  a  specialist.  For  example,  a  student  with  learning  disabilities  may 
need  additional  instruction  regarding  phonemic  awareness,  decoding  or  effective 
use  of  learning  strategies. 


Differentiating  Process 


Differentiating  the  process  means  varying  learning  activities  or  instructional 
strategies  to  provide  appropriate  opportunities  for  all  students  to  explore  new 
concepts.  This  may  require  developing  a  number  of  different  ways  that  students 
can  participate  or  providing  adapted  equipment  or  materials.  Collaborative 
learning  activities,  learning  centres,  learning  logs,  individual  goal  setting,  changing 
the  pace  and/or  delivery  of  instruction,  and  using  visual  and  verbal  cueing  are 
examples  of  differentiating  process  so  that  all  students  can  be  more  active 
participants  in  the  classroom. 


Differentiating  Products 


■v  Differentiating  products  means  varying  the  type  and  complexity  of  the  products 

.      °r  more  that  students  create  to  demonstrate  their  learning.  Students  working  below  urade 

information  ...  c  r 

level  may  have  different  or  reduced  performance  expectations  from  their 
Appendix  C  grade-level  peers.  For  example,  they  may  answer  a  question  with  a  drawing 

Sample  Text  Forms         instead  of  a  written  sentence.  Allowing  students  choices  for  demonstrating  their 
knowledge  can  also  accommodate  differing  student  abilities,  interests  and  learning 
preferences. 

Program  Planning  for  Differentiation 

^      .  Teachers  can  use  a  framework,  such  as  the  one  described  in  the  following  steps,  to 

^W        For  more  or' 

information  ...  plan  for  differentiation  in  the  Ukrainian  language  arts  classroom. 

Appendix  C 

Instructional 

Planning  Guide 


1.    Identify  underlying  concepts. 


Teachers  identify  the  concepts  all  students  in  the  class  should  understand  by  the 
end  of  the  lesson  or  unit.   It  is  important  to  separate  the  concepts  from  the  content 
used  to  develop  these  concepts.  Different  content  may  be  necessary  for  students 
with  different  levels  of  skill;  however,  at  the  end  of  the  learning  activity  all 
students  should  have  a  similar  understanding  of  the  concept,  taking  into 
consideration  the  level  at  which  they  are  working. 
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2.    Choose  instructional  strategies. 


Present  the  concepts  in  such  a  way  that  all  students  are  able  to  gain  an  appropriate 
degree  of  knowledge.  Consider  the  following  strategies  for  differentiating 
instruction. 

Present  new  material  in  short  periods  of  time  through  varied  activities. 

Use  materials  at  a  variety  of  difficulty  levels  for  the  whole  group. 

Begin  instruction  at  the  individual  student's  current  level  of  functioning. 

Stand  close  to  students  who  need  extra  help. 

Modify  the  pace  of  instruction. 

Simplify'  instructions. 

Write  instructions  on  the  board. 

Ask  students  to  repeat  instructions  or  paraphrase  what  has  been  presented. 

Demonstrate,  model  or  act  out  instructions. 

Complete  the  first  example  with  students. 

Use  a  multisensory  approach. 

Present  concepts  in  as  concrete  a  way  as  possible. 

Use  pictures  and  concrete  materials. 

Use  different  coloured  chalk  and  pens. 

Break  information  into  steps. 

Provide  additional  time  to  preview  materials  and/or  complete  tasks. 

Adapt  the  level  of  questioning. 

Use  your  advance  planning  organizers. 


3.    Choose  strategies  for  student  practice. 


Use  a  variety  of  practice  activities  and,  wherever  possible,  provide  students  with 
choices  for  their  mode  of  practice.  This  may  require  adapting  how  students 
participate,  providing  adapted  materials  or  adapting  goals  for  individual  students. 
Each  student  should  have  the  opportunity  to  participate  meaningfully  according  to 
his  or  her  skill  level. 
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The  following  chart  shows  examples  of  different  modes  of  student  practice. 


Verbalize 

Write 

Create 

Perform 

Solve 

•    oral  report 

•    research 

•    diorama 

•    simulation 

•    puzzles 

•    panel 

papers 

•    collage 

•    role-play 

•    problems 

discussion 

•    poems 

•    painting 

•    drama 

•    riddles 

•    debate 

•    essays 

•    model 

•    pantomime 

•    games 

•    games 

•    stories 

•    pictograph 

•    puppet  show 

•    brainteasers 

•    brainstorming 

•    diaries 

•    mural 

•    radio 

•    charades 

•    oral  questions 

•    plays 

•    bulletin 

commercials 

and  answers 

•    cookbooks 

board 

•    interviews 

•  games 

•  inventions 

4.    Choose  strategies  for  assessment  and  evaluation. 


'       For  more 
information  . 

Chapter  8 


Identify  a  variety  of  ways  that  students  can  demonstrate  their  mastery  of  the 
objectives  and  their  understanding  of  the  concepts.  The  criteria  for  evaluation 
should  take  into  account  the  students'  needs  and  abilities. 


Using  Collaborative  Learning 


y       For  more 
information  ... 

Chapter  4 

Cooperative 

Learning  Activities 


Reflection 


Collaborative  learning  is  a  natural  approach  to  differentiating  instruction  that  can 
benefit  both  students  with  special  education  needs  and  their  classmates.   It  can  help 
to  build  positive  peer  relationships,  increase  students'  feelings  of  responsibility  for 
classmates  and  encourage  strategic  learning  by  capitalizing  on  students'  natural 
desires  to  interact.  This  approach  gives  students  opportunities  to  learn  new 
information  in  a  supportive  environment  and  to  benefit  from  the  experience  and 
thinking  of  others.  Often,  students  accomplish  what  they  could  not  have 
accomplished  alone.  Collaborative  tasks  provide  opportunities  for  language  and 
culture  learning  specifically  because  students: 

•  participate  actively  in  authentic  situations 

•  externalize  their  knowledge,  allowing  them  to  reflect  on,  revise  and  apply  it 

•  notice  gaps  in  their  linguistic  knowledge  as  they  try  to  express  themselves 

•  learn  from  the  behaviour,  strategies  and  knowledge  of  more  successful  students 
(Swain  2001). 

Teachers  might  consider  using  the  following  strategies  to  make  collaborative 
learning  as  beneficial  as  possible. 

Create  structured,  reflective  group  activities  in  which  students  examine  their  own 
thought  processes  and  explain  how  they  reach  a  conclusion  or  arrive  at  an  answer. 
Research  suggests  that  students  with  learning  difficulties  are  successful  in 
collaborative  settings  only  when  this  reflective  element  is  incorporated 
(Schcid  1993).   Furthermore,  this  kind  of  reflection  and  sharing  during  group 
discussions  helps  all  students  build  higher-order  thinking  skills  that  are  essential  for 
language  learning. 


^ 
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Social  Skills  Teach  and  practise  social  skills  within  group  contexts.  To  be  successful,  group 

members  must  get  to  know  and  trust  one  another,  communicate  accurately,  accept 
and  support  each  other,  and  resolve  conflicts  constructively  (Johnson  and 
Johnson  1994). 

Accountability         Create  situations  in  which  each  group  member  is  accountable  for  his  or  her  learning 
and  group  accountability  is  based  on  the  achievement  of  group  members.  Research 
suggests  that  this  accountability  results  in  greater  academic  improvement  for 
students  with  special  education  needs  (Stevens  and  Slavin  1991 ). 

Variety  Use  a  variety  of  different  groupings  and  activities.  Sec  Chapter  4  "Cooperative 

Learning  Activities"  for  some  sample  collaborative  groupings  and  activities. 


Strategies  for  Students  with  Attention  Difficulties 

Attention  is  the  ability  to  focus  on  and  encode  relevant  information,  to  sustain 
focus  and  to  carry  out  two  or  more  tasks  simultaneously.  Attention  also  affects  the 
regulation  of  mental  energy  and  alertness. 

Students  experiencing  difficulties  with  attention  may: 
miss  instructions 

respond  with  answers  unrelated  to  the  questions 

look  attentive  and  focused  but  have  trouble  understanding  and  responding 
appropriately 
be  easily  distracted 
have  difficulty  inhibiting  responses 
be  impulsive 
move  around  or  fidget 
have  problems  doing  two  tasks  simultaneously;  e.g.,  listening  and  taking  notes. 

Teachers  might  consider  using  the  following  sample  strategies  to  support  students 
who  have  attention  difficulties. 

1.  Create  structure  to  focus  attention. 

•  Provide  study  carrels,  earphones  and  desks  located  in  a  quiet  part  of  the 
classroom,  or  provide  other  physical  accommodations  to  reduce  extraneous 
stimuli. 

•  Encourage  students  to  use  a  bookmark,  ruler  or  sheet  of  paper  to  cover  the  rest 
of  the  page  when  reading  or  reviewing  directions. 

•  Limit  materials  on  desks  or  in  work  spaces. 

•  Keep  instructional  group  size  as  small  as  possible. 

•  Limit  the  number  of  oral  instructions  given  at  any  one  time,  and  follow  up  with 
printed  instructions  that  include  visual  cues. 
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2.  Give  cues  when  students  are  to  shift  their  attention. 


Keep  tasks  short  and  specific,  and  give  only  one  instruction  at  a  time.  For 
example,  say:  "Read  the  first  paragraph."  After  it  has  been  read,  instruct: 
"Now  answer  question  one." 

Provide  a  list  of  tasks  to  be  completed  and  have  students  check  off  each  task  as 
it  is  completed. 

Provide  cues  when  there  is  a  shift  in  activity.  For  example,  when  speaking  to 
the  class,  stop  and  indicate  information  that  students  should  write  down. 


3.  Allow  time  for  movement. 


•  Provide  stretch  or  movement  breaks  as  needed  or  make  them  part  of  the 
classroom  routine.  Arrange  an  area  in  the  classroom  where  students  can  move 
around  without  distracting  others.  Give  students  the  option  of  going  to  this 
area  when  they  need  a  stretch  break. 

•  Have  students  do  regular  errands  in  the  classroom,  such  as  passing  out  papers 
or  putting  materials  away,  so  they  can  move  in  the  classroom  in  appropriate, 
helpful  ways. 

•  Arrange  non-distracting  ways  for  students  to  move  while  involved  in  desk 
work.  For  example,  replace  a  student's  chair  with  a  large  ball  and  have  him  or 
her  bounce  gently  at  his  or  her  desk  while  working.  Small  inflatable  cushions 
also  provide  students  with  an  opportunity  to  move  in  their  seats  without 
distracting  others. 

4.  Encourage  students  to  maintain  focus  and  mental  energy. 

•  Provide  periodic  verbal  prompts  or  visual  cues  to  remind  students  to  stay  on 
task.  For  example,  set  an  alarm  to  go  off  at  specific  intervals  as  a  reminder  to 
focus,  or  use  recorded  audio  messages  to  remind  students  to  check  their  work. 

•  Create  guidelines  for  good  listening  skills  and  review  these  guidelines 
frequently;  e.g.:  "Show  me 'listening.'   Eyes  on  speaker.   Pencils  down. 
Hands  on  desk." 

•  Reinforce  listening  skills  and  behaviours  for  all  students  by  commending 
students  who  demonstrate  these  skills  and  describing  what  they  are  doing  to  be 
successful  listeners. 

•  Place  visual  cues,  such  as  stickers  or  check  marks,  at  specific  spots  on 
worksheets  as  a  signal  for  students  to  take  a  break. 


• 


Use  auditory  cues,  such  as  bells  or  timers,  to  indicate  when  to  take  a  break  or 
return  to  work. 

Place  a  time  limit  on  homework.   If  elementary  students  arc  typically  spending 
more  than  one  hour  a  night  on  homework,  this  may  be  counterproductive  and 
cause  stress  for  the  family.  Encourage  parents  to  contact  the  school  if  they 
have  homework  concerns. 
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5.  Use  low-key  cues  to  correct  inappropriate  behaviour. 

•  Post  reminders  on  students'  desks.  When  possible,  have  students  design  and 
make  reminder  cards.  Simply  walk  by  and  point  to  the  reminder.  This  works 
for  such  skills  as: 

-  asking  politely  for  help 

-  focusing  on  work 

-  taking  turns. 

•  Collaborate  with  individual  students  to  identify  physical  cues  that  indicate  that 
a  behaviour  is  interfering  with  learning.  Cues  should  be  unobtrusive  and 
simple,  such  as  a  hand  on  the  shoulder.  This  works  for  minor  behaviours,  such 
as  interrupting  or  talking  off  topic. 

•  Use  coloured  file  cards  with  key  messages,  such  as  "talk  in  a  low  voice"  or 
"keep  working."  If  students  need  reminders,  lay  the  cards  on  their  desks, 
without  comment.  After  five  minutes,  if  the  behaviour  has  improved,  quietly 
remove  the  card.   If  the  behaviour  continues,  add  a  second  card. 

6.  Encourage  students  to  attend  to  instructions. 

•  Enforce  a  "no  pencils  in  sight"  rule  during  class  instruction  and  discussion 
times. 

•  Teach  students  to  fold  over  their  worksheets  so  only  the  directions  show.  This 
will  physically  slow  down  students  and  encourage  them  to  attend  to  the 
instructions. 

•  Ask  students  to  repeat  instructions  in  their  own  words  to  a  partner  or  the 
teacher. 

•  Ask  students  to  work  through  a  few  questions  and  then  check  their  work.  For 
example,  say  "Do  the  first  five  and  then  raise  your  hand  and  we'll  check  them 
together  to  make  sure  you  are  on  the  right  track." 

•  Hand  out  worksheets  one  at  a  time,  when  possible. 

•  Make  a  graph  and  have  students  record  the  number  of  correct  answers  (versus 
the  number  of  completed  answers).  This  will  benefit  students  who  might  be 
more  focused  on  quantity  than  quality. 

Strategies  tor  Students  with  Memory  Difficulties 

Memory  is  the  ability  to  record  new  information,  retain  information  for  a  short 
time,  consolidate  and  use  new  knowledge  and  skills,  and  store  information  in 
long-term  memory.   Memory  also  involves  retrieval  and  the  efficient  recall  of 
stored  ideas. 

Students  experiencing  difficulties  with  memory  may: 

•  be  unable  to  remember  colours  and  shapes  despite  repeated  instruction 

•  be  unable  to  recall  information  despite  extensive  studying 

•  frequently  lose  their  belongings 
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•  have  problems  remembering  daily  routines  despite  regular  exposure 

•  have  problems  recalling  facts  and  procedures,  such  as  new  vocabulary  words 
or  verb  conjugations. 

Teachers  might  consider  using  the  following  sample  strategies  to  support  students 
who  have  memory  difficulties. 

1.  Use  instructional  techniques  that  support  and  enhance  memory  skills. 

•  Provide  one  instruction  at  a  time  until  students  can  remember  and  follow  two 
consecutive  instructions.  Provide  two  instructions  at  a  time  until  students  can 
remember  and  follow  three. 

•  Provide  opportunities  for  students  to  see  directions  and  other  information.  For 
example,  take  time  each  day  to  write  and  discuss  the  daily  schedule  on  the 
board. 

•  Write  down  the  main  points  on  an  overhead  or  on  the  board  when  giving  verbal 
instructions. 

•  Present  concepts  concretely.  Real-life  examples  add  meaning  and  relevance 
that  aid  learning  and  recall.  Concepts  are  easier  to  learn  and  retain  when 
presented  in  familiar  or  authentic  contexts. 

•  Assess  student  learning  frequently  and  on  shorter  units  of  work.  Use  quick, 
short  evaluations  rather  than  formal,  longer  tests. 

•  Use  language  that  is  familiar. 

•  Provide  cues  that  will  help  students  recall  details. 

2.  Integrate  memory  aids  into  each  learning  activity. 

•  Provide  regularly  scheduled  reviews  of  procedures  and  concepts.  For  example, 
start  each  day  by  reviewing  previously  learned  skills  and  ideas.  Then  present 
new  skills  and  ideas.   Before  students  leave  for  home,  review  the  new 
information. 

•  Teach  students  to  make  lists  of  reminders  regularly  and  note  dates  and 
assignments  on  a  calendar. 

•  Teach  mnemonics  to  help  students  recall  concepts  or  facts.  For  example,  use 
an  acronym  to  describe  how  verbs  arc  conjugated. 

3.  Provide  multisensory  cues  to  make  information  and  skills  easier  to  remember. 

•  Teach  sound-symbol  associations  when  introducing  new  vocabulary  words. 
Say  the  name  of  the  letter,  its  sound  and  a  word  that  starts  with  that  letter  while 
looking  at  a  picture  of  the  word.  Trace  the  letter  on  the  desk,  in  the  air  or  in  a 
sand  tray. 

•  Use  visual  cues,  such  as  colour  coding,  photo  and  drawing  sequences,  charts 
and  videos. 

•  Use  auditory  and  kinesthetic  cues  in  combination.  Combine  songs  with 
movement  and  dance  patterns.  Music  and  physical  routines  linked  to  fact 
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learning  can  help  students  memorize  faster  and  act  as  a  cue  for  retrieving 
specific  information. 

•  Incorporate  hands-on  learning  experiences  and  demonstrations.  Students  leam 
and  remember  more  effectively  when  they  have  opportunities  to  see  and  try  out 
new  information  and  skills  in  a  variety  of  settings  and  contexts. 

4.   Set  up  classroom  organizational  systems  and  routines  tor  easier  access  of 
information  and  materials. 

•  Label  class  supplies  and  class  work.  Encourage  students  to  use  folders  and 
binders  with  different  colours  or  labels  and  with  pictures  to  separate  subject 
work  or  materials  for  each  class.  Ensure  that  students  have  their  names 
prominently  displayed  on  all  personal  supplies. 

•  Assist  students  with  daily  and  weekly  organization  of  their  desks  and  work 
spaces  by  providing  time  to  clean  desks  and  organize  homework  at  school. 

•  Build  procedures  into  the  day  for  recording  information  in  day-timers  or 
assignment  books. 

•  Provide  memory  aids  for  frequently  used  information;  e.g.,  key  vocabulary 
words  can  be  kept  in  a  pocket  on  the  sides  of  students'  desks.  Schedules  can 
be  posted  on  the  board  or  on  the  wall,  and  students  can  keep  personal  copies  in 
their  desks  or  notebooks. 

•  Tape  simple  cue  cards  of  daily  class  routines  on  students'  desks. 


5.  Teach  students  strategies  for  memorizing  specific  pieces  of  information. 

To  learn  and  practise  specific  vocabulary  or  verb  conjugations,  students  can  use  a 
fold-over  strategy. 

1 .     Have  students  fold  a  paper  to  make  four  columns. 


2. 
3. 

4. 
5. 


6. 


They  copy  target  vocabulary  words  in  English  in  the  first  column. 

They  write  the  Ukrainian  words  for  each  of  the  vocabulary  words  in  the  second 

column. 

Students  check  their  answers,  correct  mistakes  and  fill  in  missing  words. 

They  fold  back  the  first  column  so  the  English  words  are  not  visible,  and 

practise  translating  the  other  way.   Looking  at  each  of  the  Ukrainian  words 

they  wrote  in  the  second  column,  they  write  the  English  translation  in  the  third 

column.  Students  check  their  answers  against  the  original  words  in  the  first 

column. 

Students  repeat  this  process  to  translate  the  words  back  into  Ukrainian  in  the 

fourth  column.  A  completed  practice  page  might  look  like  this: 


mother 

Maivia*' 

mother*' 

Mavia*' 

father 

TaTO*' 

father*' 

TaTO*' 

brother 

xioneub* 
6paT 

brother*' 

6paT*' 
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Strategies  for  Students  with  Listening  Difficulties 

Listening  plays  a  crucial  role  in  language  acquisition.  Listening  for  specific 
information  helps  language  and  culture  learners  internalize  the  rules  of  language. 
Learners  also  need  frequent  opportunities  to  use  language  by  taking  on  the  role  of 
both  listener  and  speaker.  Through  social  interaction,  students  can  make  and 
clarify  or  confirm  meaning,  test  hypotheses  about  the  language  and  receive 
feedback.   Language  and  culture  learning  is  best  supported  when  regular  classroom 
practice  provides  opportunities  for  interactive  listening — listening  that  requires  the 
student  to  take  a  more  active  role  by  requesting  clarification  or  providing  feedback. 

All  students  will  benefit  from  the  development  of  effective  listening  strategies,  but 
these  strategies  are  particularly  important  for  students  who  already  have  specific 
difficulties  related  to  listening. 

Teachers  might  consider  using  the  following  sample  strategies  to  support  students 
who  have  listening  difficulties. 

1.  Provide  students  with  appropriate  expressions  to  clarify  meaning  and  to  confirm 
comprehension,  such  as: 


Ilpoiuy  noBTopnTH.  (Could  you  repeat  that,  please?) 
51  hc  po3yMuo.  (I  don't  understand.) 
IlepenpouiyK).  (Pardon?) 

LI^o  03Hanac ?  (What  docs mean?) 

flpoLLiy  moBy  noBTopnin.  (Could  you  say  that  again,  please?) 

2.  Present  information  in  a  "listener-friendly"  way;  for  example: 


For  more 
information  ... 

Appendix  C 
How  "Listener- 
friendly"  Is  My 

Instruction? 


reduce  distractions  for  students 

clearly  communicate  expectations 

provide  students  with  some  form  of  organizer  at  the  beginning  of  class 

consistently  review  and  encourage  the  recall  of  previously  presented 

information 

use  cue  words  and  phrases  to  signal  important  information 

use  transitional  phrases  to  cue  and  signal  the  organization  of  information 

highlight  important  information 

vary  volume,  tone  of  voice  and  rate  of  speech  to  emphasize  important  ideas  and 

concepts 

present  information  in  many  different  ways 

repeat  important  ideas  and  concepts  by  rephrasing  and  using  multiple  examples 

write  important  ideas,  key  concepts  and  vocabulary  on  the  board 

use  visual  aids  and  objects  to  support  the  concepts  and  information  that  is 

presented 

provide  examples  and  non-examples  of  concepts 

frequently  check  for  understanding 

provide  students  with  opportunities  to  discuss  concepts  with  a  partner  or  in  a 

small  group 
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•  provide  students  with  opportunities  to  work  with  and  practise  new  skills  and 
concepts 

•  create  time  for  reflection  at  the  end  of  the  class 

•  briefly  review  the  important  concepts  at  the  end  of  the  class,  and  preview  what 
will  be  happening  the  next  class. 

3.  Model  and  practise  active  listening  strategies  in  class. 


Active  listening  is  the  act  of  intentionally  focusing  on  the  speaker  to  engage  oneself 
in  the  discussion  or  presentation.  Encourage  and  cue  students  to  show  active 
listening  by: 


looking  at  the  speaker 

keeping  quiet 

keeping  their  hands  and  feet  to  themselves 

keeping  their  bodies  still 

thinking  about  what  the  speaker  is  saying. 


Strategies  for  Students  with  Reading  Difficulties 


^7        For  more 
information  ... 

Alberta  Learning. 

Unlocking  Potential: 

Key  Components  of 

Programming  for 

Students  with 

Learning  Disabilities. 

Edmonton,  AB: 

Alberto  Learning. 

2002. 


Research  suggests  that  a  student's  first  language  is  always  present  in  his  or  her 
mind  during  second  language  learning;  the  second  language  knowledge  that  is 
created  is  connected  in  all  sorts  of  ways  with  the  first  language  knowledge.  Mental 
reprocessing  of  second  language  words,  phrases  or  sentences  into  first  language 
forms  is  a  common  cognitive  strategy  for  language  learners  (Kern  1994).   First 
language  understanding  is  also  used  in  more  complex  ways  to  think  about  and 
process  what  is  being  read  in  the  second  language.  This  means  that  students  who 
have  difficulty  reading  in  their  first  language  may  have  difficulty  reading  in  a 
second  language.  Many  students  with  special  education  needs  may  be  reading 
below  grade-level  expectations  and  will  need  accommodations  in  this  area. 


Recent  research  related  to  language  and  culture  reading  has  focused  on  the  use  of 
reading  strategies.  In  one  study,  students  who  experienced  difficulty  with  language 
learning  were  found  to  rely  extensively  on  phonetic  decoding,  while  more 
successful  students  used  strategies  that  called  on  general  background  knowledge; 
e.g.,  inferences,  predictions  and  elaborations  (Chamot  and  El-Dinary  1999).  This 
research  suggests  that  teachers  can  help  students  become  more  effective  second 
language  learners  by  helping  them  be  more  flexible  with  their  first-language 
reading  strategies  and  more  effective  at  monitoring  and  adapting  their  strategies. 
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Teachers  might  consider  using  the  following  sample  strategies  to  support  students 
who  have  reading  difficulties. 

1.  Create  extra  support  for  students  with  reading  difficulties. 

•  Pair  readers  who  are  less  able  with  competent  readers  and  have  them  read  and 
complete  assignments  together. 

•  Provide  students  with  picture  dictionaries  to  help  them  find  and  remember 
vocabulary. 

•  Photocopy  reading  material  for  students  and  use  opaque  tape  to  cover  new  or 
difficult  words.  Write  simpler  or  previously  learned  vocabulary  on  the  tape. 
This  is  also  effective  for  reading  materials  that  contain  many  idioms, 
metaphors  or  unfamiliar  figures  of  speech. 

2.  Teach  students  specific  reading  strategies. 

•  Have  students  use  text-content  strategies  such  as  making  connections  to 
previous  knowledge  or  experiences,  making  predictions  about  what  will 
happen  in  a  text  and  asking  questions  about  the  text.   Have  students  use  these 
strategies  before,  during  and  after  reading  to  identify,  reflect  on,  understand 
and  remember  material  they  arc  reading. 

•  Have  students  use  decoding  strategies,  such  as  highlighting  different  parts  of  a 
sentence  in  different  colours  (e.g.,  nouns  in  green,  verbs  in  yellow),  to  break 
down  and  decode  sentences. 

•  Have  students  use  cognitive  and  metacognitive  strategies  to  monitor 
comprehension,  such  as  pausing  after  each  sentence  or  paragraph  and  asking 
"Does  this  make  sense  to  me?" 


• 


Have  students  use  strategies  for  dealing  with  unfamiliar  vocabulary,  such  as  the 
"Read  Around"  strategy: 

1 .  Skip  the  word  and  read  to  the  end  of  the  sentence. 

2.  Go  back  and  read  the  whole  sentence  again. 

3.  Look  at  the  beginning  of  the  word  for  letter-sound  clues. 

4.  Think:  "What  word  would  fit  here?" 

5.  Try  out  a  word  in  the  sentence.   Does  this  word  sound  right?  Docs  this 
word  make  sense?  Docs  this  word  match  the  letter  clues? 

6.  Look  at  the  picture  for  a  clue,  if  there  is  one. 

7.  Ask  someone. 


^ 
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Cognitive  Strategy  Instruction 


Research  in  the  field  of  cognitive  psychology  suggests  that  the  differences  between 
students  who  are  successful  and  students  who  struggle  may  be  related  in  part  to 
what  students  understand  about  the  learning  process.  From  this  perspective, 
learning  is  a  knowledge  domain,  similar  to  science  or  history.  The  more 
knowledge  a  student  has  about  how  to  learn,  the  more  efficient  his  or  her  learning 
is  likely  to  be.  This  knowledge  includes  an  understanding  of  when  and  how  to  use 
cognitive  strategies — tactics  that  support  learners  as  they  develop  and  internalize 
procedures  for  performing  higher-level  tasks.  Cognitive  strategies  encourage 
students  to  take  ownership  of  their  own  learning.  Teaching  cognitive  strategies  can 
help  students  with  learning  difficulties  become  more  active  and  purposeful 
learners,  thinkers  and  problem  solvers. 

Strategy  instruction  is  initially  teacher-driven,  with  the  teacher  providing  structured 
opportunities  to  learn,  practise  and  develop  strategies;  however,  students  should  be 
encouraged  to  become  aware  of  and  monitor  their  own  strategic  processes  as  much 
as  possible.  Students  need  to  know  the  purpose  and  limitations  of  the  strategies,  as 
well  as  when  and  where  to  use  different  strategics,  so  that  they  can  eventually  learn 
to  relv  on  themselves  rather  than  on  the  teacher. 


Consider  the  following  guidelines  for  teaching  cognitive  learning  strategies: 


• 


Match  strategies  to  the  requirements  of  the  learning  task.  For  example,  if  the  goal  of  the 
learning  task  involves  retaining  the  main  ideas  in  a  piece  of  factual  writing,  the  student  might 
be  directed  to  use  a  chunking  strategy  to  increase  the  amount  of  information  held  in  short- 
term  memory.  The  strategy  must  be  developmentally  appropriate  for  the  student. 

Provide  strategy  instruction  consistent  with  the  student's  current  knowledge  and  skill  level. 

Provide  opportunities  for  extensive  practice  in  strategy  use.  Practice  helps  students  to 
spontaneously  use  the  strategy  and  apply  the  strategy  across  a  wide  range  of  content  areas 
and  situations.  Students  benefit  from  both  guided  and  independent  practice. 

Prompt  students  to  use  specific  strategies  at  appropriate  times.  Some  students  with  learning 
difficulties  may  require  explicit  prompting  to  help  develop  their  abilities  to  transfer  the  strategy 
to  different  but  related  tasks  (Gagne  and  Driscoll  1988). 


The  Importance  of  Motivation 


One  of  the  most  important  factors  in  determining  the  rate  and  success  of  second 
language  acquisition  is  motivation  (Dornyei  and  Csizer  1998).  Even  with 
appropriate  curricula,  good  teaching  and  inherent  abilities,  students  cannot  succeed 
without  sufficient  motivation.  And,  high  motivation  can  make  up  for  considerable 
difficulties  in  language  aptitude. 
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Often  closely  related  to  motivation  is  the  issue  of  second  language  performance 
anxiety,  in  which  previous  negative  experiences  create  ongoing  feelings  of 
apprehension  for  students.  Language  learners  who  are  overly  anxious  about  their 
performance  are  often  less  motivated  to  perform  in  ways  that  bring  attention  to 
themselves  in  the  classroom  or  in  natural  language-use  settings.  Language  anxiety 
is  associated  with  difficulties  in  listening  comprehension,  vocabulary  acquisition 
and  word  production,  and  generally  lower  achievement  in  second  language  learning 
(Horwitz,  Horwitz  and  Cope  1986;  Maclntyre  and  Gardner  1991). 

Teachers  might  consider  using  the  following  sample  strategies  for  improving  and 
maintaining  the  motivation  of  students  in  the  language  arts  classroom. 

1.  Include  a  sociocultural  component  in  classroom  instruction. 

•  Show  authentic  films  or  video  clips,  and  play  culturally  relevant  music. 

•  Promote  student  contact  with  second  language  speakers  by  arranging  meetings 
with  individuals  in  the  community,  organizing  field  trips  or  exchange 
programs,  or  finding  pen  pals  or  e-mail  friends  for  students. 

2.  Develop  students'  cross-cultural  awareness. 

•  Focus  on  cross-cultural  similarities  and  not  just  differences,  using  analogies  to 
make  the  unknown  familiar. 

•  Use  culturally  rich  teaching  ideas  and  activities. 

•  Discuss  the  role  that  second  language  learning  plays  in  the  world  and  its 
potential  usefulness  both  for  the  students  and  their  community. 

3.  Develop  students'  selt-contidence  and  decrease  anxiety. 

•  Provide  regular  encouragement  and  reinforcement.  Highlight  what  students 
can  do  rather  than  what  they  cannot  do. 

•  Create  a  supportive  and  accepting  learning  environment  by  encouraging  the 
view  that  mistakes  are  a  part  of  learning.  Tell  students  about  your  own 
difficulties  in  language  learning  and  share  the  strategies  you  have  used  to  cope 
with  these  difficulties. 

•  Make  sure  that  students  regularly  experience  success  and  a  sense  of 
achievement.  For  example,  break  down  tasks  into  smaller,  more  manageable 
units  so  that  students  experience  success  with  each  step.   Balance  students' 
experiences  of  frustration  by  providing  easier  activities,  and  complete 
confidence-building  tasks  before  tackling  more  difficult  tasks  and  concepts. 

•  Provide  examples  and  descriptors  of  accomplishment.   Point  out  small 
successes. 
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4.  Help  students  increase  their  successes. 

•  Help  students  link  past  difficulties  to  controllable  elements,  such  as  confusion 
about  what  to  do,  insufficient  effort  or  the  use  of  inappropriate  strategies,  rather 
than  to  a  lack  of  ability. 

•  Match  the  difficulty  of  tasks  to  students'  abilities  so  that  students  can  expect  to 
succeed  if  they  put  in  a  reasonable  effort. 

•  Encourage  students  to  set  their  own  goals  that  are  achievable  and  specific;  e.g., 
learning  10  new  Ukrainian  words  every  week. 

•  Teach  students  learning  and  communication  strategies,  as  well  as  strategies  for 
problem  solving. 

5.  Increase  students'  interest  and  involvement  in  tasks. 

•  Design  or  select  varied  and  challenging  activities.  Adapt  tasks  to  students' 
interests,  making  sure  that  something  about  each  activity  is  new  or  different. 
Include  game-like  features,  such  as  puzzles,  problem  solving,  overcoming 
obstacles,  elements  of  suspense  or  hidden  information. 

•  Use  imaginative  elements  that  will  engage  students'  emotions. 

•  Personalize  tasks  by  encouraging  students  to  engage  in  meaningful  exchanges, 
such  as  sharing  information,  personal  interests  and  experiences. 

•  Make  peer  interaction,  e.g.,  pair  work  and  group  work,  an  important 
component  of  instructional  organization. 

•  Break  the  routine  by  periodically  changing  the  interaction  pattern  or  seating 
plan. 

•  Use  authentic,  unusual  or  exotic  texts,  recordings  and  visual  aids. 

6.  Increase  the  students'  sense  ot  satisfaction. 

•  Create  opportunities  for  students  to  produce  finished  products  that  they  can 
perform  or  display.  For  example,  make  a  wall  chart  of  what  the  group  has 
learned  and  use  it  to  celebrate  successes. 

•  Provide  students  with  authentic  choices  about  alternative  ways  to  complete 
tasks.   Invite  students  to  design  and  prepare  activities  themselves  and  promote 
peer  teaching. 

•  Show  students  that  you  value  second  language  learning  as  a  meaningful 
experience  in  your  own  life,  sharing  stories  about  your  personal  interest  in  and 
experience  with  second  language  learning. 

•  Connect  the  task  with  things  that  students  already  find  satisfying  or  valuable. 

By  providing  students  with  learning  experiences  that  create  a  sense  of  competence, 
enjoyment  and  belonging,  teachers  can  increase  the  motivation  and  success  of  all 
students.  When  motivation  is  combined  with  appropriate  accommodations  and 
differentiated  instruction,  students  with  special  education  needs  can  gain  valuable 
knowledge,  skills  and  experiences. 
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Chapter  6 
Students  Who  Are 
Gifted 


Chapter  Summary 

Characteristics  ot  Students  Who  Are  Gifted 

Implications  for  Learning  and  Teaching 

Advanced  Thinking  Processes 

Mentorships 

Providing  Additional  Opportunities 


Characteristics  ot  Students  Who  Are  Gitted 

Each  child  who  is  gifted  has  an  individual  profile  of  abilities,  needs,  interests  and 
learning  preferences;  however,  there  are  a  number  of  general  characteristics 
associated  with  giftcdness  that  become  apparent  early  in  life.  Some  of  these 
characteristics  appear  in  students  at  all  ability  levels,  but  they  are  more  prevalent  in 
students  who  are  gifted.  For  instance,  many  students  demonstrate  heightened 
sensitivity  and  perfectionism,  but  in  students  who  arc  gifted  these  tendencies  are 
more  predominant  and  appear  at  more  extreme  levels. 
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Common  Intellectual  Characteristics  of  Gifted  Students 


Trait  or  Aptitude 

Advanced 
Intellectual 
Achievement 


Motivation  and 
Interest 


Verbal  Proticiency 


Problem-solving 
Ability 


Behavioural  Examples 

Takes  great  pleasure  in  intellectual  activity. 

Has  high  aspirations. 

Easily  grasps  new  ideas  and  concepts  and  understands  them  more 
deeply  than  same-aged  peers. 

Easily  memorizes  tacts,  lists,  dates  and  names. 

Enjoys  playing  challenging  games  and  making  elaborate  plans. 

Appears  bored  or  impatient  with  activities  or  people. 


Requires  little  external  motivation  to  follow  through  on  work  that  initially 
excites. 

Demonstrates  persistence  in  pursuing  or  completing  self-selected  tasks 
in  and  out  of  school. 

Develops  interests  independently. 

Has  unusual  or  advanced  interests  in  a  topic  or  an  activity,  but  may 
move  quickly  from  one  activity  or  interest  to  another. 

Asks  a  lot  of  questions — one  after  another. 

Asks  tough  questions  about  abstract  ideas  like  love,  relationships  and 
the  universe. 

Has  a  great  deal  of  energy  and  may  need  constant  stimulation. 


Talks  early  and  pronounces  words  correctly  from  the  start. 

Develops  a  large  and  advanced  vocabulary,  and  uses  complex 
sentence  structures. 

Makes  up  elaborate  stories. 

Enjoys  memorizing  and  reciting  poems  and  rhymes. 

Teaches  himself  or  herself  to  read. 

Easily  and  spontaneously  describes  new  experiences,  and  explains 
ideas  in  complex  and  unusual  ways. 


Thinks  logically,  given  appropriate  data. 

Uses  effective,  often  inventive  strategies  for  recognizing  and  solving 
problems. 

Devises  or  adopts  a  systematic  strategy  to  solve  problems,  and 
changes  the  strategy  if  it  is  not  working. 

Reasons  by  analogy,  as  in  comparing  an  unknown  and  complex 
process  or  scenario  to  a  familiar  one;  e.g.,  design  and  build  a  robotic 
arm  to  function  as  a  human  arm. 

Extends  prior  knowledge  to  solve  problems  in  new  situations  or 
applications. 

Creates  new  designs  and  inventions. 

Shows  rapid  insight  into  cause-and-effect  relationships. 
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Trait  or  Aptitude 
Logical  Thinking 


Creativity 


Behavioural  Examples 

Enjoys  counting,  weighing,  measuring  and  categorizing  objects. 

Loves  maps,  globes,  charts,  calendars  and  clocks. 

Prefers  his  or  her  environment  to  be  organized  and  orderly. 

Gives  (or  demands)  logical,  reasonable  explanations  for  events  and 
occurrences. 

Comes  up  with  powerful,  persuasive  arguments  for  almost  anything. 

Complains  loudly  if  he  or  she  perceives  something  as  unfair  or  illogical. 

Comes  up  with  new  ideas  and  concepts  on  his  or  her  own,  and  applies 
them  in  creative  and  interesting  ways. 

Uses  materials  in  new  and  unusual  ways. 

Has  lots  of  ideas  to  share. 

Creates  complicated  play  and  games,  or  adds  new  details  and  twists 
to  stories,  songs,  movies  and  games. 

Responds  to  questions  with  a  list  of  possible  answers. 

Escapes  into  fantasy  and  appears  to  have  trouble  separating  what's 
real  from  what's  not. 

Goes  off  in  own  direction  rather  than  following  instructions. 

Spends  a  lot  of  time  daydreaming  or  thinking,  which  may  be 
perceived  as  wasting  time. 

Makes  up  elaborate  excuses  or  finds  loopholes  to  evade  responsibility 
for  own  behaviours. 
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Common  Affective  Characteristics  of  Gifted  Students 


Trait  or  Aptitude 
Heightened  Sensitivity 


Heightened  Intensity 


Perfectionism 


Introversion 


Behavioural  Examples 

Experiences  emotions  strongly  and  may  be  emotionally  reactive. 

Reacts  strongly  and  personally  to  injustice,  criticism,  rejection  or  pain. 

Demonstrates,  at  an  early  age,  an  understanding  and  awareness  of 
other  people's  feelings,  thoughts  and  experiences,  and  can  be  upset 
by  other  people's  strong  emotions. 

Is  easily  excited  or  moved  to  tears. 

Appreciates  aesthetics  and  is  able  to  interpret  complex  works  of  art. 

Shares  feelings  and  ideas  through  one  or  more  of  the  arts. 

Is  extremely  observant  and  able  to  read  nonverbal  cues. 

Exhibits  heightened  sensory  awareness  (for  example,  is  over-selective 
about  food  and  clothing  choices). 

May  become  fearful,  anxious,  sad  and  even  depressed. 

Responds  emotionally  to  photographs,  art  and  music. 

Is  energetic  and  enthusiastic. 

Becomes  intensely  absorbed  in  various  pursuits,  sometimes  ignoring 
school  responsibilities  as  a  result. 

Has  strong  attachments  and  commitments. 

Goes  further  than  most  students  would  to  pursue  an  interest,  solve  a 
problem,  find  the  answer  to  a  question  or  reach  a  goal. 

Collects  things. 

Is  extremely  persistent  and  focused  when  motivated,  but  has  a  limited 
attention  span  for  things  that  are  not  of  interest. 

Appears  restless  in  mind  and  body. 

Gets  easily  frustrated  and  may  act  out. 

Sets  high  (often  unrealistic)  expectations  of  self  and  others. 

Is  persistent,  perseverant  and  enthusiastically  devoted  to  work. 

Gives  up  if  own  standards  are  not  met  or  if  a  mistake  is  made. 

Is  self-evaluative  and  self-judging. 

Experiences  feelings  of  inadequacy  and  inferiority,  and  desires  frequent 
praise  and  reassurance. 

Becomes  extremely  defensive  of  criticism. 

Has  deep  feelings  and  a  complex  inner  life. 

Is  reflective  and  introspective. 

Focuses  on  inner  growth  through  searching,  questioning  and  exercising 
self-corrective  judgement. 

Is  knowledgeable  about  own  emotions. 

Withdraws  into  self  rather  than  acting  aggressively  toward  others. 
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Trait  or  Aptitude 


Behavioural  Examples 


Moral  Sensitivity  and 
Integrity 


Sense  of  Humour 


Is  concerned  about  ethical  issues  at  an  early  age. 

Has  strong  moral  convictions. 

Is  capable  of  advanced  moral  reasoning  and  judgement. 

Places  a  strong  value  on  consistency  between  values  and  actions  in 
self  and  others. 

Is  extremely  aware  of  the  world. 

Is  altruistic  and  idealistic  (desires  to  enhance  caring  and  civility  in  the 
community  and  in  society  at  large). 

Assumes  responsibility  for  others  and  self. 

Makes  up  riddles  and  jokes  with  double  meanings. 

Makes  up  puns  and  enjoys  all  kinds  of  wordplay. 

Plays  the  class  clown. 

Can  be  disruptive  or  get  frustrated  when  others  don't  "get  it." 

Does  not  understand  or  seem  to  appreciate  the  humour  of  other 
students. 


Asynchronous  Development 


Asynchronous  development  can  also  be  a  characteristic  of  giftedness.  Asynchrony 
means  that  the  rates  of  intellectual,  emotional  and  physical  development  are 
uneven.  This  means  that  students  who  are  gifted  may  be  significantly  out  of 
developmental  step  with  their  same-age  peers. 


Students  with  asynchronous  development: 

•  may  be  more  complex  and  intense  than  same-age  peers 

•  may  feel  incompatible  with  other  students  their  age  and  with  learning  and 
recreational  activities  designed  for  their  age  group 

•  appear  to  be  different  ages  in  different  situations,  which  could  result  in 
difficulties  adjusting  emotionally  and  socially. 


These  tendencies  increase  with  the  child's  degree  of  giftedness.   Students  who 
experience  asynchronous  development  need  a  sensitive  and  flexible  approach  from 
teachers  in  order  to  develop  to  their  full  potential.  The  greatest  need  of  these 
students  is  an  environment  where  it  is  safe  to  be  different. 
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Implications  for  Learning  and  Teaching 


^7       For  more 
information  ... 

Alberta  Learning. 

Teaching  Students 

Who  Are  Gifted 

and  Talented. 

Edmonton,  AB: 

Alberta  Learning, 

2000,  p.  128. 


For  some  children  who  are  gifted,  a  combination  of  the  characteristics  mentioned 
on  the  previous  page  may  lead  to  difficulties  with  peer  relations,  avoidance  of 
risk-taking  or  excessive  self-criticism. 

To  address  these  concerns,  consider  how  students1  individual  characteristics  are 
linked  to  specific  learning  needs.  The  following  chart  illustrates  sample 
characteristics  and  the  learning  needs  that  may  be  associated  with  them. 


Characteristic 

unusual  retentiveness 
advanced  comprehension 

varied  interests 

high  level  of  verbal  skills 

accelerated  pace  of  thinking 
flexibility  of  thought  processes 

goal-directed  behaviours 
independence  in  learning 
analytical  thinking 
self-motivation 
emotional  sensitivity 

interest  in  adult  issues 
holistic  thinking 
avid  reader 


Learning  Need 

exposure  to  quantities  of  information 

access  to  challenging  learning 
activities 

exposure  to  a  wide  range  of  topics 

opportunities  for  in-depth  reflection 
and  discussion 

individually  paced  learning 

challenging  and  diverse  problem- 
solving  tasks 

longer  time-spans  for  tasks 

more  independent  learning  tasks 

opportunities  for  higher-level  thinking 

active  involvement  in  learning 

opportunities  to  explore  and  reflect 
on  affective  learning 

exposure  to  real-world  issues 

integrated  approach  to  learning 

access  to  diverse  materials 


Individualized  Program  Plans  (IPPs) 


All  students  who  are  identified  as  having  special  education  needs,  including 
students  who  arc  gifted  and  talented,  require  individualized  program  plans  (IPPs). 

A  student's  IPP  will  contain  essential  information  about  the  student's  strengths  and 
needs,  current  level  of  performance,  specialized  assessment  results,  recommended 
supports  and  instructional  strategies  that  will  be  most  effective  for  the  student.  The 
student's  learning  team  will  also  develop  a  number  of  long-term  goals  and 
measurable  objectives  (usually  one  to  three  per  year  for  a  student  who  is  gifted). 


Characteristic/Learning  Need  Chart:  This  chart  adapted  from  the  Department  of  Education,  State  of  Victoria,  Bright  Futures 
Resource  Book:  Education  of  Gifted  Students  (Melbourne,  Australia:    Department  of  Education,  State  of  Victoria,  1996),  p.  30. 
Copyright  owned  by  the  State  of  Victoria  (Department  of  Education  and  Early  Childhood  Development).  Used  with  permission. 
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The  second  language  teacher  is  an  important  member  of  the  learning  team. 
Participating  in  planning  meetings  and  becoming  familiar  with  information  in  the 
IPP  will  allow  teachers  to  actively  support  a  student's  long-term  goals  and  success 
across  subject  areas. 


Flexible  Pacing 


Flexible  pacing  allows  students  to  move  through  the  curriculum  at  their  own  rate;  it 
lowers  repetition  and  potential  boredom  by  reducing  the  amount  of  time  students 
must  spend  on  outcomes  they  have  already  mastered.  Completing  outcomes  in  a 
reduced  time  frame  provides  more  time  for  students  to  participate  in  more 
challenging  activities. 

How  to  successfully  implement  flexible  pacing: 

1 .  Identify  learning  objectives  for  the  whole  class  according  to  the  program  of  studies. 

2.  Pretest  the  entire  class  to  identify  students  who  would  benefit  from  an  opportunity  to  work  at 
a  faster,  more  independent  pace. 

3.  Plan  appropriate  alternative  activities. 

4.  Eliminate  unnecessary  practice  and  review  activities  for  those  students  who  have  mastered 
the  material. 

5.  Keep  accurate  records  of  activities  and  assessments  to  ensure  individual  students  have  the 
opportunity  to  explore  all  learning  outcomes. 


Enrichment  Strategies 


The  following  section  outlines  sample  enrichment  strategies  that  teachers  can  use 
to  differentiate  the  planning  and  delivery  of  instruction. 


Grade/Curriculum  Focus 

Grade  1 

•     developing  reading  skills 
in  Ukrainian 


Grade  2 

•     exchanging  basic 
personal  information; 
e.g..  name,  age 


Grade  3 

•     explore  the  use  of 
language  for 
imagination,  humour  and 
fun 


Whole  Group  Activity 

•     Class  reads  a  grade-level 
story  and  discusses. 


Using  a  vocabulary  list, 
students  work  in  groups  of 
two  or  three  to  write  a 
short  script  about  meeting 
a  new  friend.  They  share  a 
reading  of  their  script  with 
the  class. 

Students  play  a  variety  of 
traditional  sports  or  games 
in  Ukrainian. 


Suggestion  for  Differentiation 

•  Students  read  a  story  written 
above  grade  level  and 
develop  a  graphic  organizer 
to  illustrate  understanding. 

•  Students  interview  community 
members  who  speak 
Ukrainian,  write  about  what 
they  learned  from  the 
interview,  and  then  introduce 
the  community  members  to 
the  class. 

•  Based  on  their  research  and 
understanding  of  the 
language  and  culture, 
students  develop  a  new 
game  and  teach  it  to  the 
class  in  Ukrainian. 


How  to  successfully  implement  flexible  pacing:   Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom:  Strategies  and 
Techniques  Even  Teat  her  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  (Revised,  Expanded,  Updated 
Edition)  (p.  32)  by  Susan  Winebrenner,  copyright  '2001     Used  with  permission  of  Free  Spirit  Publishing  Inc.,  Minneapolis,  MN; 
800  735  7323;  www.freespirit.com.   All  rights  reserved. 
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Alternative  Learning  Activities 


Alternative  activities  challenge  students  who  have  already  mastered  the  learning 
outcomes  in  the  grade-level  program  of  studies.  These  activities  can  take  many 
forms  and  should  challenge  the  students'  thinking  abilities  and  push  them  to 
engage  more  deeply  in  the  content  area. 

^    For  a  blank  Alternative  learning  activities  provide  different  types  of  learning  tasks  that  may  be 

template  ...  more  challenging  and  appropriate  for  students  who  are  gifted.  Some  topics  can  be 

developed  into  a  series  of  challenging  learning  activities  organized  in  an  alternative 

Appendix  C  learning  activities  menu.  Students  can  choose  a  number  of  activities  from  the 

Alternative  .        .     ,  ,       ,  .  .  ....  .         . 

Learning  Activities         menu  to  complete  independently  or  with  a  partner  during  class  instruction  time. 

Menu  See  the  following  sample  menu. 
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Alternative  Learning  Activities  Menu 

Complete  three  activities  to  create  a  horizontal,  vertical  or  straight  line.  If  you  choose 
to  use  the  "Your  Idea"  box,  you  must  first  have  your  activity  approved  by  your  teacher. 


I  have  had  my  idea  approved  by  my  teacher:  Yes/No  Teacher  Initials 
I  agree  to  complete  all  three  activities  by 


(Date) 


DEMONSTRATE 

PLAN 

INTERVIEW 

In  Ukrainian,  demonstrate 

Plan  a  menu  for  a  class 

In  Ukrainian,  interview  other 

the  preparation  of  a 

party. 

students  about  their 

nutritious  snack  for  the  class 

snacking  habits.  How  do 

and  then  share  the  results! 

Write  a  grocery  list  in 

they  try  to  make  healthy 

Ukrainian  for  your  party 

choices? 

supplies. 

RESEARCH 

YOUR  IDEA 

SURVEY 

Research  traditional  foods 

In  Ukrainian,  develop  a 

enjoyed  in  Ukraine  during 

survey  about  students' 

major  holidays. 

favourite  lunch  foods.  Ask 
your  classmates  to 
complete  the  survey. 

DISPLAY 

CREATE 

EVALUATE 

Design  a  display  board 

Create  a  replica  of  a  small 

In  Ukrainian,  create  a  rubric 

that  illustrates  favourite 

coffee  shop  in  the  corner 

to  evaluate  your 

foods  of  the  class  and  that 

of  the  classroom,  complete 

performance  in  one  of  the 

includes  the  Ukrainian 

with  menus  and  signs  in 

other  activities  on  this 

words  and  phrases  for 

Ukrainian.  Use  this  set  for 

menu. 

each  food. 

role-playing  ordering  in  a 
restaurant,  meeting  new 
people  or  having  a 
conversation  in  Ukrainian. 
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Independent  Study 


Many  students  who  are  gifted  enjoy  and  benefit  from  opportunities  to  individually 
investigate  course  topics.  Components  of  an  independent  study  program  include: 

•  identifying  and  developing  a  focus 

•  developing  skills  in  creative  and  critical  thinking 

•  using  problem-solving  and  decision-making  strategies 

•  learning  research  skills 

•  developing  project-management  strategies 

•  keeping  learning  logs 

•  reflecting  on  and  evaluating  the  process  and  product 

•  sharing  the  product  with  an  intended  audience  from  beyond  the  classroom 

•  keeping  a  portfolio  of  results. 


Independent  studies  help  students  move  from  being  teacher-directed  to  being 
student-directed.  With  teacher  support  and  coaching,  the  students  learn  how  to  decide  on  a 
topic,  develop  a  plan  of  action,  follow  it  through  and  monitor  their  process.  Students  take  part 
in  developing  criteria  for  evaluation  and  work  collaboratively  with  the  teacher. 


Possibilities  for  independent  study  include: 

•  writing  and  recording  a  script 

•  creating  a  magazine  or  picture  book  on  a  topic  of  interest 

•  developing  a  slide  show  presentation  on  a  topic  of  interest  and  presenting  it  to 
other  students 

•  creating  a  display  about  a  story  read  or  country  researched 

•  developing  a  puppet  show  on  a  related  topic 

•  writing  a  new  ending  to  a  story  or  movie 

•  creating  a  story  to  share  with  others. 


^r       For  more 
information  ... 

Appendix  C 

Sample 

Independent  Study 

Agreement 


Students  need  to  be  well  prepared  to  work  independently,  and  they  need  to  be  clear 
on  the  product,  processes  and  behavioural  expectations. 

Students  who  are  gifted  will  need  instruction  and  ongoing  support  to  manage  and 
benefit  from  independently  completing  alternative  learning  activities.  Some 
students  may  benefit  from  an  independent  study  agreement  that  outlines  learning 
and  working  conditions  and  lays  out  basic  expectations. 
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Sample  Independent  Study  Agreement 


Name: 


Grade: 


Date: 


This  is  a  contract  between  you  and  your  teacher.  By  writing  your  initials  on  each  of  the 
blanks  beside  the  statements,  you  agree  to  complete  each  of  the  activities.  If  you  do 
not  meet  the  conditions  set  in  this  contract,  you  will  have  to  return  to  the  class  and  your 
project  will  be  discontinued  immediately. 

Read  each  statement  below  and  write  your  initials  beside  it  to  show  your  understanding 
and  agreement. 

Learning  Conditions 

I  will  complete  all  alternative  learning  activities  in  my  Independent  Study 
Agreement  by (date). 

I  will  prepare  for  and  complete  the  unit's  assessment  at  the  same  time  as  the 
rest  of  the  class. 

I  will  participate  in  whole-class  activities  as  the  teacher  assigns  them. 

I  will  keep  a  daily  log  of  my  progress  in  my  Learning  Log. 

I  will  share  what  I  have  learned  from  my  independent  study  with  the  class  in  an 
interesting  way.  I  will  prepare  a  brief  presentation  of  five  to  seven  minutes  and 
make  sure  that  I  include  some  kind  of  a  visual  aid  (e.g.,  poster,  picture,  digital 
slide  show). 

Working  Conditions 

I  will  check  in  with  the  teacher  at  the  beginning  and  end  of  each  class  period. 

I  will  work  on  my  chosen  topic  for  the  entire  class  period  on  the  days  my 
teacher  assigns. 

I  will  not  bother  anyone  or  call  attention  to  the  fact  that  I  am  doing  different 
work  than  others  in  the  class. 


Student's  Signature 
Teacher's  Signature 
Date 


Sample  Independent  Study  Agreement:  Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom:  Strategies  and 
Techniques  Every  Teacher  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  ( Revised,  Expanded,  Updated 
Edition)  (p.  75)  by  Susan  Winebrenner,  copyright  ©200 1.   Used  with  permission  of  Free  Spirit  Publishing  Inc.,  Minneapolis,  MN; 
800  "35-7323;  www.freespirit.com.  All  rights  reserved. 
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Advanced  Thinking  Processes 


^       For  more 
information  ... 

Chapter  1 

Sample  Activities 

Organized  in  the 

Bloom's  Taxonomy 

Model 


Bloom's  Taxonomy  (Bloom  1956)  is  a  model  frequently  used  as  a  guide  when 
designing  themes,  units,  learning  activities  and  assignments  that  promote  higher 
levels  of  thinking.  Bloom  proposes  that  at  the  most  basic  level  people  acquire 
knowledge  and  comprehension.  At  higher  levels  people  learn  how  to  apply 
principles  and  to  analyze,  evaluate  and  synthesize.  Assuming  that  students  have  no 
background  in  a  topic  of  investigation,  they  would  move  from  knowledge  and 
comprehension  to  application  before  working  with  the  higher-order  skills  of 
analysis,  evaluation  and  synthesis.  The  latter  three  levels  are  associated  with 
critical  thinking. 


Taxonomy  of  Thinking 


1. 


lower  to 
higher 


Category 
Knowledge 


Definition 

Ability  to  remember 
previously  learned 
facts  and  ideas. 


Activities 

tell  •  recite  •  list  • 
memorize  • 
remember  •  define 
locate 


Sample  Products 

workbook  pages  • 
quiz  or  test  •  skill  work 
•  vocabulary  •  facts 
in  isolation 


Illustrative  Examples 

•  Recite  the  names  of  family  members  (e.g.,  mother,  grandfather,  sister)  in  Ukrainian. 

•  Draw  a  family  tree  and  label  the  relationships  between  family  members  in  Ukrainian. 
Caution 

Teachers  should  be  aware  that  some  students  may  live  in  foster  or  group  homes  and/or  may  not 
have  a  traditional  family  structure.  Alternative  activities  may  be  necessary. 


Category 
Comprehension 


Definition 

Understand 
concepts  and 
information. 


Activities 

restate  in  own  words 

•  give  examples  • 
explain  •  summarize 

•  translate  •  show 
symbols  •  edit 


lustrative  Examples 

Explain  how  to  play  a  game  in  Ukrainian. 
Demonstrate  how  something  works  in  Ukrainian. 


Sample  Products 

drawing  •  diagram  • 
response  to  question 
•  revision  • 
translation 


Category 
Application 


Definition 

Transfer  knowledge 
learned  from  one 
situation  to  another. 


Activities 

demonstrate  •  use 
guides,  maps,  charts, 
etc.  •  build  •  cook 


Sample  Products 

recipe  •  model  • 
artwork  • 
demonstration  •  craft 


Illustrative  Examples 

•  Interview  a  school  volunteer  who  speaks  Ukrainian. 

•  Listen  to  a  partner  describe  an  object  in  Ukrainian  and  draw  what  your  partner 
describes. 

•  Write  journal  entries  from  the  point  of  view  of  a  new  Ukrainian-speaking  person  arriving 
in  your  city  or  town. 


Taxonomy  of  Thinking:   Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom:  Strategies  and  Techniques  Every 
Teacher  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  (Revised,  Expanded,  Updated  Edition)  (p.  133)  by 
Susan  Winebrenner,  copyright  ©2001     Used  with  permission  of  Free  Spirit  Publishing  Inc.,  Minneapolis,  MN;  800  735  7323; 
www.freespint.com.   All  rights  reserved. 
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Taxonomy  of  Thinking  (continued) 


4. 


Category 
Analysis 


Definition 

Understand  how 
parts  relate  to  a 
whole.  Understand 
structure  and 
motive.  Note 
fallacies. 


Activities 

investigate  •  classify 

•  categorize  • 
compare  •  contrast 

•  solve 


Sample  Products 

survey  • 

questionnaire  •  plan 
•  solution  to  a 
problem  or  mystery  • 
report  •  prospectus 


lustrative  Examples 

Develop  a  simple  story  in  Ukrainian.  Black  out  key  phrases  and  trade  with  partners  to 

fill  in  missing  sections. 

Choose  an  important  vocabulary  word  in  Ukrainian  and  create  a  web  showing  its 

meaning,  origin,  usage  and  related  words. 

Create  a  Venn  diagram  comparing  English  and  Ukrainian  languages. 


5. 


lower  to 
higher 


Category 


Evaluation 


Definition 

Establish  criteria  and 
make  judgements 
and  decisions. 


Activities 

judge  •  evaluate  • 
give  opinions  •  give 
viewpoint  •  prioritize 
•  recommend  • 
critique 


Sample  Products 

decision  •  rating  • 
editorial  •  debate  • 
critique  •  defence  • 
verdict  •  judgement 


lustrative  Examples 

Listen  to  two  short  stories  in  Ukrainian  and  explain  which  one  you  prefer  and  why. 
Develop  criteria  for  evaluating  the  effectiveness  of  an  ad  and  then  rate  the 
effectiveness  of  three  ads  from  a  Ukrainian  language  magazine. 


£         Category 

Synthesis 


Definition 

Re-form  individual 
parts  to  make  a 
new  whole. 


Activities 

compose  •  design  • 
invent  •  create  • 
hypothesize  • 
construct  •  forecast 
•  rearrange  parts  • 
imagine 


Sample  Products 

lesson  plan  •  song  • 
poem  •  story  • 
advertisement  • 
invention  •  other 
creative  products 


lustrative  Examples 

Compose  a  song  in  Ukrainian. 

View  a  travel  film  for  Ukraine  and  plan  the  activities  for  a  seven-day  vacation  with  your 

family. 
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Mentorships 


■^      For  more  Mentorships  give  students  opportunities  to  develop  dynamic  relationships  with 

information  ...  adult  experts  who  share  their  passion  for  a  specific  area  of  interest.   In  a  successful 

mentorship,  the  mentor  and  student  will  have  complementary  teaching  and  learning 

era  ©amine  preferences  and  will  engage  in  a  mutual  exchange  of  knowledge. 

Teaching  Students  ^  &  b  b  fc 

Who  Are  Gifted 
and  Talented.  Mentorship  is  an  ideal  vehicle  for  facilitating  the  differentiated  learning  needs  of 

Edmonton.  AB:  students  who  are  gifted.  Mentorships  provide  opportunities  for  students  to  engage 

Alberta  Learning,  ■  ,  ■       ,  ,         c  ■  r  ,  • 

2000  pp  179-183         Wltn  natlve  language  speakers  tor  a  variety  ot  purposes,  such  as  interviews, 

individual  projects,  conversation  practice,  connection  to  the  local  cultural 

community  and  exploring  career  options.  Alternatively,  students  can  share  the 

language  learning  process  with  an  adult  learner  who  can  encourage  metacognitive 

development  by  exploring  and  discussing  language  learning  strategies. 

Guidelines  for  mentorships: 

1 .  Identify  what  (not  whom)  the  students  need. 

2.  Discuss  with  the  students  whether  they  would  like  to  work  with  a  mentor  and  if  so,  what  they 
would  like  to  gain  from  the  relationship. 

3.  Identify  appropriate  mentor  candidates.  Explore  contacts  from  the  local  community. 
Conduct  the  appropriate  reference  checks  as  directed  by  school  jurisdiction  policy. 

4.  Interview  and  screen  the  mentors.  Be  explicit  about  the  students'  goals  and  learning 
strategies  and  about  potential  benefits  for  both  the  students  and  the  mentors.  Provide 
training  as  required. 

5.  Match  mentors  with  students. 

6.  Prepare  students  for  the  mentorship.  Ensure  that  they  understand  its  purpose,  benefits, 
limitations  and  commitments.  Write  down  the  participants'  roles  and  responsibilities. 

7.  Monitor  the  mentor  relationship  to  ensure  that  it  is  achieving  its  goals.  Renegotiate  the 
relationship  as  needed,  and  seek  new  mentors  if  students  are  not  benefiting. 
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Providing  Additional  Opportunities 


^w        For  more 
information  ... 

Appendix  C 
Sample  Text  Forms 


Language  learning  ean  be  enriched  by  giving  students  opportunities  to  use 
language  for  authentic  purposes.  This  can  include  conversations  with  native 
speakers  and  others  who  speak  the  language  fluently,  such  as  parents,  older 
students,  community  members,  members  of  cultural  associations  and  other 
classroom  visitors.   Students  will  benefit  from  listening  and  speaking  with  these 
resource  people  and  from  working  on  enrichment  activities  and  projects  with  them. 
Another  option  is  to  link  the  class  with  a  peer  class  so  that  students  can  have 
ongoing  writing  exchanges  and  can  engage  in  joint  learning  projects.  For  students 
who  learn  quickly,  using  Ukrainian  to  engage  in  communication  for  real  purposes 
can  lead  to  significant  enrichment  and  satisfaction. 


In  addition,  students  who  are  gifted  will  often  benefit  from  access  to  a  wide  variety 
of  print  and  media  resources.  These  students  can  often  handle  more  challenging 
reading  levels  and  may  be  eager  to  learn  about  more  complex  or  specialized  subject 
areas.  Libraries,  the  Internet  and  cultural  organizations  are  all  good  sources  for 
supplemental  resources. 
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Chapter  7 

English  as  a  Second 
Language  Learners 


Chapter  Summary 

English  as  a  Second  Language  (ESL)  Learners 
Implications  of  Learning  Multiple  Languages  Concurrently 
Second  Language  Acquisition 
Choosing  Instructional  Strategies 
Suggestions  for  Assessment 


English  as  a  Second  Language  (ESL)  Learners 

English  as  a  second  language  (ESL)  learners  are  those  students  who  first  learned  to 
speak,  read  and/or  write  a  language  other  than  English.  ESL  students  may  have 
recently  immigrated  to  Canada  or  they  may  have  been  born  in  Canada  and  been 
living  in  homes  in  which  the  primary  spoken  language  is  not  English. 

Linguistic  and  cultural  diversity  is  characteristic  of  schools  and  communities 
throughout  the  province.  Children  and  their  families  immigrate  to  Alberta  from 
every  corner  of  the  world.  Canadian  students  of  Aboriginal,  Francophone  and 
other  cultural  descents,  whose  families  have  lived  in  Alberta  for  many  generations, 
may  also  be  learning  to  speak  English  as  a  second  language. 
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Canadian-born  ESL  Students 

First  Nations,  •       may  speak  English,  French,  an  FNMI  language  or  a  combination  of 

Metis  and  Inuit  languages  in  their  homes  and  communities 

(FNMI)  peoples  *       can  differ  greatly  from  community  to  community 

•  have  skill  in  their  first  language,  which  influences  further  language 
learning,  that  ranges  from  fluent  to  minimal 

•  may  use  culturally  specific  nonverbal  communication  and  may  have 
specific  cultural  values  and  beliefs  regarding  listening  and  speaking 

Francophone  •       come  from  within  the  province  and  from  other  areas  of  Canada 

people  •       may  enter  English-speaking  schools  at  any  age  or  may  be  learning 

English  as  a  second  language  in  a  Francophone  school 

Hutterites,  •       attend  school  within  their  communities  and  learn  English  to  access 

Mennonites  or  tne  outcomes  of  the  program  of  studies 

people  ot  other         *       have  religious  and  cultural  concerns  in  their  communities  that 
reliaious  arouDS  strongly  influence  the  selection  of  instructional  strategies  and 

teaching  materials 

Canadian-born         •      have  parents  who  may  not  speak  English,  limiting  family  support  in 
children  ot  schooling 

immigrants  *       'n  some  cases,  are  born  in  Canada  and  return  to  their  parents'  home 

country,  only  to  return  for  schooling  in  Alberta  at  some  later  time 

Foreign-born  ESL  Students 

Recently  arrived  •       make  up  a  large  group  of  ESL  students  in  Alberta  schools 


L 


immigrants 


may  arrive  at  any  time  in  the  school  year,  and  could  be  at  any 

grade  level 

usually  have  attended  school  on  a  regular  basis  in  their  home 

country,  and  may  have  already  studied  English  at  school  there,  *""*■ 

although  this  typically  involves  only  a  basic  introduction  to  the 

language 

Refugees  •       have  all  the  needs  of  regular  immigrants,  as  well  as  issues  relating  to 

war,  disaster,  trauma  and  disorientation 

•  may  not  have  wanted  to  leave  their  home  countries 

•  may  be  worried  about  family  members  who  have  been  left  behind 

•  may  have  received  little  or  no  formal  schooling  and  have  complex 
needs  that  go  beyond  learning  English  as  a  second  language 

•  may  qualify  for  additional  assistance  from  the  federal  government 
on  arrival 

•  may  require  assistance  from  government,  social  and  community 
agencies  for  several  years 

Challenges  for  ESL  Students 

•  Students  may  struggle  with  expressing  their  knowledge,  gathering  information  and  pursuing 
new  concepts  in  an  unfamiliar  language. 

•  Students  are  in  an  environment  where  they  are  expected  to  acquire  more  sophisticated  and 
complex  knowledge  and  understanding  of  the  world  around  them. 

•  Students  often  learn  the  full  Alberta  curriculum  while  learning  English. 

•  Many  students  will  experience  value  and  cultural  conflicts  between  their  home  language 
and  culture  and  the  English  language  and  culture  in  which  they  are  immersed. 


. 
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Cultural  Considerations 


Each  ESL  student's  cultural  and  life  experiences  will  differ  from  those  of  other 
ESL  students  and  those  of  their  classmates.  In  preparing  to  welcome  new  students 
to  the  school,  staff  and  teachers  should  find  out  as  much  as  possible  about  the 
students'  linguistic  and  cultural  backgrounds.  Many  countries  have  a  complex 
linguistic  environment.  For  example,  students  from  India  may  use  two  or  three 
languages  regularly. 

In  some  cases,  language  is  the  basis  for  political  strife  between  groups  of  people. 
For  example,  using  the  language  of  government  or  industry  gives  people  exclusive 
access  to  power  in  some  multilingual  countries.  In  such  cases,  languages  can  be  a 
highly  emotional  issue. 

Teachers  should  do  not  assume  that  because  two  students  come  from  the  same 
general  geographical  area  they  have  language  and  culture  in  common.  They  may 
have  very  different  backgrounds,  experiences  and  beliefs. 

Sensitivity  to  political  issues  is  also  important.  People  who  have  been  on  opposing 
sides  of  political  disputes  in  the  past  may  now  be  living  side-by-side  in  Canada. 
Usually,  they  leave  their  political  differences  behind  them,  but  in  some  cases 
long-standing  conflicts  between  groups  of  people  can  affect  the  way  they  regard 
and  interact  with  one  another. 

Teachers  should  avoid  stereotypical  thinking  about  a  student's  background, 
abilities  and  preferences.   Every  country,  culture  and  language  group  also  has 
diversity  within  it.  It  is  important  to  learn  from  students  and  their  families  about 
their  previous  experiences,  goals,  expectations  and  abilities.  This  inquiry  and 
listening  should  be  done  with  an  open  mind. 

The  Role  of  Culture  in  Second  Language  Learning 

Learning  a  second  language  often  involves  learning  a  new  culture.  By  the  time  a 
child  is  five  years  old,  the  first  culture  is  already  deeply  rooted.  The  first  culture  of 
ESL  students  influences  their  way  of  communicating  in  the  second  language.  For 
example,  many  Asian  and  FNMI  students  may  avoid  direct  eye  contact  when 
speaking  with  teachers  out  of  respect,  based  on  the  teachings  of  their  cultures. 

Gestures  and  body  movements  convey  different  meanings  in  different  cultures. 
Also,  the  physical  distance  between  speaker  and  listener  is  an  important  factor  in 
some  cultures.  Some  students  may  stand  very  close  when  they  speak  to  a  teacher, 
whereas  others  may  back  off  if  they  think  the  teacher  is  too  close.  As  the 
significance  of  even  a  friendly  or  encouraging  touch  is  open  to  different  cultural 
interpretations,  it  should  be  used  cautiously,  if  not  avoided  altogether. 

Learning  how  to  interpret  body  language,  facial  expressions,  tone  of  voice  and 
volume  in  a  new  language  and  culture  takes  time  on  the  part  of  the  learner  and 
patience  and  understanding  on  the  part  of  the  teacher.   It  may  take  a  while  before 
students  learn  the  cultural  cues  that  help  them  communicate  more  effectively  and 
appropriately  in  nonverbal  ways. 
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Some  ESL  students  may  only  feel  comfortable  with  male  or  with  female  teachers, 
depending  on  their  customs  and  experiences.  ESL  students  may  or  may  not  have 
previously  studied  in  a  classroom  or  school  with  both  male  and  female  students. 
Prior  knowledge  of  this  and  discussion  with  the  parents  or  guardians  and  the 
student  will  help  ESL  students  feel  more  comfortable  in  the  school  setting. 


Impact  on  Learning  Preferences 


Like  all  students,  ESL  students  have  differing  personalities,  cognitive  abilities  and 
educational  and  life  experiences  that  influence  their  abilities  and  approaches  to 
learning. 

Some  students  take  a  systematic  or  analytical  approach  to  second  language 
learning.  They  want  to  know  more  about  how  the  language  works,  such  as  rules 
governing  grammar  and  spelling.  These  students  may  need  longer  conversational 
silences,  as  they  wait  to  make  sure  that  when  they  speak  they  will  use  language  that 
is  grammatically  correct.  These  students  tend  to  be  shy  or  rigidly  independent  and 
have  difficulty  making  mistakes  or  accepting  or  asking  for  assistance. 

Other  students  are  holistic  in  their  orientation,  focusing  more  on  getting  their 
message  across  than  on  its  delivery.  These  students  tend  to  be  outgoing  risk-takers 
who  try  to  communicate  from  the  start.  They  are  typically  comfortable  with 
making  mistakes,  being  corrected  and  asking  for  assistance;  however,  they  may  be 
satisfied  with  lower  literacy  levels  and  need  to  be  motivated  to  work  hard  at 
developing  greater  accuracy  in  their  language  use. 


Other  Learning  Impacts 


Class  discussion  and  participation  may  be  foreign  concepts  to  students  of  other 
cultures;  for  them,  volunteering  answers  and  information  may  be  a  bold  and 
immodest  practice.   ESL  students  may  be  shocked  by  the  spontaneous  and 
outspoken  behaviours  of  their  peers.  They  have  to  adjust  to  new  teaching  styles 
and  turn-taking  rules  in  the  classroom.  Students  who  have  come  from  schools  with 
populations  far  greater  than  those  found  in  Alberta  may  have  learned  to  disappear 
in  a  large  group  but  now  feel  as  if  their  every  move  stands  out.   It  may  take  these 
students  some  time  to  become  comfortable  in  this  new  learning  environment. 

ESL  students  may  have  to  make  a  transition  from  rote  memorization  of  facts  to 
analytical  problem  solving  or  from  total  dependence  to  self-reliance.   Discovery, 
trial  and  error,  and  a  question-answer  style  of  learning  can  be  strange  to  students 
who  have  been  taught  to  believe  that  the  teacher  is  the  sole  source  of  information 
and  that  the  learner  must  accept  information  and  not  question  it  or  volunteer 
opinions.   Experience-based  instruction  with  field  trips  may  not  be  taken  seriously 
by  students  and  parents  or  guardians  who  have  different  views  of  learning.   Many 
parents  or  guardians  of  ESL  students  also  expect  their  children  to  do  a  great  deal  of 
homework.  Communication  between  the  home  and  school  is  essential  to  ensure 
mutual  understanding  of  expectations. 
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Understanding  Cultural  Differences  in  Student  Behaviour 

Teachers  working  with  ESL  students  should  also  be  aware  that  these  students  may 
sometimes  respond  in  unexpected  ways  to  particular  classroom  situations  or  events, 
due  to  different  experiences,  cultural  values  and  beliefs  from  those  of  other  students. 
The  following  chart  identifies  possible  cultural  explanations  for  behaviours  and 
attitudes  that  ESL  students  may  exhibit. 


Behaviour  or  Attitude 

Possible  Cultural  Explanation 

The  student  avoids  eye  contact. 

Keeping  eyes  downcast  may  be  a  way  of  showing  respect. 
In  some  cultures,  direct  eye  contact  with  a  teacher  is 
considered  disrespectful  and  a  challenge  to  the  teacher's 
authority. 

The  student  tends  to  smile  when 
disagreeing  with  what  is  being  said  or 
when  being  reprimanded. 

A  smile  may  be  a  gesture  of  respect  that  children  are  taught 
in  order  to  avoid  being  offensive  in  difficult  situations. 

The  student  shrinks  from,  or  responds  poorly 
to.  apparently  inoffensive  forms  of  physical 
contact  or  proximity. 

There  may  be  taboos  on  certain  types  of  physical  contact. 
Buddhists,  for  instance,  regard  the  head  and  shoulders  as 
sacred  and  would  consider  it  impolite  to  ruffle  a  child's  hair 
or  give  a  reassuring  pat  on  the  shoulder.  There  are  also 
significant  differences  among  cultures  with  respect  to 
people's  sense  of  what  is  considered  an  appropriate 
amount  of  personal  space. 

The  student  refuses  to  eat  with  peers. 

Some  students  may  be  unaccustomed  to  eating  with 
anyone  but  members  of  their  own  family. 

The  student  does  not  participate  actively 
in  group  work  or  collaborate  readily  with 
peers  on  cooperative  assignments. 

In  some  cultures,  cooperative  group  work  is  never  used  by 
teachers.  Students  may  thus  view  sharing  as  "giving  away 
knowledge"  and  may  see  no  distinction  between  legitimate 
collaboration  and  cheating. 

The  student  displays  uneasiness,  expresses 
disapproval  or  even  misbehaves  in 
informal  learning  situations  or  situations 
involving  open-ended  learning  processes; 
e.g.,  exploration. 

Schooling  in  some  cultures  involves  a  strict  formality.  For 
students  who  are  used  to  this,  an  informal  classroom 
atmosphere  may  seem  chaotic  and  undemanding,  and 
teachers  with  an  informal  approach  may  seem 
unprofessional.  Such  students  may  also  be  uncomfortable 
with  process-oriented  learning  activities  and  prefer  activities 
that  yield  more  tangible  and  evident  results. 

Understanding  Cultural  Differences  in  Student  Behaviour:   Adapted,  with  permission  from  the  Province  of  British  Columbia, 
from  English  as  a  Second  Language  Learners:  A  Guide  for  Classroom  Teachers,  pp.  8,  9.  10     £  1999  Province  of  British 
Columbia.  All  rights  reserved. 
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Behaviour  or  Attitude 

Possible  Cultural  Explanation 

The  student  refuses  to  participate  in 
extracurricular  activities  or  in  various 
physical  education  activities;  e.g.. 
swimming,  skating,  track  and  field. 

Extracurricular  activities,  along  with  some  physical 
education  activities,  may  not  be  considered  a  part  of 
learning  or  may  even  be  contrary  to  a  student's  religion  or 
cultural  outlook.  Some  students  may  also  be  working  during 
after-school  hours. 

The  student  seems  inattentive  and  does 
not  display  active  learning  behaviours. 

In  some  cultures,  the  learning  process  involves  observing 
and  doing,  or  imitating,  rather  than  listening  and  absorbing; 
e.g.,  through  note  taking. 

Performance  following  instructions  reveals 
that  the  student  is  not  understanding  the 
instructions,  even  though  she  or  he 
exhibited  active  listening  behaviours  that 
suggested  understanding  and  refrained 
from  asking  for  help  or  further  explanation. 

In  some  cultures,  expressing  a  lack  of  understanding  or 
asking  for  help  from  the  teacher  is  interpreted  as  a 
suggestion  that  the  teacher  has  not  been  doing  a  good  job 
and  is  considered  impolite. 

The  student  is  unresponsive, 
uncooperative  or  even  disrespectful  in 
dealing  with  teachers  of  the  opposite 
gender. 

Separate  schooling  for  boys  and  girls  is  the  norm  in  some 
cultures.  Likewise,  in  some  cultures  the  expectations  for 
males  and  females  are  quite  different.  The  idea  that 
females  and  males  should  have  the  same  opportunities  for 
schooling  and  play  comparable  roles  as  educators  may  run 
contrary  to  some  students'  cultural  experiences. 

The  student  appears  reluctant  to  engage 
in  debate,  speculation,  argument  or  other 
processes  that  involve  directly  challenging 
the  views  and  ideas  of  others. 

In  some  cultures,  it  is  considered  inappropriate  to  openly 
challenge  another's  point-of-view,  especially  the  teacher's. 
In  some  cases,  there  may  be  a  value  attached  to  being 
prepared,  knowledgeable  and  correct  when  opening  one's 
mouth. 

The  student  exhibits  discomfort  or 
embarrassment  at  being  singled  out  for 
special  attention  or  praise. 

To  put  oneself  in  the  limelight  for  individual  praise  is  not 
considered  appropriate  in  some  cultures  in  which  the  group 
is  considered  more  important  than  the  individual. 

The  student  fails  to  observe  the 
conventions  of  silent  reading. 

Some  students  may  be  culturally  predisposed  to  see  reading 
as  essentially  an  oral  activity  and  will  read  aloud 
automatically.  For  others,  reading  aloud  is  associated  with 
memorization. 

The  sample  situations  described  in  the  preceding  chart  indicate  the  need  for 
teachers  to  be  aware  of  their  assumptions  about  the  meaning  of  a  student's 
behaviour  and  to  adjust  their  own  responses  accordingly.  Often  the  most  effective 
response  of  teachers  is  to  be  clear  and  explicit  about  their  own  expectations  or 
those  prevalent  in  Canadian  society. 


. 
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As  ESL  students  become  part  of  the  mainstream  class,  everyone  in  the  class  must 
be  prepared  to  adapt  and  broaden  their  understanding.  There  are  times  when  the 
adjustments  made  to  address  the  needs  of  ESL  students  will  affect  and  make 
demands  of  the  other  students  in  the  class. 


Feedback  on  Pronunciation 


The  ESL  student  can  be  a  fluent  speaker,  but  sometimes  communication  breaks 
down  because  the  student  has  problems  mastering  the  English  sound  system.  The 
amount  of  difficulty  or  phonetic  interference  will  depend  to  a  large  extent  on  the 
pronunciation  patterns  of  the  child's  first  language.  For  example,  a  student  who 
speaks  a  first  language  that  has  few  final  consonants  will  tend  to  drop  word-final 
consonants  in  English  or  other  languages,  resulting  in  utterances  like  the  following: 

Jaw  an  Baw  wa  to  da  sto.  (John  and  Bob  walked  to  the  store.) 

Many  ESL  students  are  unnecessarily  referred  to  speech-language  pathologists 
because  of  problems  that  are  directly  attributable  to  first  language  interference.  It 
is  important  for  teachers  to  be  aware  that  it  takes  students  time  to  actually  learn  to 
hear  new  sounds,  pronounce  them  properly  and  use  them  in  conversation  and  in 
learning  to  spell.  However,  if  a  student  stutters  or  stammers,  or  has  prolonged 
problems  with  pronouncing  certain  sounds,  it  may  be  necessary  to  find  out  if  these 
problems  are  also  evident  in  the  student's  first  language. 

To  find  out  whether  or  not  the  student  requires  speech-language  intervention,  listen 
to  the  student  speaking  in  his  or  her  first  language  with  a  peer,  ask  the  student's 
parents  or  guardians,  or  request  an  assessment  in  the  student's  first  language. 

Basic  Interpersonal  Communication  Skills  (BICS)  and  Cognitive  Academic 
Language  Proficiency  (CALP) 

It  is  important  for  classroom  teachers  to  understand  the  difference  between 
functional,  everyday  language  skills  and  the  language  skills  required  in  an 
academic  setting.  Basic  Interpersonal  Communication  Skills  (BICS)  typically 
develop  within  two  years  of  arrival  in  an  integrated  classroom  setting.  BICS  make 
students  appear  to  have  mastered  many  aspects  of  the  language,  as  they  are  able  to 
discuss,  joke  and  socialize  with  classmates;  however,  there  are  considerable 
differences  between  BICS  and  the  language  required  for  academic  purposes. 
Cognitive  Academic  Language  Proficiency  (CALP)  takes  five  to  eight  years  to 
acquire,  and  ESL  learners  need  support  and  assistance  with  their  language  learning 
to  achieve  CALP.  Therefore,  it  is  important  to  remember  that  ESL  learners  may  or 
may  not  have  sufficient  language  or  concepts  on  which  to  base  their  new  language 
learning. 
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Implications  of  Learning  Multiple  Languages  Concurrently 

The  number  of  trilingual  students  in  Canada  is  increasing,  and  most  people  are 
aware  of  the  advantages  of  speaking  three  languages.  Possessing  skills  in  multiple 
languages  leads  to  educational,  economic  and  sociocultural  benefits.  Students  for 
whom  English  is  a  second  language,  including  those  who  are  learning  two 
languages  as  well  as  those  who  already  have  bilingual  competencies  in  languages 
other  than  English,  develop  certain  tendencies  as  trilingual  speakers  that  may  aid 
their  language  development.  Limited  instruction  in  a  third  language  will  not  lead 
to  trilingual  proficiency,  but  it  will  enable  these  students  to  develop  language 
learning  skills. 

Since  the  majority  of  trilinguals  are  bilinguals  learning  a  third  language,  success  in 
third  language  acquisition  is  based  on  proficiency  in  the  first  language,  the  recency 
of  the  second  language  acquisition,  linguistic  distance  and  interlanguage  transfer. 
English  as  a  second  language  (ESL)  students  may  find  it  beneficial  to  learn  a  third 
language  as  it  may  improve  their  understanding  of  English. 


Second  Language  Acquisition 

The  term  second  language  refers  to  a  language  that  is  learned  after  the  first 
language  is  relatively  well  established.  By  the  age  of  five,  children  have  control 
over  most  of  their  first  language  grammar.  Any  language  they  learn  after  that  is 
filtered  through  their  previously  learned  language. 

ESL  learners  are  already  learning  a  second  language — typically  English — in 
Alberta  schools.  Whatever  their  backgrounds,  all  ESL  learners  will  benefit  from 
being  included  in  the  Ukrainian  language  arts  program.  In  fact,  the  ESL  learner's 
own  first  language  may  provide  an  advantage.  Also,  the  skills  necessary  to  learn  a 
new  language  are  transferable  to  learning  other  languages.  ESL  students  should  be 
encouraged  to  be  included  in  Ukrainian  language  arts  programs,  despite  their 
limited  proficiency  in  English. 


Implications  of  Learning  Multiple  Languages  Concurrently:   Adapted  from  The  Language  Research  Centre  of  the  University  of 
Calgary,  A  Review  of  the  Literature  on  Second  Language  Learning  (Edmonton,  AB:   Alberta  Learning,  2004),  pp.  57,  61 . 
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Tips  for  Teachers  of  ESL  Sfudenfs 

1 .  Be  conscious  of  fhe  vocabulary  you  use. 

Choose  simple,  straightforward  words  that  are  in  everyday  use. 

2.  Provide  addifional  waif  fime  when  sfudenfs  are  responding  fo  quesfions. 

3.  Simplify  sentence  sfrucfures  and  repeaf  sentences  verbatim  before  trying  to  rephrase. 

Short,  affirmative  sentences  are  easiest  for  new  learners  of  English  to  understand.  Complex 
sentences  and  passive  verb  constructions  pose  a  greater  challenge.  For  example,  instead 
of  "The  homework  must  be  completed  and  handed  in  by  Friday,"  it  would  be  better  to  say 
"You  must  finish  the  work  and  give  it  to  me  on  Friday." 

4.  Recycle  new  words. 

Reintroduce  new  words  in  a  different  context  or  use  recently  learned  words  to  introduce  or 
expand  a  concept. 

5.  Rephrase  idioms  or  teach  their  meanings. 

ESL  students  often  translate  idiomatic  expressions  literally.  Post  a  list  of  idioms  for  students  to 
see,  talk  about  and  use. 

6.  Clearly  mark  transitions  during  classroom  activities. 

To  avoid  confusion  when  changing  topics  or  focus,  explicitly  signal  the  changes;  e.g.,  "first 
we  will  ...",  "now  it's  time  for ...". 

7.  Give  clear  instructions. 

Number  and  label  the  steps  in  an  activity.  Reinforce  oral  instructions  for  homework  and 
projects  with  a  written  outline  to  help  students  who  may  not  be  able  to  process  oral 
instruction  quickly  enough  to  understand  fully. 

8.  Use  many  nonverbal  cues. 

Gestures,  facial  expressions  and  mime  will  help  learners  grasp  the  meaning  of  what  you  are 
saying.  Be  aware,  however,  that  some  gestures,  e.g.,  pointing  at  people,  may  have 
negative  meanings  in  some  cultures. 

9.  Periodically  check  to  ensure  ESL  students  understand. 

ESL  students  may  be  reluctant  to  ask  for  clarification  or  to  admit  that  they  don't  understand 
something,  if  asked  directly.  To  check  for  understanding,  focus  on  the  students'  body 
language,  watching  for  active  listening  behaviours  or  for  expressions  or  postures  that 
indicate  confusion  or  frustration. 

10.  Write  key  words  on  the  board,  and  use  visual  and  other  nonverbal  cues,  wherever  possible, 
to  present  key  ideas. 

Concrete  objects,  charts,  maps,  pictures,  photos,  gestures,  facial  expressions  and  so  on  form 
an  important  complement  to  oral  explanations  for  ESL  students. 

11.  Provide  written  notes,  summaries  and  instructions. 

12.  Use  the  students'  native  languages  to  check  comprehension  and  to  clarify  problems. 

If  you  or  some  of  your  students  speak  the  native  language  of  your  ESL  student,  use  the  first 
language  to  clarify  instructions,  provide  translations  of  key  words  that  are  difficult  to  explain, 
and  find  out  what  the  student  knows  but  cannot  express  in  English.  Most  ESL  students  will 
only  need  this  additional  support  for  a  limited  time  or  in  rare  situations. 


Tips  for  Teachers  of  ESL  Students:   Some  tips  adapted,  with  permission  from  the  Province  of  British  Columbia,  from  English  as 
a  Second  Language  Learners:  A  Guide  for  Classroom  Teachers,  pp.  18,  19,20.  © 1999  Province  of  British  Columbia.   All  rights 
reserved. 
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13.  Communicate  interest  in  students'  linguistic  development,  and  set  expectations. 

14.  Respond  to  students'  language  errors. 

When  students  produce  incorrect  grammar  or  pronunciation,  rephrase  their  responses  to 
model  correct  usage,  without  drawing  specific  attention  to  the  error.  In  responding  to 
students'  written  errors,  try  to  focus  on  consistent  errors  of  a  specific  type  and  concentrate 
on  modelling  or  correcting  only  that  error.  If  you  target  each  and  every  error,  the  student 
may  not  grasp  the  specific  rules  that  must  Pe  applied  and  may  become  confused  and 
overwhelmed.  Keep  in  mind  that  it  is  best  to  focus  on  content  and  understanding  first. 

Considering  the  Student's  Perspective 

As  well  as  creating  an  effective  learning  environment  for  ESL  students,  it  is 
important  for  teachers  to  consider  the  learning  environment  from  the  student's 
perspective. 

ESL  students  learn  best  when  they: 

are  involved  in  decision  making 

become  aware  of  available  resources 

are  actively  involved  in  evaluation  practices 

have  opportunities  to  develop  a  sense  of  self-confidence  and  competence 

feel  safe  and  secure  to  try  things  and  to  make  mistakes 

are  free  to  interact  with  materials,  peers  and  adults 

have  opportunities  to  make  choices  and  decisions  about  what  to  do,  what  to  use  and  who 

to  work  with 

become  aware  of  the  needs  of  others  and  show  respect  and  a  caring  attitude  toward 

others 

have  opportunities  for  success 

influence  their  own  experiences  and  the  experiences  of  all  others  in  the  class 

continue  to  develop  theories  about  the  way  the  world  works 

are  both  a  learner  and  a  teacher,  an  individual  and  a  group  member. 

Celebrating  Cultural  Differences 

There  are  many  ways  to  celebrate  cultural  differences  in  the  classroom  and  the 
school. 

Tips  for  Celebrating  Cultural  Differences 

1.  Begin  by  finding  out  as  much  as  possible  about  the  cultures  represented  in  your  room  and  in 
your  community. 

2.  Ensure  that  the  school  is  culturally  inclusive  visually.  Displays  around  the  school  should 
represent  various  backgrounds,  cultures,  religions  and  lifestyles.  Emphasize  the  everyday 
rather  than  the  exotic. 

3.  Bilingual  as  well  as  first  language  books  and  dictionaries,  and  books  written  by  a  wide  variety 
of  authors  from  various  cultures,  can  be  part  of  the  school  library  collection.  The  school 
library  should  be  reviewed  regularly  to  ensure  that  materials  are  culturally  appropriate. 


. 
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4.  Seasonal,  holiday  and  artistic  displays  in  the  classroom  and  school  should  reflect  the  cultural 
composition  of  the  school.  If  cultural  and  faith  celebrations  are  honoured  within  the  school, 
they  should  be  inclusive  of  all  members  of  the  school  community. 

5.  School  staff  members  should  be  encouraged  to  decorate  their  work  spaces  with  items  that 
reflect  their  cultural  backgrounds. 

Differentiating  Learning  Activities  for  ESL  Students 

It  may  be  necessary  to  differentiate  learning  activities  for  ESL  students.  Some 
examples  of  differentiation  for  ESL  students  are  listed  in  the  chart  below. 


General  Curriculum 
Focus 

Grade     Develop  reading  skills  in 
1  Ukrainian. 


Whole  Group  Activity 

Class  reads  grade-level 
story  and  discusses. 


Suggestions  for 
Differentiation 

ESL  learner  will  highlight 
words  understood. 


ESL  learner  will  sit  with  a 
buddy  and  follow  the 
text. 


Grade     Exchange  basic  personal 
2  information. 


Using  a  vocabulary  list, 
students  work  in  groups 
of  two  or  three  to  write  a 
short  script  about 
meeting  a  new  friend. 
They  read  the  script 
together. 


ESL  learner  will  contribute 
some  of  the  words  for 
the  script.  He  or  she  may 
mime  parts  of  the  script 
with  the  class. 


Grade     Explore  the  use  of 
3  language  for 

imagination,  humour 
and  fun. 


Students  play  a  variety  of 
traditional  sports  or 
games  in  Ukrainian. 


ESL  learner  may  display 
prior  knowledge  of  a 
game  and  teach  the 
game  to  classmates. 


Choosing  Instructional  Strategies 


Instructional  strategies  that  are  effective  in  teaching  second  languages  are  often  the 
same  strategies  that  are  effective  with  ESL  students.  In  general,  structured 
cooperative  learning  activities,  group  discussions  and  the  use  of  educational 
technology  are  effective  instructional  strategies  for  ESL  students. 


Cooperative  Learning 


^r       For  more 
information  . 

Chapter  4 


Cooperative  learning  activities  that  incorporate  predictable  routines  and  structures 
are  integral  to  a  supportive  learning  environment.  Cooperative  learning  includes 
students  working  together  in  small  groups  toward  a  group  goal  or  task  completion, 
students  sharing  ideas  and  materials,  and  students  celebrating  success  based  on  the 
performance  of  the  group  rather  than  on  the  performance  of  individuals. 
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The  benefits  of  using  cooperative  learning  with  ESL  students  are  that  it  allows 
them  to  interact  with  their  peers,  it  models  language  and  social  interactions,  it 
develops  positive  interdependence  and  self-confidence,  and  it  allows  for  repetition 
of  information  as  the  group  works  together  to  solve  problems.  The  challenges  of 
using  cooperative  learning  are  that  ESL  students  may  find  it  to  be  a  threatening 
experience,  may  not  be  used  to  expressing  personal  opinions  and/or  may  not  have 
enough  language  to  interact  with  their  peers. 

When  using  cooperative  learning  as  an  instructional  strategy,  teachers  should 
remember  to  keep  groups  small,  group  ESL  learners  carefully,  assign  roles  in  each 
group  and  monitor  group  interactions. 


Group  Discussion 


Similar  to  cooperative  learning,  group  discussions  allow  ESL  learners  to  articulate 
their  views  and  respond  to  the  opinions  of  others.  Group  discussions  are  essential 
for  building  background  knowledge  on  specific  issues,  creating  motivation  and 
interest,  and  exploring  new  ideas.  They  also  create  a  sense  of  belonging  and  lead 
to  social  interactions. 

The  challenges  of  group  discussion  for  ESL  students  include  insufficient  listening 
comprehension  skills,  misinterpretation  of  body  language  and  the  expression  of 
one's  personal  opinion,  which  may  not  have  been  encouraged  in  the  ESL  student's 
previous  educational  setting. 

To  foster  effective  group  discussions,  encourage  an  atmosphere  of  openness  and 
acceptance,  establish  ground  rules  for  discussions,  choose  topics  for  discussion 
carefully  and  give  ESL  students  an  opportunity  to  think  before  they  respond. 


Technology 

^r       For  more 
information  . 

Chapter  4 


All  students,  including  ESL  students,  should  become  familiar  with  different  types 
of  technology.  Some  students  may  have  had  extensive  opportunities  to  use 
different  technologies,  while  others  may  have  had  limited  opportunities.   In  most 
cases,  students  are  highly  motivated  to  use  any  form  of  technology. 


Some  suggested  forms  of  technology  are: 

electronic  journals  or  diaries 

interactive  projects  with  different  schools  or  countries 

chat  rooms,  news  groups,  bulletin  boards 

production  of  audio,  video  or  multimedia  assignments 

structured  e-mail  interactions 

submission  of  assignments  via  e-mail 

cross-cultural  communication  with  e-pals 

writing  conferences  via  e-mail. 


Using  technology  benefits  students  by  presenting  information  in  a  new  way, 
providing  oral  presentation  of  written  text  (in  some  cases)  and  allowing  students  to 
work  independently  at  their  own  pace.   Interacting  using  technology  may  also  be 
less  threatening  and  intimidating  for  ESL  learners  than  interacting  in  person. 
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The  challenges  of  using  technology  include  providing  instruction  on  how  to  use  the 
technologies  and  monitoring  the  activity  to  ensure  that  students  are  on  task. 
Assigning  partners  in  the  computer  lab  is  a  common  and  valuable  strategy.  There 
are  many  effective  educational  software  programs  available  for  teaching  basic 
computer  skills,  keyboarding  and  even  second  languages. 


Suggestions  for  Assessment 


■^     For  more  With  ESL  students,  assessment  includes  finding  out  about  their  background 

information  ...  know  ledge  and  about  am  yaps  in  their  prior  education 

Accurate  assessment  of  ESL  students  is  difficult  because  of  the  limited  ability  of 

.  c  these  students  to  express  themselves.  Some  modification  of  assessment  practices 
Appendix  E  r  r 

Assessment  may  be  necessary. 

Blackline  Masters 


Reporting  ESL  Students'  Progress 


School  jurisdictions  may  have  specific  policies  regarding  the  reporting  of  the 
achievement  of  ESL  students.  Some  jurisdictions  will  supply  specifically  designed 
ESL  report  cards.  Other  jurisdictions  will  modify  the  regular  report  card  to  reflect 
the  program  of  the  ESL  student.   Still  other  jurisdictions  have  developed  report 
cards  to  reflect  the  needs  of  all  students  and  have  the  capacity  to  include  learning 
outcomes  developed  specifically  for  ESL  students.  No  matter  what  format  is  used, 
it  is  important  that  accurate  information  is  shared. 

\\  hene\  ei  necessary  .  the  sen  ices  of  an  interpreter  can  be  used  to  explain  to  parents 
how  their  children  are  doing.  Teachers  can  check  with  local  service  agencies  for 
lists  of  available  interpreters  or  ask  the  family  if  they  have  someone  they  trust  to 
interpret  the  information  for  them. 
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Chapter  8 
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Chapter  Summary 

Introduction 

Assessment 

Evaluation 

Assessment  tor  Learning  (Formative),  Assessment  of  Learning  (Summative)  and 

Diagnostic  Assessment 
Determining  the  Assessment  Purpose 
Principles  of  Effective  Classroom  Assessment 

Assessment  Accommodations  for  Students  with  Special  Education  Needs 
Student-directed  Assessment 
Teacher-directed  Assessment 
Assessment  and  Evaluation  Resources 


Introduction 


Assessment  approaches  and  strategies  provide  evidence  of  understanding  and  are  a 
critical  part  of  the  planning  process.  Assessment  should  be  considered  and  planned 
before  deciding  on  learning  activities.  Assessment  approaches  and  tasks  provide 
the  context  and  direction  for  the  learning  activities  that  will  be  used  to  build 
understandings  and  skills. 


Assessment 


Assessment  is  the  gathering  and  consideration  of  information  about  what  a  student 
knows,  is  able  to  do  and  is  learning  to  do.   It  is  integral  to  the  teaching-learning 
process,  facilitating  student  learning  and  improving  instruction. 

Teachers  consider  assessment  during  all  stages  of  instruction  and  learning.  The 
assessment  process  informs  teachers  as  to  what  students  know  and  what  they  are 
able  to  do  in  relation  to  learning  outcomes.  Informed  by  a  well-designed  and 
implemented  assessment  process,  teachers  are  empowered  to  make  sound 
pedagogical  decisions  to  move  students  toward  the  achievement  of  learning 
outcomes. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education.  Alberta,  Canada 


Chapters/  153 
2008 


Teachers  use  assessment  to: 

obtain  information  about  what  students  know  or  are  able  to  do 

modify  instruction 

improve  student  performance. 

Assessment  practices  should: 

be  part  of  an  ongoing  process  rather  than  a  set  of  isolated  events 

focus  on  both  process  and  product 

provide  opportunities  for  students  to  revise  their  work  in  order  to  set  goals  and 

improve  their  learning 

provide  a  status  report  on  how  well  students  can  demonstrate  learning 

outcomes  at  a  particular  time 

be  developmentally  appropriate,  age-appropriate  and  gender-balanced  and 

consider  students'  cultural  and  special  needs 

include  multiple  sources  of  evidence  (formal  and  informal) 

provide  opportunities  for  students  to  demonstrate  what  they  know,  understand 

and  can  do 

involve  students  in  identifying  and/or  creating  criteria 

communicate  the  criteria  used  to  evaluate  student  work  before  students  begin 

tasks  so  that  they  can  plan  for  success 

be  communicated  to  students  so  that  they  understand  expectations  related  to 

learning  outcomes. 


Evaluation 


Also,  assessment  practices  should  help  and  encourage  students  to: 

•  be  responsible  for  their  own  learning 

•  be  involved  in  establishing  criteria  for  evaluating  their  products  or 
performances 

•  work  together  to  learn  and  achieve  outcomes 

•  feel  competent  and  successful 

•  set  goals  for  future  improvements. 


Evaluation  is  often  confused  with  assessment.   Evaluation  is  a  judgement  regarding 
the  quality,  value  or  worth  of  a  student's  response,  product  or  performance  based 
on  established  criteria  and  curriculum  standards.  Through  evaluation,  students 
receive  a  clear  indication  of  how  well  they  arc  performing  in  relation  to  learning 
outcomes. 

With  information  from  assessment  and  evaluation,  teachers  can  make  decisions 
about  what  to  focus  on  in  the  curriculum  and  when  to  focus  on  it.  Assessment  and 
evaluation  identify  who  needs  extra  support,  who  needs  greater  challenge,  who 
needs  extra  practice  and  who  is  ready  to  move  on.  The  primary  goal  of  assessment 
and  evaluation  is  to  provide  ongoing  feedback  to  teachers,  students  and  parents  in 
order  to  enhance  teaching  and  teaming. 
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Assessment  for  Learning  (Formative),  Assessment  of  Learning 
(Summative)  and  Diagnostic  Assessment 

Assessment  is  generally  divided  into  three  categories:  assessment  for  learning 
(formative  assessment),  assessment  of  learning  (summative  assessment)  and 
diagnostic  assessment.  For  professional  discussion  and  understanding,  it  is  helpful 
to  be  aware  of  these  terms  and  their  meanings. 

Assessment  for  Learning 

jk  c  ...  Assessment  for  learning  is  characterized  by  the  ongoing  exchange  of  information 

^r    For  blackline  °  J  b       &  b 

masters ...  about  learning  between  student  and  self,  peer,  teacher  and  parent.  It  provides 

information  about  student  progress,  allowing  the  teacher  to  make  program 

Appendix  E  adjustments  to  best  meet  the  learning  needs  of  a  student  or  class.  Assessment  for 

learning  provides  detailed,  descriptive  feedback  through  comments.  As  a  result  of 
receiving  feedback  focused  on  the  learning  outcomes,  students  will  have  a  clearer 
understanding  of  what  they  need  to  do  to  improve  their  future  performances.   If 
students  are  to  become  competent  users  of  assessment  information,  they  need  to  be 
included  in  the  assessment  process  (Black  et  al.  2003). 

Examples  of  assessment  for  learning  activities  include  the  following: 

•  Students  learn  the  names  of  family  members  and  bring  a  photograph  or  drawing  of  their 
family  to  class.  They  take  turns  introducing  their  family  members  to  their  peers.  Observe 
students  for  the  demonstration  of  specific  outcomes,  such  as  how  well  they  share  basic 
information  and  if  they  communicate  words  and  phrases  comprehensibly.  Observations  are 
recorded  using  an  outcome-based  observation  checklist.  Such  information  effectively 
informs  the  planning  process,  leading  to  improvement  of  future  student  performance  in 
relation  to  specific  learning  outcomes. 

Caution 

Teachers  should  be  aware  that  some  students  may  live  in  foster  or  group  homes  and/or  may 

not  have  a  traditional  family  structure.  An  alternative  activity  may  be  necessary. 

•  After  hearing  Ukrainian  spoken  clearly  and  correctly,  students  form  small  groups  and  read  a 
short  passage  to  one  another.  Each  group  selects  a  spokesperson  to  present  the  passage  to 
the  entire  class.  The  teacher  facilitates  a  discussion  on  the  characteristics  of  good  Ukrainian 
pronunciation.  Students  then  summarize  some  of  the  characteristics  of  good  pronunciation 
in  their  learning  logs.  This  knowledge  is  used  to  improve  students'  oral  interaction  and 
production  skills. 

Assessment  of  Learning 

Assessment  of  learning  most  often  occurs  at  the  end  of  a  period  of  instruction,  such 
as  a  unit  or  term.  It  is  designed  to  be  summarized  in  a  performance  grade  and 
shared  with  students,  parents  and  others  who  have  a  right  to  know. 
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Examples  of  assessment  of  learning  activities  include  the  following: 

•  At  the  conclusion  of  a  unit  on  "My  Family,"  students  prepare  a  personal  collage  using 
pictures  of  themselves,  families,  extended  families,  friends,  their  favourite  activities,  foods, 
books,  likes  and  dislikes.  Each  picture  is  labelled  in  Ukrainian.  The  collages  are  then 
presented  orally  in  Ukrainian.  An  outcome-based  rubric  is  used  to  evaluate  how  well 
students  are  able  to  share  basic  information  and  use  pronunciation  comprehensibly.  The 
rubric  is  then  translated  into  a  grade  that  can  be  presented  as  part  of  a  report  card, 
portfolio  or  parent-student-teacher  conference. 

Caution 

Teachers  should  be  aware  that  some  students  may  live  in  foster  or  group  homes  and/or  may 

not  have  a  typical  family  structure.  An  alternative  activity  may  be  necessary. 

•  At  the  end  of  a  period  of  study  in  which  students  have  had  the  opportunity  to  learn  and  use 
several  relevant  vocabulary  words,  students  write  a  test  in  which  they  match  a  Ukrainian 
vocabulary  word  with  the  corresponding  word  in  English.  These  tests  are  marked  and 
contribute  to  an  overall  mark  in  a  reporting  period. 

Comparing  Assessment  for  Learning  and  Assessment  of  Learning 


Assessment  for  Learning 
(Formative  Assessment) 

Assessment  of  Learning 
(Summative  Assessment) 

Checks  learning  to  determine  what  to  do 
next,  then  provides  suggestions  of  what  to 
do — teaching  and  learning  are 
indistinguishable  from  assessment. 

Checks  what  has  been  learned  to  date. 

Is  designed  to  assist  educators  and  students 
in  improving  learning. 

Is  designed  for  the  information  of  those  not 
directly  involved  in  daily  learning  and 
teaching  (school  administration,  parents, 
school  board,  Alberta  Education, 
post-secondary  institutions)  in  addition  to 
educators  and  students. 

Is  used  continually  by  providing  descriptive 
feedback. 

Is  presented  in  a  periodic  report. 

Usually  uses  detailed,  specific  and  descriptive 
feedback — in  a  formal  or  informal  report. 

Usually  compiles  data  into  a  single  number, 
score  or  mark  as  part  of  a  formal  report. 

Is  not  reported  as  part  of  an  achievement 
grade. 

Is  reported  as  part  of  an  achievement  grade. 

Usually  focuses  on  improvement,  compared 
with  the  student's  "previous  best" 
(self-referenced,  making  learning  more 
personal). 

Usually  compares  the  student's  learning  either 
with  other  students'  learning 
(norm-referenced,  making  learning  highly 
competitive)  or  with  the  standard  for  a  grade 
level  (criterion-referenced,  making  learning 
more  collaborative  and  individually  focused). 

Comparing  Assessment  for  Learning  and  Assessment  of  Learning:   Adapted  from  Ruth  Sutton,  unpublished  document,  2001 . 
Used  with  permission  from  Ruth  Sutton  Ltd. 
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Diagnostic  Assessment 


Diagnostic  assessment  may  occur  at  the  beginning  of  a  term,  unit  of  study  or 
whenever  information  about  the  prior  learning  of  a  student  is  relevant.  Various 
types  of  diagnostic  assessments  (e.g.,  tests,  performance-based  assessments)  may 
be  used  to  collect  information.  Teachers  may  use  diagnostic  assessment  to: 

•  find  out  what  students  know  and  can  do 

•  identify  student  strengths  and  plan  instruction  that  builds  on  and  extends  those 
strengths 

•  target  difficulties,  identify  the  precise  nature  of  them  and  plan  instruction  to 
meet  those  difficulties 

•  make  informed  decisions  regarding  where  to  focus  instructional  time  and 
effort. 


Determining  the  Assessment  Purpose 


Any  assessment  strategy  can  serve  both  formative  and/or  summative  purposes, 
depending  on  how  the  results  are  used.   In  assessment  of  learning,  tests  are  given  to 
check  learning  at  a  given  point  and  are  included  as  part  of  the  report  card  mark. 
When  planning  to  administer  a  test,  teachers  can  also  use  assessment  for  learning 
strategies.  For  example: 

•  Teachers  can  collaboratively  develop  test  questions  with  students.  Developing 
test  questions  gives  an  indication  of  what  students  know  and  can  do.  This 
helps  students  understand  how  to  focus  their  test  preparation  and  helps  teachers 
determine  how  to  most  effectively  guide  student  review. 

•  Teachers  can  ask  students  to  rate,  on  a  scale  from  easy  to  difficult,  what  has 
been  learned.  This  helps  students  understand  how  to  focus  their  test 
preparation  and  helps  teachers  determine  how  to  most  effectively  help  students 
review.  Following  a  test,  teachers  ask  students  to  identify  what  questions  they 
considered  to  be  the  most  difficult — the  ones  they  found  most  challenging,  not 
necessarily  the  questions  they  got  wrong.  Teachers  can  then  take  this 
information  and  work  with  students  to  categorize  learning  outcomes  that 
proved  difficult  and  to  facilitate  student  self-assessment  and  goal  setting. 

•  Teachers  can  administer  a  nongraded  pre-test  prior  to  introducing  a  new 
activity.  For  example,  if  the  instructional  focus  of  a  game  to  be  played  is  to 
learn  new  vocabulary,  students  can  be  given  a  pre-test  to  check  how  well  they 
know  that  vocabulary.  After  the  learning  experience,  students  can  complete  the 
same  test  and  compare  their  performances.   Based  on  this  comparison,  students 
can  reflect  on  their  learning  in  their  learning  logs. 

It  is  possible  to  use  the  same  test  for  both  assessment  of  learning  and  assessment 
for  learning.  It  is  up  to  teachers  to  determine  the  purpose  and  use  of  the  results  of 
assessment  strategies. 
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Meaningful  Assessment 


The  quality  of  assessment  largely  determines  the  quality  of  evaluation.  Valid 
judgements  can  be  made  only  if  accurate  and  complete  assessment  data  are 
collected  in  a  variety  of  contexts  over  time. 

Assessment  should  occur  in  authentic  contexts  that  allow  students  to  demonstrate 
learning  by  performing  meaningful  tasks.  Meaningful  assessment  achieves  a 
purpose  and  provides  clear  and  useful  information.  For  example,  it  may  identify 
misunderstandings  in  student  learning  and  provide  corrective  feedback  and 
direction  for  further  instruction.  Assessment  enhances  instruction  and  learning. 

Meaningful  content  and  contexts  for  assessment  help  students  by  engaging  their 
attention  and  encouraging  them  to  share  their  work  and  talk  about  their  learning 
processes.  Students  need  to  take  an  active  part  in  assessment.  When  students 
understand  assessment  criteria  and  procedures  and  take  ownership  for  assessing  the 
quality,  quantity  and  processes  of  their  own  work,  they  develop  self-assessment 
skills.  The  ultimate  goal  of  assessment  is  to  develop  independent  lifelong  learners 
who  regularly  monitor  and  assess  their  own  progress. 


* 
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Principles  of  Effective  Classroom  Assessment 

Effective  assessment  provides  regular  feedback  and  allows  teachers  and  students  to 
reflect  on  progress  and  adjust  instruction  for  learning. 

There  are  several  critical  factors  to  consider  as  you  plan  and  develop  an  effective 
classroom  assessment  program.  The  graphic  on  the  preceding  page,  "Assessing 
Student  Learning  in  the  Classroom,''  outlines  a  framework  for  classroom 
assessment  based  on  the  latest  research  and  best  practices  designed  to  enhance 
student  learning.  The  following  principles  are  central  to  an  assessment  process  that 
informs  teaching  practices  and  enhances  student  learning. 

Assessment  aligns  with  outcomes  from  the  program  of  studies. 

General  and  specific  outcomes  identify  expectations  for  student  achievement 
across  curriculum.  These  outcomes  should  be  used  to  articulate  evidence  and 
criteria  for  learning.  When  outcomes  are  clustered  around  a  "big  idea"  or  concept, 
they  can  be  used  as  the  basis  for  articulating  expectations,  selecting  strategies  and 
developing  activities.  Well-aligned  units  and  lesson  plans  incorporate  a  series  of 
learning  experiences  that: 

•  clearly  identify  a  cluster  of  outcomes  around  a  big  idea  or  concept 

•  describe  what  students  should  understand,  know  and  do  to  meet  the  outcomes 

•  provide  learning  activities  that  lead  students  to  attain  the  outcomes 

•  use  instructional  approaches  or  strategies  based  on  indicators  of  student 
learning. 

Teachers  should  plan  assessment  activities  that  require  students  to  demonstrate 
what  they  understand  and  can  do  in  relation  to  the  selected  outcomes  so  that  valid 
inferences  can  be  made  on  the  results. 

Assessment  criteria  are  clearly  communicated. 

Criteria  describe  what  students  arc  expected  to  be  able  to  do  to  meet  intended 
learning  outcomes.  Criteria  need  to  be  written  in  age-appropriate  language  and 
communicated  to  students  prior  to  beginning  an  assessed  activity.  Sharing  criteria 
with  students  empowers  them  to  monitor  their  learning  and  communicate  their 
progress. 

Assessment  employs  a  variety  of  strategies. 

The  most  accurate  profile  of  student  achievement  is  based  on  the  findings  gathered 
from  assessing  student  performance  in  a  variety  of  contexts.  When  teachers  use  a 
variety  of  assessment  for  learning  and  assessment  of  learning  strategies 
consistently,  they  are  able  to  accurately  communicate  student  achievement  in 
relation  to  the  program  of  studies.   For  example,  some  skill  outcomes  can  only  be 
evaluated  through  performance  assessment  that  provides  students  with  a 
meaningful  real-world  context,  and  in  second  language  instruction,  observation  of 
personal  communication  is  an  essential  assessment  strategy. 
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Assessment  is  ongoing. 


The  assessment  process  has  no  beginning  or  end;  it  is  a  continuous  process  that 
enhances  teaching  and  learning  and  provides  ongoing  feedback  to  teachers, 
students  and  parents  about  student  learning.  Teachers  gather  information  about 
student  learning  and  consider  it  as  they  plan  further  instruction.  They  use  ongoing 
student  assessment  to  make  decisions  on  how  to  best  support  student  learning  while 
students  work  toward  achieving  the  outcomes  in  the  program  of  studies. 

Assessment  involves  students  in  the  process. 

Whenever  possible,  students  should  be  involved  in  determining  the  criteria  used  to 
evaluate  their  work.  Such  involvement  leads  students  to  a  deeper  understanding  of 
what  they  are  expected  to  know  and  do.  Students  should  also  be  involved  in  the 
process  of  identifying  their  learning  needs  and  goals.  Teachers  facilitate 
self-assessment,  peer  assessment,  conferencing  and  goal  setting  to  enhance  learning 
and  allow  students  to  become  effective  users  of  assessment  information. 

Assessment  demonstrates  sensitivity  to  individual  differences  and  needs. 

Assessment  impacts  student  motivation  and  self-esteem  and  therefore  needs  to  be 
sensitive  to  how  individual  students  learn.  "Accommodations  to  ...  assessment 
will  greatly  serve  the  needs  of  individual  students  who  have  communication, 
behavioural,  intellectual  or  physical  exceptionalities  ....  Such  accommodations  or 
adaptations  should  be  made  to  ensure  the  most  accurate  understanding  of  a 
student's  performance  ..."  (Toronto  Catholic  District  School  Board  2001,  p.  14). 
As  teachers  conference  with  students,  decisions  are  made  with  regard  to  the  next 
steps  in  student  learning.  This  includes  accommodations  for  individual  student 
learning  needs. 


^^         For  more 
information  ... 

Chapter  8 

Assessment 

Accommodations 

for  Students  with 

Special  Education 

Needs 


Accommodations  to  programming  and  assessment,  including  those  for  ESL 
students  and  for  students  with  special  education  needs,  ensure  the  most  positive 
impact  on  student  learning  and  an  accurate  understanding  of  student  performance. 
Specific  accommodations  may  include  adjustments  to  the  kind,  breadth,  depth  and 
pace  of  assessment. 
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Assessment  includes  many  different  tools  and  processes. 

Assessment  tools  and  processes  include: 

•  tests  and  quizzes  with  constructed-response  (performance-based)  items  and 
selected-response  items  (true/false,  fill-in-the-blank,  multiple  choice) 

•  reflective  assessments,  such  as  journals,  logs,  listen-think-pair  share 
activities,  interviews,  self-evaluation  activities,  and  peer  response  groups 

•  academic  prompts  that  clearly  specify  performance  task  elements,  such  as 
format,  audience,  topic  and  purpose 

•  culminating  assessment  projects  that  allow  for  student  choice  and  independent 
application. 

Assessment  should: 

•  be  directly  connected  to  curriculum  expectations  and  to  instructional  strategies 

•  include  various  forms,  such  as  observations,  anecdotal  notes,  rating  scales,  performance 
tasks,  student  self-assessment,  teacher  questioning,  presentations  and  learning  logs 

•  be  designed  to  collect  data  about  what  students  know  and  are  able  to  do,  what  they  need 
to  learn  and  what  they  have  achieved  and  about  the  effectiveness  of  the  learning 
experience 

•  demonstrate  a  range  of  student  abilities,  skills  and  knowledge 

•  involve  sharing  the  intended  outcomes  and  assessment  criteria  with  students  prior  to  an 
assessment  activity 

•  assess  before,  during  and  after  instruction 

•  provide  frequent  and  descriptive  feedback  to  students 

•  ensure  that  students  can  describe  their  progress  and  achievement. 
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Assessment  Accommodations  for  Students  with 
Special  Education  Needs 
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Assessment  may  need  to  be  modified  or  adapted  to  accommodate  students  with 
special  education  needs.  Based  on  a  clear  understanding  of  the  specific  needs  of  a 
student,  teachers  can  make  assessment  accommodations  related  to: 

•  kind/task 

•  depth/detail 

•  breadth/volume 

•  pace/timing. 

The  following  chart  describes  examples  of  these  types  of  assessment  accommodation. 


Accommodation  in  Kind  (Task) 

•  Familiarize  students  with  methods  being 
used. 

•  Use  alternative  assessment  tormats;  e.g., 
oral  tests,  conferences. 

•  Encourage  student  negotiation  of 
performance  tasks. 

•  Provide  exemplary  models. 

•  Allow  students  to  practise  the  activity. 

•  Convert  short  answer  questions  to  a  cloze 
format. 

•  Present  tasks  that  begin  with  the  concrete 
and  move  to  the  abstract. 

•  Encourage  the  use  of  tools  such  as 
calculators,  dictionaries,  word  processors 
and  magnifiers. 

•  Allow  peer  support,  such  as  partner  work. 

Accommodation  in  Depth  (Detail) 

•  Break  down  complex  tasks  into  smaller 
steps. 

•  Provide  written  instructions  in  addition  to 
verbal  directions.  Put  an  outline  of  steps 
on  the  board. 

•  Include  picture  clues  to  support  verbal 
instructions. 

•  Modify  the  format  of  the  evaluation  by 
having  fewer  questions  per  page,  or  limit 
the  overall  number  of  questions. 

•  Teach  students  to  attend  to  key  direction 
words  in  questions  by  using  a  highlighter. 

•  Avoid  excessive  corrections  by  focusing 
on  fewer  expectations. 

Accommodation  in  Breadth  (Volume) 

•  Reduce  amount  of  reading  and  writing 
required. 

•  Reduce  amount  of  content  per 
assessment  task. 

•  Provide  clear,  simple  directions  for  the 
assessment  activity. 

•  Allow  the  use  of  notes  or  text  during  tests 
to  assist  students  with  weak  recall,  or 
provide  a  set  of  reference  notes. 

•  Monitor  work  to  ensure  time  lines  are  met. 

Accommodation  in  Pace  (Timing) 

•  Provide  additional  time  to  complete  tasks 
and  tests. 

•  Have  students  repeat  and  rephrase 
instructions. 

•  Allow  students  to  complete  the 
assessment  task  over  several  sessions. 

•  Reinforce  effective  behaviour  such  as 
finishing  on  time  and  demonstrating 
commitment  to  the  task. 

•  Take  into  account  improvement  over 
time. 

Assessment  Accommodations  for  Students  with  Special  Education  Needs:  Adapted  with  permission  from  Toronto  Catholic 
District  School  Board,  Assessment  of  Student  Achievement  in  Catholic  Schools:  A  Resource  Document  (Toronto,  ON:   Toronto 
Catholic  District  School  Board,  2001 ),  p.  1 5. 
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Student-directed  Assessment 

Involving  students  in  the  assessment  process  allows  them  to  become  effective  users 
of  assessment  information.   Students  can  become  proficient  users  of 


student-directed  assessment  strategies  such  as  conferencing,  self-assessment,  peer 
assessment  and  goal  setting. 


Conferencing 


Conferences  are  usually  short,  informal  meetings  held  with  individual  students  or  a 
small  group  of  students  and  involve  diagnostic  listening,  questioning  and 
responding.   Interviews  are  conferences  conducted  to  gather  specific  information. 
They  may  involve  a  set  of  questions  asked  for  a  specific  purpose  or  a  formal  set  of 
written  questions  to  which  a  student  responds  in  writing.  For  example,  teachers 
may  need  information  about  the  student's  use  of  text  and  use  a  formal  conference 
or  interview  to  ask  questions  directly  related  to  a  particular  aspect  of  the  student's 
performance. 

Sometimes  more  formal  interviews  are  conducted  regarding  student  attitudes  and 
metacognitive  behaviours.  These  are  often  presented  as  a  set  of  questions  or 
activities  to  which  the  student  may  respond  orally,  while  the  teacher  records  his  or 
her  responses. 

Whether  conferences  are  informal  or  formal,  they  are  most  beneficial  for 
assessment  purposes  when  they  are  held  on  a  regular  basis  and  both  student  and 
teacher  come  prepared  with  materials  to  share  and  questions  to  ask.  Conference 
notes  form  a  permanent  record  of  the  content  of  the  conference  and  can  be  used  to 
set  goals  for  future  learning. 

Once  students  are  familiar  with  conferencing  procedures,  peer  conferencing  can  be 
used  by  students  to  obtain  feedback  and  discuss  their  progress  and  goals. 

The  purpose  of  conferencing  is  to: 

•  provide  opportunities  for  students  and  the  teacher  to  discuss  learning  strengths 
and  areas  for  improvement 

•  set  learning  goals 

•  learn  about  students'  understanding  of  information,  students'  attitudes  toward 
learning,  and  the  skills  and  strategies  students  employ  during  the  learning 
process 

•  provide  opportunities  for  individualized  teaching,  guiding  students  to  more 
challenging  materials  and  determining  future  instructional  needs. 
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Tips  for  Conferencing  with  Students 

1.  The  tone  of  conferences  should  be  relaxed  and  friendly,  with  a  limited  number  of  topics  to 
discuss.  Students  should  be  aware  of  the  purpose  of  the  conference  and  the  expectations 
of  participants  before  the  conference  begins. 

2.  Manage  conferences  by  setting  aside  definite  times. 

3.  Record  individual  student  names  on  a  classroom  calendar  so  that  students  know  the  day  on 
which  their  conference  will  occur. 

4.  Use  a  class  list  to  ensure  that  all  students  are  seen  in  individual  conferences. 

5.  Allow  students  to  request  conferences  on  a  sign-up  basis. 

6.  Ensure  that  all  students  select  at  least  a  minimum  number  of  conferences  (to  be  determined 
by  the  teacher)  throughout  the  term. 

7.  Review  class  records  frequently  to  ensure  that  all  students  are  being  seen  regularly. 

8.  Schedule  assessment  conferences  for  five  to  ten  minutes  with  a  specific  purpose  in  mind. 

9.  Maintain  a  friendly,  relaxed  atmosphere  that  promotes  trust. 

10.  Ensure  that  students  are  able  to  work  independently  so  conferences  can  occur  without 
interruption.  Discuss  the  purpose  of  conferences  and  the  expectations  of  all  members  of  the 
class  during  conference  times.  Establish  procedures  for  problem  solving  other  class  issues 
that  may  arise  during  conference  times. 

1 1 .  Conference  more  frequently  with  students  having  difficulty. 

12.  Focus  on  only  one  or  two  topics  at  each  conference. 

13.  Begin  and  end  each  conference  on  a  positive  note. 

14.  Review  recent  anecdotal  notes  and  conference  records  to  identify  students  in  immediate 
need  of  conferencing. 

15.  Understand  that  students  become  more  involved  and  accept  more  responsibility  for  the 
conference  as  they  become  familiar  with  the  process. 

16.  In  a  group  conference,  each  student  involved  has  the  opportunity  to  share  his  or  her  work,  to 
emphasize  what  he  or  she  is  proud  of  and  to  ask  questions.  Other  participants  point  out 
what  they  like  about  the  student's  work  and  offer  suggestions  for  improvement.  It  may  be 
useful  to  observe  and  record  anecdotal  notes. 

Reading  Conferences 

■^      For  more  Reading  conferences  are  usually  one-on-one  meetings  between  the  teacher  and  the 

information  ...  student.  They  involve  diagnostic  evaluation  of  reading  skills,  questioning  and 

responding.  The  tone  of  reading  conferences  should  be  relaxed  and  friendly,  with  a 
Chapter  3  limited  number  of  topics  to  be  discussed.  Students  should  be  aware  of  the  purpose 

of  the  conference  and  the  expectations  of  participants  before  the  conference  begins. 
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Procedure 


Reading  conferences  can  be  used  to: 

provide  the  teacher  with  information  about  student  progress 

set  new  learning  goals 

allow  students  to  address  difficulties  or  problems  with  the  teacher 

discuss  reading  strengths  and  areas  for  improvement 

learn  about  students1  reading  abilities  and  the  skills  and  strategies  they  employ 

during  the  reading  process 

provide  an  opportunity  for  individualized  teaching  and  guiding  students  to 

more  challenging  reading  materials. 


~ 


Conferences  are  more  productive  if  both  the  teacher  and  the  student  are  prepared. 
Some  possible  preparatory  activities  for  students  include: 

practising  a  piece  to  be  read  aloud  to  the  teacher 

updating  or  reviewing  a  reading  log  or  response  journal  and  choosing  segments 

to  share  with  the  teacher 

selecting  a  passage  causing  difficulty  and  preparing  to  discuss  problems  and 

problem  solving  used 

preparing  a  list  of  difficult  words  to  be  discussed 

selecting  and  preparing  for  discussion  of  a  reading  the  student  found 

interesting,  exciting  or  humorous 

preparing  to  discuss  how  a  selection  relates  to  another  text  or  personal 

experience 

preparing  a  self-assessment  and  personal  reflection  list;  e.g.,  things  I  am  doing 

well  as  a  reader,  things  I  plan  to  work  on  as  a  reader. 

Depending  on  the  type  of  preparation  for  the  conference,  gather  assessment  data 
and  provide  feedback  information  to  the  student  by: 

completing  a  running  record  of  oral  reading 

using  a  checklist  or  rubric  to  evaluate  the  student's  response  journal  or  reading 

log 

completing  a  specific  strategy  checklist 

completing  a  retelling  assessment 

noting  vocabulary  development  and  strategy  use 

noting  connections  the  student  is  making  to  other  texts,  prior  knowledge  and 

experience  in  the  world 

observing  the  student's  level  of  ownership  of  the  reading  process  through 

discussion  of  the  student's  self-assessment  and  goals 

observing  the  range  of  text  forms,  genres  and  topics  the  student  is  reading 

using  interview  questions  related  to  specific  aspects  of  reading,  such  as 

comprehension,  style  and  decoding  text  for  meaning,  as  well  as  the  student's 

self-perceptions  as  a  reader. 


' 
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Oral  Reading  Miscue  Analysis 


Oral  reading  miscue  analysis  describes  procedures  used  with  oral  reading  to 
determine  how  the  reader  is  processing  print.  Oral  reading  provides  a  means  for 
examining  the  reader's  use  of  three  cueing  systems — graphophonic,  syntactic  and 
semantic.  It  is  based  on  the  premise  that  not  all  errors  or  miscues  are  equal  and  that 
careful  analysis  of  miscues  can  yield  important  information  about  which  cues  and 
strategies  the  reader  is  using  or  failing  to  use  effectively.  Analysis  is  focused  on 
the  types  of  substitutions  that  the  reader  makes  during  oral  reading. 

The  purpose  of  miscue  analysis  is  to  provide  systematic  analysis  of  the  types  of 
miscues  the  reader  is  making  to  determine  which  strategies  need  to  be  emphasized 
in  word  identification  and  comprehension  instruction. 


Running  Records  of  Text  Reading 


Think-alouds 


Keeping  a  running  record  of  text  reading  is  a  technique  for  systematically 
observing  students  as  they  read  classroom  texts.   It  is  important  to  receive  training 
in  the  administration  and  interpretation  of  running  records  of  text  reading.  Running 
records  provide  documentation  of  students'  actual  reading  of  a  text  that  the  teacher 
can  analyze  and  use  to  make  instructional  decisions.  This  is  a  very  useful  tool 
because  it  can  be  done  almost  anywhere  and  takes  only  a  few  minutes  to  complete. 
The  analysis  of  records  of  oral  reading  behaviours  provides  the  teacher  with 
information  about  the  strategies  that  the  student  is  using,  or  not  using,  when 
reading  text — information  that  is  helpful  when  planning  programs. 

Running  records  of  text  reading  can  be  recorded  on  a  blank  sheet  of  paper;  no 
special  form  is  required.  The  student  or  the  teacher  may  select  the  book  to  read. 
The  teacher  sits  beside  the  student  as  he  or  she  reads  the  text,  records  notes  on  the 
oral  reading  behaviours  of  the  student,  then  analyzes  these  records  when  time  is 
available. 


Think-alouds  are  reading  tasks  in  which  students  are  asked  to  verbalize  their 
thoughts  while  reading.  Think-alouds  are  an  effective  instructional  strategy,  can 
provide  insight  into  how  readers  process  text  and  serve  as  a  very  effective 
assessment  strategy  for  comprehension. 
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Personal  reflection  can  be  structured  by  the  teacher  or  the  students  and  may  include 
personal  responses  about  the  learning  process.  Teachers  can  effectively  model 
personal  reflection  for  students  on  a  daily  basis. 

When  students  self-assess  they: 

•  reflect  on  what  they  have  learned  and  how  they  learned  it 

•  monitor  and  regulate  their  learning  while  they  are  learning 

•  see  their  strengths  as  well  as  areas  that  need  work 

•  realize  that  they  are  responsible  for  their  own  learning 

•  evaluate  the  quality  of  their  work  and  knowledge 

•  set  goals  for  future  learning  and  plan  ways  to  achieve  their  goals 

•  see  their  progress  in  all  curricular  areas. 

Tools  such  as  response  journals  and  learning  logs  can  become  even  more  effective 
when  accompanied  by  the  use  of  probes  or  specific  questions.   In  Assessing  Student 
Outcomes,  Marzano,  Pickering  and  McTighc  offer  the  following  journal  writing 
probes  and  questions  that  help  students  reflect  on  their  own  learning: 

Reflecting  on  Content 

Describe  the  extent  to  which  you  understand  the  information  discussed  in  class. 
What  are  you  confident  about?  What  are  you  confused  about?  What  do  you  find 
particularly  interesting  and  thought  provoking? 

Reflecting  on  Information  Processing 

Describe  how  effective  you  were  in  gathering  information  for  your  project. 

Reflecting  on  Communication 

Describe  how  effective  you  were  in  communicating  your  conclusions  to  your 
discussion  group. 

Reflecting  on  Collaboration  and  Cooperation 

Describe  how  well  you  worked  with  your  group  throughout  your  project. 

Assessing  their  own  thinking  and  learning  provides  students  with  valuable  training 
in  self-monitoring.  One  way  to  have  students  reflect  on  their  learning  is  to  have 
them  complete  sentence  stems  such  as: 

•  This  piece  of  work  demonstrates  that  1  can  . . . 

•  I  can  improve  my  work  by  . . . 

•  After  reviewing  my  work,  I  would  like  to  set  a  new  goal  to  ... 

•  A  strategy  that  worked  well  for  me  is  . . . 

Response  journals,  learning  logs,  end-of-the-class  drawings  and  partner  talk  are 
other  ways  for  students  to  reflect  on  their  learning  in  the  classroom. 

To  maximize  learning,  teachers  can  create  opportunities  for  students  to  compare 
their  own  self-assessment  information  with  teacher  assessments.  This  kind  of 
authentic  student-teacher  interaction  during  the  assessment  process  encourages 
students  to  honestly  and  thoughtfully  assess  their  own  work  and  take  ownership  of 

their  own  learning. 
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Portfolios 


Students  can  assume  more  responsibility  in  the  learning  process  by  assessing 
and/or  evaluating  their  own  assignments  or  projects  prior  to  teacher  or  peer 
assessment.  Students  can  also  write  their  own  progress  report  comments  and 
summary-of-learning  letters  to  teachers  and  parents. 


A  portfolio  is  a  purposeful  collection  of  student  work  samples,  student 
self-assessments  and  goal  statements  that  reflect  student  progress.  Students 
generally  choose  the  work  samples  to  place  in  the  portfolio,  but  the  teacher  may 
also  recommend  that  specific  work  samples  be  included.  Portfolios  are  powerful 
tools  that  allow  students  to  see  their  academic  progress  from  grade  to  grade. 

The  physical  structure  of  a  portfolio  refers  to  the  actual  arrangement  of  the  work 
samples,  which  can  be  organized  according  to  chronology,  subject  area,  style  or 
goal  area.  The  conceptual  structure  refers  to  the  teacher's  goals  for  student 
learning.  For  example,  the  teacher  may  have  students  complete  a  self-assessment 
on  a  work  sample  and  then  set  a  goal  for  future  learning.  The  work  sample 
self-assessment  and  the  goal  sheet  are  then  added  to  the  portfolio. 

Work  samples  from  all  curricular  areas  can  be  selected  and  placed  in  a  portfolio, 
including  stories,  tests  and  projects. 


Effective  portfolios: 

•      are  updated  regularly  to  keep  them  as  current  and  complete  as 
possible 

help  students  examine  their  progress 

help  students  develop  a  positive  self-concept  as  learners 

are  shared  with  parents  or  guardians 

are  a  planned,  organized  collection  ot  student-selected  work 

tell  detailed  stories  about  a  variety  of  student  outcomes  that  would 
otherwise  be  difficult  to  document 

include  self-assessments  that  describe  the  student  as  both  a  learner  and 
an  individual 

serve  as  a  guide  for  future  learning  by  illustrating  a  student's  present 
level  of  achievement 

include  a  selection  of  items  that  are  representative  of  curriculum 
outcomes  and  of  what  students  know  and  can  do 

include  the  criteria  against  which  the  student  work  was  evaluated 

support  the  assessment,  evaluation  and  communication  of  student 
learning 

document  learning  in  a  variety  of  ways — process,  product,  growth  and 
achievement 

include  a  variety  of  works — audio  recordings,  video  recordings, 
photographs,  graphic  organizers,  first  drafts,  journals  and  assignments 
that  feature  work  from  all  of  the  multiple  intelligences. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

f&Alberta  Education,  Alberta,  Canada 


Chapters/  169 
2008 


Work  samples  not  only  provide  reliable  information  about  student  achievement  of 
the  curriculum,  but  also  provide  students  with  a  context  for  assessing  their  own 
work  and  setting  meaningful  goals  for  learning.  Furthermore,  displaying  concrete 
samples  of  student  work  and  sharing  assessments  that  illustrate  grade  level 
expectations  of  the  curriculum  are  key  to  winning  the  confidence  and  support  of 
parents. 

An  essential  requirement  of  portfolios  is  that  students  include  written  reflections 
that  explain  why  each  sample  was  selected.  The  power  of  the  portfolio  is  derived 
from  these  descriptions,  reactions  and  metacognitive  reflections.  Conferencing 
with  parents,  peers  and/or  teachers  helps  synthesize  learning  and  celebrate 
successes.  Some  students  become  adept  at  writing  descriptions  and  personal 
reflections  of  their  work  without  any  prompts.  For  students  who  have  difficulty 
deciding  what  to  write,  sentence  starters  might  be  useful;  e.g., 

•  This  piece  shows  I  really  understand  the  content  because  . . . 

•  This  piece  showcases  my because  . . . 

•  If  I  could  show  this  piece  to  anyone — living  or  dead — I  would  show  it  to 
because  . . . 

•  People  who  knew  me  last  year  would  never  believe  I  created  this  piece 
because  . . . 

•  This  piece  was  my  greatest  challenge  because  ... 

•  My  (parents,  friend,  teacher)  liked  this  piece  because  ... 

•  One  thing  I  learned  about  myself  is  . . . ' 

The  student  descriptions  should  indicate  whether  the  product  was  the  result  of  a 
specifically  designed  performance  task  or  a  regular  learning  activity.  The  level  of 
assistance  is  also  relevant — did  the  student  complete  the  work  independently,  with 
a  partner,  with  intermittent  guidance  from  the  teacher  or  at  home  with  parent 
support?  Dating  the  sample,  providing  a  brief  context  and  indicating  whether  the 
work  is  a  draft  or  in  completed  form  are  also  essential. 


Goal  Setting 


^W    For  blackline 
masters  ... 

Appendix  E 

Self-ossessment 

Checklist  and  Goal 

Setting. 

Long-term  Goal 

Setting 


Goal  setting  follows  naturally  out  of  self-assessment,  peer  assessment  and 
conferences.   Students  and  teachers  decide  what  they  need  to  focus  on  next  in 
students'  learning,  set  goals  and  plan  the  steps  students  will  take  toward  achieving 
their  goals. 

Goals  can  be  cither  short-  or  long-term.  Short-term  goals  are  small  and  specific 
and  are  likely  to  be  achieved  within  a  brief  period  of  time.  One  way  to  help 
students  set  goals  is  to  add  a  prompt  to  the  end  of  a  self-assessment  task;  e.g., 
"Next  time  I  will  ...". 

Students  set  long-term  goals  when  they  take  an  overall  look  at  how  they  are  doing 
and  identify  a  specific  focus  for  improvement.   Long-term  goals  are  bigger  and 
more  general  and  usually  require  an  extended  period  of  time  to  reach,  sometimes  as 
long  as  a  few  months. 


1      Adapted  from  Kay  Burke,  The  Mindful  School:  How  lo  Assess  Authentic  Learning  (3rd  edition)  (Arlington  Heights,  IL: 
Skylight  Professional  Development,  1999,  1994,  1993).  p.  68.  Adapted  with  permission  of  Sage  Publications,  Inc. 
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To  coach  students  in  setting  SMART  learning  goals — Specific,  Measurable, 
Attainable,  Relevant  and  Timely  (Sutton  1997) — teachers  should  advise  students  to 
look  for  strengths  in  their  work  as  well  as  areas  of  potential  growth. 

Students  need  to  set  goals  that  are  attainable  and  appropriate.  Teachers  can  use 
direct  instruction  to  help  students  develop  goal-setting  skills.  When  students  set 
their  goals,  they  need  to: 

consider  their  strengths 

identify  areas  that  need  improvement 

use  established  criteria 

identify  resources  they  will  need  to  be  successful 

design  plans  that  will  enable  them  to  reach  their  goals 

share  their  goals  with  significant  people  in  their  lives 

plan  time  lines  for  goal  review  and  attainment. 


Learning  Logs 


Students  may  set  specific  goals  for  each  of  the  language  arts.  Goals  may  be  set  for 
daily  activities,  for  long-term  activities  or  for  a  term. 

Once  students  describe  what  they  need  to  do,  they  design  a  specific  plan  to  meet 
their  goals.  Teachers  ask  students  to  provide  specific  information,  such  as  a  date 
by  which  they  wish  to  accomplish  their  goal  and  the  materials  and  resources  they 
will  need. 


Learning  logs  serve  to  develop  student  awareness  of  outcomes  and  learning 
processes.  With  encouragement,  guidance  and  practice,  students  develop  the 
ability  to  reflect  on  learning  activities,  identify  what  they  have  learned,  identify 
areas  in  which  they  need  to  improve  and  set  personal  learning  goals.   It  takes  time 
and  practice  for  students  to  become  adept  at  such  reflective  thinking,  particularly  in 
the  beginning  stages.   Learning  logs  kept  by  students  and  responded  to  by  the 
teacher  on  a  regular  basis  provide  an  effective  assessment  for  learning  tool. 


Guided  Reflection 


Learning  logs  allow  students  to  monitor  their  learning  and  write  to  the  teacher 
about  what  help  they  need  to  improve.  Teachers  can  direct  students  to  focus  on  a 
particular  area  in  their  learning  logs,  such  as  reflecting  on  a  specific  experience,  or 
breaking  down  vocabulary  and  grammar  into  categories  that  indicate  levels  of 
understanding,  such  as  "Got  it,  Getting  it,  Don't  get  it  yet."  Information  gained 
from  periodic  meetings  with  students  about  their  learning  logs  allows  teachers  to 
plan  how  to  help  students  improve. 


Metacognitive  Reflection 


Metacognitive  reflection  can  be  defined  as  thinking  about  one's  own  thinking  and 
learning  processes.  Teachers  help  students  develop  metacognitive  strategies 
through  direct  instruction,  modelling  and  providing  opportunities  for  student 
practice.  In  this  way,  students  become  effective  thinkers  who  self-monitor  and 
develop  control  over  their  thinking  processes. 
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Learning  Lists 


Students  use  their  metacognitive  skills  to  reflect  on  what  they  have  learned,  how 
they  have  learned  it  and  what  they  need  to  do  to  pursue  their  learning  further. 
When  they  engage  in  metacognitive  reflection,  students  can  monitor  their  own 
learning  and  strengthen  their  will  to  learn.   Learning  logs,  conferences  and 
inventories  can  all  be  used  to  help  students  develop  metacognitive  awareness. 
Personal  reflection  on  daily  work,  as  well  as  on  test  and  examination  performance, 
can  expand  students'  self-knowledge.  Students  are  able  to  see  the  progress  they 
make,  which  in  turn  improves  their  self-concept. 


Lists  that  facilitate  student  reflection  can  also  be  included  in  learning  logs.  To 
remember  particularly  challenging  words  or  phrases,  students  can  make  lists  of 
these  items.  Creating  lists  can  help  students  target  their  learning  by  recognizing 
areas  in  which  they  need  to  improve. 


Peer  Assessment 
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Peer  assessment  allows  students  to  examine  one  another's  work  as  it  relates  to 
specific  criteria  and  to  offer  encouragement  and  suggestions  for  improvement. 
Peer  assessment  offers  students  opportunity  to  share  with  one  another  their  insights 
about  learning  Ukrainian. 

To  facilitate  positive  and  effective  peer  assessment,  teachers  need  to  ensure  that 
students  understand  the  criteria  and  focus  on  a  particular  aspect  of  their  peers' 
work.   Students  should  be  coached  on  giving  descriptive  and  constructive  feedback 
so  they  avoid  using  broad  terms  such  as  "good"  or  "bad."  It  may  be  helpful  if 
teachers  have  students  offer  two  positive  comments  and  one  question  about  their 
peers'  work. 


Peer  assessment  could  be  facilitated  by  having  students: 

•  complete  a  self-assessment  evaluation,  using  the  comments  made  by  their  peers 

•  complete  a  peer-assessment  checklist  and  discuss  the  results  with  the  peer, 
explaining  the  feedback. 


Teacher-directed  Assessment 


Teachers  use  a  number  of  tools  to  evaluate  and  assess  student  performance  related 
to  curricular  outcomes.   By  assessing  a  variety  of  activities  and  using  different 
tools,  such  as  rubrics,  rating  scales  and  anecdotal  notes,  teachers  obtain  a  more 
accurate  view  of  student  performance. 
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students  know  and  can  do  in  relation  to  curricular  outcomes.  These  tools  offer 

Appendix  E  systematic  ways  of  collecting  data  about  specific  behaviours,  knowledge  and  skills. 
Observation 

Checklist' 

Checklist  and  The  Quanty  of  information  acquired  through  the  use  of  checklists,  rating  scales  and 

Comments  l  and  2:       rubrics  is  highly  dependent  on  the  quality  of  the  descriptors  chosen  for  the 

assessment.  The  benefit  of  this  information  is  also  dependent  on  students1  direct 

involvement  in  the  assessment  and  understanding  of  the  feedback  provided. 
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The  purpose  of  checklists,  rating  scales  and  rubrics  is  to: 

•  provide  tools  for  systematic  recording  of  observations 

•  provide  tools  for  self-assessment 

•  provide  criteria  to  students  prior  to  collecting  and  evaluating  data  on  their  work 

•  record  the  development  of  specific  skills,  strategies,  attitudes  and  behaviours 
necessary  for  demonstrating  learning 

•  clarify  students*  instructional  needs  by  presenting  a  record  of  current 
accomplishments. 

Tips  for  Developing  Checklists,  Rating  Scales  and  Rubrics 

1.  Use  checklists,  rating  scales  and  rubrics  in  relation  to  outcomes  and  standards. 

2.  Use  simple  tormats  that  can  be  understood  by  students  and  that  will  communicate 
information  about  student  learning  to  parents. 

3.  Ensure  that  the  characteristics  and  descriptors  listed  are  clear,  specific  and  observable. 

4.  Encourage  students  to  assist  with  writing  appropriate  criteria.  For  example,  what  are  the 
descriptors  that  demonstrate  levels  of  performance  for  a  piece  of  persuasive  writing? 

5.  Ensure  that  checklists,  rating  scales  and  rubrics  are  dated  to  track  progress  over  time. 

6.  Leave  space  to  record  anecdotal  notes  or  comments. 

7.  Use  generic  templates  that  become  familiar  to  students  and  to  which  various  descriptors 
can  be  added  quickly  to  reflect  the  outcome(s)  being  assessed. 

8.  Provide  guidance  to  students  to  use  and  create  their  own  checklists,  rating  scales  and 
rubrics  for  self-assessment  purposes  and  as  guidelines  for  goal  setting. 

Checklists  usually  offer  a  yes/no  format  in  relation  to  student  demonstration  of 
specific  criteria.  They  may  be  used  to  record  observations  of  an  individual,  a  group 
or  a  whole  class. 

Rating  Scales  allow  teachers  to  indicate  the  degree  or  frequency  of  the 
behaviours,  skills  and  strategies  displayed  by  the  student  and  can  show  a  range  of 
performance  levels.   Rating  scales  state  the  criteria  and  provide  three  or  four 
response  selections  to  describe  the  quality  or  frequency  of  student  work. 

Teachers  can  use  rating  scales  to  record  observations  and  students  can  use  them  as 
self-assessment  tools.  Rating  scales  also  give  students  information  for  setting  goals 
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and  improving  performance.  Teaching  students  to  use  descriptive  words  such  as 
always,  usually,  sometimes  and  never  helps  them  pinpoint  specific  strengths  and 
needs.  The  more  precise  and  descriptive  the  words  for  each  scale  point,  the  more 
reliable  the  tool.   Effective  rating  scales  use  descriptors  with  clearly  understood 
measures,  such  as  frequency.  Scales  that  rely  on  subjective  descriptors  of  quality, 
such  as  fair,  good  or  excellent,  are  less  effective  because  the  single  adjective  does 
not  contain  enough  information  on  what  criteria  are  indicated  at  each  of  these 
points  on  the  scale. 

Teachers  can  increase  the  assessment  value  of  a  checklist  or  rating  scale  by  adding 
two  or  three  additional  steps  that  give  students  an  opportunity  to  identify  skills  they 
would  like  to  improve  or  the  skill  they  feel  is  most  important.  For  example, 
teachers  can  instruct  students  to: 

•  put  a  star  beside  the  skill  they  think  is  the  most  important  for  encouraging 
others 

•  circle  the  skill  they  would  most  like  to  improve 

•  underline  the  skill  that  is  the  most  challenging  for  them. 
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Rubrics  use  a  set  of  criteria  to  evaluate  a  student's  performance.  They  consist  of  a 
fixed  measurement  scale  and  detailed  descriptions  of  the  characteristics  for  each 
level  of  performance.  These  descriptions  focus  on  the  quality  of  the  product  or 
performance  and  not  the  quantity;  e.g.,  not  the  number  of  paragraphs,  examples  to 
support  an  idea,  spelling  errors.   Rubrics  are  commonly  used  to  evaluate  student 
performance  with  the  intention  of  including  the  result  in  a  grade  for  reporting 
purposes.   Rubrics  can  increase  the  consistency  and  reliability  of  scoring. 

Rubrics  use  a  set  of  specific  criteria  to  evaluate  student  performance.  They  may  be 
used  to  assess  individuals  or  groups  and,  as  with  rating  scales,  may  be  compared 
over  time. 
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Developing  Rubrics  and  Scoring  Criteria 

Rubrics  are  increasingly  recognized  as  a  way  to  both  effectively  assess  student 
learning  and  communicate  expectations  directly,  clearly  and  concisely  to  students. 
The  inclusion  of  rubrics  provides  opportunities  to  consider  what  demonstrations  of 
learning  look  like,  and  to  describe  stages  in  the  development  and  growth  of 
knowledge,  understandings  and  skills.  To  be  most  effective,  rubrics  should  allow 
students  to  see  the  progression  of  mastery  in  the  development  of  understandings 
and  skills. 


Rubrics  should  be  constructed  with  input  from  students  whenever  possible.  A  good 
start  is  to  define  what  quality  work  looks  like  based  on  the  learning  outcomes. 
Exemplars  of  achievement  need  to  be  used  to  demonstrate  to  students  what  an 
excellent  or  acceptable  performance  is.  Once  the  standard  is  established,  it  is  easy 
to  define  what  exemplary  levels  and  less-than-satisfactory  levels  of  performance 
look  like.  The  best  rubrics  have  three  to  five  descriptive  levels  to  allow  for 
discrimination  in  the  evaluation  of  the  product  or  task.   Rubrics  may  be  used  for 
summative  purposes  by  assigning  a  score  to  each  of  the  various  levels. 


1 74  /  Chapter  8 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3) 

©Alberta  Education,  Alberta,  Canada 


Before  developing  a  rubric,  teachers  should  consider  the  following: 

•  What  are  the  specific  language  arts  curriculum  outcomes  involved  in  the  task? 

•  Do  the  students  have  some  experience  with  this  or  a  similar  task? 

•  What  does  an  excellent  performance  look  like? 

•  What  are  the  qualities  that  distinguish  an  excellent  performance  from  other 
levels? 

•  What  do  other  responses  along  the  performance  quality  continuum  look  like? 

Teachers  can  begin  by  developing  criteria  to  describe  the  acceptable  level.  Then 
they  can  use  Bloom's  taxonomy  to  identify  differentiating  criteria  as  they  move  up 
the  scale.  The  criteria  should  not  go  beyond  the  original  performance  task,  but 
should  reflect  higher  thinking  skills  that  students  could  demonstrate  within  the 
parameters  of  the  initial  task. 

When  developing  the  scoring  criteria  and  quality  levels  of  a  rubric,  teachers  should 
consider  the  following  guidelines: 

•  Level  4  is  the  standard  of  excellence  level.  Descriptions  should  indicate  that 
all  aspects  of  work  exceed  grade  level  expectations  and  show  exemplary 
performance  or  understanding.  This  is  a  "Wow!" 

•  Level  3  is  the  approaching  standard  of  excellence  level.  Descriptions  should 
indicate  some  aspects  of  work  that  exceed  grade  level  expectations  and 
demonstrate  solid  performance  or  understanding.  This  is  a  "Yes!" 

•  Level  2  is  the  meets  acceptable  standard  level.  This  level  should  indicate 
minimal  competencies  acceptable  to  meet  grade  level  expectations. 
Performance  and  understanding  are  emerging  or  developing  but  there  are  some 
errors  and  mastery  is  not  thorough.  This  is  an  "On  the  right  track,  but  ...". 

•  Level  1  is  the  does  not  yet  meet  acceptable  standard  level.  This  level 
indicates  what  is  not  adequate  for  grade  level  expectations  and  indicates  that 
the  student  has  serious  errors,  omissions  or  misconceptions.  This  is  a  "No, 

but  . . .".  The  teacher  needs  to  make  decisions  about  appropriate  intervention  to 
help  the  student  improve. 

Creating  Rubrics  with  Students 

Learning  increases  when  students  are  actively  involved  in  the  assessment  process. 
Students  do  better  when  they  know  the  goal,  see  models  and  know  how  their 
performance  compares  to  learning  outcomes. 

Learning  outcomes  are  clarified  when  students  assist  in  describing  the  criteria  used 
to  evaluate  performance.  Teachers  can  use  brainstorming  and  discussion  to  help 
students  analyze  what  each  level  looks  like.  Student-friendly  language  can  be  used 
and  students  can  be  encouraged  to  identify  descriptors  that  arc  meaningful  to  them. 
For  example,  a  Grade  3  class  might  describe  levels  of  quality  with  phrases  such  as: 

•  Super! 

•  Going  beyond. 

•  Meets  the  mark. 

•  Needs  more  work. 

Teachers  can  provide  work  samples  to  help  students  practise  and  analyze  specific 
criteria  for  developing  a  critical  elements  list,  which  can  then  be  used  to  develop 
descriptions  for  each  performance  level. 
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Although  rubrics  are  often  used  as  assessment  of  learning  tools,  they  can  also  be 
used  as  assessment  for  learning  tools.  Students  can  benefit  from  using  rubrics  as 
they  become  more  competent  at  judging  the  quality  of  their  work  and  examining 
their  own  progress.  For  example: 

•  Teachers  can  involve  students  in  the  assessment  process  by  having  them 
participate  in  the  creation  of  a  rubric.  This  process  facilitates  a  deeper 
understanding  of  the  intended  outcomes  and  the  associated  assessment  criteria. 

•  After  a  rubric  has  been  created,  students  can  use  it  to  guide  their  learning. 
Criteria  described  in  a  rubric  serve  to  focus  student  reflection  on  their  work  and 
facilitate  the  setting  of  learning  goals  for  a  particular  performance  assessment. 
Students  can  use  a  rubric  to  assess  their  own  work  or  the  work  of  a  peer,  and 
they  can  use  it  to  guide  their  planning  for  the  "next  steps"  in  learning. 


- 


Informal  Observation 


Informal  observation  is  an  integral  part  of  ongoing  instruction.  Informal 
assessments  include  observations  of  students  as  they  engage  in  authentic  reading 
tasks,  conferences  with  students  about  work  in  progress  or  completed  assignments, 
and  discussions  with  students  regarding  their  awareness  of  the  strategies  they  use  to 
construct  meaning  from  print. 


Anecdotal  Notes 
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Appendix  E 
Anecdotal  Notes 


Anecdotal  notes  are  used  to  record  specific  observations  of  individual  student 
behaviours,  skills  and  attitudes  as  they  relate  to  the  outcomes  in  the  program  of 
studies.  Such  notes  provide  cumulative  information  on  student  learning  and 
direction  for  further  instruction.   Anecdotal  notes  are  often  written  as  a  result  of 
ongoing  observations  during  the  lessons  but  may  also  be  written  in  response  to  a 
product  or  performance  the  student  has  completed.  They  are  brief,  objective  and 
focused  on  specific  outcomes.  Notes  taken  during  or  immediately  following  an 
activity  are  generally  the  most  accurate.  Anecdotal  notes  for  a  particular  student 
can  be  periodically  shared  with  that  student  or  shared  at  the  student's  request. 
They  can  also  be  shared  with  students  and  parents  at  parent-teacher  student 
conferences. 


The  purpose  of  anecdotal  notes  is  to: 

provide  information  regarding  a  student's  development  over  a  period  of  time 
provide  ongoing  records  about  individual  instructional  needs 
capture  observations  of  significant  behaviours  that  might  otherwise  be  lost 
provide  ongoing  documentation  of  learning  that  may  be  shared  with  students, 
parents  and  other  teachers. 
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Tips  for  Establishing  and  Maintaining  Anecdotal  Notes 

1 .  Keep  a  binder  with  a  separate  page  for  each  student.  Record  observations  using  a 
clipboard  and  sticky  notes.  Write  the  date  and  the  student's  name  on  each  sticky  note. 
Following  the  note  taking,  place  individual  sticky  notes  on  the  page  reserved  for  that  student 
in  the  binder. 

OR 

Keep  a  binder  with  dividers  for  each  student  and  blank  pages  to  jot  down  notes.  The  pages 
may  be  divided  into  three  columns:  Date,  Observation  and  Action  Plan.  Keep  a  class  list  in 
the  front  of  the  binder  and  check  off  each  student's  name  as  anecdotal  notes  are  added  to 
his  or  her  section  of  the  binder.  This  provides  a  quick  reference  of  the  students  you  have 
observed  and  how  frequently  you  have  observed  them. 

2.  Keep  notes  brief  and  focused  (usually  no  more  than  a  few  sentences  or  phrases). 

3.  Note  the  context  and  any  comments  or  questions  for  follow-up. 

4.  Keep  comments  objective.  Make  specific  comments  about  student  strengths,  especially 
after  several  observations  have  been  recorded  and  a  pattern  has  been  observed. 

5.  Record  as  the  observations  are  being  made,  or  as  soon  after  as  possible,  so  recollections  will 
be  accurate. 

6.  Record  comments  regularly,  if  possible. 

7.  Record  at  different  times  and  during  different  activities  to  develop  a  balanced  profile  of 
student  learning. 

8.  Review  the  notes  frequently  to  ensure  that  they  are  being  made  on  each  student  regularly 
and  summarize  information  related  to  trends  in  students'  learning. 

Observation  Checklist 
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Appendix  E 

Observation 

Checklist 


Observing  students  as  they  solve  problems,  model  skills  to  others,  think  aloud 
during  a  sequence  of  activities  or  interact  with  peers  in  different  learning  situations 
provides  insight  into  student  learning  and  growth.  The  teacher  finds  out  under 
what  conditions  success  is  most  likely,  what  individual  students  do  when  they 
encounter  difficulty,  how  interaction  with  others  affects  students'  learning  and 
concentration,  and  what  students  need  to  learn  in  the  future.  Observations  may  be 
informal  or  highly  structured;  they  may  be  incidental  or  scheduled  over  different 
periods  of  time  in  different  learning  contexts. 


Observation  checklists  allow  teachers  to  record  information  quickly  about  how 
students  perform  in  relation  to  specific  outcomes  from  the  program  of  studies. 
Observation  checklists  written  in  a  yes/no  format  can  be  used  to  assist  in  observing 
student  performance  relative  to  specific  criteria.  They  may  be  directed  toward 
observations  of  an  individual  or  group.  These  tools  can  also  include  spaces  for 
brief  comments,  which  provide  additional  information  not  captured  in  the  checklist. 

Before  using  an  observation  checklist,  teachers  should  ensure  that  students 
understand  what  information  will  be  gathered  and  how  it  will  be  used.  Checklists 
should  be  dated  to  provide  a  record  of  observations  over  a  period  of  time. 
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Tips  for  Using  Observation  Checklists 

1.  Determine  the  specific  outcomes  to  observe  and  assess. 

2.  Decide  what  to  look  for.  Write  down  criteria  or  evidence  that  indicates  the  student  is 
demonstrating  the  outcome. 

3.  Ensure  students  know  and  understand  what  the  criteria  are. 

4.  Target  your  observation  by  selecting  four  to  five  students  per  class  and  one  or  two  specific 
outcomes  to  observe. 

5.  Collect  observations  over  a  number  of  classes  during  a  reporting  period  and  look  for 
patterns  of  performance. 

6.  Date  all  observations. 

7.  Share  observations  with  students,  both  individually  and  in  a  group.  Make  the  observations 
specific  and  describe  how  this  demonstrates  or  promotes  thinking  and  learning.  For 
example:  "Eric,  you  contributed  several  ideas  to  your  group's  Top  Ten  list.  You  really  helped 
your  group  finish  the  task  within  the  time  limit." 

8.  Use  the  information  gathered  from  observation  to  enhance  or  modify  future  instruction. 
Question  and  Answer 


"y        For  more 
information  ... 

Chapter  1 
Bloom's  Taxonomy 


Questioning  can  serve  as  an  assessment  tool  when  it  is  related  to  outcomes. 
Teachers  use  questioning  (usually  oral)  to  discover  what  students  know  and  can  do. 
Strategies  for  effective  question  and  answer  assessment  include  the  following: 

•  Apply  a  wait  time  or  "no  hands-up  rule"  to  provide  students  with  time  to  think 
after  a  question  before  they  are  called  upon  randomly  to  respond. 

•  Ask  a  variety  of  questions,  including  open-ended  questions  and  those  that 
require  more  than  a  right  or  wrong  answer. 

•  Use  Bloom's  Taxonomy  when  developing  questions  to  promote  higher-order 
thinking. 

Teachers  can  record  the  results  of  questions  and  answers  in  anecdotal  notes  and 
include  them  as  part  of  their  planning  to  improve  student  learning. 


Quizzes 


Quizzes  generally  check  for  student  learning  as  it  relates  to  a  single  outcome  or  to 
several  outcomes.  Quizzes  can  be  used  to  measure  student  achievement  of 
outcomes  pertaining  to  knowledge  and  comprehension  skills.  Care  must  be  taken 
to  ensure  that  students'  grades  do  not  become  unbalanced  by  including  an 
overabundance  of  results  from  quizzes. 


' 
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Different  purposes  for  quizzes: 

•  Graded  quizzes  check  for  learning  on  a  few  items  that  have  been 
introduced  and  practised  in  class. 

•  Nongraded,  pre-  and  post-quizzes  check  for  student  learning  before 
and  after  an  activity. 

•  Quizzes  facilitate  seif-assessment  and  goal  setting  when  students  reflect 
on  their  quiz  performance. 


Tests  and  Examinations 


Tests  and  examinations  are  generally  summative  assessment  tools  that  provide 
information  about  what  students  know  and  can  do  after  a  period  of  study.  Tests 
and  examinations  are  generally  used  by  teachers  to  cover  several  outcomes  at  one 
time,  and  therefore  do  not  appear  in  the  grade  level  samples  assessment  section  of 
this  resource.  Questions  on  tests  and  examinations  need  to  be  aligned  with  the 
outcomes  from  the  program  of  studies  to  ensure  valid  results. 


Analysis  of  Test  and  Examination  Results 


Teachers  can  help  students  improve  their  performances  on  assessment  of  learning 
tasks  by  ensuring  that  students  have  an  area  in  their  learning  logs  dedicated  to 
analysis  of  test  and  examination  results.  Students  record  the  concepts  they  found 
challenging  on  a  test  or  an  examination.  Periodically,  teachers  can  ask  students  to 
review  the  concepts  they  have  described  as  challenging  and  ask  them  to  look  for 
patterns.  Such  observations  can  form  the  basis  of  a  student  teacher  conference  and 
help  the  student  develop  a  study  plan  that  aims  to  improve  his  or  her  learning. 
These  observations  could  also  help  parents  understand  how  best  to  help  their  child 
develop  language  learning  skills.  Teachers  may  use  the  information  gathered  from 
this  part  of  the  learning  log  to  help  plan  future  programming. 


Performance  Assessment 


"A  performance  assessment  is  an  activity  that  requires  students  to  construct  a  response,  create 
a  product  or  demonstrate  a  skill  they  have  acquired"  (Alberta  Assessment  Consortium  2000, 
P.  5). 

Performance  assessments  are  concerned  with  how  students  apply  the  knowledge, 
skills,  strategies  and  attitudes  they  have  learned  to  new  and  authentic  tasks. 
Performance  tasks  are  short  activities  that  provide  an  opportunity  for  students  to 
demonstrate  knowledge,  skills  and  strategies.  They  are  highly  structured  and 
require  students  to  complete  specific  elements.  They  may  be  content-specific  or 
interdisciplinary  and  relate  to  the  real-life  application  of  knowledge,  skills  and 
strategies. 

Performance  assessments  focus  on  simulated  real-life  situations.  The  approach  is 
student-centred;  therefore,  the  learner's  context  serves  as  one  of  the  organizing 
elements  in  the  development  process. 
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To  create  a  performance  assessment,  teachers  should  decide  which  outcomes  are  to 
be  met  and  establish  specific  criteria  (how  students  will  demonstrate  knowledge 
and  understanding)  to  indicate  whether  or  not  students  have  met  those  outcomes. 
Rubrics  or  scoring  guides  that  indicate  the  criteria  for  different  levels  of  student 
performance  are  commonly  used  to  evaluate  a  student's  performance.  Results  from 
performance  assessments  should  account  for  the  largest  percentage  of  a  student's 
grade  as  they  are  a  clear  indicator  of  student  understanding  of  the  outcomes. 


~ 


Performance  assessment  tasks  can  be  organized  into  two  categories:  products 
(such  as  dioramas,  slide  shows,  journals,  video  recordings)  and  performances  (such 
as  dramatic  readings,  puppetry,  debates). 

"When  students  are  given  or  create  tasks  that  are  meaningful,  non-contrived  and 
consequential,  they  are  more  likely  to  take  them  seriously  and  be  engaged  by  them" 
(Schlechty  1997). 

Performance  assessment  is: 


Contextualized 


Authentic 


Task-based 


Learner-centred 


Students  are  provided  with  a  meaningful  context  for  real  language  use.  Tasks  are 
organized  around  one  theme,  which  helps  to  ground  the  students  in  the  context. 
The  students  know  what  task  they  are  to  complete  and  with  whom  they  are  to 
interact. 


Tasks  are  designed  to  present  students  with  a  real  communicative  purpose  for  a  real 
audience. 


Students  must  follow  a  well-defined  process  to  create  and/or  present  a  product  in  a 
way  to  elicit  specific  use  of  the  second  language. 


Tasks  are  realistic  for  students  learning  the  second  language  in  terms  of  age, 
cultural  background  and  level  of  cognitive  and  linguistic  maturity.  Students  are 
expected  to  create  products  and/or  present  products  based  on  their  actual 
circumstances,  backgrounds  and  interests. 

Performance  assessments  help  students  understand  their  development  of 
communicative  competence.  Such  assessments  make  it  easy  for  students  to  see 
how  they  progress  in  their  abilities  to  use  the  language  effectively.  Performance 
assessment  instruments  need  to  be  flexible  enough  to  be  appropriate  for  every 
student  in  a  classroom,  allowing  each  student  to  demonstrate  personal  meaning. 


Performance  assessment  is  Contextualized,  Authentic,  Task-based,  Learner-centred:  Adapted  with  permission  from  the  Center 
for  Advanced  Research  on  Language  Acquisition,  University  of  Minnesota,  Developing  Speaking  and  Writing  Tasks  far  Second 
Language  Assessment  (The  Minnesota  Language  Proficiency  Assessments  (MLPA):  A  MLPA  Miniguide  for  Assessment 
Development)  (Minneapolis,  MN:  Center  for  Advanced  Research  on  Language  Acquisition,  University  of  Minnesota,  n ,d .),  p.  3. 
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A  description  of  the  performance  assessment  task  and  the  evaluation  tool 

(e.g.,  rubric,  checklist)  should  be  provided  to  students  at  the  beginning  of  a  unit  of 

instruction  to  guide  and  focus  student  learning. 

Teachers  can  visit  the  Alberta  Assessment  Consortium  Web  site  at 
http://www.aac.ab.ca  for  further  guidance  in  developing  and  using  performance 
assessments  and  for  samples  of  performance  assessment  tasks  and  rubrics  in 
Ukrainian. 


Assessment  and  Evaluation  Resources 

Alberta  Assessment  Consortium  (AAC) 

The  Alberta  Assessment  Consortium  (AAC)  develops  assessment  resources  that  are 
available  to  teachers. 

Teachers  can  visit  the  AAC  Web  site  at  http://www.aac.ab.ca  to  find: 

•  current  information  about  classroom  assessment  and  evaluation 

•  professional  resources  available  for  download  or  purchase 

•  professional  development  opportunities 

•  sample  performance  tasks  and  rubrics. 

School  Jurisdiction  Curriculum  and  Assessment  Consultants 

Several  school  jurisdictions  in  Alberta  have  assessment  specialists  who  can  assist 
classroom  teachers  with  the  assessment  and  evaluation  of  student  learning. 
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Grade  Level 
Samples 


Chapter  Summary 

Introduction 

Integrate  tor  Etficiency  and  Motivation 

Reading  the  Grade  Level  Samples 


Introduction 


The  grade  level  samples  section  provides  sample  teaching  and  learning  activities 
with  complementary  assessment  strategies  for  each  specific  outcome  in  the 
program  of  studies.  The  prescribed  general  and  specific  outcomes  for  each  grade 
level,  which  teachers  are  responsible  for  achieving  with  their  students,  appear  in  the 
same  order  as  in  the  program  of  studies. 

The  sample  teaching  and  learning  activities  and  assessment  strategies  are 
suggestions  only.  They  are  provided  for  the  primary  purpose  of  clarifying  the 
intent  of  each  specific  outcome.   Each  sample  provides  a  concrete  example  of  how 
a  specific  outcome  might  be  accomplished  and  assessed  in  the  classroom.  Teachers 
can  use  the  samples  to  gain  clarity  as  to  the  intent  of  each  specific  outcome  and  as  a 
springboard  for  their  lesson  planning. 
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Integrate  tor  Efficiency  and  Motivation 


In  the  time  allotted  for  each  grade  level  of  the  program,  it  is  impossible  to  complete 
an  activity  and  assessment  for  each  specific  outcome  as  shown  in  the  samples 
provided  in  this  chapter.  Teachers  usually  plan  to  cover  several  outcomes  in  each 
lesson.  As  teachers  plan  their  units  and  lessons,  they  are  encouraged  to  integrate 
outcomes  from  all  seven  general  outcomes.  Such  integration  motivates  students  to 
become  active  partners  in  learning  and  to  take  personal  responsibility  for  their  own 
learning. 


Reading  the  Grade  Level  Samples 


General  Outcome 
Number 


General  Outcome 


I 


Cluster  Heading 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Prior  Knowledge     4 — 
Students  will  be  able  to: 


Strand  Heading 


2.1.1     make  connections  among  oral  language,  texts  and  personal  experiences. 

""  Specific  Outcome 


Samples  of  teaching  and  learning  activities  follow  to  help  illustrate  the  intent  of  the 
specific  outcome. 


r 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Trip 

Before  going  to  a  museum  or  on  another  class  trip,  have  students  draw  a  picture  showing 
their  understanding  of  where  they  arc  going.  Students  also  draw  a  picture  after  the  field  trip 
and  copy  phrases  or  have  it  scribed;  e.g.,  museum/My3cfi.  Then  they  examine  their  two 
pictures  for  similarities  and  differences. 

Alternative  Activity:   As  a  group,  the  class  generates  ideas  and  illustrates  a  small  class 
language  experience  story  based  on  a  class  trip;  e.g.,  after  a  visit  to  a  farm,  each  student 
illustrates  something  he  or  she  saw.  Conference  with  each  student  to  scribe  a  simple 
sentence,  then  put  together  a  class  book. 

Alternative  Activity:   Before  a  class  trip,  read  a  relevant  story  or  nonfiction  text.   Discuss 
the  story  or  text  in  relation  to  what  students  may  experience  during  the  class  trip.  After  the 
trip,  reread  the  story  or  text  and  discuss  how  their  own  experiences  relate  to  those  they  read 
about. 
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Suggestions  for  assessment  appear  under  the  heading  Sample  Assessment 


Strategies. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     make  connections  among  oral  language,  texts  and  personal  experiences? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  among  oral  language,  texts  and  personal 
experiences  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
make  connections  among  oral  language,  texts  and  personal  experiences.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences/Portfolios 

Discuss  with  each  student  his  or  her  growing  ability  to  make  connections  between  self  and  text.  Have 
students  reflect  on  work  samples  and  review  work  samples  as  the  basis  for  this  discussion.  Choose 
portfolio  samples  together  with  the  student. 


Suggested  materials  and  teaching  and  learning  resources  appear  under  the  heading 
Sample  Resources. 


SAMPLE  RESOURCES 


Pre-made  holiday  books. 

Bilingual  Ukrainian-English  Board  Book  Series.  Teague,  K.  Toronto,  ON:   Editions  Renyi,  Inc. 
1990. 

Be.uiKa  eniaiKsionediH  uiKo.inpa.  Cna6ouinnubKa  Jl.  (ron.  pejx.).  Khi'b:   MaxaoH-YKpaiHa,  2001. 

H  i  Vh-paiHa.    3ouium  i  03nauoMiieHHH  3  HaeKomiumiM  csimoAt:  HaenajibHuu  nociGnuK  dun  I -co 
KJiacy  nonamKoeoi uiKoini.  dnpaHKa  V.  51.,  YxiHa  T.  B.  TepHonijib:  MatiiroiBeub,  2002. 
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*        Grade  Level  Samples  for  Kindergarten-Grade  3 


Kindergarten 

General  Outcome  1 189 

General  Outcome  2 207 

General  Outcome  3 231 

General  Outcome  4 257 

General  Outcome  5 285 

General  Outcome  6 301 

General  Outcome  7 351 

Grade  1 

General  Outcome  1 383 

General  Outcome  2 401 

General  Outcome  3 425 

General  Outcome  4 451 

General  Outcome  5 479 

General  Outcome  6 495 

General  Outcome  7 545 

Grade  2 

General  Outcome  1 577 

General  Outcome  2 595 

General  Outcome  3 619 

General  Outcome  4 645 

General  Outcome  5 673 

General  Outcome  6 689 

General  Outcome  7 741 

Grade  3 

General  Outcome  1 773 

General  Outcome  2 791 

General  Outcome  3 815 

General  Outcome  4 841 

General  Outcome  5 869 

General  Outcome  6 885 

General  Outcome  7 937 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences 


1.1   Discover  and 
Explore 


Express  Ideas 

Students  will  be  able  to: 

1.1.1     participate  in  and  represent  a  range  of  experiences. 


|  SAM 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cultural  Objects 

Students  observe  the  creation  of  a  familiar  object  relevant  to  the  Ukrainian  culture;  e.g.,  wax 
candles.  Ukrainian  Easter  eggs  and  other  arts  and  crafts.  They  then  create  their  own  versions  of 
the  object. 

Ukrainian  Music 

Students  listen  to  a  piece  of  Ukrainian  music,  then  paint  their  own  interpretations  of  the  music 

and  words. 

Field  Trip 

Students  participate  in  a  field  trip  and,  when  they  return,  create  a  representation  of  their  favourite 

part. 

Community  Walk 

Students  participate  in  a  group  community  walk,  then  illustrate  a  favourite  moment  or  make  a 
large  mural  entitled  "Hanie  cepe.^OBnme.,''  They  can  also  add  representation  to  a  large  map  of  the 
school  prepared  by  the  teacher  to  help  them  become  familiar  with  the  school. 

Learning  Centres 

Set  up  a  variety  of  learning  centres.  At  the  end  of  the  week,  students  illustrate  their  favourite 
learning  activity  or  centre  and  place  it  in  a  special  book  entitled  "Uboro  thjkha  y  uiKOJii."  Write 
a  response  or  comment  under  each  student's  picture. 

Fruits  and  Vegetables  Recipes 

While  studying  fruits  and  vegetables,  students,  as  a  class,  can  make  a  salad.  Create  a  class  book 
in  the  shape  of  a  chefs  hat  and  have  students  draw  a  representation  of  their  "cooking" 
experience. 

My  Weekend 

Students  prepare  a  representation  of  their  weekend.  While  they  work  on  their  representations, 
help  them  learn  an  oral  statement  that  can  later  be  shared  with  the  class.  Eventually  students 
learn  to  verbalize  simple  weekend  routines. 
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Express  Ideas 

Students  will  be  able  to: 

1.1.1    participate  in  and  represent  a  range  of  experiences,  (continue J) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  and  represent  a  range  of  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  and  represent  a  range  of  experiences.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  and  represent  a  range  of  experiences  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


□   Conferences 

Dialogue  with  students  while  they  are  preparing  representations,  discussing  the  representations  and 
students"  ideas.   Discuss  students'  strategies  for  representing  what  they  experienced. 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education:  A  Curriculum  Guide  and  Handbook  for  Kindergarten  to 
Grade  3.   Regina,  SK:   Saskatchewan  Education,  1989. 

Ukrainian-English  Bilingual  Education.   Arts  Education  K-3:   Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

A  variety  of  Ukrainian  music. 

Hoea  1 :  CnieaHKU—pyxaHKU.   Binaui  O.  (ynop.).   E^mohtoh:  MiriicTcpcTBO  ocbIth  AnbGepTii, 
1991. 

Hoea  1 :   CnieanKu-pyxaHKu  (komujickt  KaceT/KOMnaKT-^HCK).  Binary  O.  (ynop.);  Bijiam  JI. 
(cniBaMKa).   Ezimohtoh:   Mctouhhhhm  Ka6iHCT  yKpaiHCbKOi  mobh,  1992/1998. 

Ukrainian  arts,  crafts  and  cultural  objects. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  I  krainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1   Discover  and 
Explore 


Consider  Others'  Ideas 

Students  will  he  able  to: 

1.1.2    participate  in  a  range  of  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Action  Songs 

Students  imitate  the  teacher's  actions  during  an  action  song  or  rhyme;  e.g., 

ToJioBa,  paMCHa: 
TonoBa,  paMCHa, 
Konma  h  na/ibui, 
Ohi,  Byxa,  ycTa,  Hie 
PyKH,  Horn,  mojio,  hic 
TojiOBa,  paMCHa, 
KoniHa  u  nanbui. 

Ukrainian  Foods 

Students  taste  some  foods  from  the  Ukrainian  culture  and  indicate  likes  or  dislikes  with  an 
expression  or  word;  e.g.,  zto6pe/noraHO,  CMaKye/He  CMaKye.  The  class  opinions  are  then 
tabulated  and  displayed  in  a  picture  graph. 

Story  Time 

Students  listen  to  a  telling  or  reading  of  a  familiar  story  in  Ukrainian;  e.g.,  a  simple  version  of 
The  Three  Little  Pigs.  They  then  draw  pictures  of  their  favourite  parts  of  the  story  and  share  their 
pictures  with  other  students. 

Show  and  Tell 

Students  participate  in  a  simple  version  of  show  and  tell;  e.g.,  they  bring  their  favourite  items 

related  to  classroom  themes  for  rioKa>KH  h  po3Ka>KH  to  share  with  the  class: 

Presenter:        51  \iaio  mocb  BaM  noKasaTH. 

Students:         Ufo  TH  Maem  HaM  noKa3aTH?  (shows  item) 

Teacher:  (if  there  is  a  need)  Ii,e  necHK.  O,  ue  necHK. 

Presenter:        Lie  necHK.  Moro  necHKa  3ByTb .  i  x.  n. 

Learning  Centres 

Students  participate  in  a  variety  of  learning  centres  during  which  they  experience  a  variety  of 
types  of  activities;  e.g., 

-  sorting  (mathematics) 

-  planting  or  otherwise  observing  nature  (science) 

-  kitchen  activities 

-  role-play 

-  music  and  dance 
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Consider  Others'  Ideas 

Students  will  be  able  to: 

1.1.2    participate  in  a  range  of  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  a  range  of  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  a  range  of  experiences  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  a  range  of  experiences.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  students  individually  or  in  small  groups  to  discuss  activities  that  have  taken  place  in 
the  classroom.  Students  ask  questions  for  clarification  or  to  obtain  further  information. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  participate  in  a  range  of  experiences  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:   Music  Supplement .   Rcgina,  SK: 
Saskatchewan  Education,  1998. 

Hosa  I :   Cnieawcu-pyxaHKU.   Bijiaui  O.  (ynop.).   E/jmohtoh:   MinicTepcTBO  ocBmi  AjibGepTii, 
1991. 

Hosa  1:   CniaauKu-pyxauKu  (KOMnjieKT  KaceT/KOMnaKT-ziHCK).  Eijiam  O.  (ynop.);  Einaui  Jl. 
(cniBaHKa).   Ezimohtoh:  Mcto^hmhhh  KaGiHCT  yKpaiHCbKoi  mobh,  1992/1998. 

Ukrainian  foods;  e.g.,  paska. 
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I 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  explore 
thoughts,  ideas,  feelings  and  experiences 


1.1  Discover  and 
Explore 


Experiment  with  Language 

Students  will  he  able  to: 

1.1.3    use  a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and 
information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


My  Family  Booklets 

Students  draw  pictures  of  family  members  on  preprinted  labels  or  use  frame  sentences  to  make  a 
booklet;  e.g., 

-  Lfe  mih  TaTo. 

-  Lfe  Moa  Ma\ia. 
He  mih  6paT. 

1  \c  moh  cecTpa. 
Ue  Moa  6a6a. 

-  Ue  Mifi  ji^o. 

-  Lfc  moh  poztHHa. 

Holiday  Cards 

Students  make  holiday  cards  for  family  members  with  standard  greetings;  e.g., 

-  Xlopori  TaTy  i  MaMo!  or  MhoHi  niTa! 

-  BiTaK)  3  Pi3^BOM!   Ba>KaK)  ... 

-  fluriHC. 

Extension:   For  Valentine's  Day,  students  make  their  own  "51  juoGjuo"  booklets.  They  write  the 
names  of  the  people  they  love  in  the  blanks  provided  and  draw  pictures. 

Class  Picture  Book  or  Collage 

Students  make  a  class  picture  book  or  collage,  using  a  series  of  pictures  or  drawings  related  to  a 
theme;  e.g.,  KOJibopu,  uHdppn,  (bpyKTH.  Write  down  students'  descriptions  of  their  pictures,  using 
simple  sentences  or  words  in  Ukrainian. 

Scrapbooks 

Students  develop  and  maintain  a  scrapbook  with  special  mementos  or  representations  of  special 
events.  They  label  or  date  the  pages  or  use  a  scribe  to  label  the  mementos.  Students  regularly 
select  items  for  their  scrapbooks. 

Songs  and  Poems 

Students  learn  simple  songs  and  poems  related  to  various  themes  covered  in  class.  They  then 
perform  the  songs  or  poems,  using  puppets  or  other  props. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

t-Albcrta  Education,  Alberta,  Canada 


Chapter  9  -  Kindergarten  /  193 
2008 


Experiment  with  Language 

Students  will  he  able  to: 

1.1.3    use  a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and 
information,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and  information? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a  variety  of  forms  to  explore  and  express  familiar  events, 
ideas  and  information  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and  information.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.  Students  use  the 
checklist  to  determine  if  their  peers  are  able  to  use  a  variety  of  forms  to  explore  and  express  familiar 
events,  ideas  and  information  (see  sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 


SAMPLE  RESOURCES 


H  i  YKpaina.    Soiuum  3  03HauoMneHHH  3  HaeKOJiuiuHiM  ceimoM:  HaeucuibHuit  nociomtK  dnn  1-eo 

Knacy  nouamKoeoi  wkojiu.  CrapaHKa  Y .  51.,  y.xma  T.  B.  TcpHonixib:  MaH/ipiBeub,  2002, 

c.  1-6,  12. 

AOeniKa.  BoKano  V.  (pc,n.).  JIbBiB:  ABepc,  1999. 

Magazines. 

Puppets  or  props. 


• 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Express  Preferences 

Students  will  be  able  to: 

1.1.4    demonstrate  enjoyment  of  an  oral,  print,  visual  or  multimedia  text. 


[SAM 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


My  Favourite  Part 

Invite  a  guest  presenter  or  storyteller  to  read  or  tell  a  story  to  students.  They  draw  their  favourite 

part  of  the  story.  These  drawings  are  included  in  a  thank-you  card  sent  to  the  storyteller. 

Rating  Picture  Books 

During  free  time,  students  select  a  favourite  Ukrainian  picture  book  to  look  through  with  a 
classmate.  After  reading  the  book,  students  rate  the  book  by  giving  it  a  1,  2  or  3  star  rating. 
Maintain  a  bulletin  board  with  the  books  and  students'  ratings. 

Music  and  Songs 

Play  various  Ukrainian  music  or  songs.  Encourage  students  to  enjoy  the  music  and  songs  by 
singing  and  dancing  along. 

Class  Tally 

Sing  two  Ukrainian  songs,  read  two  Ukrainian  books,  play  two  Ukrainian  games  or  taste  two 
Ukrainian  food  items.  Make  a  tally  chart  with  the  class  to  show  students'  preferences;  e.g.. 


nicHfl  i 

nicHfl  2 

III 

— 

Artwork 

Review  a  variety  of  Ukrainian  patterns  and  artwork.  Have  students  choose  from  a  variety  of 
media  (e.g.,  paints,  crayons  and  coloured  paper),  and  create  a  work  of  art  inspired  by  one  of  those 
reviewed.  Students  share  their  representations  with  a  peer  or  with  a  small  group. 

I  Like  It  Because  ... 

Have  students  choose  from  the  class  library  a  book,  song,  work  of  art  or  multimedia  text  that  has 
been  covered  in  class.  They  present  the  text  to  the  rest  of  the  class  and  explain,  in  a  simple  word, 
why  they  enjoyed  it,  using  a  happy  or  sad  face  to  show  if  they  like  the  book. 
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Express  Preferences 

Students  will  he  able  to: 

1.1.4    demonstrate  enjoyment  of  an  oral,  print,  visual  or  multimedia  text,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  enjoyment  of  an  oral,  print,  visual  or  multimedia  text? 


□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  enjoyment  of  an  oral,  print,  visual  or 
multimedia  text  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  enjoyment  of  an  oral,  print,  visual  or  multimedia  text.   Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  with  students  their  responses  to  a  variety  of  texts;  e.g.,  favourite  songs,  poems  and  stories. 
Gather  information  on  student  preferences  and  update  records  based  on  the  information  shared  by 
students  during  the  conference. 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  demonstrate  enjoyment  of  an  oral,  print,  visual  or  multimedia  text.  Offer 
feedback,  encouragement  and  praise  as  needed. 


s 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:   Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Cnieyni  cxapGu.  Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 

Oil,  ttfo  jk  mo  sa  mvw?  The  Mosquito  's  Wedding  (paperback/audiocassette).   Hryhor  Gulutzan, 
L.   Edmonton,  AB:   Kazka  Productions,  1986. 

Cuicoea  nicHH.  Snow  Folks  (paperback/audiocassette).  Hryhor  Gulutzan,  L.   Edmonton,  AB: 
Kazka  Productions,  1982. 

Guest  presenter  or  storyteller. 

Ukrainian  patterns  and  artwork. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  kramian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Set  Goals 

Students  will  he  ahle  to: 

1.1.5    participate  in  teacher-led  group  reading  activities,  and  demonstrate  reading  and 
writing  behaviours. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Rebus  Story  Read  Along 

Point  to  and  read  aloud  a  rebus  story  while  students  follow  along,  saying  the  words  that  match 
specific  pictures. 

Poem  Read  Aloud 

A  student  stands  beside  a  fiipchart  that  shows  a  poem  about  friends.  The  student  points  to  each 
word  as  the  teacher  and  students  read  aloud.  The  chart  is  surrounded  by  self-portraits  of  each 
class  member.  Students  have  the  word  ztpy3i  circled  in  red  each  time  it  appears  on  the  chart. 


Pattern  Book  Prediction 

Read  a  simple  pattern  book  aloud;  e.g.,  Pinna  or  Tpu  cbuhku. 
about  and  say  aloud  the  word  or  phrase  that  comes  next. 


Pause  to  give  students  time  to  think 


Classroom  Library 

Using  the  classroom  library  of  Ukrainian  picture  books,  students  choose  from  a  variety  of  new 
and  familiar  books.  Encourage  students  to  view  themselves  as  readers  by  asking  what  books  they 
have  read  or  are  reading,  what  they  would  like  to  read  again  and  what  they  plan  to  read  next. 

Expressing  Feelings 

At  a  writing  centre,  students  are  provided  with  a  variety  of  writing  materials;  e.g.,  felt  markers, 
crayons,  notepads  and  paper  of  different  sizes  and  colours.   Encourage  students  to  experiment 
with  expressing  feelings  by  using  drawings  or  words.  Act  as  a  scribe  when  students  need  support 
in  their  attempt  to  use  print. 

Matching  Nametags 

Students'  Ukrainian  nametags  are  mixed  up  and  placed  on  the  floor  in  the  centre  of  the  group. 
Students  practise  reading  the  names  of  their  classmates  and  matching  nametags  with  students. 
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Set  Goals 

IHrr^V*ai 

Students  will  be  able  to: 

EM 

1.1.5    participate  in  teacher-led  group  reading  activities,  and  demonstrate  reading  and 

writing  behaviours,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  teacher-led  group  reading  activities,  and  demonstrate  reading  and  writing 
behaviours? 


□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  teacher-led  group  reading  activities,  and 
demonstrate  reading  and  writing  behaviours  (see  sample  blackline  master  in  Appendix  E:  Checklist 
and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  teacher-led  group  reading  activities,  and  demonstrate  reading  and  writing  behaviours. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  the  reading  and  writing  opportunities  available  in  the  classroom.   Encourage  students  to  talk 
about  reading  and  writing  experiences;  e.g.,  keeping  a  book  log  or  shared  writing  experiences. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  participate  in  teacher-led  group  reading 
activities,  and  demonstrate  reading  and  writing  behaviours  (see  sample  blackline  master  in 
Appendix  E:  Rating  Scale  1,  2  or  3). 


r 


SAMPLE  RESOURCES 


Hi  yKpaiHa.   3outum  3  03HauoMJieuHH  3  HaeKonuumiM  ceimoM:  HaenanbHuu  nocifmuK  Ojih  I -bo 
KJiacy  nonamKoeoi  iukojiu.  C/rapaHKa  Y.  5i.,  YxiHa  T.  B.  TepHoninb:  MaHxtpiBeub,  2002, 
c.  19,25. 

Teacher-made  charts  of  songs  and  poems. 

Pinna.   Franko,  I.  Winnipeg,  MB:  Communigraphics  Printers  Aid  Group,  1990. 

Tpu  ceuHKU.   Three  Little  Pigs.  Adapted  by  Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing  1982. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Develop  Understanding 

Students  will  be  able  to: 

1.2.1     recognize  connections  between  new  experiences  and  prior  knowledge. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Connecting  to  English  Knowledge 

Students  sing  Ukrainian  versions  of  familiar  English  songs;  e.g.,  Otfeu  ncuibHUK,  ronoea,pa\tena. 

Brainstorming 

When  learning  about  a  theme  (e.g.,  ociHb,  3HMa,  BecHa,  juto),  students  brainstorm  Ukrainian 
words  that  they  have  learned  related  to  the  particular  theme.  Write  the  words  on  a  large  piece  of 
chart  paper.  Model  identifying  words  that  go  together  or  in  categories  and  encourage  students  to 
add  new  information  to  the  chart  or  web  as  they  continue  to  learn  about  a  topic.  The 
brainstorming  can  be  done  with  pictures  or  using  both  pictures  and  words. 

Building  on  Knowledge 

Build  on  students"  knowledge  by  connecting  a  variety  of  lessons  through  a  general  theme;  e.g., 
colours  and  shapes.  After  learning  colours  and  shapes,  students  participate  in  making  apysanka 
or  doing  a  wax  crayon/watercolour  resistant  technique.  Students  may  also  create  a  picture,  using 
shape  stickers. 

Look  What  We  Know-Then  and  Now 

Introduce  the  strategy  "Look  What  We  Know  Then  and  Now"  before  a  lesson  or  theme. 
Students  contribute  what  they  know  about  a  theme  or  topic.   Record  the  information  on  chart 
paper  and  discuss  how  the  different  pieces  of  information  might  be  interrelated.  At  the  end  of  the 
lesson,  students  demonstrate  their  knowledge  in  simple  concept  books  and  compare  this  to  the 
knowledge  on  the  original  chart.   Encourage  students  to  evaluate  the  accuracy  of  what  they 
originally  knew,  discuss  what  they  learned  and  identify  what  else  they  would  like  to  know. 
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Develop  Understanding 

Students  will  he  able  to: 

1.2.1     recognize  connections  between  new  experiences  and  prior  knowledge,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  connections  between  new  experiences  and  prior  knowledge? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  connections  between  new  experiences  and  prior 
knowledge  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  connections  between  new  experiences  and  prior  knowledge.   Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  concepts  and  pose  questions  in  a  way  that  allows  students  to  demonstrate  how  new 
knowledge  may  be  linked  with  prior  knowledge.   Encourage  students  to  use  visuals  or  to  draw 
pictures  to  illustrate  the  links. 

□  Self-assessment  Checklist 

Create  a  simple,  graphic,  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to 
beginning  the  activity.  Students  are  guided  to  use  the  checklist  to  determine  if  they  are  able  to 
recognize  connections  between  new  experiences  and  prior  knowledge  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


AdemKa.   BoKano  Y.  (pea-)-  JlbBiB:   ABepc,  1999. 

KWL  charts  (see  sample  blackline  master  in  Appendix  D). 

A  Kid's  Guide  to  Decorating  Ukrainian  Easter  Eggs.   Perchyshyn,  N.   Minneapolis,  MN: 
Ukrainian  Gift  Shop,  Inc.,  2000. 

Meet  the  Pysanka.   Color  Them  Pretty.   Kastl,  H.  L.   St.  Louis,  MO:   E  &  R  Printing  Co.,  1987. 

Hoeal:  CnieaHKU—pyxaHKU.   Bijiaui  O.  (ynop.).   E^mohtoh:  MinicrepcTBO  ocbjth  A;ib6cpTH, 
1991. 

Hosa  1 :  CnieaHKU—pyxaHKU  (KOMnjieicr  KaccT/KOMnaKT-zmcK).  Bijiaui  O.  (ynop.);  Eijiain  Jl. 
(ciiiBaHKa).   Ejimohtoh:  Mcto^hhhhh  KaGiHCT  yKpaiHCbKoi  mobu,  1992/1998. 
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Students  will  listen,  speak,  read,  write,  view 
on  J  represent  in  i  krainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Explain  Opinions 

Students  will  be  able  to: 

1.2.2    explore  new  experiences  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Sampling  Foods 

When  learning  new  food  vocabulary,  students  sample  foods,  then  express  their  likes  and  dislikes. 

Learning  a  Dance 

Students  learn  some  simple  Ukrainian  dance  moves  after  viewing  a  dance  presentation  or  video. 

Sharing  Bag 

Students  bring  favourite  objects  to  put  into  a  sharing  bag.  When  each  object  is  in  the  bag,  give 
oral  clues  that  describe  the  object.  Students  guess  what  is  in  the  bag  from  the  clues. 

Show  and  Tell 

Invite  students  to  bring  a  favourite  object  or  a  picture  of  a  favourite  object  to  school.   Have  them 
present  their  favourite  object  to  the  rest  of  the  class.  Provide  a  framework  that  each  student  can 
follow  when  talking  about  the  object;  i.e.,  lljo  th  Maeui  noKa3aTH? 

Responding  to  New  Books 

After  listening  to  several  classroom  books  or  library  books  be  read  aloud,  students  share  their 
opinions  of  the  books,  using  simple  vocabulary;  e.g.,  "like"  or  "don't  like."  Students  put  a  check 
mark  under  the  happy  face  sign  in  their  Reading  Logs  when  they  like  the  book  or  under  the  sad 
face  sign  when  they  do  not  like  the  book. 

Field  Trip 

Organize  a  field  trip  to  allow  students  to  experience  elements  of  Ukrainian  culture;  e.g.,  go  to  a 
Ukrainian  bakery  or  restaurant.  After  the  field  trip,  discuss  the  experience  as  a  class. 
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Explain  Opinions 

Students  will  he  able  to: 

1.2.2    explore  new  experiences  and  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  new  experiences  and  ideas? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  new  experiences  and  ideas  (see  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  new  experiences  and  ideas.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  students'  reactions  to  unfamiliar  experiences  and  ideas.  Ask  probing  questions  that  allow 
students  to  demonstrate  their  understanding  of  new  ideas. 


SAMI 


SAMPLE  RESOURCES 


Samples  of  foods;  e.g.,  fruits  and  vegetables. 

Shumka:  Return  of  the  Whirlwind  (videocassette).  Ukrainian  Shumka  Dancers.  Edmonton,  AB: 
Sulyma  Productions  Inc.,  1991. 


202  /  Chapter  9  -  Kindergarten 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 

l:\tcnd 


Combine  Ideas 

Students  will  he  able  to: 

1.2.3    group  ideas  and  information  to  make  sense. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming 

Lead  students  in  a  brainstorming  activity  about  what  they  know  about  a  certain  topic;  e.g., 
necHKH.   Record  the  responses  pictorially  or  in  written  form,  then  lead  students  through  the 
process  of  clustering  or  grouping  these  ideas. 

Picture  Sorting 

With  students,  sort  pictures  according  to  categories;  e.g.,  fruits/vegetables,  pets/wild  animals. 
Display  pictures  of  different  animals  around  the  classroom.  Students  walk  around  and  name  the 
animals  they  see.  They  then  categorize  the  animals;  e.g.,  draw  pictures  of  tall  animals  on  one 
sheet,  then  draw  pictures  of  short  animals  on  another  sheet. 

Sorting  Games 

Students  play  3ara^KH.  Describe  an  item  by  colour,  size  and  shape.  They  try  to  guess  the  item 
from  the  description. 

Alternative  Activity:   Students  are  randomly  given  pictures  of  opposites.  Direct  them  to  find 
their  pair. 

Learning  Centre 

Create  a  sorting  learning  centre  where  students  choose  from  a  variety  of  objects  and  sort  them 
independently.  Materials/attributes  may  include: 

MOBHi  KapTKu/KapTKH  3  MaJUOHKaMtl  KOJlbOpOBi  HaMHCTHHll 

KOHcrpyKTopcbKi  6jioKH/Ky6MKH  cbopMii  Ta  po3\iipn 

viyuj^i  h  nepenaujKH  ry.n3iiKn 

peni  3  pi3HOK>  (baKTypoio  ryMKn 

K'O.TbOpOBi  (biuiKH 

-  building  blocks  or  attribute  blocks  of  various  shapes  and  sizes 

-  shells 

-  different  textured  objects 

-  coloured  beads 

-  objects  that  can  be  sorted  by  smell 

-  foods  that  can  be  sorted  by  taste  (sweet,  salty) 
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Combine  Ideas 

Students  will  be  able  to: 

1.2.3    group  ideas  and  information  to  make  sense,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     group  ideas  and  information  to  make  sense? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  group  ideas  and  information  to  make  sense  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
group  ideas  and  information  to  make  sense.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  students'  reasons  for  grouping  ideas  and  ask  probing  questions  to  help  students  identify  other 
ways  of  grouping  the  same  information.  Encourage  students  to  identify  common  attributes  shared  by 
items  or  ideas  in  a  particular  group  and  to  revise  criteria  for  grouping  when  appropriate.  As  well, 
encourage  students  to  discuss  how  grouping  ideas  might  be  used  in  other  contexts. 


SAMPLE  RESOURCES 


Jlocixa.   TaBpiHa  C.  E.,  KyTHBJHa  H.  J].,  TonopKOBa  I.  T.,  IU,ep6nHiHa  C.  B.   KhVb: 
ACT-nPECC-^IK-CT,  2000. 

Attribute  and  patterning  blocks. 

Sets  of  picture  cards  on  a  variety  of  themes;  e.g.,  fruits,  vegetables,  clothing,  household  items, 
school  supplies,  occupations,  beverages,  food  groups,  oppositcs. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Extend  Understanding 
Students  will  be  able  to: 
1.2.4    wonder  about  new  ideas  and  observations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Simple  Questions 

Model  how  to  form  simple  questions  and  encourage  students  to  produce  simple  questions  during 

IloKajKH  h  po3Ka>KH.  Post  a  visual  and  have  students  ask  simple  questions  about  it. 

Mystery  Object 

Place  a  mystery  object  in  a  bag.  Students  feel  the  object  without  looking  at  it.  Ask  simple 
questions  that  use  vocabulary  already  learned  by  students.  They  answer  the  questions  and  try  to 
guess  what  the  object  is.  The  student  who  guesses  correctly  chooses  the  next  object  for  the  bag. 

Mini  Research  Project 

Students  conduct  a  mini  research  project;  e.g.,  exploring  an  unfamiliar  fruit  like  a  star  fruit. 
Students  all  look  at  a  picture  of  the  star  fruit.  Assist  students  to  formulate  very  simple  questions 
to  guide  their  research;  e.g., 

mo  ue? 

Mm  lie  MO/KHa  icth? 
-     Mk  boho  CMaKye? 

Afterward,  show  the  actual  fruit  to  students,  let  them  taste  it  and  help  them  formulate  answers  to 
their  questions. 

Modelled  Thinking 

When  reading  a  story  aloud,  stop  to  do  a  talk-aloud,  modelling  your  thoughts,  questions  and 
inferences  about  the  text. 

Nonfiction  Texts 

Present  students  with  nonfiction  texts;  e.g.,  how  an  apple  grows.   Exposure  to  nonfiction  books 
will  help  to  arouse  students'  natural  curiosity  about  the  world.  Include  easy-to-read  concept 
books  with  photographic  illustrations  and  realistic,  nonstereotypical  books  representing  life 
around  the  world. 

Science  Experiments 

Students  participate  in  science  experiments;  e.g.,  planting  seeds,  suspending  a  potato  in  water, 
mixing  paint  colours.  Model  the  use  of  the  KWL  chart  and  list  the  questions  students  wonder 
about. 
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Extend  Understanding 

K=ttl 

Students  will  be  able  to: 

1 

V     -'■; 

■■;!"'  J  !' 

1.2.4    wonder  about  new  ideas  and  observations. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     wonder  about  new  ideas  and  observations? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  wonder  about  new  ideas  and  observations  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
wonder  about  new  ideas  and  observations.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Use  informal  discussion  to  establish  students'  preferences  for  asking  questions  and  making 
observations  in  large-group,  small-group  or  one-to-one  settings.  Discuss  the  types  of  ideas  that 
students  wonder  about  and  encourage  their  natural  curiosity. 


SAMPLE  RESOURCES 


Cause  and  effect  picture  cards  or  flash  cards. 
Nonfiction  texts. 

KWL  charts  (see  sample  blackline  master  in  Appendix  D). 
Mystery  object  in  a  bag. 
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Students  will  listen,  speak,  rein/,  write,  view 
unci  represent  in  i  krainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Prior  Knowledge 

Students  will  be  able  to: 

2.1.1    make  connections  among  oral  language,  texts  and  personal  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Trip 

Before  going  to  a  museum  or  on  another  class  trip,  have  students  draw  a  picture  showing  their 
understanding  of  where  they  are  going.  Students  also  draw  a  picture  after  the  field  trip  and  copy 
phrases  or  have  it  scribed;  e.g.,  museum/My3eH.  Then  they  examine  their  two  pictures  for 
similarities  and  differences. 

Alternative  Activity:  As  a  group,  the  class  generates  ideas  and  illustrates  a  small  class  language 
experience  story  based  on  a  class  trip;  e.g.,  after  a  visit  to  a  farm,  each  student  illustrates 
something  he  or  she  saw.  Conference  with  each  student  to  scribe  a  simple  sentence,  then  put 
together  a  class  book. 

Alternative  Activity:   Before  a  class  trip,  read  a  relevant  story  or  nonfiction  text.  Discuss  the 
story  or  text  in  relation  to  what  students  may  experience  during  the  class  trip.  After  the  trip, 
reread  the  story  or  text  and  discuss  how  their  own  experiences  relate  to  those  they  read  about. 

Extension:   After  a  class  trip,  create  a  simple  class  thank-you  note  that  expresses  what  students 
learned. 

Holiday  Books 

Assist  students  in  developing  and  maintaining  holiday  books  that  provide  opportunities  for 
students  to  represent  family  traditions  and  share  their  experiences.  As  holidays  arise,  students 
draw  or  paste  pictures  about  what  they  do.  They  can  write  the  name  of  each  holiday  and  other 
key  words  at  the  top  of  the  pictures. 

Pre-reading  and  Post-reading 

Before  reading  a  text,  ask  students  to  share  what  they  know  about  the  topic  of  the  book.  Show 
students  the  front  cover  and  ask  them  to  make  predictions  about  the  story.  After  reading  a  text, 
encourage  students  to  respond  by  making  connections  to  their  own  personal  experiences  in  a 
variety  of  ways;  e.g.,  drawing,  speaking,  dramatizing,  building  models,  painting. 
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Prior  Knowledge 

Students  will  be  able  to: 

H 

2.1.1     make  connections  among  oral  language,  texts  and  personal  experiences. 
(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     make  connections  among  oral  language,  texts  and  personal  experiences? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  among  oral  language,  texts  and  personal 
experiences  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
make  connections  among  oral  language,  texts  and  personal  experiences.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences/Portfolios 

Discuss  with  each  student  his  or  her  growing  ability  to  make  connections  between  self  and  text.  Have 
students  reflect  on  work  samples  and  review  work  samples  as  the  basis  for  this  discussion.  Choose 
portfolio  samples  together  with  the  student. 


SAMPLE  RESOURCES 


Pre-made  holiday  books. 

Bilingual  Ukrainian-English  Board  Book  Series.  Teague,  K.  Toronto,  ON:   Editions  Renyi,  Inc., 

1990. 

BenuKa  emfUKjionedin  ULKOJiHpa.  Cna6oinmmbKa  JI.  (ron.  pax).   Khib:  MaxaoH-YKpaiHa,  2001. 

H  i  YKpaina.    louutm  s  ojHauo.\t:tennH  3  HaeKOjiuumiM  ceimoM:  HaenaJibHuu  noci6nuK  dnn  l-zo 
Knacy  nonamKOHoi  mko.iu.  CmpaHKa  V.  5\.,  Yxma  T.  B.  Tepnonijib:   MaH/miBcub,  2002. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  L  'krainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Comprehension  Strategies 

Students  will  be  able  to: 

2.1.2    anticipate  meaning  from  familiar  print,  symbols  and  images. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Signs  in  the  Community 

Students  take  a  community  walk  to  examine  signs  in  the  environment;  e.g.,  stop  signs,  traffic 
lights,  walk  signs,  shop  signs.  They  then  learn  and  practise  the  Ukrainian  words  associated  with 
these  signs.  Post  these  signs  around  the  school,  then  tour  students  through  the  school.  Students 
act  out  appropriate  actions  and  say  the  associated  words  when  each  sign  is  encountered. 

Extension:   Introduce  the  idea  that  a  red  circle  with  a  picture  inside  it  and  a  red  slash  means  NO. 
Have  students  experiment  with  creating  "negative  signs"  using  this  symbol. 

Washroom  Signs 

Students  identify  the  boys'  washroom  and  the  girls'  washroom  by  the  symbols  on  the  door. 
Introduce  the  vocabulary  associated  with  identifying  the  washroom  and  have  students  select  the 
appropriate  washroom  pass,  xjionuj/zUBMaTa. 

Rebus  Story 

Point  to  and  read  aloud  a  simple  rebus  story  as  students  say  aloud  the  word  associated  with  each 
picture  or  symbol. 

Labels  Around  the  School 

Label  rooms  in  the  school;  e.g.,  6i6nioTeKa,  KaHuejiKpia,  yMHTejibCbKa  KiMHaTa,  My3HMHa 
KiMHaTa,  cnopT3ajifl.  Students  notice  these  labels  as  they  enter  each  room.  Label  the  classroom 
centres  with  pictures  and  print.  These  pictures  and  words  are  posted  on  a  chart  to  assist  students 
in  keeping  track  of  which  centres  they  have  visited. 

Extension:   Have  students  label  classroom  objects  with  appropriate  print  or  symbols. 

It's  Time  For ... 

Maintain  a  daily  timetable,  using  clocks  and  icons,  to  show  students  what  activities  they  will  be 
doing  throughout  the  day. 
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Comprehension  Strategies 

Students  will  be  able  to: 

2.1.2    anticipate  meaning  from  familiar  print,  symbols  and  images,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     anticipate  meaning  from  familiar  print,  symbols  and  images? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  anticipate  meaning  from  familiar  print,  symbols  and  images 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
anticipate  meaning  from  familiar  print,  symbols  and  images.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences  and  Portfolios 

Through  discussion  with  students,  explore  their  growing  abilities  to  deal  with  environmental  print  and 
symbols.  Have  students  reflect  on  their  own  use  of  environmental  print  in  daily  life.  Review  samples 
of  print,  signs  or  images  created  or  collected  by  students  and  select  portfolio  samples  with  students. 


SAMPLE  RESOURCES 


Labels  with  names  of  rooms  in  the  school. 

Labels  with  names  of  items  in  the  classroom. 

Ho3eu  npedMemie y  KJinci.   Ukrainian  Classroom  Labels.   Saskatoon,  SK:  Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
•isual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Textual  Cues 

Students  will  be  able  to: 

2.1.3    recognize  environmental  print,  symbols  and  images  in  context;  and  recognize 
own  name. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Labelling  Classroom  Items 

Label  important  items  in  the  classroom.  After  a  period  of  time  involving  vocabulary  practise, 
remove  the  labels,  mix  them  up,  then  distribute  them  to  students.  Students  then  place  the  labels 
back  onto  the  classroom  items. 


Nametags 

Each  day,  students  find  their  own  nametags  in  a  pocket  chart  and  stick  the  nametags  on 

themselves  or  their  special  places  in  the  classroom. 

Extension:  Maintain  a  daily  graphing  activity.  When  students  enter,  ask  a  question.  Students 
then  must  express  their  preferences  by  placing  tags  with  their  names  on  them  in  the  appropriate 
choices;  e.g.,  HOJiyHHiifi/'noMapaHHeBHii  ciK. 


or 


© 

0  & 

6 

© 

© 

Alternative  Activity:   Before  gathering  students  into  a  group  for  an  activity,  place  tags  with 
students'  names  on  the  floor  to  indicate  where  each  student  should  sit.  Students  search  for  their 
nametags,  then  sit  in  those  spots.  After  students  become  familiar  with  their  names,  place  the 
nametags  in  different  spots. 

Numbers  All  Around  Us 

Students  listen  to  counting  books  and  poems,  then  create  their  own  counting  booklet.  They  take  a 
walk  in  their  community  and  identify  numbers  used  in  different  signs. 

Rebus  Poem  or  Song 

Before  reading  or  learning  a  rebus  poem  or  song,  students  identify  the  images.  Once  students 
have  identified  the  images,  they  name  the  image  in  the  correct  place  as  the  text  is  read  aloud. 
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Textual  Cues 

Students  will  be  able  to: 

2.1.3    recognize  environmental  print,  symbols  and  images  in  context;  and  recognize 
own  name,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

recognize  environmental  print,  symbols  and  images  in  context;  and  recognize  own  name? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  environmental  print,  symbols  and  images  in 
context;  and  recognize  own  name  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  environmental  print,  symbols  and  images  in  context;  and  recognize  own  name.   Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  recognize  environmental  print,  symbols  and  images  in  context;  and  recognize 
own  name.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


yxpaiHCbxa  aoemxa.    Ukrainian  Alphabet  Flash  Cards.   Saskatoon,  SK:   Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Pre-made  graph. 

Student  nametags. 

Hosa  1 :  HacminbHi  iepu.  Binaui  O.  (yicn.).  E/imohtoh:   MmicrcpcTBO  ocbjth  Ajib6epru,  1991 

Hoea  I :  Peoycu.  Eijiaui  O.  (ynop.).   Ezimohtoh:   MimcTcpcTBO  ocbIth  Ajib6epTH,  1991 . 
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Students  will  listen,  speak,  read,  write,  view- 
anil  represent  in  i  kramian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts 


2.1  General 

Comprehension 
Strategies 


Cueing  Systems 

Students  will  he  able  to: 

2.1.4    recognize  that  text  is  organized  in  specific  patterns  and  that  text  symbols 
represent  sounds,  words  or  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Readings 

Students  participate  in  group  readings  of  songs,  rhymes  and  poems  that  have  been  learned  orally. 
Model  and  stress  the  concept  of  sounds,  letters  and  words. 

Alternative  Activity:  Read  a  simple  story,  poem  or  song  from  a  flipchart.  The  text  has  coloured 
words  or  phrases  that  students  say  out  loud.  Point  to  the  words  to  track  as  the  story  is  read. 

Nonsense  Readings 

Students  practise  reading  nonsense  or  sound  or  symbol  poems  that  repeat  in  rhythm  (consonants 

change);  e.g., 

-  Ta/  Ta/  Ta/  Ta 

-  Tana/  Tana/  Tana/  Ta 

-  Th7  th/  th/  th 

-  THnn/  THnn/  THnn/  th  i  t.  jx 

After  a  while,  students  create  their  own  nonsense  poems,  using  a  pocket  chart  and  inserting 
sounds  and  symbols  that  they  know.   Eleven  cards  of  each  vowel  and  eight  or  eleven  cards  of 
each  consonant  are  needed.  To  challenge  stronger  students,  encourage  them  to  connect  sounds 
and  form  simple  two-syllable  words;  e.g.,  TaTo,  MaMa,  6a6a,  jxmo,  xaTa. 

Listening  Centre 

The  listening  centre  can  be  used  to  allow  students  to  explore  new  books  and  as  a  follow-up  to  a 
shared  reading  or  read-aloud  activity.  Students  can  listen  to  tapes  as  they  follow  along.  They 
will  begin  to  associate  the  sound  of  the  text  with  the  accompanying  written  text.  Book  tapes  that 
cue  students  when  to  turn  the  page  help  students  to  focus  on  how  the  words  and  illustrations  of  a 
text  connect  with  each  other. 
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Cueing  Systems 

Students  will  be  able  to: 

2.1.4    recognize  that  text  is  organized  in  specific  patterns  and  that  text  symbols 
represent  sounds,  words  or  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

recognize  that  text  is  organized  in  specific  patterns  and  that  text  symbols  represent  sounds,  words 
or  ideas? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  that  text  is  organized  in  specific  patterns  and  that 
text  symbols  represent  sounds,  words  or  ideas  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Quiz 

Administer  a  quiz  to  determine  if  students  recognize  Ukrainian  sounds  and  can  match  sounds  with 
print. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  that  text  is  organized  in  specific  patterns  and  that  text  symbols  represent  sounds,  words  or 
ideas.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Have  students  demonstrate  the  flow  of  print  text  as  it  is  read  aloud.   Monitor  students'  growing 
knowledge  of  text  organization  and  text  symbols. 


< 


SAMPLE  RESOURCES 


AGemKu.  CiaeHKO  O.  Khib:  Jlejieica,  2000. 

YKpaiHCbKa  aOeniKa.    Ukrainian  Alphabet  Flash  Cards.  Saskatoon,  SK:  Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  aGenma.   Miu  cjioshuhok.    Ukrainian  Alphabet  Booklet  Master.   Saskatoon,  SK: 
Saskatchewan  Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Hoea  1:  Peoveit.  Eijiauu  O.  (ynop.).   E^mohtou:   MiiiicTcpcTBO  ocBira  Ajrb6epTn,  1991. 

JleneneHH.   EyKeapuK  dnx  Mcuinm.   Eyiiapma  P.  B.   Khib:  JlejieKa,  200 1 . 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1    participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from 
a  variety  of  genres  and  cultural  traditions,  such  as  picture  books,  language 
pattern  books/predictable  books,  stories,  photographs,  rebus  stories  and 
illustrations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Listening  Activities  and  Games 

Students  participate  in  various  listening  activities  and  games;  e.g.,  KoTpa  ronHHa,  natte  Bobk?; 
3hmho,  Ten.no,  rapine;  TejieaboH;  ITaHace,  ITaHace. 

Sing  Songs 

Students  participate  in  listening  to  and  singing  familiar  holiday  songs;  e.g.,  Christmas  carols 
and/or  songs  in  Ukrainian,  such  as  ro.iuea,  paueha  or  Oi\eii  ncuibHUK. 

Extension:   Students  view  and  learn  a  traditional  Ukrainian  Easter  dance;  e.g.,  Kpueuu  muHeifb. 

Buddies 

Students  participate  in  a  buddy  class  program  in  which  classes  visit  each  other  and  share  things 
such  as  favourite  songs,  poems,  photographs,  illustrations.  Students  can  also  participate  in  a 
buddy  reading  program  in  which  they  share  listening  and  reading  activities. 

Class  Photo  Books 

Students  bring  photographs  on  a  specific  theme  or  text,  e.g.,  OciHb,  such  as  someone 
participating  in  a  fall  activity;  e.g.,  raking  or  gardening.  Photocopy  the  photographs,  then 
students  create  wordless  picture  books. 

Alternative  Activity:  The  class  creates  and  shares  personalized  or  classroom  yearbooks.  Take 
pictures  of  students,  then  assist  students  to  create  a  class  yearbook  of  events  to  share  with  their 
families. 

Home  Reading  Program 

Students  can  participate  in  a  simple  home  reading  program  in  which  a  duotang  is  prepared  with 
favourite  class  poems  or  songs  that  they  can  share  with  family  members  at  home.   Remember  to 
include  visual  cues  in  the  text  to  assist  students. 
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Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1     participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from 
a  variety  of  genres  and  cultural  traditions,  such  as  picture  books,  language 
pattern  books/predictable  books,  stories,  photographs,  rebus  stories  and 

illustrations,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from  a  variety  of 

genres  and  cultural  traditions,  such  as  picture  books,  language  pattern  books/predictable  books, 

stories,  photographs,  rebus  stories  and  illustrations? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  shared  listening,  reading  and  viewing 
experiences,  using  texts  from  a  variety  of  genres  and  cultural  traditions,  such  as  picture  books, 
language  pattern  books/predictable  books,  stories,  photographs,  rebus  stories  and  illustrations  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from  a  variety  of  genres 
and  cultural  traditions,  such  as  picture  books,  language  pattern  books/predictable  books,  stories, 
photographs,  rebus  stories  and  illustrations.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Meet  with  students  to  discuss  their  shared  listening,  reading  and  viewing  activities  and  how  sharing 
the  experience  with  others  helped  them  gain  a  greater  understanding  of  the  material. 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education.  Arts  Education  K-3:   Music  Supplement.   Regina,  SK: 

Saskatchewan  Education,  1998. 

YKpamcbKi  Moeui  iepu.   Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 

1996. 

Home  reading  program  logs. 

KonndyuMo!  Classic  Ukrainian  Christmas  Carols  (audiocassettc).   Edmonton,  AB:  Children  of 

St.  Martin's  Ukrainian  Bilingual  Program,  Edmonton  Catholic  Schools,  1990. 

KosaJJepesa  (videocassette).  Vesnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:   Black 

Sea  Productions,  1981. 

KonndyuMo pa30M .  Let's  Carol  (CD).  Winnipeg,  MB:  V  Records. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  I  'krainian  to  comprehend  and 

respond  personally  and  critically  to  oral,  print 
and  visual  and  multimedia  texts 


2.2  Respond  to 
Texts 


Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and 
represent  the  actions  of  people  in  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-plays  and  Puppet  Shows 

Students  role-play  or  create  puppet  shows  of  a  simple  story  while  the  teacher  narrates. 
Encourage  students  to  focus  on  accurately  representing  the  actions  of  the  different  characters  in 
the  story. 

Objects  from  Home 

Students  bring  objects  from  home  related  to  a  class  story.  Assist  each  student  by  providing  the 
name  of  the  object.  The  student  presents  the  object  to  the  class,  then  adds  the  object  to  a  class 
display. 

Alternative  Activity:   Students  collect  objects  related  to  favourite  books.  The  objects  are 
labelled  in  Ukrainian  and  put  into  a  memory  box.  Throughout  the  year,  students  share  their 
memory  boxes  with  partners,  giving  the  names  of  the  books  that  the  objects  represent. 

Guest  Storytellers 

Invite  guest  readers  or  storytellers  to  share  stories  or  literature  to  help  students  experience  a 
variety  of  cultural  traditions.  These  guests  relate  traditions  to  students  through  the  stories.  Elicit 
similarities  and  differences  between  the  children's  experiences  and  those  presented  in  the  story, 
recording  these  in  a  Venn  diagram. 

Extension:   Invite  a  writer,  storyteller  or  artist  to  talk  to  students  about  how  their  personal 
experiences  and  traditions  are  part  of  their  work. 

Holiday  Books 

After  listening  to  or  reading  an  oral,  print,  visual  or  multimedia  text  about  family  traditions, 
students  make  their  own  holiday  books.  They  draw  pictures  about  family  traditions;  e.g.,  special 
foods,  decorations,  family  rituals  and  activities.   Scribe  captions  under  the  pictures. 

My  Favourite  Character 

Students  choose  a  favourite  character  from  an  oral,  print,  visual  or  multimedia  text  read  as  a 
class.  They  then  take  turns  acting  as  the  character  did  in  the  text  and  other  students  guess  at  the 
character  represented. 
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Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and 
represent  the  actions  of  people  in  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and  represent  the 
actions  of  people  in  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  personal  experiences  related  to  oral,  print,  visual  and 
multimedia  texts;  and  represent  the  actions  of  people  in  texts  (see  sample  blackline  master  in 
Appendix  E;  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and  represent  the 
actions  of  people  in  texts.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Conferences 

Meet  with  students  to  discuss  their  personal  experiences  and  family  traditions  related  to  oral,  print, 
visual  and  multimedia  texts  read  as  a  class.  Invite  students  to  talk  about  the  people  described  in  the 
texts  and  their  various  actions. 


SAMPLE  RESOURCES 


H  i  VKpaiua.    3oiuum  3  oiHauo.MneHHH  3  HasKOJiuuwiM  ceimoM.   HaeucuibHUU  nocifmiiK  dnn  1-eo 
Kaacy  nouamKoeoi  iukojiu.  CrapaHKa  Y .  51.,  Yxma  T.  B.  TepHoninb:   MaH^piBenb,  2002, 
c.  3,6,  13. 

Puppets  or  props. 

Guest  readers  or  storytellers. 
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Students  will  listen,  speak,  rem/,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    share  feelings  evoked  by  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Feeling  Words 

Introduce  the  words  for  basic  feelings  through  actions  and  pictures.  Reread  some  familiar  books, 
afterward  eliciting  from  students  the  names  of  the  emotions  they  felt  while  listening  to  the  book. 

After  learning  the  oral  words  for  feelings,  students  search  for  magazine  pictures  to  represent  each 
feeling.  They  create  a  feelings  chart  of  the  pictures  to  use  as  prompts  or  to  refer  to  when 
discussing  various  texts. 

Emotion  Faces 

Students  are  given  cut-out  faces  showing  emotions.  As  a  story  is  read  aloud  or  a  song  is  played, 
students  lift  the  faces  that  indicate  the  emotions  they  feel. 

Musical  Mood 

Play  Ukrainian  instrumental  pieces  of  various  styles.  Students  show  the  mood  of  the  music  by 
painting  or  colouring  a  picture.  Alternatively,  students  could  decide  if  the  song  seems  happy  or 
sad  to  them.  Using  happy  or  sad  faces  or  words  of  emotion,  students  record  their  reactions  to  the 
music  on  a  tally  chart. 

Responding  to  Text 

Students  respond  to  texts  and  share  the  feelings  evoked  by  those  texts  in  a  variety  of  ways;  e.g., 

-  drawing 

-  writing 

-  modelling  clay 

-  making  sand  table  creations 

-  painting 

-  singing 

-  block  building. 
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Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    share  feelings  evoked  by  oral,  print,  visual  and  multimedia  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  feelings  evoked  by  oral,  print,  visual  and  multimedia  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  feelings  evoked  by  oral,  print,  visual  and  multimedia 
texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  feelings  evoked  by  oral,  print,  visual  and  multimedia  texts.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  share  feelings  evoked  by  oral,  print,  visual  and  multimedia  texts.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Wichh  dyvui.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Magazines. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  kraunan  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Forms  and  Genres 

Students  will  be  able  to: 

2.3.1     distinguish  between  what  is  realistic  and  imaginary  in  oral,  literary  and  media 
forms  and  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Imaginary  Animals 

Read  a  simple  story  involving  various  animal  characters.  Discuss  what  these  animals  are  like  in 
real  life  compared  to  in  the  story.  As  a  class,  complete  a  Venn  diagram  that  compares  the  real 
and  imaginary  animals  using  pictures. 

Real  or  Imaginary? 

After  a  story  or  text  is  told,  viewed  or  read,  students  decide  whether  the  story  is  realistic  or 
imaginary.  Ask  simple  questions  to  guide  students  in  explaining  why  they  think  that  the  story  is 
real  or  imaginary. 

Extension:   Show  students  various  illustrations  and  have  them  identify  whether  the  scene 
depicted  is  real  or  imaginary  and  explain  why  they  think  that. 

Lore,  Myths,  Fairy  Tales  and  Legends 

Read  or  tell  several  traditional  Ukrainian  stories.  Discuss  the  imaginary  characters,  places  and 
events  described  in  the  stories  and  have  students  draw  or  colour  a  picture  of  their  favourite 
character  or  scene.  Discuss  the  imaginary  world  described  in  the  story  and  how  it  is  different 
than  the  one  we  live  in. 
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Forms  and  Genres 

KgH 

Students  will  be  able  to: 

2.3.1    distinguish  between  what  is  realistic  and  imaginary  in  oral, 

literary  and  media 

Kfcffi»j| 

forms  and  texts,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

distinguish  between  what  is  realistic  and  imaginary  in  oral,  literary  and  media  forms  and  texts? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  distinguish  between  what  is  realistic  and  imaginary  in  oral, 
literary  and  media  forms  and  texts  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
distinguish  between  what  is  realistic  and  imaginary  in  oral,  literary  and  media  forms  and  texts. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Quiz 

Quiz  students  orally  or  by  using  pictures  of  characters  and  scenes  from  the  imaginary  worlds  of 
stories  they  know  and  realistic  people  and  scenes.   Have  students  identify  whether  the  people  and 
scenes  depicted  are  imaginary  or  realistic. 


SAMPLE  RESOURCES 


Kojio6ok.   KoBajib  O.   Kh'ib:  AnbTepHaTHBH,  1997. 

Tlypnypoea  ruiHHema.    The  Purple  Planet.   Savedchuk,  L.   Winnipeg,  MB:   Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 

Other  books  from  the  Savedchuk  series. 

Graphic  organizers;  e.g.,  Venn  diagrams  (see  sample  blackline  master  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Techniques  and  Elements 

Students  will  be  able  to: 

2.3.2    develop  a  sense  of  story  through  listening,  reading  and  viewing  experiences. 


H 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Understanding  Through  Illustration 

Following  the  reading  of  the  story,  invite  students  to  draw  their  own  pictures  of  the  main  events. 

Mystery  Ending 

Stop  reading  a  story  before  the  ending  and  observe  students"  reactions.  Are  they  aware  the  story 
is  incomplete?  Offer  alternative  endings  and  have  students  choose  which  ending  they  think  it 
will  be. 

Beginnings  and  Endings 

While  watching  a  video,  pause  it  after  the  beginning  and  ask  students  what  they  have  learned 
about  the  characters  and  the  story.  Pause  the  video  again  before  the  ending  and  ask  students  to 
predict  what  will  happen. 
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Techniques  and  Elements 

Students  will  be  able  to: 

2.3.2    develop  a  sense  of  story  through  listening,  reading  and  viewing  experiences. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     develop  a  sense  of  story  through  listening,  reading  and  viewing  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  develop  a  sense  of  story  through  listening,  reading  and 
viewing  experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
develop  a  sense  of  story  through  listening,  reading  and  viewing  experiences.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  develop  a  sense  of  story  through  listening,  reading  and  viewing  experiences. 
Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Wordless  picture  books. 

Moeo pidua,  cjioeo piduel  HyiviaK  fl.  (pea.).  TopoHTo:  YKpaiHCbica  KHH>KKa,  1986. 

Hoea  1 :  JJinjioeu  i  noemop-iMimaifiM.   Bi;iam  O.  Ejimohtoh:   MmicTepcTBO  ocbjth  A;ib6epTn, 
1990. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Vocabulary 

Students  will  be  able  to: 

2.3.3    demonstrate  curiosity  about,  and  experiment  with,  sounds,  letters,  words  and 
word  patterns. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Changing  the  Words 

Take  a  familiar  rhyme,  poem  or  story  and  have  students  change  a  word  in  it;  e.g.,  for  the  song 
Yladae  cnic,  instead  of  Kti  3JiinnB  co6i  nnpir,  change  it  to  nee,  bobk.  This  activity  is  suitable 
when  studying  animals  in  class. 

Writing  Centre 

Maintain  a  writing  centre  with  a  variety  of  manipulatives;  e.g.,  Ukrainian  magnetic  letters,  letter 
cards,  letter  tiles  and  writing  materials.  Encourage  students  to  explore  and  experiment  with  letters 
and  sounds  independently;  e.g.,  by  using  modelling  clay  to  form  alphabet  letters  or  their  names. 

Picture  Dictionaries 

Students  choose  several  new  words  of  personal  interest  to  them  each  week  to  add  to  their  picture 
dictionaries.  Write  the  words  underneath  each  picture  for  students. 

Colour  and  Letter  Song 

Students  learn  the  letters  iopHa  while  singing  Hopna  kui\h.   If  they  wish,  students  change  the 
colours  of  the  cat  to  chhh,  6ina,  >KOBTa.   Post  the  coloured  cat  with  the  printed  colour  word.  Also 
talk  about  why  other  colours  might  not  be  suitable  because  there  are  too  many  syllables. 

Nonsense  Poem 

Once  students  are  familiar  with  the  nonsense  poem  Ta  Ta  Ta  Ta,  they  can  brainstorm  for  simple 
words  containing  the  sounds;  e.g.,  TaK,  TaTo,  Taivi.  Three  or  more  simple  words  can  be  posted  on 
a  board  under  the  heading  "Ta."  Students  add  to  the  list  as  the  year  goes  on  (see  outcome  2. 1 .4 
for  the  poem). 
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Vocabulary 

Students  will  he  able  to: 

Ill 

2.3.3    demonstrate  curiosity  about,  and  experiment  with,  sounds, 

letters,  words  and 

1 

word  patterns,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  curiosity  about,  and  experiment  with,  sounds,  letters,  words  and  word  patterns? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  curiosity  about,  and  experiment  with,  sounds, 
letters,  words  and  word  patterns  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  curiosity  about,  and  experiment  with,  sounds,  letters,  words  and  word  patterns.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Create  an  outcome-based  rubric  and  use  the  rubric  to  evaluate  how  well  students  are  able  to 
demonstrate  curiosity  about,  and  experiment  with,  sounds,  letters,  words  and  word  patterns  (see 
sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


JleneneHH.   EyKeapuK  dun  MOJinm.   By;iapiua  P.  B.   Khib:  Jlejieica,  2001. 

JTocVxa.  EaBpiHa  C.  E.,  KyraBiHa  H.  JT.,  TonopKOBa  I.  E.,  LUcpGnHma  C.  B.  KmVb: 

ACT-nPECC-fllK-CI,  2000. 

Ukrainian  alphabet  colouring  books. 

Modelling  clay. 

Hoaa  1 :  Pedycu.   Binary  O.  (y nop.).   E^mohtoh:   MimcTepcTBO  ocbIth  Ajib6cpTH,  1991. 

CeimanoK.    Ukrainian  Songbook  for  Children.   Magus,  H.   Edmonton,  AB:   Ukrainian  Bilingual 
Association,  1982. 

AOeniKci.  CizieHKO  O.   Kmib:  JlejicKa,  2000. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Experiment  with  Language 

Students  will  be  able  to: 

2.3.4    appreciate  the  sounds  and  rhythms  of  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Action  Songs 

Students  learn  a  song  about  farm  animals  and  improvise  appropriate  movements;  e.g.,  dapim 
jflZibKO  tbapiviy  MaB. 

Rhythmic  Poetry  and  Songs 

Students  learn  short  songs  and  poems;  e.g.,  A  h  y  cait  xodwia.  As  students  recite  the  poem  or  sing 
the  song,  they  clap,  skip,  march,  dance  or  use  rhythm  instruments  to  the  rhythm  of  the  words  or 
beat. 

Extension:   Print  favourite  rhymes  on  chart  paper  so  that  students  can  read  along  and  respond  to 
the  rhythm  of  the  language. 

Word  Clapping 

When  learning  new  vocabulary  from  a  theme,  students  clap  out  the  rhythm  of  the  words.  Once 
students  are  familiar  with  these  words,  they  guess  the  word  by  its  rhythm. 

Blindfold  Game 

A  student  is  blindfolded  and  stands  in  the  middle  of  the  circle  made  by  students.   Students  turn 
the  blindfolded  student  a  few  times  and  leave  him  or  her  in  the  middle  to  choose  another  student 
for  identification.  While  turning  the  blindfolded  student,  students  call  him  or  her  'TTaHac"  and 
say  the  following  rhyme: 


Students: 

ITaHace,  FlaHace,  Ha  Hoviy  cto'ilu? 

FlaHac: 

Ha  KaMeHi. 

Students: 

LU,o  nponaeLii? 

FlaHac: 

KBac. 

Students: 

JIobh  Myx,  a  He  Hac. 

Ask  the  blindfolded  student,  "Xto  ue?"  The  student  responds.   Encourage  the  student  to  use 
hearing  and  touch. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
'^Alberta  Education,  Alberta,  Canada 


Chapter  9  -  Kindergarten  /  227 
2008 


Experiment  with  Language 

Students  will  be  able  to: 

2.3.4    appreciate  the  sounds  and  rhythms  of  language,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     appreciate  the  sounds  and  rhythms  of  language? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  appreciate  the  sounds  and  rhythms  of  language  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
appreciate  the  sounds  and  rhythms  of  language.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  appreciate  the  sounds  and  rhythms  of 
language  (see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1 ,  2  or  3). 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education.   Arts  Education  K—3:   Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

yxpai'HCbKi Moeni  icpu.    Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

CsimauoK.   Ukrainian  Songbook  for  Children.   Magus,  H.   Edmonton,  AB:   Ukrainian  Bilingual 
Association,  1982. 

EvKHap.    HumaiuiuK.  TIocidHUK  is  nanvanuH  npaewibnoeo  HumanuH  d.tn  dimeu  cmapuioco 
douiKi.ibHoso  ma  Mojtoduwco  luKLtbhoco  «it<y.  <X>cj\\£hko  B.  B.   Khib     XapKJB:   LUKOJia,  2002. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  comprehend  and 

respond  personally  and  critically  to  oral,  print, 
visual  anil  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Create  Original  Texts 

Students  will  be  able  to: 

2.3.5    create  original  oral  and  media  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Role-play 

As  the  teacher  narrates  a  story  or  plays  a  song,  students  work  in  groups  to  role-play  the  various 
parts.  Consider  setting  up  a  drama  centre  with  simple  dress-up  clothes  that  students  can  use  when 
role-playing.  If  possible,  videotape  the  performances. 

Change  the  Ending 

Retell  a  familiar  story  and  stop  before  the  story  ends.  Divide  students  into  groups  and  have  each 
group  member  take  a  turn  telling  the  end  of  the  story  to  the  others.   Encourage  students  to  change 
the  ending  in  any  way  they  want. 

My  Weekend 

Divide  students  into  groups  and  have  them  take  turns  telling  the  others  what  they  did  on  the 
weekend.  Encourage  students  to  tell  a  story  rather  than  simply  recite  a  list  of  activities.  Students 
can  show  pictures  if  they  have  them. 

Cards 

Students  write  a  thank-you  note  to  visitors  or  a  buddy  reader.  Copy  iutKyto  and  draw  a  picture 
representing  the  activity,  or  have  ready-made  cards.  When  celebrating  a  student's  birthday,  the 
class  is  given  a  card  expressing  MHori'i  niTa.  Students  sign  their  names  and  design  the 
illustrations. 
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Create  Original  Texts 

Students  will  be  able  to: 

2.3.5    create  original  oral  and  media  texts,  (continued) 


)  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     create  original  oral  and  media  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  create  original  oral  and  media  texts  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
create  original  oral  and  media  texts.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Create  an  outcome-based  rubric  and  use  it  to  evaluate  how  well  students  are  able  to  create  original 
oral  and  media  texts  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Birthday  and  thank-you  cards. 

Cnieyni  cxapdu.  Sing  Along  Treasures  (paperback/audiocassette).  Hryhor  Gulutzan,  L. 
Edmonton,  AB:  Kazka  Productions,  1989. 

Dress-up  clothes. 

Videotaping  equipment. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Personal  Knowledge  and  Experience 

Students  will  be  able  to: 

3.1.1    demonstrate  personal  knowledge  of  a  topic. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Discussion 

Initiate  discussion  about  a  specific  topic  relevant  to  students;  e.g.,  holidays,  events.  They 
subsequently  draw  pictures  about  the  discussed  topic.  Scribe  for  students  a  desired  message  for 
their  pictures. 

Family  Booklets 

After  discussing  families,  students  create  personalized  family  booklets  (Moa  ciM'a). 

Webs 

When  studying  a  topic,  prepare  a  web  on  a  bulletin  board,  explaining  what  students  will  be 
covering.  This  can  be  used  as  a  reference  by  students. 


>Ik1  CBHTa 


lifo  BAfliaCMO 


Students  prepare  small  10  cm  x  15  cm  illustrations  as  they  study  the  theme  and  place  the 
illustrations  in  the  appropriate  section  of  the  web.  Alternatively,  each  student  has  his  or  her  own 
large  web  to  which  he  or  she  adds  illustrations. 

Show  and  Tell 

Students  bring  in  an  object  based  on  the  theme  being  studied.  They  each  share  two  interesting 
facts  in  Ukrainian  about  their  objects  during  sharing  time. 
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Personal  Knowledge  and  Experience 

Students  will  be  able  to: 

3.1.1     demonstrate  personal  knowledge  of  a  topic,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  personal  knowledge  of  a  topic? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  personal  knowledge  of  a  topic  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  personal  knowledge  of  a  topic.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Ask  probing  questions  to  establish  the  extent  of  students'  personal  knowledge.  Frame  questions  so 
that  they  are  encouraged  to  reflect  on  their  knowledge  and  extend  their  understanding.  Discuss  ways 
that  students  can  find  more  information  to  add  to  their  personal  store  of  knowledge. 


SAMPLE  RESOURCES 


Small  cards — approximately  10  cm  x  15  cm. 

Moh  podima.   My  Family.   Savedchuk,  L.   Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishers,  1982. 

Webs  (see  sample  blackline  master  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  essential  questions  to  satisfy  personal  curiosity  and  information  needs  in  the 
classroom  context. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelled  Classroom  Questions 

Throughout  the  year,  model  questions — everyday  routine  questions,  related  to  the  theme,  topic, 
unit.  Questions  could  be  incorporated  into  the  morning  routine;  e.g., 

-  Xto  BixicyTHifi? 

-  Xto  HeproBHfi/neproBa? 

-  Xto  HacTynHHH? 

-  .flhca  cboronHi  norona? 

-  flka  cboroimi  TeivtnepaTypa? 

Or  model  questions  related  to  everyday  needs  in  the  classroom;  e.g., 

-  J\e  Jlopa?  J\e  iiimHKa?  OjnBeub?  TyMKa? 

-  Hh  TH  3aKiHHHB/3aKiHMHJia? 

-  Hh  MO>KHa  nmi  nanHTHca  bo,hh? 

-  Hh  Mo>KHa  niTH  no  Ty&neTy? 

-  Hh  MO>KHa  HTH?  i'CTH?  CniBaTH?  ciitaTH?  6aBHTHCfl? 

-  J\e  Moa  KypTKa?  iviin  hoGit?  moY  pyKaBnui?  moc  mojioko? 

The  Five  W's 

Post  the  five  key  questions  near  the  area  for  group  time:  Xto?  LLJ,o?  X[e?  Kojih?  HoMy?  When 
asking  questions  or  modelling  how  to  ask  during  show  and  tell,  point  to  the  question  being  posed. 

Where? 

To  encourage  students  to  use  Xle?,  one  student  is  asked  to  leave  the  room.  The  class  then  picks  a 
familiar  class  object,  e.g.,  a  pencil,  and  hides  it.  The  student  is  called  back  to  the  room.  To  help 
the  student  locate  the  object,  the  class  adjusts  their  volume  as  they  chant  "J\e  oniBeub?",  getting 
louder  as  the  student  approaches  the  object  and  becoming  softer  when  the  student  is  far  from  the 
object. 
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Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  essential  questions  to  satisfy  personal  curiosity  and  information  needs  in  the 

classroom  context,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  essential  questions  to  satisfy  personal  curiosity  and  information  needs  in  the  classroom 
context? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  essential  questions  to  satisfy  personal  curiosity  and 
information  needs  in  the  classroom  context  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  ask 
essential  questions  to  satisfy  personal  curiosity  and  information  needs  in  the  classroom  context. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Model  clear,  concise  questions  during  conference  time.  Encourage  students  to  ask  questions  about 
classroom  activities  and  to  reflect  on  their  own  questions  by  asking  students  why  they  asked  a 
particular  question. 


SAMPLE  RESOURCES 


Classroom  weather  and  calendar  centre. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Participate  in  Group  Inquiry 

Students  will  be  able  to: 

3.1.3    ask  and  answer  essential  questions  to  satisfy  group  curiosity  and  information 
needs  in  the  classroom  context. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Hidden  Objects 

Hide  objects  around  the  classroom.  Students  are  told  what  objects  to  look  for.  They  place  their 

hands  behind  their  backs  while  searching.  Ask  students,  ",He ?"  When  a  student  finds  the 

classroom  item,  he  or  she  says,  "51  3HafniioB/3Hafiui.na ." 


The  Five  W's 

Present  students  with  a  variety  of  pictures  showing  people,  places,  objects,  time  of  day  and 
special  events.  They  state  the  questions  they  would  ask,  choosing  simply  Xto?,  ,ZJe?,  Kojih?, 
HoMy?  or  51k?  This  can  be  initially  modelled  by  the  teacher,  using  storybook  illustrations  and 
doing  a  talk-aloud.  Ask  simple  questions  and  explain  your  thoughts  to  students. 

Pre-reading  Questions 

Before  reading  a  story,  walk  through  the  illustrations  and  encourage  students  to  ask  questions 
about  the  pictures.  After  reading  the  story,  answer  the  questions  as  a  class. 

I  Spy 

Facilitate  a  game  of  I  Spy  in  Ukrainian,  using  elements  in  the  classroom  as  the  target  objects. 
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Participate  in  Group  Inquiry 

Students  will  he  able  to: 

3.1.3    ask  and  answer  essential  questions  to  satisfy  group  curiosity  and  information 
needs  in  the  classroom  context,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  and  answer  essential  questions  to  satisfy  group  curiosity  and  information  needs  in  the 
classroom  context? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  and  answer  essential  questions  to  satisfy  group  curiosity 
and  information  needs  in  the  classroom  context  (see  sample  blackline  master  in  Appendix  E: 
Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  arc  able  to  ask 
and  answer  essential  questions  to  satisfy  group  curiosity  and  information  needs  in  the  classroom 
context.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  ask  and  answer  essential  questions  to  satisfy 
group  curiosity  and  information  needs  in  the  classroom  context  (see  sample  blackline  master  in 
Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Collection  of  pictures  depicting  people,  places,  objects,  time  of  day,  special  events. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Create  and  Follow  a  Plan 

Students  will  be  able  to: 

3.1.4    listen  to  and  follow  simple  directions  in  the  classroom  context. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Routines 

Use  everyday  words  and  phrases  based  on  class  routines  and  use  visual  cues  as  much  as  possible; 

e.g., 

Cuafrre  Mac  npn6paTH  LU,e  pa3 

Thxo  YcTaHbTe  UlBM/mie 

CniBafiMO  Mac  Vera  TonocHiLue 

Simon  Says 

Play  Simon  Says  in  Ukrainian,  using  simple  classroom  directions.  First  model  each  action  until 
students  understand;  then  play  the  game,  using  the  familiar  actions  and  commands. 

Action  Game 

Introduce  nonverbal  actions  that  direct  students  to  do  something;  e.g.,  opening  and/or  closing 
hands  represents  opening  and/or  closing  a  book.  Give  the  direction  and  students  do  the  action. 
As  the  year  goes  on,  give  the  directions  quicker  and  closer  together  and  increase  the  speed  of  the 
game.  The  goal  of  the  game  is  to  have  students  work  together  so  the  entire  class  is  correctly 
doing  the  action  requested. 

Picture  Cards 

Create  picture  cards  with  frequently  used  commands;  e.g.,  FIpHKJieH!,  HaMajnon!,  IToHHCTb!, 
FIomhh!,  X0/1.H  ckwiI,  Ian!,  Bepmicfl!,  ITocKiiaaaH!,  CKJia^n!  These  cards  can  be  used  as 
reference  when  giving  instructions.  To  improve  student  comprehension,  act  out  the  command 
while  using  the  picture  cards.  Use  these  cards  to  display  instructions  for  a  step-by-step  activity. 
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Create  and  Follow  a  Plan 

Students  will  be  able  to: 

3.1.4    listen  to  and  follow  simple  directions  in  the  classroom  context,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  to  and  follow  simple  directions  in  the  classroom  context? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  and  follow  simple  directions  in  the  classroom 
context  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to  and  follow  simple  directions  in  the  classroom  context.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Quiz 

Quiz  students  orally  by  having  them  individually  follow  the  various  directions  covered  as  a  class. 


SAMPLE  RESOURCES 


yxpaiHcbKi  MOHHi  iepu.   Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Picture  cards. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Personal  and  Peer  Knowledge 

Students  will  be  able  to: 

3.2.1     identify  self  and  others  as  sources  of  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Survey 

Complete  a  class  survey;  e.g.,  choosing  a  favourite  type  of  fruit.   Each  student  will  ask,  "LLJo  To6i 
oLibine  noztoGacTbCH  —  BitHorpa.a  hh  flGjryKO?"  Students  put  their  photocopied  school  pictures 
or  names  on  specific  spaces  in  the  chart  to  indicate  the  fruits  they  like  the  most.  They  discuss  the 
results. 


Alternative  Activity:  After  tasting  different  types  of  popcorn,  students 
placing  a  tick  in  the  appropriate  box;  e.g., 


complete  a  tally  by 


Cijib 


ffff 


KVKypv/na 


.viacjio 


cup 


Alternative  Activity:   Every  day,  as  students  enter  the  classroom,  they  can  be  asked  a  new 
survey  question  to  answer  before  they  meet  in  the  group  area.  Using  simple  icons,  students  either 
place  their  names  in  a  pocket  chart  or  clip  clothespins  with  their  names  onto  a  ribbon  under  their 
choice.  This  can  also  be  used  for  taking  attendance. 

What  Do  We  Know  about ... 

As  a  class,  brainstorm  what  students  already  know  about  a  topic.  Write  key  words  from  the 
brainstorming  on  the  board.  After  the  brainstorming,  emphasize  all  the  different  things  that 
students  in  the  class  know  about  the  topic. 
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Identify  Personal  and  Peer  Knowledge 

Students  will  he  able  to: 

3.2.1     identify  self  and  others  as  sources  of  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  self  and  others  as  sources  of  information? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  self  and  others  as  sources  of  information  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
identify  self  and  others  as  sources  of  information.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  identify  self  and  others  as  sources  of  information.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Survey  tally  sheets. 

Graph. 

Pictures  and  other  sources  of  information. 
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General  Outcome 


Students  will  listen,  speak,  read  write,  view 
and  represent  in  L  krainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Sources 

Students  will  be  able  to: 

3.2.2    seek  information  from  others  in  the  classroom  context. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Survey 

One  pair  of  students  surveys  the  class  for  the  day.  With  guidance  from  the  teacher,  they  choose 

their  questions,  set  up  how  they  wish  to  present  their  data  and  practise  how  to  ask  their  questions. 

Key  Question  Phrases 

Students  are  taught  key  phrases  for  inquiry;  e.g., 

-  fle?  (Where'.') 

Hh  To6i  no^o6aeTbca ?  (Do  you  like ?) 

-  Hh  th  xoHeiu 

-  Kojih  _ 

-  Homv 


_?  (Do  you  want 

0  (When ?) 

~?  (Why  J 


?) 


_'7) 
-     m,o  th  pooHLLi9  (What  are  you  doing?) 

Have  students  practise  the  question  phrases  with  other  students  in  the  class. 

Guest  Speakers 

When  studying  community  workers,  invite  Ukrainian-speaking  parents,  relatives  or  guests  to  talk 
about  their  occupations.  Before  a  guest  speaker  arrives,  students  generate  questions  they  would 
like  answered.  Assist  students  in  formulating  questions. 
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Identify  Sources 

Students  will  be  able  to: 

3.2.2    seek  information  from  others  in  the  classroom  context,  {continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     seek  information  from  others  in  the  classroom  context? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  seek  information  from  others  in  the  classroom  context  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  seek 
information  from  others  in  the  classroom  context.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  seek  information  from  others  in  the 
classroom  context  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


|  SAMPLE  RESOURCES 


Ukrainian-speaking  guests. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  kramian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    recognize  when  information  answers  the  questions  asked. 


' 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


What's  in  the  Bag? 

Invite  students  throughout  the  year  to  play  What's  in  the  Bag?  Students  take  turns  asking 
questions  to  find  out  what  is  in  the  bag.  Eventually  a  student  asks  the  correct  question  and  the 
mystery  object  is  revealed. 

KWL  Chart 

Work  with  the  class  to  fill  in  a  simplified  KWL  chart  when  learning  about  a  topic.   Direct 
students'  attention  to  the  questions  (what  I  want  to  know)  and  how  to  answer  the  questions  asked 
by  the  class  (what  I  learned). 

Multiple  Choice 

Ask  simple  questions  about  a  familiar  topic  and  offer  three  or  four  different  possible  answers. 
Have  students  choose  the  response  that  answers  the  question  and  have  one  volunteer  explain  why 
their  choice  answers  the  question. 

Riddles 

Introduce  simple  riddles  to  the  class  and  work  through  possible  answers  to  the  riddles.  Have 
students  identify  the  correct  answer  to  the  riddle  and  explain  how  it  answers  the  riddle. 
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Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    recognize  when  information  answers  the  questions  asked,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  when  information  answers  the  questions  asked? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  when  information  answers  the  questions  asked 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  when  information  answers  the  questions  asked.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  recognize  when  information  answers  the 
questions  asked  (see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


YKpa'tHCbKi  MosHi  iepu.   Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 

KWL  chart  (see  sample  blackline  master  in  Appendix  D). 

A  bag  and  various  mystery  objects. 
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General  Outcome 


Student*  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Access  Information 

Students  will  be  able  to: 

3.2.4    use  visual  and  auditory  cues  to  understand  ideas  and  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Felt  Board 

Use  a  felt  board  to  tell  stories  or  fairy  tales  or  to  introduce  a  new  theme  or  topic  with  many  new 

words. 

Lining  Up  Chant 

When  lining  up.  students  say  and  follow  these  actions: 
JJ,o  nepeay.  ao  nepeny, 
Bci  mm  cTajin  jxo  nepeziy. 
Pvkh  36oKy,  pyKH  36oKy, 
Hami  pyKH  Bci  e  300Ky. 

Language  Ladders 

Students  make  their  own  language  ladders,  using  visual  cues  or  pictures  for  greetings,  colours 
and  so  on.  These  can  be  shared  at  home  or  with  another  grade. 

Collages 

Students  make  collages  based  on  a  theme;  e.g.,  colours,  numbers,  feelings,  shapes,  seasons, 
home,  farms,  pets,  food. 

Classroom  Display 

When  studying  a  theme,  students  bring  in  items  from  home  related  to  the  topic.  The  items  are 
collected  and  become  part  of  a  classroom  display. 

Recordings 

Students  listen  to  recordings  of  stones  and  Ukrainian  songs.  They  discuss  words  they  understood 
in  the  songs  and  stories. 

Watching  a  Video 

Students  view  a  video;  e.g.,  from  the  Y  mimKu  Ksinmu  series.  After  viewing  the  video,  students 
discuss  how  the  visuals,  music  and  sound  effects  helped  them  understand  the  events  of  the  story. 
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Access  Information 

Students  will  be  able  to: 

3.2.4    use  visual  and  auditory  cues  to  understand  ideas  and  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     use  visual  and  auditory  cues  to  understand  ideas  and  information? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
visual  and  auditory  cues  to  understand  ideas  and  information.  Record  anecdotal  notes  (see  sample 
blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Review  and  discuss  students'  understanding  of  how  meaning  can  be  constructed  by  using  illustrations 
and  other  visual  cues.  Determine  students"  awareness  and  ability  to  use  visual  cues,  e.g.,  colour, 
shapes  and  sizes,  to  understand  ideas  and  information. 


SAMPLE  RESOURCES 


Felt  board. 

Magazines. 

Ko3aJJepe3a  (videocassettc).  Vesnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:  Black 
Sea  Productions,  1981. 

y  miniKu  KsimKu  (videocassettes).  Toronto,  ON:   Kvitka  Productions,  1975-1989. 

Tsyboolya  ...  that  means  Onion!  (CD  or  audiocassettc).  Cahutc,  R.  (prod.).  Burlington,  ON: 
Melodica  Entertainment  Productions,  1997. 

Borscht  (CD  or  audiocassettc).  Cahutc,  R.  (prod.).  Burlington,  ON:   Melodica  4kids,  1999. 

Booryak  ...  carrots  and  cabbage  too!  (CD  or  audiocassettc).  Cahute,  R.  (prod.).  Burlington,  ON: 
Melodica  Entertainment  Productions,  1999. 

Barabolya  ...  that  means  Potato!  (CD  or  audiocassettc).  Cahutc,  R.  (prod.).  Burlington,  ON: 
Melodica  Entertainment  Productions,  1997. 

MipKci  it  Ojih.  JJodpudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

Oil.  UfO  otc  mo  ia  iay.\\'   The  Mosquito  's  Wedding  (papcrback/audiocasscttc).   Hryhor  Gulutzan, 
L.   Edmonton,  AB:   Kazka  Productions,  1986. 

BiHOK  dimomtx  niccHb  I  (audiocassettc).   Bilash,  L.  Edmonton,  AB:   Homestead  Recording 
Studios,  1983. 

BiHOK  dimomtx ■  nicenb  2  (audiocassette).  Bilash,  L.  Winnipeg,  MB:  Century  21  Studios,  1983. 

Bjhok  dimoma. ■  nicenb  3  (audiocassettc).   Bilash,  L.  Winnipeg,  MB:  Goedc  Creative  Studios, 
1989. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 

I'lOCCSS 


Make  Sense  of  Information 

Students  will  be  able  to: 

3.2.5    use  prior  knowledge  to  make  sense  of  information. 


[ 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


KWL  Chart 

Work  with  the  class  to  fill  in  a  simplified  KWL  chart  when  learning  about  a  topic.   Direct 
students'  attention  to  the  section  "What  I  Know"  and  how  what  they  already  know  about  the 
topic  helps  them  make  sense  of  the  information  they  learn. 

Pre-reading  Predictions 

Before  reading  a  story,  walk  through  the  illustrations  and  encourage  students  to  predict  what  the 
story  is  about.  After  reading  the  story,  discuss  the  predictions  and  how  they  used  what  they 
already  knew  about  the  topic  to  make  sense  of  the  pictures. 

Classroom  Experiments 

Students  make  predictions  before  doing  a  simple  experiment;  e.g., 

-  melting  snow 

-  planting  seeds 

-  freezing  water 

-  mixing  paint  colours. 

Discuss  how  students  used  what  they  already  know  about  the  topic  to  make  sense  of  what  they 
saw  during  the  experiment. 

Cause  and  Effect 

Using  cause  and  effect  picture  cards,  present  students  with  the  cause  only  and  let  them  predict  the 
effect.  Ask  them  to  explain  their  thinking  and  note  their  use  of  existing  knowledge  to  make  sense 
of  the  picture  cards. 
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Make  Sense  of  Information 

Students  will  he  able  to: 

3.2.5    use  prior  knowledge  to  make  sense  of  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  prior  knowledge  to  make  sense  of  information9 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  prior  knowledge  to  make  sense  of  information  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
prior  knowledge  to  make  sense  of  information.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  use  prior  knowledge  to  make  sense  of  information.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


JloeiKa.   TaBpina  C.  E.,  KyTHBma  H.  Jl.,  TonopKOBa  I.  T.,  IUepGnHina  C.  B.  KhTb: 
ACT-nPECC-fllK-CI,  2000. 

Haenu  MeHe  nucamu!  3oiuumHO.  1  3  nidzomoeKU pytat  do  nucbMa.  rieH3JinK  M.  Tepnonijib: 
ManiipiBcub,  2000. 

Cause  and  effect  picture  cards. 

K.WL  chart  (see  sample  blackline  master  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  rant,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 
Assess 


Organize  Information 

Students  will  be  able  to: 

3.3.1     categorize  objects  and  visuals  according  to  similarities  and  differences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Learning  Centre  Sorting 

Students  choose  from  a  changing  variety  of  objects  in  a  learning  centre  and  sort  them 
independently.  They  can  sort  by  various  attributes;  e.g., 
Konip  (colour) 

-  po3\np  (size) 

-  (J)opMa  (shape). 

Ukrainian  Bingo 

Explain  to  students  how  to  play  Ukrainian  Bingo  based  on  groups  of  words  from  particular 
themes.   Have  students  create  their  own  Bingo  cards,  using  pictures  of  the  different  vocabulary 
words  organized  into  different  categories  for  each  letter  (b,  i,  n,  g  and  o)  based  on  how  they  look; 
e.g.,  colour,  shape,  size. 

Antonyms 

After  learning  the  song  AumoHiMU,  students  cut  out  pictures  or  illustrate  each  opposite  pair. 

Sorting  Emotions 

While  studying  emotions  and  feelings,  students  cut  out  pictures  of  faces  from  magazines.  They 
then  sort  the  pictures  and  create  a  picture  collage  for  each  emotion. 

Sorting  Food 

While  studying  food  groups,  students  sort  pictures  of  foods  into  appropriate  categories;  e.g., 
colour,  size,  shape. 
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Organize  Information 

Students  will  be  able  to: 

3.3.1     categorize  objects  and  visuals  according  to  similarities  and  differences. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     categorize  objects  and  visuals  according  to  similarities  and  differences? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  categorize  objects  and  visuals  according  to  similarities  and 
differences  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
categorize  objects  and  visuals  according  to  similarities  and  differences.   Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Rating  Scale 

Create  a  simplified,  graphic,  outcome-based  self-assessment  rating  scale  and  share  it  with  students 
prior  to  beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to 
categorize  objects  and  visuals  according  to  similarities  and  differences  (see  sample  blackline  master 
in  Appendix  E:  Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


JJoc^iKa.   TaBpma  C.  E.,  KyTflBiria  H.  JI.,  TonopKOBa  I.  T.,  IJJ,ep6nHiHa  C.  B.  Kuib: 
ACT-nPECC-^IK-CI,  2000. 

MipKa  it  O.ih.  JJodpudeHb!  (CD  or  audiocassette).  Toronto,  ON:  Mom  Music/Darka  and  Slavko, 
1993. 

/Jpyji.   Friends.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian  Education/ 

Dzvin  Publishers,  1982. 

Ukrainian  Bingo  game  cards. 

Magazines. 

Pictures  of  various  foods. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 
Assess 


Record  Information 

Students  will  be  able  to: 

3.3.2    represent  and  share  information  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Wish  Booklets 

For  St.  Nicholas  Day,  students  compile  wish  booklets  in  which  they  draw  pictures  of  their 
wishes. 

Weather  Chart 

Students  maintain  a  monthly  or  weekly  weather  chart.  This  can  initially  be  modelled,  then  later 
be  done  independently  after  group  time. 

Last  Night 

Students  talk  about  what  they  did  the  night  before.  These  results  are  graphed  and  discussed  at  the 
end  of  the  week. 

All  about  Me 

Students  make  and  present  an  "All  about  Me"  box  or  prepare  a  picture  collage.  Alternatively, 
they  could  prepare  a  time  line  of  their  lives,  using  pictures. 

Extension:   Students  prepare  a  photo  gallery  about  their  families  and  present  it  to  the  class  or 
collect  mementos  and  store  them  in  a  scrapbook. 

My  Favourite  Part 

Students  illustrate  their  favourite  parts  of  a  poem  or  story  that  was  read  aloud. 

Beginning,  Middle  and  End 

After  listening  to  a  story,  students  illustrate  the  beginning,  middle  and  end.  Alternatively,  they 
work  in  groups  of  three  and  each  student  illustrates  a  section  of  the  story. 
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Record  Information 

Students  will  be  able  to: 

3.3.2    represent  and  share  information  and  ideas,  (continued) 


i 


SAMPLE  ASSESSMENT  STRATEGIES 


1 


Focus  for  Assessment 


Does  the  student: 

-     represent  and  share  information  and  ideas? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  represent  and  share  information  and  ideas  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
represent  and  share  information  and  ideas.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Create  an  outcome-based  rubric  and  use  the  rubric  to  evaluate  how  well  students  are  able  to  represent 
and  share  information  and  ideas  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and 
Checklist). 


SAMPLE  RESOURCES 


Templates  for  wish  booklets. 
Weather  chart. 
Scrapbooks,  photographs. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Evaluate  Information 

Students  will  he  able  to: 

3.3.3    share  information  gathered  on  a  specific  topic. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


All  about  Me  Chart  or  Poster 

Students  make  and  present  an  "All  about  Me"  chart  or  poster,  including  information  such  as: 

-  how  old/birthday 

-  favourite  things 

-  weight/height 

-  shoe  size 

-  eve.  hair  colour 


Bee 

npo  MeHe 

Moc  ivTa 

MeHi 

pOKJB. 

Moa  Bara 

Min  3picT 

Students  take  turns  presenting  the  data  collected  about  themselves. 

Information  Web 

Students  prepare  a  visual  class  web  on  a  topic;  e.g.,  Pi3aBO,  3HMa,  ociHb.  They  take  turns 

gathering  and  adding  information  and  making  statements  based  on  the  information  gathered. 

My  Buddy 

Each  student  pair  traces  each  other.  Every  day,  a  new  question  is  taught  to  the  class  and  used  for 
interviewing  the  buddies.  After  the  student  responds,  his  or  her  buddy  makes  or  cuts  out  visual 
representations  of  the  answer.   In  the  end,  the  student  pair  presents  to  the  class:  Mift  npHHTcnb. 

What  I  Learned  About ... 

After  doing  an  experiment  or  cooking  activity,  students  share  what  they  learned.  They  can  also 
share  information  by  using  illustrations. 
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Evaluate  Information 

Students  will  be  able  to: 

3.3.3    share  information  gathered  on  a  specific  topic,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     share  information  gathered  on  a  specific  topic? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  information  gathered  on  a  specific  topic  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  information  gathered  on  a  specific  topic.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Create  an  outcome-based  rubric  and  use  the  rubric  to  evaluate  how  well  students  are  able  to  share 
information  gathered  on  a  specific  topic  (see  sample  blackline  master  in  Appendix  E:  Rubric  or 
Rubric  and  Checklist). 


SAMPLE  RESOURCES 


"All  about  Me"  chart  or  poster. 

Roll  of  brown  paper  and  markers  or  crayons. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Develop  New  Understanding 

Students  will  be  able  to: 

3.3.4    participate  in  information-gathering  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Family  Trees 

Students  collect  information  about  their  own  families  to  make  a  family  tree.  They  present  their 

projects  to  the  class. 

Simple  Surveys 

Students  conduct  simple  surveys;  e.g., 


Im'h 

mo? 

rioao6acTbCH 
© 

He© 
noaoSacTbCH 

Jlica 

vV  HO.  I\ 

© 

JXmoh 

W  a6jiyKO 

© 

My  Time  Line 

Students  gather  and  organize  personal  photographs,  with  assistance  from  home,  to  make  simple 
time  lines. 

Recording  Observations 

Students  plant  seeds  and  record  their  observations  by  drawing  pictures  of  the  changes  they  see. 

Posters  or  Collages 

Students  collect  information  and  prepare  posters  or  collages  on  a  particular  theme  or  topic;  e.g., 
cbopMH,  KOJIbOpH. 

Class  Murals 

Students  collect  and  display  information  in  the  form  of  a  large  mural;  e.g.,  Pi3^BO  i  3BHHa't,  Haine 
cepeztoBHine,  3wvia,  Hama  uiKOJia. 

Ask  a  Buddy 

Pairs  of  students  are  given  a  simple  question  to  ask  their  reading  buddies.  After  obtaining  the 
responses,  they  share  and  compare  their  responses  with  their  teacher  and  classmates. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3) 

t/Albcrta  Education.  Alberta.  Canada 


Chapter  9  -  Kindergarten  /  255 
2008 


Develop  New  Understanding 

Students  will  be  able  to: 

3.3.4    participate  in  information-gathering  experiences,  (continued) 
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SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  information-gathering  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  information-gathering  experiences  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  information-gathering  experiences.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  participate  in  information-gathering  experiences.  Offer  feedback,  encouragement 
and  praise  as  needed. 


SAMPLE  RESOURCES 


Jloe'iKa.  TaBpiHa  C.  E.,  KyTflBiria  H.  Jl,  TonopKOBa  I.  l\,  LU,cp6nHina  C.  B.   Khib: 

ACT-nPECC-flIK-CI,  2000. 

Student  survey  sheets. 

Poster  materials. 

Chart  paper  and  crayons. 

Photographs  from  home. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Generate  Ideas 

Students  will  be  able  to: 

4.1.1     share  ideas  from  personal  experiences. 


4.1  Generate  and 
Focus 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Discussion 

During  morning  routine  students  engage  in  discussion  on  topics  that  they  can  relate  to;  e.g., 

holidays  seasons  (Ha  flBopi  naaae  CHir.) 

hobbies  families 

health  communities  (city,  farm,  school) 

birthday  parties  home 

Show  and  Tell 

Provide  an  opportunity  for  students  to  have  IToKa>KH  h  po3Ka>KH;  e.g., 

Presenter:  9l  Maio  mocb  BaM  noKa3ara. 

Students:   LHo  th  Maeni  Havt  noKa3ara? 

Presenter:   U,e  mm  necuK.  BiH  rapHHfi.  51  fioro  jik)6jik).  i  t.  j\. 

Gallery  Walk 

Before  introducing  a  topic,  students  bring  in  items  from  home;  e.g.,  photographs,  books,  artifacts, 

concrete  objects.  These  can  be  used  for  a  gallery  walk  or  displayed  and  shared  by  the 

individuals. 

Sharing  Circle 

In  a  sharing  circle,  students  talk  about  their  weekend  or  what  they  did  the  night  before. 
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Generate  Ideas 

Students  will  he  able  to: 

4.1.1     share  ideas  from  personal  experiences,  (continued) 


\ 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     share  ideas  from  personal  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  ideas  from  personal  experiences  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  ideas  from  personal  experiences.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Meet  with  students  in  small  groups  to  discuss  their  experiences  in  sharing  ideas  from  their  personal 
experience  in  Ukrainian.  Note  students'  willingness  to  share  their  ideas  with  others  and  ask  students 
what  they  felt  they  were  able  to  do  easily  in  Ukrainian  and  what  they  found  difficult  or  challenging. 


• 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  oj  communication. 


4.1  Generate  and 
Focus 


Choose  Forms 

Students  will  be  able  to 

4.1.2    participate  in  shared  text  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Story  Time 

Students  listen  and  follow  the  pictures  as  the  teacher  reads  aloud  fairy  tales  or  repetitive  stories 
(Pink'a)  in  Ukrainian.  They  retell  the  story  through  drama,  mime,  puppetry,  modelling  clay 
models  or  illustrations. 

Games  and  Songs 

Students  engage  in  playing  games  and  acting  out  songs;  e.g., 

-  KaHKa,  KaHKa,  rycKa  (Duck,  Duck,  Goose) 

-  riecHKy,  necHKy,  ,tc  tboa  KicTKa? 

-  riojonflHOHKa  (based  on  song) 

-  Hn>KHKy,  Mn>KHKy,  nTaujKy  MajieHbKHH  (based  on  song). 

Ukrainian  Videos 

Students  watch  short  Ukrainian  videos  and  cartoons;  e.g.,  the  Ym.im.KU  KeimKu  series.  After  the 

video,  students  discuss  their  favourite  parts  and  characters. 

Audio  Stories 

Set  up  a  listening  centre  for  student  use.  Ask  the  older  students  to  prepare  audio  recordings  of 
books;  e.g.,  those  written  by  Lcsia  Savedchuk.   Encourage  them  to  include  appropriate 
background  music  and  sound  effects.  The  younger  students  then  listen  to  the  recordings. 
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Choose  Forms 

Students  will  be  able  to: 

4.1.2    participate  in  shared  text  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  shared  text  experiences? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  shared  text  experiences  (see  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  shared  text  experiences.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  students'  feelings  about  how  they  shared  text  experiences.   Inquire  about  preferred  forms  and 

have  students  talk  about  their  feelings  for  particular  forms.  Provide  positive  feedback  and  fe 

encouragement. 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  participate  in  shared  text  experiences.  Offer  feedback,  encouragement  and  praise 
as  needed. 


SAMPLE  RESOURCES 


YKpaiHChKi Moeui  iepu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K  3:   Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

YKpaincbKi  napodni  kcgku  (videocassette).   Edmonton,  AB:  ACCESS  Network,  1983. 

y  mimKu  Ksinmu  (videocassettes).  Toronto,  ON:   Kvitka  Productions,  1975    1989. 

Mipxa  u  0:ih.  JJoGpudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

3cmapoeaHa  HJiuHKa.    The  Enchanted  Christmas  Tree  (paperback/audiocassette).  Hryhor 
Gulutzan,  L.  Edmonton,  AB:   Kazka  Productions,  1988. 

Cuieosa  nicHH.   Snow  Folks  (paperback/audiocassette).   Hryhor  Gulutzan,  L.   Edmonton,  AB: 
Kazka  Productions,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.1  Generate  and 
Focus 


Organize  Ideas 

Students  will  be  able  to: 

4.1.3    recognize  that  ideas  expressed  in  oral  language  can  be  represented  and  recorded. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


When  I  Grow  Up 

Students  prepare  their  own  pictorial  representations  after  discussing  a  topic  in  the  class;  e.g., 

-  When  I  grow  up  I  want  to  be . 

-  Kojih  a  BHpocTy,  a  xony  6yra . 


They  illustrate  their  statements,  using  visuals  of  objects  that  represent  the  occupation. 

Nonverbal  Communication 

Students  communicate  their  ideas  or  needs  in  any  other  form  than  oral  for  five  minutes  out  of  the 
day.  This  can  be  done  as  a  daily  or  weekly  event. 

Retelling  a  Story 

Students  retell  a  story,  using  visuals.  Write  down  the  plot  as  described  by  students  and  read  it 
back  to  them.   Afterward,  students  represent  sections  of  the  story  by  preparing  illustrations. 

Learning  Logs 

Students  maintain  Learning  Logs  with  pictures  representing  ideas  or  words  that  they  learned. 
They  also  make  personal  journal  entries,  using  pictures,  diagrams  or  sketches.  Consider 
providing  opportunities  for  peers  and  parents  to  respond  to  journal  entries  by  using  pictures. 

What  I  Heard 

After  listening  to  a  story  or  viewing  a  video,  students  create  a  representation  of  what  they  heard 
and/or  saw.  They  can  use  a  variety  of  methods;  e.g.,  drawing,  painting  or  models.  Students  are 
encouraged  to  share  their  representations  with  other  students. 
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Organize  Ideas 

Students  will  he  able  to: 

4.1.3    recognize  that  ideas  expressed  in  oral  language  can  be  represented  and  recorded. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

recognize  that  ideas  expressed  in  oral  language  can  be  represented  and  recorded? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  that  ideas  expressed  in  oral  language  can  be 
represented  and  recorded  (see  sample  blacklinc  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  that  ideas  expressed  in  oral  language  can  be  represented  and  recorded.  Record  anecdotal 
notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  recognize  that  ideas  expressed  in  oral  language  can  be  represented  and  recorded. 
Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Considering  Children's  Art:    Why  and  How  to  Value  Their  Work.   Engcl,  Brenda  S.   Washington, 
DC:  National  Association  for  the  Education  of  Young  Children,  1995. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Appraise  Own  and  Others'  Work 

Students  will  be  able  to: 

4.2.1    participate  in  the  sharing  of  own  creations  and  those  of  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Art  Show 

Model  the  simple  sharing  of  a  creation  or  object;  e.g.,  show  and  talk  about  work  by  artist  William 
Kurelek. 

l"l0Ka>KM  M  p03Ka>KH 

Provide  an  opportunity  for  students  to  have  rioKancH  h  po3Ka>KH.  Encourage  the  class  to  ask 
questions  of  the  presenters.  After  the  presentation,  students  illustrate  their  favourite  object. 

Class  Presentations 

Students  present  their  illustrations,  models  or  booklets  to  the  class.  After  the  presentations,  they 
discuss  the  creations  of  the  other  students  in  a  positive  way.  Encourage  students  to  say  one 
positive  thing  about  five  different  creations. 

Sharing  with  the  Community 

Assist  students  in  organizing  presentations  of  songs  or  poetry  to  different  groups  in  the 

community;  e.g.,  in  seniors'  homes. 

Parents'  Night 

Students  display  their  work  in  the  school.  Their  parents  are  invited  for  an  evening  of  sharing. 
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Appraise  Own  and  Others'  Work 

Students  will  be  able  to: 

4.2.1     participate  in  the  sharing  of  own  creations  and  those  of  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  the  sharing  of  own  creations  and  those  of  others? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  the  sharing  of  own  creations  and  those  of 
others  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  the  sharing  of  own  creations  and  those  of  others.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Rating  Scale 

Create  a  simple,  graphic,  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior 
to  beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to 
participate  in  the  sharing  of  own  creations  and  those  of  others  (see  sample  blackline  master  in 
Appendix  E:   Self-assessment  Rating  Scale). 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  a  simple  outcome-based  peer-assessment  checklist.  Students 
use  the  checklist  to  determine  if  their  peers  are  able  to  participate  in  the  sharing  of  own  creations  and 
those  of  others  (see  sample  blackline  master  in  Appendix  E:   Peer-assessment  Checklist). 


SAMPLE  RESOURCES 


A  Prairie  Boy's  Summer.   Kurelck,  W.  Montreal,  QC:  Tundra  Books,  1975. 
A  Prairie  Boy's  Winter.   Kurelek,  W.  Montreal,  QC:  Tundra  Books,  1973. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Revise  Content 

Students  will  be  able  to: 

4.2.2    express  lack  of  understanding. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


"I  Don't  Understand" 

Model  for  students  a  few  ways  to  express  that  they  do  not  understand;  e.g.,  saying,  "I  don't 
understand,"  "Repeat  that,  please,"  "51  He  po3yMito,"  "U,e  Mem  He  hcho.1'  Students  practise  these 
expressions  with  buddies. 

Asking  Questions 

Encourage  students  to  ask  questions  in  Ukrainian  to  clarify  understanding  during  activities;  e.g., 
calendar  routine,  show  and  tell,  when  reading.  Model  these  question  techniques  while  students 
are  presenting. 

Extension:  Model  for  students  how  the  use  of  details  in  illustrations  assists  in  developing  an 
understanding.  Maintain  a  visually  rich  environment  or  use  visuals  and  drawings  to  explain 
concepts. 

Nonverbal  Communication 

Model  for  students  how  facial  expressions  and  actions  can  be  indicators  of  a  lack  of 
understanding;  e.g.,  shrugging  shoulders,  shaking  head. 
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Revise  Content 

Students  will  he  able  to: 

4.2.2    express  lack  of  understanding,  (continued) 


± 
* 


SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

-     express  lack  of  understanding? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  lack  of  understanding  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.   Make  mental  notes  on  the  extent  to  which 
students  are  able  to  express  lack  of  understanding.  Offer  feedback,  encouragement  and  praise  as 
needed. 


SAMPLE  RESOURCES 


Hoea  1 :  Pedycu.  Binam  O.  (ynop.).   E^mohtoh:  MimcTcpcTBO  ocbIth  Ajib6epTH,  1991. 


* 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity-  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Legibility 

Students  will  he  able  to: 

4.2.3    trace  and  copy  letters,  and  explore  letter  keys  on  the  keyboard. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Copying  Nametags 

Describe  the  formation  of  letters;  e.g.,  nannHKa,  ropooK,  xbocthk.   Have  students  copy  their 

names  from  nametags. 

Gel  Tracing 

Empty  the  contents  of  a  jar  of  hair  gel,  preferably  coloured,  into  a  secure  clear  plastic  bag. 
Prepare  sets  of  large  Ukrainian  letters  that  students  can  place  under  the  bag  and  then  trace  over, 
using  their  fingers. 

Practice  Keyboards 

Supply  old  keyboards  with  Ukrainian  letter  overlays  for  students  to  use  and  practise  on. 

Creating  Artistic  Letters 

Students  glue  over  letters  of  their  names,  using  cheenos,  pasta,  cotton  balls  and  other  small 
objects.   Alternatively,  students  make  long  snakes  from  modelling  clay  and  write  their  names. 

Air  Spelling 

Have  students  trace  letters  in  the  air,  moving;  their  whole  arms. 
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Enhance  Legibility 

Students  will  be  able  to: 

4.2.3    trace  and  copy  letters,  and  explore  letter  keys  on  the  keyboard,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     trace  and  copy  letters,  and  explore  letter  keys  on  the  keyboard? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  trace  and  copy  letters,  and  explore  letter  keys  on  the 
keyboard  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
trace  and  copy  letters,  and  explore  letter  keys  on  the  keyboard.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences/Portfolios 

Discuss  the  importance  of  legibility  in  written  work.  Choose  portfolio  samples  with  students  and 
have  them  describe  why  they  chose  particular  printing  samples  or  print-outs.  Discuss  ways  to 
enhance  legibility  as  appropriate. 


SAMPLE  RESOURCES 


Haenu  Mene  nucamu!   louium  ho.  I  3  nidzomoeKu pyxu  do  nucbMa.  rieH3.nnK  M.  TepHonijib: 
MaH^piBeub,  2000. 

AGemKu.  3aBajibCbKa  H.  CHMcbeponijib:   AB^I,  2000. 

VKpa'iHcbKa  aoeniKa.  JlucmKU  dnn  snpae  #1 .   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

yxpaiHCbKa  ademxa.  JIucmxu  din  enpae  #2.   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Class  set  of  clear  plastic  bags  and  coloured  hair  gel. 

Ukrainian  letters  for  tracing. 

Modelling  clay. 

Small  objects  for  gluing;  e.g.,  dry  cereal,  cotton  balls,  dry  pasta. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
ana1  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Artistry 

Students  will  be  able  to: 

4.2.4    use  familiar  words  to  describe  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Gallery  Walk  and  Discussion 

Students  participate  in  a  gallery  walk.  Give  them  specific  items  to  look  for;  e.g.,  shapes,  lines, 
colours,  numbers,  characters.  Following  the  gallery  walk,  students  discuss  what  they  observed 
and  describe  the  items,  using  familiar  words. 

Adding  Familiar  Words 

After  completing  a  class  mural  or  a  personal  illustration,  students  describe  the  completed  work  in 

five  familiar  words.  Add  these  words  to  the  class  mural  or  personal  illustration. 

Greeting  Cards 

Students  prepare  a  card  for  Mother's  Day  or  Father's  Day  and  copy  "51  Bac  jik>6jik)."  Have  them 

describe  what  they  like  best  about  their  mom  or  dad  and  add  that  key  word  to  the  card. 

Show  and  Tell 

Students  participate  in  a  show  and  tell  activity  for  which  they  bring  an  object  from  home  and 
prepare  three  statements  about  the  object  to  share  with  classmates. 
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Enhance  Artistry 

Students  will  be  able  to: 

4.2.4    use  familiar  words  to  describe  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  familiar  words  to  describe  ideas? 

□  Self-assessment  Rating  Scale 

Create  a  simple,  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to 
beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  use  familiar 
words  to  describe  ideas  (see  sample  blackline  master  in  Appendix  E:   Self-assessment  Rating  Scale). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
familiar  words  to  describe  ideas.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Checklist  with  picture  clues  for  the  gallery  walk  activity. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  I  krainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Presentation 
Students  will  be  able  to: 
4.2.5    use  visuals  to  express  ideas,  feelings  and  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Picture  Books 

Model  how  to  create  a  wordless  picture  book.  Students  may  work  on  their  own,  in  pairs  or  in 
small  groups  to  create  similar  picture  books. 

My  Favourite  Part 

Students  listen  to  stories,  poems  or  songs.  After  a  discussion,  they  illustrate  their  favourite  parts. 
Students  create  "anthologies"  to  send  home  for  family  enjoyment. 

Extension:   Students  create  a  mural  of  a  favourite  book. 

Classroom  Signs 

Provide  students  with  blank  paper.  With  guidance,  students  create  signs  for  each  centre  in  the 
classroom.   Help  them  create  labels  for  important  features  of  the  centres.  They  practise  reading 
the  signs  and  prepare  a  guided  tour  of  the  classroom  for  potential  visitors.  Students  also  each 
maintain  a  personal  checklist  of  the  learning  centres  visited. 

Photo  Album 

Take  photographs  of  classroom  experiences  and  display  them  on  a  classroom  bulletin  board. 
Students  discuss  the  photographs  to  decide  on  appropriate  labels.  Write  the  labels  and  post  them 
with  the  photographs. 

Alternative  Activity:  Take  photographs  of  students  posing  and  expressing  different  feelings  and 
create  a  feelings  booklet. 

Greeting  Cards 

Students  make  cards  for  special  occasions.  Provide  students  with  samples  and/or  partially 
completed  cards.  Discuss  the  artistry  of  the  cards  and  the  ideas,  feelings  and  information  that  are 
expressed  in  the  graphics. 
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Enhance  Presentation 

Students  will  be  able  to: 

4.2.5    use  visuals  to  express  ideas,  feelings  and  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  visuals  to  express  ideas,  feelings  and  information? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  visuals  to  express  ideas,  feelings  and  information  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  use  visuals  to  express  ideas,  feelings  and  information.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Wordless  picture  books. 
Camera  and  photographs. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  oj  communication. 


4.3  Attend  to 
Conventions 


Grammar  and  Usage 

Students  will  be  able  to: 

4.3.1     check  for  complete  sentences,  with  guidance. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Talking  in  Complete  Sentences 

In\  ite  students  to  talk  about  common  experiences,  stories  or  information  being  studied.  They 
compose  their  simple  messages  orally  before  the  teacher  scribes  them.  Encourage  students  to 
speak  in  full  sentences,  use  proper  gender  and  attempt  to  use  the  proper  singular  or  plural  form  of 
nouns. 


1m 'a 
ilaTa 


Hu  bu  HariHcajiH  jm'h? 
Hh  bh  Hanncajtu  ztaTy? 

Htl  BH  B>KHBaJIH  pi3Hi  KOJlbOpil'1 


Kojibopn 

JliHii         O   O   O   O 

Hu  bh  B>KHBajiH  piiHi  niHii? 

o 


PastKa 


rioApo6HHi 


Mh  bh  3po6njiH  paMKy'7 


Mh  bh  ^OKjiaflHo  bcc 
HaMajitOBajui? 


Mh  bh  rapHO  poiMa/uoBajtn? 


Check  sentences  for  completeness  with  students. 

Story  Writing 

Scribe  students'  simple  stories.  Share  the  pen  with  the  student  during  the  scripting  of  each  story. 
Emphasize  and  encourage  the  use  of  complete  sentences  in  students'  stories  and  check  for 
complete  sentences  with  students. 
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Grammar  and  Usage 

Students  will  he  able  to: 

4.3.1    check  for  complete  sentences,  with  guidance. 

(continued) 

HlMm^t 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     check  for  complete  sentences,  with  guidance? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  check  for  complete  sentences,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rubric 

Collaboratively  create  a  simple,  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how 
well  students  are  able  to  check  for  complete  sentences,  with  guidance  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  check  for  complete  sentences,  with  guidance.  Offer  feedback,  encouragement 
and  praise  as  needed. 


SAMPLE  RESOURCES 


Audio  recording  equipment  (optional). 
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General  Outcome 


Students  will  listen,  speak,  ran/,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Spelling 

Students  will  be  able  to: 

4.3.2    connect  sounds  with  letters. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Writing  Centre 

Create  a  writing  centre  with  a  variety  of: 

-  manipulatives;  e.g.,  sponge  letters,  letter  tiles  or  cards,  cereal,  macaroni 

-  writing  materials;  e.g.,  markers,  glitter,  crayons,  pencils,  letter  stamps,  chalk  and  boards, 
paper 

-  audio  equipment;  e.g..  audio  alphabet  books. 

Letter  of  the  Week 

Highlight  a  different  letter  every  week.  On  flipcharts,  show  different  pictures/drawings/cut  outs 
of  items  that  begin  with  that  letter  and  say  the  letter  and  the  words  associated  with  the  pictures 
aloud  with  students. 

Exploring  Sound 

Give  students  opportunities  to  explore  sounds,  letters  and  words  in  talk,  oral  word  play,  songs, 

poetry,  chants,  rhymes  and  daily  reading  activities. 

Exploring  Written  Words 

Students  experiment  in  written  expression;  e.g.,  labelling  objects,  copying  card  greetings,  printing 
notes  with  the  help  of  the  teacher  or  a  buddy  from  a  higher  grade.   Have  students  engage  in 
writing  activities;  e.g., 

-  alphabet  booklets  or  letter  booklets 

-  personal  picture  dictionaries. 

Consonant  and  Vowel  Cards 

Make  individual  consonant  and  vowel  cards,  using  permanent  felt  markers  and  ceramic  tiles. 
Tiles  are  made  with  1 1  duplicates  of  each  vowel  and  8  duplicates  of  each  consonant.  Students 
pick  two  consonants  and  one  vowel  and  orally  follow  the  pattern  of  the  nonsense  poem; 
e.g.,  Ta-Ta-Ta-Ta  Ta-na-Ta-na  Ta-na-Ta.  These  cards  are  then  inserted  into  a  pocket  chart. 

Phonemes 

Students  say  a  word  and  separate  it  into  the  consonants  and  discrete  sounds  or  phonemes.  They 
place  a  coloured  block  or  marker  down  for  each  sound  they  hear  in  sound  boxes  labelled  on 
sheets  of  paper. 
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Spelling 

Students  will  be  able  to: 

4.3.2    connect  sounds  with  letters,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  sounds  with  letters? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  connect  sounds  with  letters  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Conferences 

Ask  students  to  describe  how  they  connect  sounds  and  letters.  Discuss  strategies  for  remembering  the 
different  sounds  associated  with  letters. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  connect  sounds  with  letters  (see  sample 
blackline  master  in  Appendix  E:  Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Aoemxa.  3aBajibCbKa  H.  Cwvi(J)eponi.nb:  AB/JI,  2000. 

Yh-paiHCbKa  adeniKa.    Ukrainian  Alphabet  Flash  Cards.  Saskatoon,  SK:   Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Ukrainian  Power  Volume  1.   Learning  the  Alphabet  (videocassette).   Halaburda,  O.   Mil  ford,  MI: 
Ukrainian  Power  Videos,  Inc.,  2000. 

Consonant  and  vowel  cards. 


* 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  oj  communication. 


4.3  Attend  to 
Conventions 


Capitalization  and  Punctuation 

Students  will  be  able  to: 

4.3.3    recognize  some  basic  writing  conventions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Copying  Your  Name 

Students  practise  writing  their  own  names  by  copying  from  cards.  They  also  write  their  names  by 
forming  long  snakes  from  modelling  clay. 

Letter  Masking 

Provide  students  with  a  model  of  the  alphabet  in  upper  and  lowercase  letters.  With  sticky  notes, 
students  show  their  knowledge  of  the  alphabet  by  masking  the  following: 

-  an  upper  case  letter 

-  a  lower  case  letter 

-  the  first  letter  of  their  first  name 
their  favourite  letter 

-  the  first  letter  of  the  alphabet 
the  last  letter  of  the  alphabet. 

Matching  Upper  and  Lowercase  Letters 

Have  students  stand  in  a  circle  so  everyone  can  see  upper  and  lowercase  letters  printed  on  cards 
set  in  the  centre  of  the  circle.  As  students  march  in  a  circle  to  music,  pause  the  music  and  name  a 
student.  The  student  enters  the  circle  and  matches  a  lowercase  and  an  uppercase  letter.  Continue 
this  until  all  letters  are  removed. 

Fun  with  Fonts 

Print  students'  names  in  a  variety  of  fonts  and  sizes  and  invite  students  to  choose  their  favourite 
fonts  and  tell  why  they  made  their  choices.  Create  personalized  letterhead  with  students'  names 
in  their  favourite  fonts  and  use  it  on  notcpaper  to  communicate  with  their  families. 
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Capitalization  and  Punctuation 

Students  will  he  able  to: 

:>'   -       i'i'i >,'; 

4.3.3    recognize  some  basic  writing  conventions,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

recognize  some  basic  writing  conventions? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  some  basic  writing  conventions  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  recognize  some  basic  writing  conventions 
(see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


|  SAMPLE  RESOURCES 


YKpaiHCbKa  aoemxa.    Ukrainian  Alphabet  Flash  Cards.  Saskatoon,  SK:  Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Modelling  clay. 

Sticky  notes. 


• 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  I  'krainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 

Share 


Share  Ideas  and  Information 

Students  will  be  able  to: 

4.4.1     use  illustrations  and  other  materials  to  share  information  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Picture  Books 

Students  prepare  picture  books,  individually  or  as  a  class,  on  a  variety  of  topics. 

Picture  Charades 

Students  take  turns  drawing  a  verb,  event,  action  and  so  on.  Other  students  must  guess  the  word 
being  drawn.  Choose  words  on  a  related  topic. 

Alternative  Activity:   Have  students  use  modelling  clay  to  represent  words  and  ideas. 

Show  and  Tell 

Students  bring  in  items  of  interest  or  personal  collections  for  show  and  tell.  Have  them  bring 
pictures,  brochures  and  books  when  discussing  topics;  e.g.,  family  vacation,  hobbies,  favourite 
books. 

All  about  Collages 

Have  students  create  collages  based  on  what  they  have  learned  about  a  particular  topic;  e.g., 
health,  plants,  animals,  Ukrainian  culture.  Encourage  students  to  express  things  they  have 
learned  in  the  pictures  used. 
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Share  Ideas  and  Information 

Students  will  be  able  to: 

Htf 

4.4.1     use  illustrations  and  other  materials  to  share  information  and  ideas. 

(continued) 

Km£a 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  illustrations  and  other  materials  to  share  information  and  ideas? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  illustrations  and  other  materials  to  share  information  and 
ideas  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  as  students  share  both  formally  and  informally  in  small  or  large  groups.  Record  students' 
topics  of  interest  and  preferred  modes  of  sharing  and  observe  students'  developing  communication 
and  presentation  skills  in  a  variety  of  contexts.  Note  the  extent  to  which  students  are  able  to  use 
illustrations  and  other  materials  to  share  information  and  ideas.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Modelling  clay. 
Magazines. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 
Share 


Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    express  and  represent  ideas  through  various  media  and  fonns. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Expressive  Artwork 

Students  use  fabric,  modelling  clay  and  other  media  to  form  a  picture  based  on  a  text  or  theme. 

Class  Drawing 

The  class  illustrates  a  story,  using  overhead  acetate  paper.   Each  student  can  take  a  part  or 
sequence.  Later  they  present  it  to  another  class. 

Video  Recordings 

Videotape  the  class  reciting  a  poem  or  singing  songs.  Class  members  take  turns  bringing  the 
\  ideo  home  to  share  it  with  their  families. 

Role-plays  and  Puppet  Shows 

Students  role-play  or  use  puppets  to  present  a  familiar  story,  poem  or  song;  e.g.,  they  dramatize 
PyxaeuHKa  or  Pima  as  the  teacher  reads  it  aloud. 

Class  Mural 

Students  make  a  mural  on  topics  studied  in  class. 
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Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    express  and  represent  ideas  through  various  media  and  forms,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     express  and  represent  ideas  through  various  media  and  forms? 

□  Rubric 

Collaboratively  create  a  simple,  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how 
well  students  are  able  to  express  and  represent  ideas  through  various  media  and  forms  (see  sample 
blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
express  and  represent  ideas  through  various  media  and  forms.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Rating  Scale 

Create  a  simple,  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to 
beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  express  and 
represent  ideas  through  various  media  and  forms  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


SAM 


SAMPLE  RESOURCES 


Haenu  Mene  nucamu!  loiuum  ho.  I  3  nideomoeKU pyKu  do  nucbMa.  FIchijihk  M.  TepHonijit.: 
MauapiBeub,  2000. 

Pyxaeuwa.   Khi'b:  A-BA-BA-rA-JIA-MA-rA,  1997. 

PyKaeuHKa.    The  Mitten  (CD-ROM).   Arseneault,  D.   Hamilton,  ON:   Iliad  Productions,  1998. 

Pinna.  Franko,  I.  Winnipeg,  MB:  Communigraphics  Printers  Aid  Group,  1990. 

Videotaping  equipment. 
Puppets. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 

clarity  and  artistry  of  communication 


4.4  Present  and 
Share 


Attentive  Listening  and  Viewing 

Students  will  be  able  to: 

4.4.3    demonstrate  active  listening  and  viewing  behaviours. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Three  C's  Poster 

Post  active  listening  expectations  and  behaviours  in  the  classroom  as  a  reminder  for  students; 

e.ij..  3  C's. 


Ctih! 


(.    iwaii' 


(    iuk\  ii  oMinia! 


^^^ 


Brainstorming 

Lead  students  in  a  brainstorm  of  what  attentive  listening  and  viewing  looks  like/sounds  like. 
Note  students'  responses  and  make  a  class  chart.  This  chart  becomes  a  reminder  of  criteria  for 
attentive  listening  and  viewing  for  classroom  activities.  Revisit  the  chart  frequently  with 
students. 


Mh  cjiyxacvio 

IifO  BHZ1HO? 

IHo  4VTH? 

9 

YMHi  CJlUIKyiOTb  OHHMa 

PyKM  npn  co6i 

PyKH  iiiiiHeceHi  ajih  buiiobuu 

Ao6pi  MHTaHHfl 
JXojXa'iKOBl  /lyMKM 

Cjiyxani  He  poi.MOBJuno ib 
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Attentive  Listening  and  Viewing 

Students  will  be  able  to: 

4.4.3    demonstrate  active  listening  and  viewing  behaviours,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  active  listening  and  viewing  behaviours? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  active  listening  and  viewing  behaviours.   Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  active  listening  and  viewing  behaviours  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Discuss  students'  active  listening  and  viewing  behaviours  and  identify  goals  for  improvement  of 
active  listening  and  viewing  skills  and  strategies,  as  necessary. 


* 


|  SAMPLE  RESOURCES 


Active  listening  poster. 


* 
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^^^. 

and  represent  in  Ukrainian  to  celebrate  and 
build  community. 

5.1    Develop  and 
Celebrate 
Community 

KINDERGARTEN 

9 

K 

ftij 

Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1     represent  and  draw  about  self  and  family. 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Picture  Webs 

Students  complete  picture  webs  about  themselves  or  their  families;  e.g. 


Moh  poAHHa 


Moh  yjuoGjieHa 
n  paiiiKa 


Mofl  xara 


Mofl  yjitoGjieHa 
OKa 


Extension:   Students  make  family  trees.  They  label  members  of  their  families  in  Ukrainian. 

Silhouettes 

With  assistance,  students  trace  their  hands,  their  bodies  or  their  heads  and  guess  each  silhouette. 
They  use  simple  adjectives  learned  in  class  for  descriptions. 

Extension:   As  a  class  activity,  students  assist  the  teacher  in  creating  a  class  height  graph. 

Alternative  Activity:   Students  draw  self-portraits  at  the  beginning  and  end  of  the  school  year. 
The  portraits  are  dated  and  placed  in  student  portfolios. 

My  Family  Trip 

Students,  with  assistance,  create  wordless  books  that  record,  in  sequence,  events  of  a  personal  or 
family  activity;  e.g.,  birthday  party,  trip  to  the  zoo,  visiting  a  grandparent,  family  vacation. 

Extension:   Students  bring  in  personal  photographs  and  prepare  a  personal  time  line. 

Picture  Books 

Students  prepare  a  series  of  drawings  that  tell  about  themselves  or  their  families.  They  use  the 
drawings  to  create  picture  books  for  presentation  to  the  class.  Teachers,  volunteers  or  older 
buddies  scribe  for  students.  Topics  for  the  picture  books  may  include: 
All  about  Me  My  Family 

my  room  our  house 

my  favourite  toy  things  we  do  together 

my  family  -  our  favourite  foods 

-  my  favourite  game  -  our  holidays. 
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Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1     represent  and  draw  about  self  and  family,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     represent  and  draw  about  self  and  family? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  represent  and  draw  about  self  and  family  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  represent  and  draw  about  self  and  family  (see  sample  blackline  master  in 
Appendix  E:   Rubric  or  Rubric  and  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  represent  and  draw  about  self  and  family 
(see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Templates  of  a  family  tree  and  picture  web. 

Moh  poduna.  My  Family.   Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 

Education/Dzvin  Publishing,  1982. 
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Students  will  listen,  speak,  read,  wnrc,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Relate  Texts  to  Culture 

Students  will  be  able  to: 

5.1.2    listen  actively  to  stories,  and  demonstrate  curiosity. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Story  Time  Q  and  A 

Read  stories  that  have  been  translated  into  Ukrainian;  e.g.,  HepeoHa  uianovKa,  Tpu  eed.vedi,  Tpu 
ceuHKU.  Students  view  the  illustrations  and  come  up  with  questions  about  the  characters,  story 
and  illustrations. 

Cultural  Stories 

Students  listen  to  culturally  related  stories;  e.g.,  St.  Nicholas,  Easter.  Lead  students  in  a 
discussion  about  similarities  and  differences  in  celebrations  at  home  and  in  the  stories. 

Guest  Storyteller 

Invite  a  Ukrainian  storyteller  or  author  to  read  a  story  and  tell  about  his  or  her  writing 
experiences.   Encourage  students  to  ask  the  guest  questions  about  the  story. 

Story  Variety 

Students  experience  a  variety  of  stories  that  address  issues;  e.g., 

-  portraying  different  cultures  in  a  positive  way 
portraying  the  elderly  as  interesting  and  empathetic 

-  portraying  males  and  females  in  traditional  and  nontraditional  occupations 

-  portraying  different  families. 

Active  Listening 

Lead  students  in  a  brainstorm  of  characteristics  for  good  active  listening  and  transfer  their  ideas 
onto  a  chart,  using  pictures  and  words.  Post  the  chart  in  the  classroom  for  student  reference. 


Ciih! 

Ciiyxafi! 
OiuiKyH  own  via! 


^^^ 
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Relate  Texts  to  Culture 

Students  will  he  able  to: 

5.1.2    listen  actively  to  stories,  and  demonstrate  curiosity,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  listen  actively  to  stories,  and  demonstrate  curiosity? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  actively  to  stories,  and  demonstrate  curiosity  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2).  Consider  including  the 
following  criteria: 

-  shows  interest  in  the  presentation  or  story 

-  displays  appropriate  body  language 

-  responds  to  the  speaker  with  appropriate  facial  expression 

-  asks  appropriate  questions. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  actively  to  stories,  and  demonstrate  curiosity.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Engage  students  in  informal  discussions  based  on  information  presented  to  determine  the 
effectiveness  of  their  listening  skills  and  their  levels  of  curiosity  about  the  stories  read. 

□  Learning  Logs 

Students  respond  to  texts  that  have  been  read  to  them.  To  demonstrate  that  they  have  actively 
listened  to  the  story,  have  students: 

-  represent  aspects  of  the  story's  plot  or  characters 

-  show  how  they  felt  about  the  story  or  represent  a  sequel  to  the  story. 


SAMPLE  RESOURCES 


Haenu  Meue  nucamu!   3ouium  ho.  1  ?  nideomoeKu pyxu  do  nucbMa.  FIchi^hk  M.  TepHonijtb: 
Man^piBeub,  2000. 

Moh  poduna.   My  Family.   Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Tpu  ceuHKU.    Three  Little  Pigs.   Adapted  by  Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents 
for  Ukrainian  Education/Dzvin  Publishing,  1982. 

Tpu  eedMedi.  TypKO  K.  E^mohtoh:   MmicTepcTBO  ocbith  AjibGepra,  1977. 

HepeonamanoHKa.  Little  Red  Riding  Hood.  MyiviaK  51.  (pe/t.).  Topouro:  YKpaiHCbKa  KHU>KKa, 
1991. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
ami  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Appreciate  Diversity 

Students  will  be  able  to: 

5.1.3    connect  aspects  of  stories  to  personal  feelings  and  experiences. 


SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


Holiday  Books 

Students  prepare  a  holiday  book.  A  holiday  book  provides  an  opportunity  for  students  to 
represent  and  talk  about  family  traditions;  e.g.,  food,  decorations,  rituals  and  activities.  Students 
compare  these  traditions  with  traditions  written  about  or  represented  in  texts  read  as  a  class. 

Personal  Responses  to  Stories 

Assist  students  in  responding  to  texts  and  memorable  experiences  in  a  variety  of  ways;  e.g., 
drawing,  painting,  acting,  speaking,  singing,  modelling.  Students  share  their  responses  with 
partners  or  groups,  focusing  on  how  the  story  made  them  feel  and  what  the  story  reminded  them 
of. 

Extension:   Students  listen  to  a  story,  then  make  connections  between  the  story  and  their  own 
personal  experiences. 

Memory  Box 

Students  collect  objects  related  to  a  field  trip,  special  occasion  or  favourite  book.  They  place  the 
objects  into  a  show  box  labelled  "Memory  Box."  Label  objects  as  a  class  activity  that  involves 
reading  and  writing.  Students  share  their  memory  boxes  with  partners  or  groups.  As  students 
talk  about  their  memory  boxes,  encourage  them  to  remember  the  names  of  the  objects  in 
Ukrainian  and  to  make  connections  between  the  objects  and  their  own  personal  experiences. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

&Albcrta  Education,  Alberta,  Canada 


Chapter  9  -  Kindergarten  /  289 
2008 


m 


Appreciate  Diversity 

Students  will  be  able  to: 

5.1.3    connect  aspects  of  stories  to  personal  feelings  and  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  aspects  of  stories  to  personal  feelings  and  experiences? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  connect  aspects  of  stories  to  personal  feelings  and 
experiences  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
connect  aspects  of  stories  to  personal  feelings  and  experiences.  Record  anecdotal  notes  (sec  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  the  characters  in  stories  with  students  and  ask  probing  questions  to  determine  if  students  can 
relate  aspects  of  the  stories  to  their  own  experiences. 


SAMPLE  RESOURCES 


Shoe  boxes  to  be  used  as  memory  boxes. 
Supplies  such  as  paints,  modelling  clay,  crayons. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    contribute  to  group  experiences  to  create  and  celebrate. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Borscht  Day 

After  learning  the  names  of  vegetables,  students  celebrate  by  having  Borscht  Day.  Illustrate  the 
steps  involved  in  making  borscht  or  view  a  video  showing  how  to  make  the  soup.  Students  learn 
the  Ukrainian  names  of  the  foods  used  to  make  borscht. 

Christmas 

Students  prepare  for  St.  Nicholas'  visit  by  preparing  a  mini-performance  for  him  or  drawing 
pictures  for  him. 

Cbhtmm  Benip 

Students  participate  in  a  school-wide  or  classroom  Cbhthm  Bemp. 

Easter 

Students  participate  in  preparing  the  dishes  for  Easter  breakfast.  They  learn  the  names  of  Easter 
foods  in  Ukrainian.  They  learn  and  perform  a  simple  Easter  dance;  e.g.,  Kpuauii  manoK. 

Birthdays 

To  celebrate  birthdays,  each  student  makes  a  card  and  sings  Muozii  Jiima. 

Epiphany 

Students  build  a  cross  out  of  ice  for  Epiphany,  using  frozen  milk  cartons. 

Student  of  the  Week 

Each  week  a  different  student  is  chosen  to  be  the  Student  of  the  Week.   Each  student  says 
something  special  about  the  student  that  is  scribed  by  the  teacher.  Each  student  creates  a  portrait 
of  the  individual  and  sentences  are  written  underneath.  These  are  made  into  a  book  and  the  book 
can  then  be  presented  to  the  student. 

Class  Choice 

Students  decide  how  they  would  like  to  represent  a  cultural  celebration;  e.g.,  photo  display, 
individual  illustrations,  group  mural,  video,  models,  wordless  picture  book,  sequence  of 
illustrations. 
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Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    contribute  to  group  experiences  to  create  and  celebrate,  (continued) 


S/ 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     contribute  to  group  experiences  to  create  and  celebrate? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
contribute  to  group  experiences  to  create  and  celebrate.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences/Self-assessment  Rating  Scale 

Discuss  students'  contributions  to  group  experiences  related  to  the  celebrations.  Create  a  simple, 
outcome-based  self-assessment  rating  scale  and  help  students  use  the  rating  scale  to  evaluate  how 
well  they  are  able  to  contribute  to  group  experiences  to  create  and  celebrate  (see  sample  blackline 
master  in  Appendix  E:  Self-assessment  Rating  Scale). 


r 


SAMPLE  RESOURCES 


IlicHH  dyiui.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:   Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  I  krainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Cooperate  with  Others 
Students  will  be  able  to: 
5.2.1     participate  in  group  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cooperative  Learning  Centres 

Provide  students  with  a  variety  of  learning  centres  in  which  they  work  cooperatively  in  an 
unstructured  group  setting.  Encourage  students  to  share,  take  turns  and  help  one  another  for  the 
centres  to  be  enjoyable  and  productive  aspects  of  the  learning  environment.  Centres  may  include 
a  sand  table,  water  centre,  toy  centre,  dress-up  box,  language  centre  and  construction  centre. 

Cooperative  Games 

Students  play  games  (e.g.,  parachute  games,  board  games)  where  cooperation  is  valued  and 
necessary  for  successful  completion  of  the  game.  Model  the  use  of  encouraging  and  team- 
building  language  in  Ukrainian. 

Alternative  Activity:    Students  build  a  structure  as  a  class  by  taking  turns  adding  a  block  of 
their  choice. 

Discussing  Cooperative  Play 

Explain  to  students  what  cooperative  play  looks  like;  e.g.,  mh  nepryeMoca/MH  ^onoMaracivio  outre 
ojiHOMy/KOJiH  e  Hdroaa,  mh  cnoKiftHO  tobophmo/kokhuh  Mae  cbojo  po6oTy,  HKy  rpe6a 
BHKOHaTH.  Discuss  examples  of  cooperative  play  from  students'  experiences. 

Extension:   Students  brainstorm  what  cooperative  play  looks  like  and  sounds  like.  Record 
student  responses  and  create  a  chart  that  is  posted  in  the  classroom. 

Partner  Collages 

Working  with  partners,  students  cut  out  pictures  from  newspapers  and  magazines  related  to  a 
theme  or  concept.  They  cooperatively  plan  and  create  a  collage.  The  pair  tells  what  they  tried  to 
show  in  their  collage  and  how  they  worked  together. 
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Cooperate  with  Others 
Students  will  he  able  to: 
5.2.1     participate  in  group  activities,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  group  activities? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  group  activities  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  group  activities.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Conferences 

Discuss  cooperative  group  activities  with  students  and  have  them  reflect  on  turn-taking,  waiting  for 
others  to  finish,  sharing  materials,  making  encouraging  comments  and  showing  support  in  different 
ways  as  they  work  together. 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  a  simple,  outcome-based  peer-assessment  checklist.  Assist 
students  as  they  use  the  checklist  to  determine  if  their  peers  are  able  to  participate  in  group  activities 
(see  sample  blackline  master  in  Appendix  E:   Peer-assessment  Checklist). 


SAMPLE  RESOURCES 


YKpaiHCbKi Moem  iepu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Ukrainian-English  Bilingual  Education.   Arts  Education  K—3:   Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

A  variety  of  cooperative  games;  e.g.,  board  games. 

Newspapers  and  magazines. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 

5.2  Encourage, 
Support  and 
Work  with 

KINDERGARTEN 

IX 

General  Outcome  J     5 

l\ 

Others 

■    m 

Work  in  Groups 

^C^^i^V 

Students  will  be  able  to: 

>.2.2    demonstrate  attentiveness  in  group  activities 

^UA»m 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Show  and  Tell 

Students  practise  active  listening  skills,  turn-taking  and  asking  questions  during  show  and  tell 
activities.   Encourage  students  to  ask  appropriate  questions  of  each  presenter  or  tell  him  or  her 
what  they  found  most  interesting  about  the  presentation. 

Partner  Recall 

Assign  a  topic  and  have  the  class  break  into  pairs  and  take  turns  sharing  their  ideas  with  a  partner. 
Each  student  tries  to  recall  and  share  his  or  her  partners'  ideas  with  the  rest  of  the  class. 

Positive  Feedback 

During  group  presentations  or  activities,  students  learn  to  share  ideas,  accept  ideas  and  provide 
positive  and  constructive  feedback.  Encourage  students  to  listen  carefully  to  the  presentations  of 
other  groups  or  of  other  members  of  their  own  groups.  Have  them  think  of  one  positive  thing  to 
say  about  each  presentation. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  attentiveness  in  group  activities? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  attentiveness  in  group  activities  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  attentiveness  in  group  activities  and  record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


(continued) 
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Work  in  Groups 

Students  will  be  able  to: 

5.2.2    demonstrate  attentiveness  in  group  activities. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES  (continued) 


□   Self-assessment  Checklist 

After  working  in  a  small  or  large  group,  have  students  complete  a  self-assessment  checklist,  using 
picture  cues;  e.g., 

1.  / 


2.      51  aHBHBOl/jUiBHJiaCH 


3.    51  piBHO  cnjiiB/cnjxina 


4.    51  neMHO  6aBHBCfl/6aBHnaca 


^^^ 


5.     51  HeKaB/neKajia  Ha  cbokd  nepry 
l-nnV-a,  2-Hn/-a,  3-ifi/-H 


6.     51  roBopnB/roBopHJia 


7.     51  ;ionoiviaraB//ionoMarajia  iHuuiM 


E 


SAMPLE  RESOURCES 


YKpaiHCbKi Moem  izpu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Use  Language  to  Show  Respect 

Students  will  be  able  to: 

5.2.3    recognize  variations  in  language  use. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Formal  and  Informal  Greetings 

Students  discuss  the  differences  between  greeting  a  friend  (e.g.,  npiiBrr!)  and  greeting  the 
principal  (e.g.,  ,/Jo6pH.neHb!).  They  role-play  how  to  greet  a  friend  and  how  to  greet  the  principal 
or  another  adult. 

Extension:   Students  role-play  meeting  different  people.  They  arc  given  a  picture  of  a  person 
and  must  decide  how  to  greet  each  other  or  what  phrase  to  use;  e.g., 

-  Xlo6ptueHb/ripHBiT/C.iaBa  Icycy  Xpucry 

-  JXo  no6aHeHHM/Tla-na/3  EoroM/',Ho6paHiH 

-  .Hk  tm  noHyBaeuiCfl?/.flK  Bante  3ztopoBV? 

-  By^b  JiacKa/TlpoLuy. 

Decide  on  students'  focus  and  add  to  the  phrases  as  students  become  increasingly  confident;  e.g., 

-  na3HHHKa/ryajieT 

-  TeHiciBKH/k'pOCOBKM/KeHH. 

Correcting  Inappropriate  Language 

When  inappropriate  language  has  been  used,  discuss  alternative  ways  of  communicating  that  are 
more  acceptable.  Students  talk  about  other  variations  or  other  languages  spoken  in  their  home  or 
with  family  members.  Discuss  variations  in  language  use  as  they  come  up  in  class;  e.g.,  rij\o- 
auo,  KonHK-ropHHTKO,  naft  rap6aTa,  qbpyKTH  OBOHi. 
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Use  Language  to  Show  Respect 

Students  will  be  able  to: 

5.2.3    recognize  variations  in  language  use.  (continued) 


j  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  variations  in  language  use? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  variations  in  language  use  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  recognize  variations  in  language  use.  Offer  feedback,  encouragement  and  praise 
as  needed. 


SAMPLE  RESOURCES 


Pictures  of  different  people;  e.g.,  principal,  adults,  children. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Evaluate  Group  Process 

Students  will  be  able  to: 

5.2.4    help  others  and  ask  others  for  help. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Chores  and  Routines 

Encourage  students  to  participate  actively  in  the  daily  routines  that  are  necessary  to  the 
maintenance  of  an  orderly  learning  environment.  Help  them  learn  to  do  their  part  in  activities; 
e.g.,  clean-up  times  that  are  made  more  enjoyable  when  students  are  asked  to: 

-  put  away  a  specified  number  of  things  to  encourage  counting  objects 

-  put  away  things  by  colour  or  shape 

-  work  in  small  groups 

-  clean  up  to  music  and  freeze  when  the  music  stops. 

Extension:  Have  students  take  turns  leading  the  clean-up  by  choosing  the  variation  to  be  used 
for  the  day  and  explaining  it  to  the  class.  Through  these  activities,  students  learn  that  everyone  is 
important  and  has  a  job  in  a  classroom  community. 

Sharing  and  Helping 

Implement  a  system  for  sharing  materials  that  reinforces  helping  and  cooperative  behaviours  and 
emphasizes  the  positive  aspects  of  working  with  others. 

Helpful  Phrases 

Model  key  phrases  for  students  to  offer  help  and  ask  for  help;  e.g., 

-  51  He  3Hato. 

-  51  He  po3yMiio. 

-  noKa>KH  MeHi,  6ynb  jiacKa. 

-  noacHH  MeHi,  6ynb  nacKa. 

-  51  to6i  zionoMO>Ky. 

-  Hh  MO>KHa  to6i  .nonoMorrH? 

Group  Work 

During  classroom  activities  (e.g.,  daily  classroom  routines,  group  art  activities,  centre  activities, 
drama  activities),  students  help  others  and  seek  assistance  from  group  members. 
During  a  cooperative  learning  activity,  each  student  is  given  a  task  and  cooperates  to  achieve  the 
group  goal. 
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Evaluate  Group  Process 

Students  will  be  able  to: 

5.2.4    help  others  and  ask  others  for  help,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  help  others  and  ask  others  for  help9 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  help  others  and  ask  others  for  help  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist).  Consider  including  the  following  criteria: 

-  identifies  ways  to  help  others 

-  uses  supportive,  encouraging  language  with  peers 

-  works  as  a  contributing  member  of  large  groups 

-  asks  others  for  help. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  help 
others  and  ask  others  for  help.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Conferences 

Discuss  students'  group  interactions  and  elicit  other  ways  of  working  effectively  as  members  of  a 
group. 

□  Self-assessment 

Implement  a  student  daily  self-assessment  in  which,  at  the  end  of  the  day,  they  check  off  on  a  class 
poster  if  they  helped  other  students.  Ask  students: 

-  Ko\iy  th  noMaraB? 

-  9\k  th/  y  MOMy  th  aonoMaraB 


SAMPLE  RESOURCES 


y  mimxu  KftiniKu  (videocassettes).  Toronto,  ON:   Kvitka  Productions,  1975    1989. 

Oil,  UfO  jic  mo  3a  vuyM?   The  Mosquito  's  Wedding  (papcrback/audiocassette).   Hryhor  Gulutzan, 
L.   Edmonton,  AB:   Kazka  Productions,  1986. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
i  onfidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


Sound-symbol  System 
I  Students  will  be  able  to: 
6.1.1     listen  to,  identity  and  begin  to  produce  basic  sounds  of  the  Ukrainian  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Flash  Cards 

Hold  up  a  flash  card  of  a  very  simple  word  and  say  the  word  while  emphasizing  the  sound  of  the 
first  letter.   Demonstrate  how  to  print  the  initial  letter  on  chart  paper  and  display  the  chart  paper 
in  class. 

Extension:  Say  a  word  and  have  students  volunteer  to  point  to  the  symbol  of  the  initial  sound  of 
that  word. 

Pictures  and  Sounds 

Students  are  shown  pictures  from  which  they  identify  the  objects.  As  students  say  each  word,  ask 
them  to  repeat  and  identify  the  sound  of  the  first  letter.  Students  are  then  asked  to  identify  the 
name  of  the  letter  and  to  attach  the  object  picture  to  a  chart  paper  labelled  with  that  letter. 

Initial  Sounds 

After  brainstorming  simple  classroom  words  with  the  same  initial  sounds,  students  select  three  of 
these  words  to  illustrate.  Students  draw  these  three  pictures,  then  show  the  pictures  to  the  teacher 
or  a  partner,  telling  the  names  of  the  pictures.  They  then  copy  the  letter  of  the  initial  sound  onto 
the  pictures. 

Extension:   When  a  student  is  the  Student  of  the  Week,  assist  the  class  to  brainstorm  simple 
words  that  have  the  same  initial  sound  found  in  the  student's  name. 


Songs  and  Poems 

After  singing  a  song  or  reading  a  poem,  ask  students  what  sounds  they  hear  in  a  specific  word 
from  the  song  or  poem.  Assist  students  in  identifying  and  labelling  the  sound  symbol. 

Identifying  Syllables 

Produce  sentences  in  Ukrainian  and  ask  students  to  clap  the  number  of  syllables  they  hear  in  each 
sentence;  e.g., 

-  Xaia.  C'KijibKH  3ByKiB  nyTH? . 

-  KapTonjifl.  CKi^bKH  3ByKiB  qyTH? . 


J\o  no6ancHHfl.  CKUibKH  3ByKiB  MyTH? 

.HGjiyKO.    CKijlbKH  3ByKJB  HyTH?  
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Sound-Symbol  System 

Students  will  be  able  to: 

6.1.1     listen  to,  identify  and  begin  to  produce  basic  sounds  of  the  Ukrainian  language. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  to,  identify  and  begin  to  produce  basic  sounds  of  the  Ukrainian  language? 

Note:  Some  students,  because  of  age,  may  have  difficulty  producing  certain  sounds;  e.g.,  p,  m. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to,  identify  and  begin  to  produce  basic  sounds  of  the  Ukrainian  language.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Meet  with  individual  students  to  assess  their  ability  to  listen  to,  identify  and  produce  basic  sounds  of 
the  Ukrainian  language.  Ask  students  to  produce  initial  and  final  sounds  heard  in  words. 

□  Quiz 

Quiz  students  orally  by  having  them  identify  and  produce  basic  sounds  of  the  Ukrainian  language. 


SAMPLE  RESOURCES 


YKpaiHCbKa  ademxa.    Ukrainian  Alphabet  Flash  Cards.  Saskatoon,  SK:  Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

AGemKa.  EoKajio  E.  (pea. ).  JlbBJB:   ABcpc,  1999. 

JleneuehH.   EyKeapuK  dnn  Mannm.   Eyaapiria  P.  B.   KuTb:  JIcneKa,  2001 . 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


Lexicon 

Students  will  be  able  to: 

6.1.2    repeat  and  recognize  basic  vocabulary  and  expressions  used  in  daily  situations  in 
the  immediate  environment. 


Sfi 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Body  Parts 

After  singing  Fo.ioea  pauehta,  students  identify  body  parts  out  of  sequence. 

Extension:   While  studying  body  parts,  give  students  a  sling  or  bandage  and  ask,  "A  mo  b  Te6e 
oojiHTb?"  Students  respond  by  saying,  "Y  MeHe  6ojiHTb ." 

Prepositions 

Use  hand  signals  or  locations  to  prompt  and  support  students  in  recognizing  prepositions;  e.g.,  Ha, 
ma,  6ijia,  cnepeay,  33azry.  Students  watch  the  signals  and  repeat  after  the  teacher. 

Calendar  Vocabulary 

On  a  daily  basis,  students  use  the  classroom  calendar  to  practise  vocabulary;  e.g.,  numbers, 
expressions  for  date,  names  of  the  days,  weather  vocabulary. 
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Lexicon 

Students  will  be  able  to: 

6.1.2    repeat  and  recognize  basic  vocabulary  and  expressions  used  in  daily  situations  in 

K^J*B 

the  immediate  environment,  (continued) 

[a 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     repeat  and  recognize  basic  vocabulary  and  expressions  used  in  daily  situations  in  the  immediate 
environment? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  repeat  and  recognize  basic  vocabulary  and  expressions  used 
in  daily  situations  in  the  immediate  environment  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
repeat  and  recognize  basic  vocabulary  and  expressions  used  in  daily  situations  in  the  immediate 
environment.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


SAMPLE  RESOURCES 


Ukrainian  Bilingual  Program  K-l 2:   Teacher  Resource  Guide.   Edmonton,  AB:   Edmonton 
Catholic  Schools,  1998. 

Classroom  calendar. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Grammatical  Elements 
Students  will  be  able  to: 
6.1.3    use,  in  modelled  situations,  the  following  grammatical  elements: 

Nouns 

-  all  genders;  e.g.,  souium,  khilvcku,  aemo 

-  nominative  singular  and  plural;  e.g.,  30uwm/-u,  khumckg  -;/,  aemof-a 

-  vocative;  e.g.,  .\ia\to,JIecio,  Cmenaue,  mamy 
Pronouns 

-  demonstrative,  possessive,  interrogative  nominative  singular;  e.g.,  moil,  mom,  nxe, 
xmo/uio 

Adjectives 

-  noun  adjective  agreement;  e.g.,  Hoeuii  3ouaim,  idKaea  KHiutcKa,  eapne  aemo 

-  nominative  singular;  e.g.,  hokuu  soiuum,  ifinaea  khilmku,  zapue  aemo 
Verbs 

-  present  of  common  verbs;  e.g.,  numaio,  nuiueut 

use,  in  structured  situations,  the  following  grammatical  elements: 
Pronouns 

-  personal  nominative;  e.g.,  n,  mu,  eoHu 

\  erbs 

-  infinitive;  e.g.,  numamu,  nucamu 
Adverbs 

-  of  quality;  e.g.,  do6pe,  nocaHo 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


.Note:    The  grammatical  elements  listed  are  not  intended  to  be  taught  in  isolation  but  within  the  context  of 
the  activities  presented  throughout  the  guide. 

Noun-adjective  Agreement 

Review  the  ideas  of  singular  and  plural,  male  and  female  nouns.   Explain  that  in  Ukrainian  the 
words  that  describe  nouns  are  different  depending  on  whether  the  noun  is  singular  or  plural,  male 
or  female.  Use  examples  from  objects  found  around  the  class  and  colour  code  the  words  based 
on  whether  they  are  male,  female,  singular  or  plural. 

Verbs 

Choose  simple  verbs  associated  with  a  theme  currently  being  studied;  e.g.,  animal  movements. 
Have  students  repeat  after  you  and  do  the  actions;  e.g.,  "A  bunny  hops."  'The  bunnies  hop." 
Emphasize  the  connection  between  the  subject  and  verb. 

Pronouns 

Have  students  create  simple  skipping  songs  or  action  songs,  using  personal  nominative  pronouns; 
e.g.,  I,  you,  we. 
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Grammatical  Structures 

Students  will  be  able  to: 

6.1.3    use,  in  modelled  and  structured  situations,  the  specific  grammatical  elements. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use,  in  modelled  and  structured  situations,  the  specific  grammatical  elements? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
use,  in  modelled  and  structured  situations,  the  specific  grammatical  elements.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  checklist  to  assess  if  students  are  able  to  use,  in  modelled  and  structured  situations,  the 
specific  grammatical  elements  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 


SAMPLE  RESOURCES 


Posters  with  a  variety  of  coloured  objects  that  can  be  used  to  teach  adjective  and  noun  agreement. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.1  Linguistic 
Elements 


Mechanical  Features 

Students  will  be  able  to: 

6.1.4    imitate  basic  mechanical  features. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Word  Ordering 

Create  several  cards  with  nouns/subjects,  verbs  and  prepositional  phrases  (e.g.,  "to  the  store,"  "at 
school")  based  on  a  topic  covered  by  the  class;  e.g.,  in  the  community,  the  weather.  Choose  one 
of  each  type  of  card  and  read  them  aloud  separately.  Work  with  students  to  order  the  words  in  a 
way  that  makes  sense. 

Sentence  Patterns 

Supply  students  with  a  sentence  pattern  related  to  a  topic  covered  by  the  class;  e.g.,  my  family,  all 
about  me.  Ask  students  to  come  up  with  new  sentences  based  on  the  pattern  provided.  After 
students  have  thought  often,  change  the  sentence  pattern  and  start  the  activity  again. 
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Mechanical  Features 

Students  will  be  able  to: 

6.1.4    imitate  basic  mechanical  features,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  basic  mechanical  features? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  basic  mechanical  features  (see  sample  blacklinc 
master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  arc  able  to 
imitate  basic  mechanical  features.  Record  anecdotal  notes  (see  sample  blacklinc  master  in 
Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Cards  with  nouns/subjects,  verbs  and  prepositional  phrases. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 

situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Discourse  Features 

Students  will  be  able  to: 

6.1.5    imitate  simple,  basic  discourse  features  in  oral  interactions  in  the  immediate 
learning  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Telephone  Conversations 

Model  and  then  ask  students  to  role-play  simple  telephone  conversations  in  which  they  exchange 
simple  greetings  and  ask  one  another  what  they  are  doing.  Students  practise  appropriate 
telephone  greetings,  patterns  of  interaction  and  appropriate  pauses  for  responses. 

Passing  the  Object 

Sitting  in  a  circle,  students  practise  passing  an  object  by  using  the  following  interaction  pattern: 

Student  A:       Hh  tm  xohclli (pym<y,  KHHHCicy,  oniBeub)  (name  of  the  object)? 

Student  B:       Tuk,  npouiy. 

When  Student  B  receives  the  object,  he  or  she  says  ",^5IKyK>.,,  Student  B  turns  to  the  student 
sitting  next  to  him  or  her  and  repeats  the  pattern.  The  activity  continues  until  all  students  have  a 
chance  to  ask  and  respond  to  the  question  and  the  object  has  been  passed  around  the  circle. 
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Discourse  Features 

Students  will  be  able  to: 

6.1.5    imitate  simple,  basic  discourse  features  in  oral  interactions  in  the  immediate 

learning  environment,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  simple,  basic  discourse  features  in  oral  interactions  in  the  immediate  learning 
environment? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  simple,  basic  discourse  features  in  oral  interactions  in 
the  immediate  learning  environment  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
imitate  simple,  basic  discourse  features  in  oral  interactions  in  the  immediate  learning  environment. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  imitate  simple,  basic  discourse  features  in 
oral  interactions  in  the  immediate  learning  environment  (sec  sample  blackline  master  in  Appendix  E: 
Rating  Scale  1,  2  or  3). 


T 


SAMPLE  RESOURCES 


Toy  telephones. 
Object  for  passing. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Listening 

Students  will  be  able  to: 

6.2.1     listen  and  respond  to  basic  phrases  in  the  learning  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Routine  Teacher  Instructions 

Students  listen  and  respond  to  routine  words  and  phrases;  e.g.,  routine  instructions  and  greetings. 

Extension:  Use  body  language  together  with  commands;  e.g.,  Ci^anTe,  BcTaHbTe,  Cnyxafrre, 
^TuBiTbca.  Students  respond  appropriately. 

Calendar  Routine 

Once  the  commands  are  modelled  and  known,  students  take  turns  being  teacher  and  lead  the 

calendar  routine,  asking  questions;  e.g.,  flka  aaTa?  .Hkhh  zxeHb?  Kotphh  .aeHb  thjkha?  5Ji<a 

noro;^ 

Simon  Says 

Students  play  Simon  Says  with  simple,  routine  commands.  They  take  turns  leading  the  game. 

Lining  Up  Chant 

When  lining  up,  students  say  and  follow  these  actions: 
Ho  nepeziy,  30  nepezry, 
Bci  mh  CTajiH  no  nepeny. 
Pvkh  i6oKy,  pyKH  36oKy, 
Hami  pyKH  Bci  c  36oKy. 
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Listening 

Students  will  be  able  to: 

6.2.1     listen  and  respond  to  basic  phrases  in  the  learning  environment,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  and  respond  to  basic  phrases  in  the  learning  environment? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  and  respond  to  basic  phrases  in  the  learning  environment.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  listen  and  respond  to  basic  phrases  in  the  learning  environment.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


• 


YKpaiHCbKi  .\toeHi  icpu.   Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 

1996. 

Classroom  calendar. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Speaking 

Students  will  be  able  to: 

6.2.2    repeat  and  create  simple,  patterned  oral  phrases  in  the  learning  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Surprise  Bag 

Introduce  a  surprise  bag  with  objects.   Present  the  objects  from  the  surprise  bag  for  students  to 
\  ie\\ .  name  each  object  and  have  students  repeat  the  name.  Once  they  are  familiar  with  the 
names  of  the  objects,  divide  students  into  teams  to  play  a  game.  Students  score  a  point  for  their 
team  every  time  they  can  name  one  of  the  objects  from  the  surprise  bag. 

Shaw  and  Tell 

Students  participate  in  noKaaat  fi  po3Ka>KM. 

Telephone 

Students  play  TdietboH.  One  student  picks  a  word  or  phrase,  whispers  it  into  the  ear  of  another 
student  and  the  phrase  is  passed  along.  The  last  person  states  the  phrase  he  or  she  heard. 

Pattern  Stories 

Read  pattern  stories  and  have  the  students  repeat  key  phrases;  e.g.,  Pini<a,  Tpu  cbuhku. 

Survival  Words  and  Phrases 

Students  learn  basic  survival  words  and  phrases  at  a  rate  of  one  or  two  per  week  to  function  in 
Ukrainian  in  the  classroom.  They  repeat  these  phrases  as  they  enter  or  exit  the  classroom  before 
lunch.   Record  these  phrases  and  post  them  in  the  classroom  with  accompanying  symbols  or 
pictures  for  student  reference. 
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Speaking 

Students  will  be  able  to: 

6.2.2    repeat  and  create  simple,  patterned  oral  phrases  in  the  learning  environment. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     repeat  and  create  simple,  patterned  oral  phrases  in  the  learning  environment? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
repeat  and  create  simple,  patterned  oral  phrases  in  the  learning  environment.   Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  repeat  and  create  simple,  patterned  oral 
phrases  in  the  learning  environment  (sec  sample  blackline  master  in  Appendix  E:  Rating  Scale  1 .  2 
or  3). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  repeat  and  create  simple,  patterned  oral  phrases  in  the  learning  environment. 
Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


1 


YKpaiHCbKi  Moeni  iepit.   Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

Ptnxa.   Franko,  I.  Winnipeg,  MB:  Communigraphics  Printers  Aid  Group,  1990. 

Tpu  ceuHKU.   Three  Little  Pigs.  Adapted  by  Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 

Surprise  bag  and  various  objects. 


. 
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General  Outcome 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
summons  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Reading 

Students  will  be  able  to: 

6.2.3    recognize  some  letters. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Identify  Words  with  an  Initial  Letter 

One  students  a  picture  with  labelled  items  that  begin  with  a  specific  letter.  As  students  say  each 
word,  ask  if  they  hear  the  specific  letter  sound.  Later,  provide  pictures  with  words  that  have 
different  initial  letters  and  have  students  circle  the  pictures  of  objects  that  have  a  particular  initial 
letter. 

Name  Cards 

Students  look  for  their  name  cards  when  entering  the  class.   Initially,  the  name  cards  are  kept  in 
the  same  position.  Once  students  become  familiar  with  their  names,  the  cards  are  switched 
around. 

Classroom  Labels 

Label  objects  in  the  room  and  post  visuals  and  print  for  vocabulary  used  every  day  to  focus 
students'  attention. 

Letter  of  the  Day 

When  presenting  the  letter  or  sound  of  the  day,  display  a  tongue  twister  based  on  that  sound. 
Read  it  and  ask  students  to  first  listen  for  the  sound  most  frequently  repeated  and  then  point  to  the 
letter  they  think  is  producing  the  sound;  e.g., 

-  Ta  Ta  Ta  Ta 

-  Ta  na  Ta  na  ra  na  ra 

-  Th  th  th  th 

-  Th  nn  th  nn  th  nn  th 

-  To  to  to  to 

-  To  no  to  no  to  no  to 

-  Te  tc  tc  Te 

-  Te  ne  tc  ne  tc  ne  tc 

-  Ti  Ti  Ti  Ti 

-  Ti  ni  Ti  ni  Ti  ni  Ti. 
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Reading 

Students  will  be  able  to: 

6.2.3    recognize  some  letters,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     recognize  some  letters? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  some  letters.   Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  some  letters  (see  sample  blacklinc  master  in 
Appendix  E:  Observation  Checklist). 


I 


SAMPLE  RESOURCES 


AoeniKci.  BoKano  T.  JIbBiB:  ABepc,  1999. 

JleneneHH.  EymapuK  dnn  McutHtn.  Eynapma  P.  B.   Khib:  JlejieKa,  2001. 

YKpamcbKa  aderriKa.    Ukrainian  Alphabet  Flash  Cards.  Saskatoon,  SK:  Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Ha3su  nped.uemie y  kjihc'i.    Ukrainian  Classroom  Labels.  Saskatoon,  SK:   Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpamcbKa  abeniKa.   Miu  cjiobhuhok.    Ukrainian  Alphabet  Booklet  Master.   Saskatoon,  SK: 
Saskatchewan  Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  aGemxa.  JJucmKu  dun  anpas  #/.   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpai'HcbKa  aGeniKa.  JlucmKu  dim  enpae  #2.   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Language  Posters.  Saskatoon,  SK:  Saskatchewan  Education,  Training  and  Employment/ 
Saskatchewan  Teachers  of  Ukrainian. 
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Students  will  acquire  Ukrainian  to  understand 

and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Writing 

Students  will  be  able  to: 

6.2.4    copy  letters. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Alphabet  Pictures 

Give  students  pictures  of  things  that  begin  with  different  letters  of  the  alphabet.  As  students  say 

each  word,  note  the  initial  letter.  On  a  lined  space  beside  an  object,  students  write  the  letter. 

Greeting  Cards 

Students  copy  greetings  in  cards  for  different  holidays. 

Booklets 

Students  make  booklets  by  copying  text  and  creating  their  own  illustrations;  e.g., 

-  S{  oany... 

-  Mem  nojo6aK)Tbca. 

-  TeMaTHMHi  KHH>KeHKH. 

Stencils 

Cut  letter  stencils  out  of  cardstock.  Students  can  use  the  stencils  for  tracing  and  art  projects. 

Writing  Centre 

Create  a  writing  centre  where  students  use  different  media  and  materials  to  copy  letters. 

Fine  Motor  Skills  Practice 

Engage  students  in  daily  fine  motor  activities;  e.g.,  embroidery  with  plastic  needles,  modelling 
clay,  forming  strokes  with  different  media,  forming  tactile  letters. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
t/Albcrta  Education.  Alberta,  Canada 


Chapter  9 


Kindergarten  /  317 
2008 


Writing 

Students  will  be  able  to: 

6.2.4    copy  letters,  (continued) 


< 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 
-     copy  letters? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
copy  letters.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Quiz 

Have  students  copy  various  letters  covered  during  class  time. 

□  Portfolios 

With  students,  choose  various  items  to  include  in  their  portfolios. 


s 


SAMPLE  RESOURCES 


Haenu  Mene  nucamul  3omum  ho.  I  3  nidcomosKu pyxu  do  nucb.ua.   IIchijihk  M.  TepHonijib: 
MaH^piBeub,  2000. 

JloetKa.   EaBpma  C.  E.,  KyTABiria  H.  JL,  TonopKOBa  I.  E.,  IUcpGuniua  C.  B.  Kuib: 
ACT-nPECC-fllK-CI,  2000. 

H  i  VKpama.   3oiuum  s  oiHauo.u.tcHHH  i  HUHKo.iitumi.u  caimo.u:  HaencuibHuu  noci6nuK  dnn  l-eo 
Kjiacy  nonamKoeo'i iukojiu.  CrapaHKa  E.  .fl.,  YxiHaT.  E.  TepHonijib:  MamrpiBeub,  2002. 

Modelling  clay. 

Ukrainian  alphabet  stencils. 
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Students  will  acquire  L  krainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Viewing 

Students  will  be  able  to: 

6.2.5    view  and  respond  to  familiar  events  and  representations  in  the  learning 
environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


1 


Personal  Responses 

After  viewing  a  media  presentation,  students  can  provide  personal  responses  by: 

-  painting  pictures 

-  presenting  puppet  shows 

-  creating  dances 

-  making  dioramas. 

Cultural  Presentations 

Invite  cultural  presentations  into  the  classroom;  e.g.,  musicians,  singers  and  dancers.   Students 

respond  in  a  variety  of  ways;  e.g.,  drawing  their  favourite  part. 

Field  Trip  Gallery 

After  a  field  trip,  create  a  picture  gallery  showing  the  highlights  of  the  trip  and  any  items 
collected  during  the  trip.   Discuss  the  gallery  with  students;  e.g.,  what  they  liked  best,  what  the 
pictures  remind  them  of  or  a  feeling  that  a  picture  evokes. 
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Viewing 

Students  will  he  able  to: 

6.2.5    view  and  respond  to  familiar  events  and  representations  in  the  learning 
environment,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     view  and  respond  to  familiar  events  and  representations  in  the  learning  environment? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  view  and  respond  to  familiar  events  and  representations  in 
the  learning  environment  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Portfolios 

Work  with  students  to  prepare  a  portfolio  of  their  work,  displaying  responses  to  viewing  activities. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
view  and  respond  to  familiar  events  and  representations  in  the  learning  environment.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Jloeixa.  CaBpiHa  C.  E.,  KyTHBiHa  H.  Jl.,  TonopKOBa  I.  T.,  lUepGnHma  C.  B.   Kihb: 
ACT-nPECC-fllK-CI,  2000. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 

confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Representing 

Students  will  be  able  to: 

6.2.6    imitate  and  create  simple  representations  of  familiar  ideas,  events  and 
information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Pictures 

Students  create  pictures  that  represent  family,  events  and  student  involvement  in  various 
activities;  e.g.,  students  draw  pictures  of  field  trips. 

Extension:   Students  create  a  collage  or  simple  picture  booklet  on  feelings,  colours,  numbers. 

Clay  Characters 

Using  modelling  clay,  students  create  sculptures  of  characters  from  a  favourite  story. 

Role-plays 

Students  act  out  their  favourite  parts  of  a  story. 

Class  Wall  Mural 

Students  create  a  wall  mural  representing  familiar  events;  e.g.,  the  seasons,  a  holiday,  a  school 
event.  They  copy  a  word  from  the  wall  to  label  their  representation. 

Scrapbooks 

Students  maintain  a  special  event  scrapbook  in  which  they  illustrate  special  school  events;  e.g.. 
first  day  of  school,  Halloween,  Thanksgiving,  Remembrance  Day  assembly. 
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Representing 

Students  will  be  able  to: 

6.2.6    imitate  and  create  simple  representations  of  familiar  ideas,  events  and 

K^U*B 

information,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  and  create  simple  representations  of  familiar  ideas,  events  and  information? 

□  Rubric 

Collaboratively  create  a  simple  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how 
well  students  are  able  to  imitate  and  create  simple  representations  of  familiar  ideas,  events  and 
information  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  imitate  and  create  simple  representations  of 
familiar  ideas,  events  and  information  (see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2 
or  3). 


|  SAMPLE  RESOURCES 


Pre-made  field  trip  booklets. 
Class  set  of  scrapbooks. 
Modelling  clay. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Register 

Students  will  be  able  to: 

6.3.1     speak  at  a  volume  appropriate  to  classroom  situations. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Inside  and  Outside  Voices 

Lead  students  in  a  discussion  of  appropriate  voices  for  inside  and  outside.  They  learn  words 
associated  with  appropriate  volume  and  respond  appropriately;  e.g.,  TnxeHbKo!  Lojiocho! 
Tuxiue!  rojiocHiuie! 

Quiet  Spaces 

Lead  students  in  a  brainstorm  of  locations  in  the  school  that  require  quiet  voices;  e.g.,  y  tomci,  y 
oio.iioTeui.  Other  places  in  and  around  the  school  where  louder  voices  can  be  used  would 
include  y  cnopT3ajii,  y  My3HHHin  KiiviHaTi,  Ha  MafmaHHHKV. 

Extension:   Discuss  classroom  times  during  which  quiet  voices  are  required. 
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Register 

Students  will  be  able  to: 

6.3.1     speak  at  a  volume  appropriate  to  classroom  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  speak  at  a  volume  appropriate  to  classroom  situations? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
speak  at  a  volume  appropriate  to  classroom  situations.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes).   Look  for  and  note  evidence  that  students  are  able  to: 

-  understand  appropriate  volume  for  a  variety  of  classroom  situations 

-  use  appropriate  volume  when  speaking  in  a  variety  of  situations 

-  demonstrate  a  willingness  to  use  appropriate  volume  when  speaking. 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  speak  at  a  volume  appropriate  to  classroom  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 

situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 

Competence 


Idiomatic  Expressions 
Students  will  be  able  to: 
6.3.2    imitate  age-appropriate  idiomatic  expressions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Idiomatic  Expressions 

Model  the  use  of  age-appropriate  idiomatic  expressions  at  appropriate  times  throughout  the  year. 
Encourage  students  to  repeat  and  use  these  expressions  accordingly.   Some  age-appropriate 
idiomatic  expressions  include: 
Mojiozieub! 

-  JIkjkc! 

-  /loope! 

-  JXywe  aoope! 

-  Cynep! 
MvaoBo! 
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Idiomatic  Expressions 

Students  will  be  able  to: 

6.3.2    imitate  age-appropriate  idiomatic  expressions,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-  imitate  age-appropriate  idiomatic  expressions? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
imitate  age-appropriate  idiomatic  expressions.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes).  Look  for  and  note  evidence  that  students  are  able  to: 

-  attentively  listen  and  observe  teacher  modelling  of  expressions 

-  imitate  expressions 

-  use  basic  expressions  appropriately  in  the  classroom. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  age-appropriate  idiomatic  expressions  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


- 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 

confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Variations  in  Language 

Students  will  he  able  to: 

6.3.3    experience  a  variety  of  voices;  e.g.,  male  and  female,  young  and  old. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Guest  Speakers 

Invite  a  variety  of  guest  speakers  into  the  classroom  to  read  to  students  and  interact  with  them  in 

Ukrainian. 

Audio  Books 

Older  students  prepare  audio  books  for  students  to  enjoy  during  learning  centre  time. 

Listening  Centre 

Students  listen  to  a  variety  of  audio  recordings  of  stories  and  songs  at  a  listening  centre. 
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Variations  in  Language 

Students  will  he  able  to: 

6.3.3    experience  a  variety  of  voices;  e.g.  male  and  female,  young  and  old.  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experience  a  variety  of  voices? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experience  a  variety  of  voices.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  experience  a  variety  of  voices.  Offer  feedback,  encouragement  and  praise  as 
needed. 


s 


SAMPLE  RESOURCES 


3auapoeaHa  HJttHKu.   The  Enchanted  Christmas  Tree  (papcrback/audiocassette).   Hryhor 
Gulutzan,  L.  Edmonton,  AB:   Kazka  Productions,  1988. 

Ou,  itfo  jtc  mo  3a  uiym'.'   The  Mosquito  's  Wedding  (papcrback/audiocassette).  Hryhor  Gulutzan, 
L.  Edmonton,  AB:  Kazka  Productions,  1986. 

Cuicoea  nicun.  Snow  Folks (papcrback/audiocassette).   Hryhor  Gulutzan,  L.  Edmonton,  AB: 
Kazka  Productions,  1982. 

Guest  speakers. 
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Students  will  acquire  t  'krainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 

situations  for  communication,  personal 

satisfaction  and  further  learning 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Social  Conventions 

Students  will  be  able  to: 

6.3.4    imitate  simple  routine  social  interactions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-play  Centre 

Establish  a  role-playing  centre  for: 

-  ordering  at  a  restaurant 

-  purchasing  a  bottle  of  juice  from  a  store 

-  visiting  the  dentist 

-  going  to  grandparents 

-  attending  a  friend's  birthday 

-  calling  a  friend  on  the  phone. 

Hello,  Goodbye 

Model  simple  routine  social  interactions;  e.g.,  greeting  and  leave-taking.  Students  practise  these 
interactions  with  their  peers. 
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Social  Conventions 

Students  will  he  able  to: 

6.3.4    imitate  simple  routine  social  interactions,  (continued) 


( 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  simple  routine  social  interactions? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  simple  routine  social  interactions  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
imitate  simple  routine  social  interactions.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


s 


SAMPLE  RESOURCES 


Items  for  role-playing  centre;  e.g.,  toy  telephone,  plastic  juice  bottles. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  ami  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    imitate  some  common  nonverbal  behaviours  used  in  Ukrainian  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Common  Nonverbal  Behaviours 

Demonstrate  various  nonverbal  behaviours  used  in  Ukrainian  culture;  e.g., 

-  a  thumb  up  gesture  when  a  job  is  well  done 

-  greeting  by  kissing  three  times  on  the  cheek,  alternating  cheeks 

-  walking  arm  in  arm. 

Have  students  imitate  these  behaviours. 

Greetings  and  Goodbyes 

Model  simple  routine  social  interactions;  e.g.,  greeting  and  leave-taking.  Students  practise  these 
interactions  with  their  peers,  using  appropriate  nonverbal  behaviours;  e.g.,  shaking  hands. 
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Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    imitate  some  common  nonverbal  behaviours  used  in  Ukrainian  culture,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  some  common  nonverbal  behaviours  used  in  Ukrainian  culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
imitate  some  common  nonverbal  behaviours  used  in  Ukrainian  culture.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  some  common  nonverbal  behaviours  used  in 
Ukrainian  culture  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.4.1     use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning; 

e.g..  listen  attentively,  perform  actions  to  match  words  of  a  song,  story  or  rhyme. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Songs 

Teach  students  to  sing  songs  in  Ukrainian,  e.g.,  Barabolya  (CD),  to  enhance  letter  identification. 
Consider  recording  these  songs  and  replaying  them  for  students.   Invite  students  to  create  actions 
to  the  song. 

Flash  Cards 

Have  students  make  their  own  flash  cards.  On  one  side  of  the  flash  card  is  the  printed  Ukrainian 
letter.  On  the  other  side  is  the  English-sound  spelling.  Have  students  quiz  each  other  using  the 
flash  cards. 

Story  Actions 

Read  a  familiar  story  while  students  act  out  the  events  of  the  story. 

Picture  Dictionaries 

Students  create  simple  picture  dictionaries  for  themselves  to  enhance  language  learning. 
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Cognitive 

Students  will  he  able  to: 

6.4.1     use  simple  cognitive  strategics,  with  guidance,  to  enhance  language  learning; 

e.g.,  listen  attentively,  perform  actions  to  match  words  of  a  song,  story  or  rhyme. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  cognitive  strategics,  with  guidance,  to  enhance  language  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning. 
Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


* 


Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Y:tH>o:teHi  eipud.  TIonynnpHi  dumnni  eipiui yKpaincbKux  noemie.   MajiKOBtm  I.  (ynop.).   Kh'ib: 
A-BA-BA-rA-JIA-MA-rA,  2002. 

Mipxa  it  O.ih.  JJo6pudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

Tpoe  nopoenm.  Kh'ib:  MaxaoH-  YKpaiHa,  1998. 

Pima.  Kh'ib:  Becejiica,  1999. 

HepnoHa  wanoHKa.  Kh'ib:  MaxaoH-YKpaiHa,  2000. 

Jlucuuxa  ma  oicypaeejib.   Kh'ib:   BeccjiKa,  1996. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 

situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 

Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

6.4.2    use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  reflect  on  learning  tasks  with  the  guidance  of  the  teacher. 


sample  TEACHING  AND  LEARNING  ACTIVITIES 


Learning  Centre  Log 

Students  maintain  a  log  of  learning  centres.  Each  day,  they  check  off  centres  in  which  they 
participated.  Centres  can  be  labelled,  using  picture  cues  and  print.  Students  also  rate  the  centres 
from  1-5. 

Portfolios 

Students  select  pieces  of  their  work  that  can  be  placed  into  a  personal  portfolio.  They  discuss 
their  choice  with  the  teacher.  Scribe  students'  comments.  These  portfolios  can  be  shared  with 
parents  every  week  at  home. 

Peer  Reflection 

Divide  students  into  groups  and  have  them  share  stories  related  to  information  learned  in  the  unit; 
e.g.,  vocabulary,  grammatical  structures,  cultural  elements.   Students  draw  pictures  about  the 
unit.  Use  sentence  starters;  e.g., 

-  Ue  Haraztye  \iem  npo  toh  nac,  kojim  ... 

-  Ot  hk6h  h  3HaB/3Hajia  npo  ue  to/u,  kojih  . . . 

-  Kojih  mh  bhhmo  ue,  h  iaB>K^H  flyMaio  npo  ... 
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Metacognitive 

Students  will  be  able  to: 

6.4.2    use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  reflect  on  learning  tasks  with  the  guidance  of  the  teacher. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning? 

□  Conferences 

Meet  on  an  individual  basis  with  students  to  assess  their  skills  in  using  simple  metacognitive 
strategies  to  enhance  learning.  Students  are  asked  to  review  samples  of  their  work  in  their  personal 
portfolios.   Samples  of  work  can  be  used  for  parent  conferences. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Learning  Logs. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 

satisfaction  anil  further  learning. 


6.4  Language 
Learning 
Strategies 


Social/Affective 

Students  will  be  able  to: 

6.4.3    use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 
learning;  e.u.,  imitate  or  model  interaction  with  others. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Sharing  with  Others 

Have  students  share  their  work  with  each  other  or  with  students  in  another  Ukrainian  class. 

Encourage  students  to  respond  appropriately  to  the  presentations  of  their  peers. 

Group  Work 

Divide  students  into  groups  to  work  cooperatively  on  a  project.  Have  students  assign  group  roles 

and  work  together  to  complete  the  assignment. 

Extension:   Students  arc  matched  with  buddies  from  upper  grades  to  help  with  language 
learning.  They  interact  with  their  older  buddies  in  a  variety  of  ways  throughout  the  year. 

Practise  Teaching 

Students  are  invited  to  bring  their  favourite  stuffed  animals  to  school.   Each  student  takes  a  turn 
being  the  teacher  to  his  or  her  stuffed  animal  and  teaching  them  Ukrainian  phrases.  Students  can 
only  speak  in  Ukrainian  to  their  stuffed  animals. 

Extension:   Students  take  turns  being  the  teacher  during  routine  activities. 
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Social/Affective 

p=^^ 

Students  will  be  able  to: 

6.4.3    use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 

learning;  e.g.,  imitate  or  model  interaction  with  others,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal 
notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  social  and  affective  strategies,  with  guidance,  to 
enhance  language  learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


s 


SAMPLE  RESOURCES 


36ipHUK  dun  dimeu.   Danylovych,  A.   Edmonton,  AB:   Ukrainian  Women's  Association  of 
Canada,  1984. 
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Students  will  acquire  i  'krainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 

situations  for  communication,  personal 
satisfaction  ami  further  learning. 


6.5  Language  Use 
Strategies 


Interactive 

Students  will  be  able  to: 

6.5.1     use  simple  interactive  strategies,  with  guidance;  e.g.,  use  words  from  their  first 
language  to  get  their  meaning  across,  acknowledge  being  spoken  to. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Matching  Actions  with  Words 

Model  a  variety  of  gestures  associated  with  words  in  Ukrainian  to  aid  comprehension.  Have 

students  imitate  these  actions  as  they  repeat  the  words  and  phrases.  Act  out  sentences  and  words, 

using  these  gestures  to  help  students  develop  an  understanding  of  the  syntax  patterns  in 

Ukrainian. 

Extension:   Encourage  students  to  interpret  meaning  in  a  video  in  Ukrainian  without 
understanding  all  the  words.   Discuss  the  video  after  watching  it. 

Group  Singing 

Have  students  sing  songs  with  actions  to  assist  language  learning;  e.g., 

-  body     'TonoBa,  paMeHa..." 

-  alphabet/grammar     "Mato  khuk)..." 

Classroom  Cues 

Encourage  students  use  words  and  visual  cues  visible  in  the  immediate  environment  to 
communicate  in  Ukrainian. 

Communicating  Nonverbally 

Students  play  a  game  where  they  go  to  a  learning  centre  without  speaking.  They  play  for  five 
minutes  at  the  centre  and  during  that  time  use  only  gestures  to  communicate  with  others. 
Following  the  activity,  lead  students  in  a  discussion  about  what  gestures  they  found  useful  and 
effective  in  communicating  with  others.   Encourage  students  to  draw  a  picture  or  act  out  words 
they  do  not  know  during  class  time. 
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Interactive 

Students  will  he  able  to: 

6.5.1     use  simple  interactive  strategies,  with  guidance;  e.g.,  use  words  from  their  first 
language  to  get  their  meaning  across,  acknowledge  being  spoken  to.  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  simple  interactive  strategies,  with  guidance? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  interactive  strategies,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist).  Consider  including  the  following  criteria: 

-  acts  out  words  he  or  she  does  not  know 

-  uses  gestures  to  help  convey  meaning 

-  acknowledges  being  spoken  to,  using  verbal  and/or  nonverbal  cues  to  the  speaker 

-  uses  words  from  his  or  her  first  language  to  get  his  or  her  meaning  across. 


□   Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  use  simple  interactive  strategies,  with  guidance.  Offer  feedback,  encouragement 
and  praise  as  needed. 


SAMPLE  RESOURCES 


Ukrainian  video. 
Ukrainian  action  songs. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Interpretive 

Students  will  be  able  to: 

6.5.2    use  simple  interpretive  strategies,  with  guidance;  e.g.,  use  gestures,  intonation 
and  visual  supports  to  aid  comprehension. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Expressing  Understanding 

Teach  students  simple  strategies  (e.g.,  gestures,  common  verbal  expressions  in  Ukrainian,  facial 
expressions,  intonation,  pointing  to  or  drawing  a  desired  object,  mime)  to  indicate  that  they  do 
not  understand  a  given  utterance. 

Prediction 

Encourage  students  to  make  predictions  about  what  they  will  hear  or  read  based  on  titles,  pictures 
and  so  on. 

Objects,  Illustrations  and  Gestures 

When  teaching  new  vocabulary/concepts,  use  concrete  objects,  illustrations  and  gestures  as 
frequently  as  possibly  to  support  student  learning.   Encourage  students  to  use  objects,  illustrations 
and  gestures  when  trying  to  convey  meaning. 

Extension:   Students  participate  in  concrete,  authentic  experiences  as  frequently  as  possible  to 
reinforce  vocabulary;  e.g.,  cooking  soup,  making  a  fruit  salad. 

Listening  for  a  Key  Word 

Students  listen  to  a  simple  story  read  by  the  teacher.  They  are  asked  to  focus  on  a  key  word 
throughout  the  text.   Read  the  text  again,  pausing  before  the  key  word  so  that  students  supply  the 
word. 
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Interpretive 

Students  will  be  able  to: 

6.5.2    use  simple  interpretive  strategies,  with  guidance;  e.g.,  use  gestures,  intonation 
and  visual  supports  to  aid  comprehension,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  interpretative  strategies,  with  guidance? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  interpretative  strategies,  with  guidance  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  interpretative  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


A  classroom  collection  of  Ukrainian  stories  and  folk  tales. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Productive 

Students  will  be  able  to: 

6.5.3    use  simple  productive  strategies,  with  guidance;  e.g.,  mimic  what  the  teacher 
says,  use  nonverbal  means  to  communicate. 


[SAM 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Essential  Phrases 

After  teaching  students  essential  phrases  (e.g.,  I  need,  I  want,  can  I),  show  them  how  to 
communicate  their  needs  when  the  object  or  verb  in  Ukrainian  is  unknown;  e.g.,  acting,  pointing 
to  a  picture,  showing  the  object,  drawing.  Key  words  and  phrases  include: 

-  Ko.ih  . ..? 

-  HoMy  ...? 

-  fle...? 

-  Hn  MO/KHa  ...? 
H  (He)  xony  ... 

-  MeHi  (He)  Tpe6a  ... 

-  Mac  . . . 

-  Hn  a  Money  ...? 

-  .fl  ;ho6;ik)  ... 

-  51  He  ,1106,110  . . . 

-  MeHi  no£o6acrbCH  . . . 

-  MeHi  He  noaoGacTbca  ... 

-  Hh  cboronHi  ...'7 

-  Mifl  ... 

-  Moh  ... 

-  Moc  ... 

-  Ue  (He)  Moe. 

-  Tatc/Hi. 

-  Mac  npnGnpaTH. 

A  Positive  Environment 

Create  a  "language  rich"  environment  in  the  classroom  by  posting  important  words,  expressions, 
etc.  in  a  highly  visible  manner.   Encourage  students  to  refer  to  these  words  during  their  daily 
work. 

Extension:  Create  and  maintain  a  word  wall  that  lists  important  vocabulary,  cognates  and  so  on. 
Have  students  design  cards  or  small  posters  reflecting  the  vocabulary  or  expressions  of  the  theme 
being  covered.   Post  these  cards  and  posters  around  the  classroom;  e.g.,  language  ladders, 
A36yKa. 

Mimicking  the  Teacher 

Students  learn  rhymes,  verses  and  songs  by  mimicking  the  teacher. 
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Productive 

Students  will  be  able  to: 

6.5.3    use  simple  productive  strategies,  with  guidance;  e.g.,  mimic  what  the  teacher 

says,  use  nonverbal  means  to  communicate,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  productive  strategies,  with  guidance? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  productive  strategies,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  productive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


s 


SAMPLE  RESOURCES 


Miu  nepuiuu  cjiosHUK.   Palijiw,  K.  Toronto,  ON:   Ukrainian  Teachers'  Association  of  Canada, 
1975. 

36ipmiK  d.m  dimeu.   Danylovych,  A.   Edmonton,  AB:   Ukrainian  Women's  Association  of 

Canada,  1984. 

An  assortment  of  pictures  that  illustrate  daily  routines. 

Charts  that  illustrate  colours,  sizes  and  shapes. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.6.1     use  simple  cognitive  strategies  to  enhance  general  learning;  e.g.,  classify  objects 
and  ideas  according  to  their  attributes. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Beginning  with  the  Letter ... 

Post  the  Ukrainian  alphabet  with  a  picture  of  an  item  beginning  with  each  letter.  Pick  a  letter  of 

the  day  and,  as  a  class,  students  draw  or  cut  out  pictures  that  begin  with  that  letter. 

Extension:   Students  classify  objects  by  placing  them  in  a  letter  box  based  on  their  initial  letters. 

Memory  Aids 

Have  students  memorize  songs,  chants,  poems,  nursery  rhymes  or  small  skits  to  help  them 
remember  critical  vocabulary;  e.g.,  Barabolya  CD,  Nova  1  dialogue  Tamo  cnumb. 

Encouraging  Language  Use 

Before  students  leave  the  classroom,  ensure  that  they  say  something  in  Ukrainian  to  you.  This  is 
their  ticket  out  of  the  classroom;  e.g.,  jxo  noGaneHHH,  na  na,  .ao  3aBTpa. 

Five  Senses  Sort 

After  the  unit  on  the  five  senses  is  taught,  students  cut  and  paste  objects  into  the  proper  column  in 
their  "Five  Senses"  booklets. 

Making  Connections 

Model  connections  between  words  and  concepts  previously  learned  and  new  vocabulary  and 
concepts;  e.g., 

-  noBra  BcmiKa 

-  HOBrHH  BeJIHKHH 

-  noBre  BcnmKe 

-  aoBri  BennK'i 
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Cognitive 

Students  will  be  able  to: 

6.6.1     use  simple  cognitive  strategies  to  enhance  general  learning; 

e.g.,  classify  objects 

and  ideas  according  to  their  attributes,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  simple  cognitive  strategies  to  enhance  general  learning? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  cognitive  strategies  to  enhance  general  learning 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Conferences 

Discuss  with  students  the  cognitive  strategies  used  during  an  activity  and  whether  or  not  they  were 
helpful.  Discuss  which  strategies  worked  best  for  each  student  and  suggest  new  strategies  to  try  in 
the  future. 


SAMPLE  RESOURCES 


JlociKo.  TaBpiHa  C.  E.,  KyTflBma  H.  Jl.,  TonopKOBa  I.  T.,  LUepGuHina  C.  B.  KuTb: 
ACT-nPECC-fllK-CI,  2000. 
"Five  Senses"  booklets. 
Letter  boxes. 
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Students  will  acquire  I  krainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 

situations  for  communication,  personal 
satisfaction  ami  further  learning. 


6.6  General 
Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  reflect  on 
learning  tasks,  such  as  role  playing,  with  the  guidance  of  the  teacher. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


This  week  at  school  I  learned . 

Prepare  a  booklet  IJboco  mujtcHx  y  uiKo.ii  h 


,in  which  students  can  illustrate  an  event. 


behaviour  or  a  learned  concept.  On  the  back  of  the  page,  students  can  illustrate  a  behaviour  they 
wish  to  initiate  or  perform.  The  booklets  are  taken  home  every  Friday,  shared  with  parents, 
signed  and  returned  Monday. 
Parents  and  the  teacher  are  encouraged  to  make  comments. 
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Metacognitive 

Students  will  be  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  reflect  on 
learning  tasks,  such  as  role  playing,  with  the  guidance  of  the  teacher,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  simple  metacognitive  strategies  to  enhance  general  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  metacognitive  strategies  to  enhance  general  learning.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist  and  Goal  Setting 

Students  use  simple  self-assessment  checklists  for  listening  behaviours,  reading  behaviours  and 
writing  behaviours  and  set  goals  with  the  assistance  of  the  teacher  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 

□  Learning  Logs 

Have  students  draw  pictures  of  themselves  learning;  e.g.,  at  a  favourite  learning  centre.  The  pictures 
are  used  to  begin  a  conference  with  students  about  learning.  Determine  whether  students  show 
evidence  of  metacognitive  reflection. 


SAMPLE  RESOURCES 


Teacher-prepared  booklets  entitled  "Uboro  Tn>KHfl  y  niKoni. 
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General  Outcome 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  ami  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e.g.,  watch 
others'  actions  and  copy  them. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-play 

In  a  variety  of  role-play  situations,  have  students  practise  strategics  to  enhance  their  learning; 
e.g., 

how  to  ask  for  help 

-  how  to  ask  for  directions 
how  to  ask  for  needed  items 

-  how  to  state  one  does  not  understand/agree/like  something. 

Encouraging  Others 

Have  students  practise  phrases  that  encourage  others;  e.g., 
Mac  jo  po6oTH. 

-  Tboh  nepra. 

Students  can  copy  these  phrases  to  make  inspiration  posters  for  the  classroom.  Consider  having 
students  use  computers  to  make  these  posters. 

Leader  of  the  Day 

Appoint  the  leader  of  the  game/activity /day.  Students  follow  the  leader's  actions. 

Extension:   Students  take  turns  being  the  teacher  and  giving  routine  commands  or  instructions. 
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Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e.g.,  watch 
others'  actions  and  copy  them,  (continued) 


,:.}.:        -;:■_-;■■-:■■ 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  social  and  affective  strategies  to  enhance  general  learning? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  social  and  affective  strategies  to  enhance  general 
learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  a  simple,  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to 
beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  use  simple 
social  and  affective  strategies  to  enhance  general  learning  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Rating  Scale). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society: 


7.1  Self-identity 


Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1     represent  self  and  family. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Family  Booklets 

Students  make  family  booklets,  using  photographs,  and  share  them  with  the  class.  They  learn  to 
name  themselves  and  their  family  members. 

Extension:   Students  create  a  family  tree,  colour  it  and  label  it. 

Extension:   Students  make  pictures  or  collages  of  their  families'  favourite  activities.  Underneath 
the  pictures,  they  complete  the  sentence  Moh  pozmHa  .... 

Valentine  Booklets 

Students  create  Valentine  booklets  representing  their  families,  using  a  template;  e.g., 

-  fl  tik)6j1K)  MaMy. 

-  fl  ;no6;iK)  TaTa. 

9i  jik)6jik)  cecTpy. 

-  5\  jikdGjik)  6paTa. 

My  Name 

Review  with  students  their  name  changes  in  Ukrainian;  e.g.,  vocative  case:   XpHCTH-Xpucno! 

IpuHa-IpuHo!  iBaH  iBaHe!  MnKona  Mhkojio!  TaBpHJio-raBpujie! 

This  Is  Me! 

Students  create  representations  of  themselves;  e.g., 

-  draw/paint  self-portraits 

-  create  models  of  themselves,  using  modelling  clay 

-  work  with  a  partner  to  make  outlines  of  their  bodies,  then  colour  them. 
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Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1     represent  self  and  family,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     represent  self  and  family? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
represent  self  and  family.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Portfolios 

Students  include  representations  of  themselves  and  their  families  throughout  the  year  in  their 
portfolios. 


□   Conferences 

Lead  students  in  discussions  about  the  representations  made  and  discuss  their  understandings  of 
themselves  and  their  families. 


L 


SAMPLE  RESOURCES 


Magazines  and  newspapers. 
Modelling  clay. 


u 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.1  Self-identity 


Developing  Positive  Self-identity 

Students  will  be  able  to: 

7.1.2    recognize  own  importance  as  a  person. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Birthday  Celebrations 

Students  celebrate  other  students'  birthdays  and  sing  Mhoeii  Jlima. 

Self-portraits 

Students  make  self-portraits.  They  choose  their  own  characteristics  and  the  teacher  scribes  for 
them  or  they  use  visual  or  print  cues  from  the  board.  Students  learn  words  for  nice,  helpful, 
polite,  short,  tall. 


^ 

^  + 

n 

BHCOKa 

n 

neMHa 

.. 

>i 

rapHa 

Collection  Boxes 

Students  create  boxes  entitled  '\H  oco6jiHBHH/oco6;uiBa."  Inside  they  are  asked  to  place  items 
that  represent  themselves  and  explain  why  the  items  are  special.  Students  make  one  contribution 
to  a  class  box  entitled  "Mh  ocoGnHBi." 

Mobiles 

Students  create  a  mobile  entitled  "Yce  npo  Mene,"  using  pictures  from  magazines. 

My  Hobbies 

Students  listen  to  the  story  n>6i  from  Nova  3  Bridge  Readers,  then  share  their  own  hobbies  with 
the  class. 
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Developing  Positive  Self-identity 

Students  will  he  able  to: 

7.1.2    recognize  own  importance  as  a  person,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  own  importance  as  a  person? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  own  importance  as  a  person.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  recognize  own  importance  as  a  person.  Offer  feedback,  encouragement  and 
praise  as  needed. 

□  Conferences 

Meet  with  and  ask  students  to  describe  themselves,  using  visual  cue  cards  if  necessary  for  prompts. 
Scribe  the  responses  on  the  back  of  students'  self  portraits  and  use  these  descriptions  for  conferencing 
with  parents. 


s 


SAMPLE  RESOURCES 


HoHci  3:   ^umauKa-cxoduHKa.  Odtm  denb  i  .\toco  otcummn.   Bijiain  O.,  EoHztapnyK  P.,  OonnyK 
M.   E/imohtoh:   MinicTepcTBO  ocbIth  Ajib6epTn,  1995,  «Eo6i»,  c.  1-8. 

Cnieyui  cKapCm.  Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 

Magazines  and  newspapers. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Ukrainian  Language  and  Culture 

Students  will  be  able  to: 

7.1.3    participate  in  Ukrainian  language  and  cultural  activities  in  the  classroom  and 
school. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Visitors 

Invite  Ukrainian-speaking  visitors  to  the  class;  e.g., 

-  Ukrainian-Canadian  authors/illustrators  to  read  their  books 
Ukrainian-Canadian  musicians  to  demonstrate  appreciation  of  Ukrainian  instalments  and 
music 

-  Ukrainian  Canadians  in  the  fields  of  sports,  literature,  performing  arts,  visual  arts. 

Cooking 

Have  students  participate  in  or  watch  how  to  cook  Ukrainian  dishes;  e.g.,  varenyky, paska, 
borscht.  Sample  the  dishes  as  part  of  a  class  celebration. 

Costumes 

Have  students  dress  up  in  Ukrainian  costumes  from  the  dress-up  box. 

Involving  Parents 

Together,  parents,  students  and  teachers  make  Ukrainian  hand  puppets  for  the  classroom. 
Students  can  also  invite  their  parents  for  an  evening  of  poetry  and  song. 

Other  Ukrainian  Language  Students 

The  class  participates  in  a  Kindergarten  exchange  with  another  Ukrainian  bilingual  class  or 
invites  older  students  to  make  presentations  to  the  class  on  completed  projects. 

School  Celebrations 

The  class  participates  in  school-wide  events;  e.g.,  holiday  celebrations,  concerts,  obzhynky  or 
school  concerts  celebrating  cultural  events.  Consider  inviting  a  small  Ukrainian  dance  troupe  to 
perform  for  the  school. 
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Valuing  Ukrainian  Language  and  Culture 

Students  will  he  able  to: 

7.1.3    participate  in  Ukrainian  language  and  cultural  activities  in  the  classroom  and 

school,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  Ukrainian  language  and  cultural  activities  in  the  classroom  and  school? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  Ukrainian  language  and  cultural  activities  in  the  classroom  and  school.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  Ukrainian  language  and  cultural  activities  in 
the  classroom  and  school  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

After  or  during  a  special  activity,  ask  students  what  they  enjoyed  or  did  not  enjoy.  Look  for 
enthusiasm  and  willingness  to  participate  in  students'  responses.   Discuss  any  negative  feedback  with 
individual  students. 


SAMPLE  RESOURCES 


Wichh  dyuii.  Song  of  the  Soul.    Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 
Ukrainian-Canadian  authors  and  illustrators;  e.g., 

-  Lesia  Savedchuk 

-  Olenka  Bilash 

-  Vera  Trembak 

-  Marsha  Forchuk  Skrypuch. 

CeimanoK.   Ukrainian  Songbook for  Children.   Magus,  H.   Edmonton,  AB:   Ukrainian  Bilingual 
Association,  1982. 

Cnieyni  cKapCni.  Sing  Along  Treasures  (paperback/audiocassctte).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 

Ukrainian  costumes. 

Other  Ukrainian  bilingual  classes. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Bilingualism/Multiculturalism 

Students  will  be  able  to: 

7.1.4    participate  in  classroom  and  school  cultural  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


School  Multicultural  Day 

Students  participate  in  a  multicultural  day  in  the  school.   Encourage  them  to  participate  in  as 
many  different  cultural  experiences  as  possible.  Discuss  the  different  cultures  represented  as  a 
class. 

Sharing  Traditions 

Invite  another  Kindergarten  class  from  a  different  language  program  to  share  in  making 
traditional  Ukrainian  breads;  e.g.,  kolach  for  Christmas  or paska  for  Easter.  In  turn,  students 
participate  in  cultural  activities  from  the  culture  of  the  other  language  program. 

School  Concert 

Students  participate  in  a  school-wide  concert  by  preparing  and  performing  a  Ukrainian  song, 
poem  or  dance. 

Dance  Around  the  World 

During  physical  education  classes,  students  learn  a  dance  from  another  culture;  e.g.,  Mexican  Hat 
dance. 
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Valuing  Bilingual  ism/Multicultural  ism 

Students  will  be  able  to: 

7.1.4    participate  in  classroom  and  school  cultural  activities,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  classroom  and  school  cultural  activities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  classroom  and  school  cultural  activities.  Record  anecdotal  notes  (see  sample  blacklinc 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  classroom  and  school  cultural  activities  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


riicHH  dyiui.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

Other  Kindergarten  classes. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Historical  Elements 

Students  will  be  able  to: 

7.2.1    participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  culture;  e.g.,  krapanky,  hahilky,  carols. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Easter  Traditions 

During  Easter  rituals,  students  make  krashanky  and  learn  the  game  of  Stukannia.  They  make 
mini  baskets  out  of  plastic  fruit  containers  and  place  in  each  basket  an  egg,  a  piece  of  kubasa  and 
a  piece  of  paska.  Students  learn  the  greetings  and  participate  in  an  Easter  dance  (hahilka). 

Christmas  Traditions 

During  Christmas  rituals  and  traditions,  students  learn  a  song  to  St.  Nicholas.  They  make 
decorations  for  a  tree  and  learn  carols  and  greetings.  Students  make  booklets  illustrating  the  12 
meatless  dishes.  They  can  also  learn  the  first  verse  to  Eoc  Upedeiunuu. 

Dance 

View  Ukrainian  dance  videos,  then  have  students  practise  some  basic  Ukrainian  dance  steps. 

Folk  Music 

Listen  to  a  variety  of  traditional  folk  songs  or  liturgical  music  associated  with  religious/cultural 
holidays.  Teach  students  to  sing  a  simple  song;  e.g.,  Bito  e'mei\b. 

Performance  or  Celebration 

Have  students  assist  in  preparing  a  class  or  school-wide  cultural  activity  related  to  the  Ukrainian 
language  and  culture;  e.g.,  invite  in  a  singer  or  have  a  dance  performance,  have  a  traditional  meal, 
have  cultural  celebrations  such  as  cb.  MMKonafi  or  Be.nuK.aeHb. 
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Historical  Elements 

Students  will  be  able  to: 

7.2.1     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 

Ukrainian  culture;  e.g.,  krapanky,  hahilky,  carols,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


ocus  for  Assessment 


Does  the  student: 

-     participate  in  activities  and  experiences  that  reflect  elements  of  the  Ukrainian  culture? 

□  Conferences 

After  or  during  an  activity,  ask  students  what  they  enjoyed  and  why.   Look  for  enthusiasm  and 
willingness  to  participate  in  students1  responses.   Discuss  any  negative  feedback  with  individual 
students. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  elements  of  the  Ukrainian  culture.   Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


[JicHH  dyuii.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

YKpaiHCbKa  euiuueKa.   Ukrainian  Embroidery*  Designs.  Zelska,  I.  Toronto,  ON:   Harmony 
Publishing  Ltd.,  1978. 

Cnieyni  cxapdu .  Sing  Along  Treasures  (paperback/audiocassctte).  Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 

CeimaHOK.   Ukrainian  Songbook  for  Children.  Magus,  H.   Edmonton,  AB:  Ukrainian  Bilingual 
Association,  1982. 

fJopit  poxy — dumsmi  nicni  (audiocassctte).   Studio  Z  Productions,  1993. 

Eggs  Beautiful:  How  to  Make  Ukrainian  Easter  Eggs.   Kmit,  A.,  Luciow,  L.,  Luciow,  J. 

Minneapolis,  MN:  Ukrainian  Gift  Shop,  1979. 

Meet  the  Pysanka.  Color  Them  Pretty.  Kastl,  H.  L.  St.  Louis,  MO:  E  &  R  Printing  Co.,  1987. 

Pysanky  on  Paper.  An  Activity  Book  for  Children.  Brander,  J.   Richmond,  VA:   Bluenose  Press, 
1997. 

Ukrainian  Folk  Designs  to  Color.   Luciow,  L.,  Kmit,  A.   Minneapolis,  MN:   Ukrainian  Gift 
Shop. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Contemporary  Elements 

Students  will  be  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 
Ukrainian  language  and  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Children's  Magazines 

Subscribe  to  contemporary  Ukrainian  children's  magazines;  e.g.,  EapeiHUK,  romyucb!,  Kpwiami. 
Read  the  magazines  to  students  and  discuss  the  magazines  as  a  class. 

Contemporary  Music 

Students  borrow  audio  recordings  that  include  a  variety  of  contemporary  Ukrainian  music  from 
the  school  or  classroom  library. 

Community  Events 

Inform  parents  and  students  of  Ukrainian  events  taking  place  in  the  community.  Include  posters 
in  the  room  whenever  possible. 

Extension:  Maintain  a  bulletin  board  of  posters,  pictures  and  calendars  from  Ukraine. 

Guest  Speakers 

Invite  Ukrainian  guest  speakers  to  the  school  to  talk  to  students  and  to  perform  or  demonstrate; 
e.g.,  musicians,  dancers,  vocalists,  writers,  illustrators,  costume  designers,  artists.  Guest  speakers 
can  talk  about  their  work  and  possibly  conduct  a  workshop. 

Ukrainian  Keyboard 

Students  experiment  with  a  Ukrainian  keyboard  and/or  font. 

Class  Exchange 

The  class  teams  up  with  another  Kindergarten  class  in  Canada  or  Ukraine,  exchanging  pictures 
and  drawings.  Students  can  also  exchange  recordings  of  favourite  songs,  favourite  stories  and 
pictures. 
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Contemporary  Elements 

Students  will  be  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 
Ukrainian  language  and  culture,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the  Ukrainian 
language  and  culture? 

□  Conferences 

After  or  during  an  activity,  ask  students  what  they  enjoyed  and  why.  Look  for  enthusiasm  and 
willingness  to  participate  in  students'  responses.  Discuss  any  negative  feedback  with  individual 
students. 

□  Rubric 

Collaboratively  create  a  simple  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how 
well  students  are  able  to  participate  in  activities  and  experiences  that  reflect  contemporary  elements 
of  the  Ukrainian  language  and  culture  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric 
and  Checklist). 


SAMPLE  RESOURCES 


An  assortment  of  contemporary  Ukrainian  music  selections. 

Classroom  computers  with  Cyrillic  fonts  installed. 

Ukrainian  children's  magazines. 

Ukrainian  guest  speakers. 

Other  Ukrainian  Kindergarten  classes. 
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Students  will  explore,  understand,  appreciate 
and  value  1'kraiman  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society: 


7.2  Ukrainian 
Culture 


Diversity 

Students  will  be  able  to: 

7.2.3    experience  linguistic/cultural  elements  of  diverse  origins  from  within  the 
Ukrainian  language  and  culture. 


r 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Ukrainian  Day 

Have  students  organize,  participate  in  and  attend  school-wide  cultural  celebrations;  e.g., 
Ukrainian  Day,  Celebrate  Your  Culture  Day.  Students  share  what  they  have  learned  about 
Ukrainian  culture  with  the  rest  of  the  school  in  various  cultural  displays  and  demonstrations. 

Pysanky 

Review  books,  pictures  or  pysanky  showing  variety  in  techniques  as  well  as  regional  variations. 

Ukrainian  Costumes 

Students  observe  difference  and  variety  in  Ukrainian  costumes  by  looking  at  picture  books  or 
viewing  a  video  of  a  dance  group. 

Music 

While  students  are  involved  in  learning  centres,  play  a  variety  of  music  from  different  regions  for 

their  enjoyment. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

'c-Alberta  Education,  Alberta,  Canada 


Chapter  9 


Kindergarten  /  363 
2008 


Diversity 

Students  will  be  able  to: 

7.2.3    experience  linguistic/cultural  elements  of  diverse  origins  from  within  the 
Ukrainian  language  and  culture,  (continued) 


- 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experience  linguistic/cultural  elements  of  diverse  origins  from  within  the  Ukrainian  language  and 
culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experience  linguistic/cultural  elements  of  diverse  origins  from  within  the  Ukrainian  language  and 
culture.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

After  or  during  an  activity,  ask  students  what  they  enjoyed  and  why.  Look  for  enthusiasm  and 
willingness  to  participate  in  students'  responses.  Discuss  any  negative  feedback  with  individual 
students. 


SAMPLE  RESOURCES 


TUchh  dyuii.  Song  oj  the  Soitl.    Ukrainian  Catholic  Ser\>ices  and  Musical  Selections.  Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K-3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

YKpaiHCbKuu  Hapoduuu  odm.   Ukrainian  Folk  Costume.   Odarchenko,  P.,  Carynnyk,  H.,  Tytla, 
H.,  Stachiv,  M.,  Lewycka-Barabach,  M.  J.  (ill.).  Toronto,  ON:   University  of  Toronto  Press, 
1992. 

Audio  recordings  of  Ukrainian  music  from  different  regions  and  different  genres. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Change 

Students  will  be  able  to: 

7.2.4    participate  in  events  marking  changes. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Changing  Traditions 

Students  discuss  and  compare  how  they  celebrate  special  events  and  holidays.  Discuss  how  some 
traditions  change  or  are  adapted. 

How  I  Have  Changed 

Students  bring  in  pictures  of  themselves  as  babies  to  show  how  they  have  changed  over  time— 
KonHCb/Tenep. 

Seasonal  Changes 

Students  choose  a  tree  outside  and  photograph  and/or  draw  the  changes  in  the  tree  over  the  school 
year. 

Growing  a  Plant 

Students  plant  a  bean  and  illustrate  the  growth  of  the  plant,  or  suspend  a  potato  over  water  and 
observe  the  changes. 
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Change 

Students  will  be  able  to: 

7.2.4    participate  in  events  marking  changes,  (continued) 


s< 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  events  marking  changes? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  events  marking  changes.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Learning  Logs 

Have  students  illustrate  representations  marking  change  in  their  Learning  Logs.  Use  these  logs  to 
prompt  students  into  conversations  on  the  activities  and  to  talk  about  change  and  observations 
students  made. 


SAMPLE  RESOURCES 


Camera  and  photographs. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Positive  Group  Membership 

Students  will  be  able  to: 

7.3.1    contribute  to  and  cooperate  in  group  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Dance 

Divide  students  into  groups  and  have  them  participate  in  learning  a  traditional  Easter  Ukrainian 
hahilka  (dance). 

Cooking  in  Groups 

Working  in  groups,  students  participate  in  kindercooking  Ukrainian  dishes.  They  assume 
responsibility  for: 

-  bringing  an  ingredient 

-  taking  turns 

-  helping  each  other 

-  creating  a  recipe  in  Ukrainian;  e.g.,  borscht,  varenyky 

-  cleaning  up  together. 

Class  Party  Planning 

Students  work  together  to  plan  a  class  party.  They  decide  who  will  bring  food,  who  will  clean  up 
and  who  will  plan  games  and  entertainment. 

Creating  Together 

Have  students  work  together  cooperatively  in  a  variety  of  activities;  e.g., 

build  a  city,  using  particular  construction  items,  trying  to  build  the  tallest  structure  they  can 

-  build  creatures,  using  a  variety  of  materials 

-  create  a  mural  based  on  a  theme  being  studied  in  class. 
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Positive  Group  Membership 

Students  will  be  able  to: 

7.3.1     contribute  to  and  cooperate  in  group  activities,  (continued) 


[ 


SAMPLE  ASSESSMENT  STRATEGIES 


ocus  for  Assessment 


Does  the  student: 

-     contribute  to  and  cooperate  in  group  activities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
contribute  to  and  cooperate  in  group  activities.   Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  contribute  to  and  cooperate  in  group  activities  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Ukrainian  cookbooks  and  ingredients. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Appreciating  Diversity 

Students  will  be  able  to: 

7.3.2    recognize  differences  between  self  and  peers. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Charts 

Students  create  class  charts  and  graphs  that  show  their  eye  colour,  hair  colour,  height  and  so  on. 
After  collecting  the  data,  they  discuss  the  physical  differences  found  in  the  classroom. 

Extension:   Have  students  share  their  hobbies,  chart  the  information  and  discuss  the  differences. 

Different  Cultures 

Students  attend  presentations  and  activities  by  different  cultures;  e.g.,  French  Carnival. 
Afterward,  the  class  discusses  differences  between  the  culture  represented  and  their  own  cultures. 

Personal  Glyphs 

Students  create  glyphs  displaying  personal  information;  e.g.,  number  of  siblings,  male  or  female, 
age,  number  of  letters  in  first  name.  They  later  decode  and  guess  to  whom  each  glyph  belongs. 

Extension:  Students  look  at  the  glyphs  of  other  students  and  discuss  how  other  students  are 
different  than  themselves. 
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Appreciating  Diversity 
Students  will  he  able  to: 
7.3.2    recognize  differences  between  self  and  peers,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  differences  between  self  and  peers? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  differences  between  self  and  peers.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Engage  students  in  conversations,  using  their  work  samples  and  focusing  on  differences  between 
themselves  and  others. 


SAMPLE  RESOURCES 


Presentation  or  activity  from  a  different  culture. 


• 
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Students  will  explore,  understand,  appreciate 
and  value  i  krainian  culture  in  Canada  ami  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    recognize  similarities  between  self  and  peers. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Graphs 

Students  make  classroom  graphs  of  their  likes  and  dislikes.  After  gathering  the  data,  they  discuss 
similarities;  e.g., 

-  CKUibKH  yqmB  jnoGnflTb  . . .? 

-  CtvijlbKH  yHHiB  He  JIK)6jlHTb  ...? 

Alternative  Activity:   Students  create  class  charts  and  graphs  that  show  their  eye  colour,  hair 
colour,  height  and  so  on.  After  collecting  the  data,  they  discuss  the  physical  similarities  found  in 
the  classroom. 

Different  Cultures 

Students  attend  presentations  and  activities  by  different  cultures;  e.g.,  French  Carnival. 
Afterward,  the  class  discusses  similarities  between  the  culture  represented  and  their  own  cultures. 

Personal  Glyphs 

Students  create  glyphs  displaying  personal  information;  e.g.,  number  of  siblings,  male  or  female, 
age,  number  of  letters  in  first  name.  They  later  decode  and  guess  to  whom  each  glyph  belongs. 

Extension:   Students  look  at  the  glyphs  of  other  students  and  discuss  how  other  students  are 
similar  to  themselves. 
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Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    recognize  similarities  between  self  and  peers,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  similarities  between  self  and  peers? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  similarities  between  self  and  peers.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Engage  students  in  conversations,  using  their  work  samples  and  focusing  on  similarities  between 
themselves  and  others. 


SAMPLE  RESOURCES 


Presentation  or  activity  from  a  different  culture. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Contributing  to  Community 

Students  will  be  able  to: 

7.3.4    participate  in  and  contribute  to  classroom  activities. 


0 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Duties 

Have  students  do  assigned  duties  around  the  classroom  on  a  weekly  or  daily  basis. 

Decorating  the  Classroom 

Have  students  decorate  the  classroom  together  for  special  events. 

Sharing  with  Food 

Have  students  cook  together;  e.g.,  each  student  brings  in  fruit  to  make  a  fruit  salad.  Alternatively, 
have  students  and  their  families  take  turns  bringing  in  food  items  to  celebrate  a  special  occasion. 

Classroom  Charity  Drive 

Students  bring  in  items  for  a  school  or  classroom  charity  drive. 
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Contributing  to  Community 

Students  will  be  able  to: 

7.3.4    participate  in  and  contribute  to  classroom  activities,  (continued) 


- 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  and  contribute  to  classroom  activities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  and  contribute  to  classroom  activities.  Record  anecdotal  notes  (see  sample  blacklinc 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  and  contribute  to  classroom  activities  (see 
sample  blacklinc  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Classroom  duty  chart. 
Ukrainian  cookbooks. 


- 
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Students  will  explore,  understand  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     demonstrate  personal  and  social  responsibility  in  the  classroom. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Helper  Vocabulary 

Students  learn  and  practise  words  in  Ukrainian  for  sharing  and  taking  turns.  They  take  turns 
being  classroom  helpers. 

Extension:   With  teacher  guidance,  students  create  a  T-chart  on  what  responsible  behaviour 
looks  like  and  sounds  like. 

School  Volunteers 

Students  volunteer  to  participate  in  a  schoolyard  clean-up.  They  are  encouraged  to  volunteer; 
e.g.,  in  a  community  project. 

Classroom  Clean-up 

Put  labels  in  Ukrainian  around  the  classroom  and  explain  to  students  where  everything  goes 
during  clean-up;  e.g.,  Ukrainian  Kindergarten  library  books,  lost  and  found. 

Classroom  Rules 

Make  a  poster  of  classroom  rules  in  Ukrainian  and  practise  them  with  students. 

Extension:   Explain  the  rules  for  borrowing  books  from  the  class  or  school  library. 

Rewarding  Your  Peers 

Encourage  students  to  give  stars  to  classmates  when  they  observe  responsible  behaviour.  Scribe 
the  names  and  the  deeds. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
©Alberta  E*ducation,  Alberta.  Canada 


Chapter  9  -  Kindergarten  /  375 
2008 


rimtffl 


Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     demonstrate  personal  and  social  responsibility  in  the  classroom,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  personal  and  social  responsibility  in  the  classroom? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  personal  and  social  responsibility  in  the 
classroom  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  personal  and  social  responsibility  in  the  classroom.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Learning  Logs 

Students  reflect  on  activities  in  which  they  demonstrated  responsibility  in  the  classroom.   In  their 
Learning  Logs,  students  draw  pictures  of  themselves  assuming  responsibility;  e.g.,  schoolyard 
clean-up,  classroom  helper.  They  share  their  drawings  with  their  partners,  then  with  the  teacher 
during  a  conference. 


* 


SAMPLE  RESOURCES 


Classroom  labels. 
Poster  of  classroom  rules. 
Classroom  duty  chart. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Interdependence 

Students  will  be  able  to: 

7.4.2    participate  and  cooperate  in  tasks  and  activities  with  partners  and  in  groups. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Science  Projects 

Students  work  on  simple  science  projects  in  small  groups  of  three  to  four;  e.g.,  planting  a  seed, 
making  a  mural  of  winter. 

Group  Cooking 

Students  participate  in  kindercooking  in  groups  of  three  to  four  in  which  they  prepare  waffles  or 
fruit  salad. 

Buddy  Reading 

Students  participate  in  buddy  reading  with  a  buddy  from  an  older  grade  level. 

Mirror  Activities 

Students  take  turns  being  leaders  in  mirror  activities  in  which  they  copy  what  their  partners  do. 

Cooperative  Games 

Students  participate  in  cooperative  games  and  physical  education  activities;  e.g.,  a  bicycle 
activity  in  which  two  students  touch  feet  with  each  other  and  move  their  feet  together. 
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Interdependence 

Students  will  be  able  to: 

7.4.2    participate  and  cooperate  in  tasks  and  activities  with  partners  and  in  groups. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  and  cooperate  in  tasks  and  activities  with  partners  and  in  groups? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  and  cooperate  in  tasks  and  activities  with  partners  and  in  groups.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  a  simple  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity. 
Use  the  rating  scale  to  evaluate  how  well  students  are  able  to  participate  and  cooperate  in  tasks  and 
activities  with  partners  and  in  groups  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2 
or  3). 


SAMPLE  RESOURCES 


YKpaiHCbKi  Moeni  icpu.    Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


1A  Global 

Citizenship 


Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    adapt  to  new  situations. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Visiting  Another  Classroom 

Organize  a  visit  to  another  language  classroom  and  participate  in  the  activities  that  have  been 
planned. 

Changing  the  Venue 

Move  the  class  outside  to  a  park  or  visit  a  cultural  site;  e.g.,  the  Ukrainian  Cultural  Heritage 
Village  or  another  historic  site,  a  cultural  bakery  or  a  food  processing  plant.  Have  students  adapt 
to  the  new  environment;  e.g.,  modify  volume  or  speech,  adjust  interactions  with  other  students. 

New  Groups 

Have  students  participate  in  a  variety  of  groupings  by  changing  their  working  groups  regularly 

throughout  the  year. 

Learning  Classroom  and  School  Rules 

Students  learn  class  routines  and  important  locations  within  the  school  and  participate  in  the 
establishment  of  classroom  rules  and  expectations. 
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Intercultural  Skills 

Students  will  he  able  to: 

7.4.3    adapt  to  new  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     adapt  to  new  situations? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
adapt  to  new  situations.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  adapt  to  new  situations  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Museums  or  historic  sites;  e.g.,  Ukrainian  Cultural  Heritage  Village  near  Edmonton,  Alberta. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Future  Opportunities 

Students  will  be  able  to: 

7.4.4    share  or  demonstrate  personal  strengths  or  achievements. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Yearbook 

Students  make  a  class  yearbook  showing  special  events  and  class  achievements  throughout  the 
year.  Scribe  student  responses  in  Ukrainian. 

Portfolios 

Students  maintain  portfolios  of  their  work  that  can  be  shared  at  conferences  with  parents. 

I'm  Good  at ... 

Ask  students  to  share  personal  achievements  that  occur  outside  the  school  during  daily  sharing 
time;  e.g.,  dance  recitals  or  instrumental  recitals  where  they  played  a  Ukrainian  piece. 

Talent  Show 

The  class  hosts  an  evening  talent  show  for  parents  and  others  in  which  students  showcase  their 

individual  talents  and  accomplishments;  e.g.,  poetry,  song,  music,  dance. 
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Future  Opportunities 

Students  will  be  able  to: 

7.4.4    share  or  demonstrate  personal  strengths  or  achievements,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  or  demonstrate  personal  strengths  or  achievements? 

□  Conferences 

Conference  with  students  to  discuss  academic  achievements  and  to  learn  about  personal 
achievements.   Discuss  with  students  what  they  are  proud  of.  Use  samples  from  students1  portfolios 
to  generate  discussion. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  or  demonstrate  personal  strengths  or  achievements.  Record  anecdotal  notes  (see  sample 
blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


1 


A  collection  of  photographs  for  the  class  yearbook. 
Student  portfolios. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


Express  Ideas 

Students  will  he  able  to: 

1.1.1    express  personal  experiences  and  familiar  events. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Sharing  Personal  Experiences 

Students  draw  pictures  to  illustrate  personal  experiences.  Drawings  are  first  shared  with  a 
partner,  then  in  the  sharing  circle.  Students  should  practise  how  to  clarify  and  ask  questions. 
Alternatively,  have  students  share  and  compare,  using  the  five  senses.  Students  share  their 
experiences  on  a  topic  based  on  the  five  senses. 

Extension:   Students  relate  a  personal  experience  during  show  and  tell;  e.g.,  they  bring  and  share 
photographs  from  home  depicting  an  experience.  They  can  use  ITflTb  nuraHb  (Xto?  LLJo?  J\& 
Kojih?  Hoivfy?)  as  a  guide  in  deciding  what  to  share. 

Relating  to  Stories 

After  listening  to  a  story,  e.g.,  Y 3oonapK\\  students  discuss  their  own  related  experiences  and 
draw  pictures  of  their  experiences;  e.g.,  a  trip  to  the  zoo. 

Alternative  Activity:  After  reading  the  story  H  6ok>ch,  students  discuss  what  they  are  afraid  of, 
using  the  pictures  from  the  story  as  proof. 

Book  About  Me 

Students  each  create  a  "Book  About  Me."  They  add  illustrations  or  photographs  to  support  the 
text,  then  present  it  to  the  class  and  share;  e.g., 
Yce  npo  Merie 

Moc  iivi'a 

Mofl  anpeca 

Moc  hhcjio  TenecboHy 


Sentence  Starters 

During  oral  group  or  circle  time,  students  are  given  sentence  starters  to  complete,  based  on  the 
theme  or  topic;  e.g., 

-  Moh  yjuo6jieHa  irpauiKa... 

-  Mifi  yjiK>6jieHHM  oboh.  . . 

-  Ha  CHiaaHOK  Mem  noxto6acTbCJi  icth... 
y  loonapKy  moh  ynK)6;ieHa  TBapnHa. . . 
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Express  Ideas 

Students  will  he  able  to: 

1.1.1     express  personal  experiences  and  familiar  events,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     express  personal  experiences  and  familiar  events? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
express  personal  experiences  and  familiar  events.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  personal  experiences  and  familiar  events  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Show  and  Tell  (floKawM  v\  po3Ka>KM) 


I  Ipami.  1:1   i  in  I  loka>Kii  11  po3Ka2KH 

ripoMOBeub 

npuHecii  HKHMCb  LUKaBHii  upca.MeT  mm  Bnpi6,  mo  th  3po6nB/jia 
npiinecH  aaHHH  upeAMer  rijibKH  omm  pa3 
ni,ai  otvm  rpn  pern,  hki  hi  xoMeiu  CKa3aTn 
roBopH  TaK,  mo6  kokch  Mir  no4yTn 
iiepenait  npe^MeT  hh  Bnpo6jieHy  piw  HaBKOJio 
Ciyxan 

noKaacH  iauiKaBJieHHfl,  cjiyxaiowii  npoMOBLW 
6yub  yBa)KHHM/oK) 
laiiHiyM  iiHiaHHfl  no  Te\ii 

CKa>Kii  mocb  rapHe 
(Thompkin  1995) 


SAMPLE  RESOURCES 


Hoea  1 :   Mon  khuzo  do  mtmaHHH  it  po3MaiboeysaHHH  4 .   EijiauJ  O.,  Eijiauj  Jl.   E^mohtoh: 
MinicTcpcTBO  ocBini  A.nb6epTH,  1991,  «.fl  6ok>ch»,  c.  45-54. 

Hoea  I:   KioH  khuzcl  do  miimiHHx  it  po3Manb06ymHHH  8.   Eijiaui  O.   Ejimohtoh:   MiHicTepcTBO 
ocbIth  Anb6epTH,  1991,  «y  30onapKy»,  c.  23-32. 

Hoea  I:  Hinnozu  i  noemop-wimaifui.  Binary  O.  Ezimohtoh:  MiHicTepcTBO  ocBiTM  A;ib6cpTn, 
1990. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Consider  Others'  Ideas 

Students  will  be  able  to: 

1.1.2    listen  to  and  acknowledge  experiences  and  feelings  shared  by  others. 


SAM 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


I  like  to  eat 

Read  the  story  fl.itod.ito  I'cmu.  After  the  story,  students  listen  to  and  record  as  a  classmate 
expresses  his  or  her  preference  of  ice  cream  flavours  and  other  likes  or  dislikes;  e.g.,  television 
programs,  books,  sports,  foods.  Those  preferences  are  recorded  on  a  tally  chart. 

Feelings 

Use  language  cards  dealing  with  feelings  to  develop  vocabulary.  Students  are  presented  with  the 
picture  and  say  when  they  have  personally  felt  this  emotion.  Scribe  their  responses.  Students 
make  a  class  book  on  each  emotion;  e.g.,  Mh  cyMHi...  51  cyMHa/cyMHMM,  kojih....  Each  student 
contributes  his  or  her  own  page. 

Extension:   Students  express  feelings,  then  draw  a  picture  of  a  situation.  They  insert  a  simple 
sentence;  e.g.,  51  cyMHa.  Students  share  with  classmates. 

Sharing  information 

Students  divide  into  pairs  and  are  asked  to  share  a  topic;  e.g., 

-  Yce  npo  MCHe:  ne  >KHBy,  hjichh  po^hhh,  mo  juo6jik>  po6hth  y  Bi/ibHHH  nac,  ro6i,  moa 
cnajibHA,  xaTa. 

-  rioflo6acTbCJi/He  noao6a<  Tbca:   khh>kkh,  TexieBi3iHHi  nporpaMH,  nopn  poKy,  cnpaBH, 
aoMaumi  TBapiiHKH  i\  t.  j\. 

IloflCHu:  cbok)  yjiFo6jieHy  rpy,  cnopT,  ne  tboh  xaTa,  hk  Burnnjxae  tboa  cnajibHfl. 

Set  a  time  limit.  The  partner  listens  and  must  ask  a  question.   When  both  have  completed  their 
turn,  the  two  return  to  the  big  circle  and  make  at  least  one  statement  from  their  partner's 
presentation. 

Daily  News 

Have  students  share  personal  ideas  or  experiences  on  a  daily  news  chart;  e.g., 


LfloAeHHi  hobiihh 


Kojih': 


^7 

BMopa 
BBenopi 


Xto? 


m 


Ham 

Ka'IKU 


Lflo? 


^5" 


Bnajia 


■*-/$#■* 


Ae: 


Hoviy'.; 


6o  nee 
HacTpauiHB 
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Consider  Others'  Ideas 

Students  will  be  able  to: 

1.1.2    listen  to  and  acknowledge  experiences  and  feelings  shared  by  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  listen  to  and  acknowledge  experiences  and  feelings  shared  by  others? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to  and  acknowledge  experiences  and  feelings  shared  by  others.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Rating  Scale 

Involve  students  in  monitoring  their  own  listening  and  responding  behaviours.  Create  a  simple, 
outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity. 
Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  listen  to  and  acknowledge 
experiences  and  feelings  shared  by  others  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 

□  Conferences 

Conference  with  students  about  their  active  listening  and  responding  behaviours.  Provide  positive 
feedback  and  coach  students  to  help  them  develop  skills  for  active  listening  and  appropriate 
responses;  e.g., 
Beaeivio  poiMOBy: 

-  O/ma  oco6a  roBopnrb,  apyra  cjryxae. 

-  Ko>KHa  oco6a  viae  3aneBHCHiifi  nac  Ha  po3MOBy. 

-  Ko>KHa  oco6a  Mae  ^Bi  Heprri. 

-  3ifiTHCfl  y  BCJiiiKy  rpyny  i  npencTaBHTH,  mo  TBin  napTHep  roBopnB. 

-  Tpe6a  npHraztaTii/nepextaTH,  mo  roBopnB  TBifi  napTHep. 

-  3C — ca.nb,  cjiyxafi,  cniflKyn  OHHMa. 


SAMPLE  RESOURCES 


Hoea  1:  Moh  khuzo.  do  HumauHH  u po3McuiboeyeaHHH  8 '.  Eijiaiu  O.  Eamohtoh:  MmicTepcTBo 
ocbith  Ajib6epTn,  1991,  «5I  jifoGjik)  icth»,  c.  1-14. 

Ticmewa 3 Myuimapdoto.  Cookies  with  Mustard.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba 
Parents  for  Ukrainian  Education/Dzvin  Publishing,  1982. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Experiment  with  Language 

Students  will  he  able  to: 

1.1.3    use  a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and 
information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Poems 

After  learning  the  song  Ide,  ide  did,  did,  students  contribute  to  a  group  poem  by  substituting 
words  to  create  a  new  poem. 

Exploring  Ideas,  Information  and  Events 

After  reading  a  story  or  watching  a  video  on  a  familiar  topic,  have  students  explore  in  a  variety  of 
ways  the  ideas,  information  and  events  portrayed;  e.g., 

-  create  a  diorama 

create  puppet  shows  of  familiar  tales  such  as  Koioook,  JlitcuHKa  ma  jtcypaee.ib.  Pinna. 

-  use  felt  boards  magnetic  boards  to  retell  the  story 

-  compose  a  message  orally  and  have  the  teacher  scribe  it  for  them. 

nOUJTOBUM  fllllMK 

Encourage  students  to  write  notes,  postcards  and  thank-you  notes  to  send  to  their  classmates. 
Mailboxes  can  be  created  from  milk  cartons  with  students'  pictures  on  them. 

Published  Books 

Publish  students'  writing  and  illustrations.  Students  use  a  repetitive  pattern;  e.g.,  Komi  a  cavi..., 
Ko.ih  a  caMa...,  cultural  books  such  as  alphabet  or  number  books. 

Flip  Books 

Students  make  flip  books  with  vocabulary  and  illustrations  based  on  a  poem.  Later  in  the  year, 
students  write  sentences  based  on  a  theme;  e.g., 


rajmoBiH 


BiAt.Ma 


crpaxonya 


jiacomi 


K1CTHK 


Y3HMKy 


51  KOB  jatOCfl. 


H  rpatoca  y  chjakh. 


H  ninjuo  cmroBy  6a6y. 


51  6yayK)  r])opTemo. 
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Experiment  with  Language 

Students  will  be  able  to: 

1.1.3    use  a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and 
information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  a  variety  of  forms  to  explore  and  express  familiar  events,  ideas  and  information? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a  variety  of  forms  to  explore  and  express  familiar  events, 
ideas  and  information  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  a  variety  of  forms  to  explore 
and  express  familiar  events,  ideas  and  information.   Encourage  students  to  set  goals  for  future 
learning  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


SAMPLE  RESOURCES 


Bece.ii  sadani  djtn  douiKiibHHm.   5LioBCbKa  O.  O.  (ynop.).  TepHonijit.:   MaHzipiBeub,  2002. 

YKpamcbKi  napodhi  kckku  (videocassette).  Edmonton,  AB:  ACCESS  Network,  1983. 

Hoeal:  JJinnozu  i  noemop-wimaifix.   Einaiu  O.   E^mohtoh:  MimcTepcTBo  ocbjth  AjibGepTii, 
1990,  «ZliHJior  10:  3nMa». 

Cuizoea  nicHR.  Snow  Folks  (paperback/audiocassette).  Hryhor  Gulutzan,  L.  Edmonton,  AB: 
Kazka  Productions,  1982. 

Mipxa  it  O.ih.  JJodpudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

JIucuHKa  ma  jteypase.tb  ma  iHiui  kluku.  JlbBiB:  Acbiwa,  2001 . 

Hofia  2:  [Jicni  (36ipica).  Einam  O.  (ynop.).   Ezimohtoh:   MimcTepcTBo  ocbIth  Ajib6epTH,  1992. 

Hoea  2:  IlicHi  (KOMnneKT  KaceT/KOMnaKT-ztHCK).   Eijiauj  O.  (ynop);  Einam  Jl.  (cniBaHKa). 
E^mohtoh:   MeTOimHHHH  Ka6iHeT  HaBHaHHa  yKpai'HCbKo'f  mobh,  1992/1998. 

Milk  cartons. 
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Students  will  listen,  speak,  react  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Express  Preferences 

Students  will  be  able  to: 

1.1.4    express  preferences  for  a  variety  of  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Rating  Books 

As  students  add  the  titles  of  oral  literature  book  experiences  to  story  trees,  they  rate  the  books 
with  one,  two  or  three  stars.  Every  week  students  can  vote  their  preference  for  the  following 
week.  Students  should  also  have  the  opportunity  to  talk  about  texts  they  did  not  enjoy  and  why. 

My  Favourite  Text 

Have  students  express  their  preferences  for  and  celebrate  their  favourite  texts;  e.g., 

make  mobiles,  suspending  drawn  versions  of  book  covers — title,  author,  illustration  of 
favourite  books 

-  use  snow  or  modelling  clay  to  make  models  relating  to  favourite  texts 

-  act  out  an  episode  from  a  story 

-  create  posters  promoting  their  favourite  texts 

-  recite  their  favourite  rhymes,  songs,  riddles. 

Have  students  share  the  texts  and  explain  why  these  texts  are  their  favourites.  Set  up  a  corner  of 
the  classroom  where  students  can  place  their  favourite  texts:  YjitodjieHi  khiijkku. 

Guest  Readers 

A  guest  reader  or  storyteller  is  invited  to  share  his  or  her  favourite  text  with  students.   Students 
ask  the  guest  reader  why  and  how  he  or  she  selected  a  particular  text. 


Scrapbook  of  Favourites 

Students  draw  pictures  or  make  collages  of  their  favourite  texts, 
combined  to  make  a  class  book  of  favourites. 


Individual  pages  can  be 
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Express  Preferences 

Students  will  be  able  to: 

1.1.4    express  preferences  for  a  variety  of  oral,  print,  visual  and  multimedia  texts. 
(continued) 
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SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     express  preferences  for  a  variety  of  oral,  print,  visual  and  multimedia  texts? 

□  Conferences 

Conference  with  students  about  their  favourite  books.  Coach  students  to  use  Ukrainian  when 
possible  to  express  reasons  for  their  favourites.  Note  students'  clarity  in  explaining  their  preferences 
when  discussing  or  representing  favourite  books. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  preferences  for  a  variety  of  oral,  print,  visual  and 
multimedia  texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hoaa  1 :   Mom  khuzo.  do  mimauHH  it  po3McutbOH\eaHHH  1—13.   Ei;iani  O.  Ta  iH.  E/tmohtoh: 
MimcTepcTBO  ocbIth  Anb6epTH,  1991. 

Beceni  3adani  djtn  douiK'mbHHm.   fl;ioBCbKa  O.  O.  (ynop.).  TepHoninb:   MaH/rpiBcnb,  2002. 

EymapuK dnn Manxm.  3ejieHCbKa  A.  M.  (ynop.).  KuVb:  Ko6ia,  2001. 

Classroom  collection  of  Ukrainian  folk  tales  and  storybooks. 

Guest  reader  or  storyteller. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Set  Goals 

Students  will  be  able  to: 

1.1.5    participate  in  reading  and  writing  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Concept  Books 

After  studying  a  new  concept,  students  create  a  class  book  illustrating  the  concept;  e.g.,  a  class 
book  on  autumn  includes  illustrations  and  descriptions  of  activities  you  see  or  do  in  the  fall. 
Students  participate  in  a  choral  reading  of  the  book. 

Adapting  a  Story 

Choose  any  favourite  class  verse  or  story  and  have  students  change  several  words;  e.g., 

CKUIbKH  M06iTKiB 

Qjifl  KynHJia, 

LL|,o6  taiga  jianKH 

He  3aMOHHJia?  Students  replace  the  name  and  animal.  (Verse  taken  from  Becejii  dadani.) 


Cross-age  Writing  Buddies 

Older  students  work  with  Grade  1  students  to  help  them  compose  a  variety  of  texts;  e.g.,  poems, 
boards,  signs,  books,  riddles.  This  could  be  done  on  the  computer  through  e-mail. 

Extension:  Students  share  their  writing  with  others,  using  scripts  but  not  props  or  costumes. 

Letter  Writing 

Prepare  a  form  letter  and  have  students  fill  it  in  by  choosing  pictures  from  magazines  or  words 
from  a  list  generated  by  the  class;  e.g.,  a  letter  to  St.  Nicholas  or  a  thank-you  note  to  a  guest 
speaker. 
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Set  Goals 

Students  will  be  able  to: 

1.1.5    participate  in  reading  and  writing  activities,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  reading  and  writing  activities? 

□  Portfolios 

Encourage  students  to  choose  reading  and  writing  work  samples  to  add  to  their  portfolios.  Work 
samples  should  be  dated  and  show  progress  over  time.  Have  students  include  reasons  for  their 
choices  and  goals  for  their  future  reading  and  writing. 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  reading  and  writing  activities  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  participate  in  reading  and  writing  activities.  Offer  feedback,  encouragement  and 
praise  as  needed. 


SAMPLE  RESOURCES 


KonuHCdM.   When  I'm  Alone.  Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Kojiu  a  ccwa.    When  I'm  Alone.  Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Hoea  I:  Moh  Khuea  do  Humannn  u po3McuiboeyeaHHH  2 .  Bijiauj  O.  Ezimohtoh:  MimcTepcTBo 
ocbith  Ajib6cpTH,  1991,  «.fl  oaarajocH  caM»,  c.  310. 

Hoea  I:  Moh  khuzci  do  numauHH  u po3McuiboeyeaHHx  7 '.  ELiani  O.  E^mohtoh:  MiuicTepcTBO 
ocbjth  Ajib6cpTH,  1991,  «riporyjiMHKa  Bocemi»,  c.  16-25. 

Bece/ii  ladani  <).ix  douiKUibHSim.   .fljioBCbKa  O.  O.  (ynop.).  TepHonijib:  MamrpiBeiib,  2002. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Develop  Understanding 

Students  will  be  able  to: 

1.2.1    connect  new  experiences  and  information  with  prior  knowledge. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Personal  Response 

Students  discuss  what  the  story  reminded  them  of  and  how  they  feel  after  listening  to  the  story  H 
oomcr  or  flxuu  h  eecenuu. 

Gallery  Walk 

Post  a  series  of  pictures  or  objects  about  a  topic  of  study.  After  viewing  the  pictures,  students 

discuss  and  integrate  this  new  information  with  their  previous  knowledge. 

Field  Trip 

Before  a  field  trip,  students  brainstorm  about  where  they  are  going  and  generate  a  list  of 
questions  they  would  like  to  have  answered.  Upon  returning,  they  can  check  to  see  if  their 
questions  were  answered.  Model  how  to  categorize,  map  and  summarize  what  students  learned 
while  connecting  it  to  their  previous  knowledge. 

Picture  Splash 

Students  use  pictures  to  generate  ideas  before  a  topic  is  studied.  Encourage  students  to  use  their 
prior  knowledge  on  the  subjects  depicted  in  the  pictures  to  generate  new  ideas. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3) 

SAlbcrta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  1  /  393 
2008 


Develop  Understanding 

Students  will  be  able  to: 

1.2.1     connect  new  experiences  and  information  with  prior  knowledge,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  new  experiences  and  information  with  prior  knowledge? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  connect  new  experiences  and  information  with  prior 
knowledge  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Have  students  draw  pictures  and  include  simple  words  of  their  knowledge  on  a  topic  prior  to  reading 
or  study.  After  the  activity,  have  students  connect  their  new  knowledge  with  their  prior  knowledge. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
connect  new  experiences  and  information  with  prior  knowledge.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoeal:  Moh  khuzo.  do  HumaHHR  u po3McuiboeyeaHHR  4 '.   Binaui  O.,  Bijiaui  Jl.   E^mohtoh: 
MiHicTepcTBO  ocbIth  AjibGepTM,  1991,  «5{  6ok>ch»,  c.  45-54. 

Hoeal:  MoHKnuaa  do  uumaHHHU  po3MajiboeyeaHHR  10.   ELiani  O.   Eamohtoh:  MimcTepcTBO 
ocBiTH  Axib6epTn,  1991,  «.Hk  a  BecejiHH»,  c.  15-23. 

Lesia  Savedchuk  books  published  in  Winnipeg,  MB,  by  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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Students  will  listen,  speak,  read,  write,  view 
unci  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences 


1.2  Clarify  and 
Extend 


Explain  Opinions 

Students  will  he  able  to: 

1.2.2    express  new  experiences  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Xto  BejiMKMii,  a  xto  Mannii? 

After  listening  to  the  story  Xmo  eenuKuu,  a  xmo  mwiuu?,  students  sculpt,  paint  or  sketch 
representations  depicting  a  part  of  the  story. 

Picture  Splash 

Present  a  collection  of  pictures  related  to  a  text  students  will  be  listening  to,  reading  or  viewing. 
Students  examine,  discuss  and  predict  what  will  happen  in  the  text. 

Field  Trip  Photo  Essay 

During  a  field  trip,  take  pictures  (digital,  if  possible)  and  provide  each  student  with  a  photo  essay. 
Students  then  prepare  simple  captions  based  on  their  experiences. 

Class  Concept  Books 

Students  work  together  to  create  class  concept  books  on  specific  topics;  e.g.,  families,  shapes, 
numbers,  colours  or  the  alphabet. 

Listen-Think-Pair-Share 

After  listening  to  a  story  or  viewing  a  video,  students  think  about  the  new  experience,  share  with 
a  partner  and  listen  to  others.  At  the  end,  they  combine  ideas  with  others  by  making  pictorial 
representations  to  demonstrate  their  learning. 
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Explain  Opinions 

K3Hi 

Students  will  be  able  to: 

1.2.2    express  new  experiences  and  ideas. 

(continued) 

EcM*B 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     express  new  experiences  and  ideas? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
express  new  experiences  and  ideas.   Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  new  experiences  and  ideas  (see  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  express  new  experiences  and  ideas.  Offer  feedback,  encouragement  and  praise  as 
needed. 


SAMPLE  RESOURCES 


Hoea  1:  Mom  khucci  do  mimaHHR  u  posMcutbOHyeaHHH  12.  Binaiii  O.,  LLIepMaH  X.  Ejjmohtoh: 
MimcTepexBO  ocbIth  AjibGepra,  1991,  «XoniMO  noMaraTH»,  c.  15  20,  «Xto  bcjihkhh,  a  xto 
ManHH?»,  c.  21-30. 

Cuieoea  nicHH.  Snow  Folks  (papcrback/audiocassette).  Hryhor  Gulutzan,  L.  Edmonton,  AB: 
Kazka  Productions,  1982. 

Oit,  ufo  .vc  mo  sa  iuym.'   The  Mosquito  's  Wedding  (papcrback/audiocassette).   Hryhor  Gulutzan, 
L.  Edmonton,  AB:   Kazka  Productions,  1986. 

BecHisxa.   Spring  Serenade  (paperback/audiocasette).  Hryhor  Gulutzan,  L.   Edmonton,  AB: 
Kazka  Productions,  1980. 

Kosa  JJepeda  (videocassette).  Vesnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:  Black 
Sea  Productions,  1981. 

HauKpaufe  .\iicife  s  ceimi.    The  Most  Beautiful  Place  in  the  World  (videocassette).  Sawycky,  M. 
Jersey  City,  NJ:   Pre-School  Music  Workshops  Ltd.,  1988. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Combine  Ideas 

Students  will  he  able  to: 

1.2.3    group  and  sort  ideas  and  information  to  make  sense. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Picture  Sort 

Students  work  in  small  groups  to  sort  pictures  into  categories  chosen  by  the  teacher;  e.g., 
transportation:  wheels/no  wheels,  land/air/water  or  motor/no  motor. 

Extension:   Students  sort  picture  cards  according  to  the  initial  sounds;  e.g.,  MaMa,  mojioko, 
viaBna. 

Sequencing 

Students  engage  in  sequencing  activities,  using  pictures  or  sentence  strips  to  organize  familiar 
texts.  They  explain  their  sequencing. 

Picture  Maps  of  Story  Settings 

Students  create  picture  maps  of  stories  that  show  the  general  layout  of  the  setting(s)  described  in 
the  story;  e.g.,  Red  Riding  Hood's  trip  through  the  woods  to  Grandma's  house,  the  interior  of 
Grandma's  house,  the  three  little  pigs'  neighbourhood. 

Yearbook 

Throughout  the  year,  students  take  pictures  of  special  events  in  school,  using  a  disposable 
camera.  At  the  end  of  the  year,  students  can  sort  and  label  the  pictures  to  make  a  personal 
yearbook. 

Sorting  Boxes 

Using  sorting  boxes,  students  group  objects,  e.g.,  classroom  supplies,  toys  and  books,  and  explain 
how  they  sorted  the  objects. 
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Combine  Ideas 
|    Students  will  be  able  to: 
1.2.3    group  and  sort  ideas  and  information  to  make  sense,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     group  and  sort  ideas  and  information  to  make  sense? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
group  and  sort  ideas  and  information  to  make  sense.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  individual  students  or  small  groups  to  discuss  ways  they  are  able  to  group  and  sort 
ideas  and  information  to  make  sense. 


SAM 


SAMPLE  RESOURCES 


Hoea  1 :  HacmuibHi  izpu.   Einam  O.  (yicn.).  E/tmohtoh:   MimcTcpcTBO  ocBmi  Ajib6epTn,  1991. 

Hepeona  uxanoHKa.  Slavutych,  E.,  Turko,  X.  (eds.).   Edmonton,  AB:  Alberta  Education,  1975. 

HepeoHa  manoHKa.  Little  Red  Riding  Hood.  MyviaK  5\.  (pea.).  TopoHTo:   YKpaiHCbKa  KHH>KKa, 
1991. 

Hoea  1:  KoMWieKC Mamepinnie  do  HasM&ibHux  po3di:uH  1-16.  Ei-nain  O.  (ynop.).  E/tmohtoh: 
MinicTepcTBO  ocbIth  Anb6epTH,  1992,  «HaBHanbHi  po3^,ijin  8-16 — 3araxtKH». 

MipKa  it  Oiih.  JJodpudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 

1993,  «AHTOHiMH». 

Disposable  camera. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Extend  Understanding 

Students  will  he  able  to: 

1.2.4    demonstrate  curiosity  about  ideas  and  observations  to  make  sense  of  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Science  Discovery  Table 

Set  up  interesting  objects  for  students  to  investigate  through  manipulation  at  a  science  discovery 
table. 

Guessing  Games 

Students  question  a  character  to  discover  who  or  what  he  or  she  is;  e.g., 

-  Hh  TH  BCJIHKHH?    Hi. 

-  Hn  th  juTaeiu?  Hi. 

-  Hh  th  raBKaeui?  TaK. 

-  Th  nec/co6aKa. 

Other  guessing  games: 
LUoh9 

51  JHTaK),  KOJ1H  BJTCp  Bif. 

51  hc  acHBa. 

51  3  nanepy  3po6jieHa. 

LUoa9 

(51  nanepoBHH  3MiH.) 

y  MCHC 

9l  TBapuHa. 

51  MaK)  XBiCT. 

51  hc  kTt. 
51  raBKaio. 

Field  Trip  Inquiry 

After  a  field  trip,  have  students  brainstorm  a  list  of  things  they  would  like  to  know  more  about 
based  on  what  they  saw  and  experienced  that  day.  List  students'  ideas  in  the  form  of  questions. 
Work  with  students  to  find  the  answers  to  these  questions. 
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Extend  Understanding 

Students  will  he  able  to: 

1.2.4    demonstrate  curiosity  about  ideas  and  observations  to  make  sense  of  experiences. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  curiosity  about  ideas  and  observations  to  make  sense  of  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  curiosity  about  ideas  and  observations  to  make  sense  of  experiences.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  curiosity  about  ideas  and  observations  to  make 
sense  of  experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  a  simple  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to 
beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  demonstrate 
curiosity  about  ideas  and  observations  to  make  sense  of  experiences  (sec  sample  blackline  master  in 
Appendix  E:  Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


Hosa  1 :  JJiwioau  i  no«mop-i.\timaiuH.   Eiuauj  O.   Ezimohtoh:   MimcTcpcTBO  ocBmi  Axib6epTn, 
1990. 

Monpoduna.  My  Family.   Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  arid 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Prior  Knowledge 

Students  will  be  able  to: 

2.1.1    make  connections  among  texts,  prior  knowledge  and  personal  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Prediction 

When  looking  at  the  title  page  of  Ha  qbap.ui,  students  guess  some  words  that  might  be  inside;  e.g., 
cow,  chicken,  egg.  They  draw  what  will  happen,  then  share  with  others. 

What  I  Know 

After  listening  to  a  factual  story,  e.g.,  )Kum.ia  meapuH,  each  student  tells  what  she  or  he  knows 
about  the  topic. 

Bag  or  Box  of  Clues 

Use  artifacts  to  help  students  access  prior  knowledge,  recall  story  details  and  discuss  situations. 
Students  use  the  ideas  generated  to  make  connections  to  their  prior  knowledge  and  experiences 
and  to  make  predictions  about  the  text. 

Gallery  Walk 

Display  a  variety  of  objects  on  a  specific  topic  and  allow  students  to  examine  them  freely,  giving 
them  a  tactile  and  visual  understanding  of  new  ideas.  As  they  view  and  examine,  they  have  the 
opportunity  to  integrate  new  information  with  what  they  already  know. 

Talk-aloud 

After  a  student  presentation,  allow  students  time  to  discuss  the  information  introduced,  share  their 
knowledge  on  the  topic  and  integrate  the  ideas  presented  by  others.  They  should  be  encouraged 
to  ask  questions. 

KWL  Chart 

Guide  students  through  a  KWL  chart,  then  have  them  create  their  own  charts,  using  illustrations. 
Note  students'  preconceptions  and  interests  and  encourage  them  to  make  connections  between 
their  prior  knowledge  and  new  learning. 
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Prior  Knowledge 

Students  will  be  able  to: 

2.1.1     make  connections  among  texts,  prior  knowledge  and  personal  experiences. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

-     make  connections  among  texts,  prior  knowledge  and  personal  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
make  connections  among  texts,  prior  knowledge  and  personal  experiences.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  among  texts,  prior  knowledge  and 
personal  experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hoeal:  Moh  khuco  c)o  mimauHH  it  poiMcutboeyeaHHH  8 '.  Bijiaiu  O.  Ejimohtoh:  MimcTepcTBO 
ocbIth  AjibGepTH,  1991,  «Ha  dpapMi»,  c.  15-22. 

Hoeal:  Moh  khucci  do  numauHH  it  po3MCuiboeyeaHHH  9.   Binaui  O.  E^mohtoh:  MimcTepcTBO 
ocbIth  AjibGepra,  1991,  «)KiiTjia  TBapnH»,  c.  1—21. 

BenuKa  emfUKJionedix  uiKonnpa.  Cjia6ouinnubKa  Jl.  (ron.  pcj\.).  Khib:  MaxaoH-YKpaiHa,  2001 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Comprehension  Strategies 

Students  will  be  able  to: 

2.1.2    ask  basic  questions  to  anticipate  meaning,  and  use  strategics  to  confirm 
understanding. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


What  Is  It? 

Students  ask  questions  to  identity  the  object  (related  to  a  theme  being  studied)  in  a  bag. 
Questions  can  be  generated  beforehand  and  recorded  on  a  chart  for  reference;  e.g., 
Hh  ue  (Ko;iip?) 

-  Hh  ue  >KHBe? 

-  Hh  MO>KHa  3  UHM  OaBHTHCH? 

Story  Questions 

Students  look  through  the  pictures  in  the  story  CmroBHH  mix.  They  ask  the  5W  questions  prior  to 
reading  the  story;  e.g.. 

-  Xto  ui  zuth? 

-  UJO  BOHH  po6jlHTb? 

-  J\e  bohh  3.ninH;TH  cHiroBoro  xtixta? 

-  HoMy  cmroBHH  nm  cTaB  >khbhm? 

-  .Hk  ziOBro  id™  MajiH  CHiroBoro  nijxa? 

Alternative  Activity:   Viewing  only  the  illustrations  from  a  story,  students  are  encouraged  to 
form  predictions,  ask  questions  and  make  comments.  They  then  use  simple  story  maps  to  retell 
the  beginning,  middle  and  end  of  a  story  to  which  they  have  listened  and  discuss  the  answers  to 
their  initial  questions. 

Alternative  Activity:   Viewing  only  the  illustrations  from  a  story,  students  are  encouraged  to 
form  predictions,  ask  questions  and  make  comments.  They  draw  or  write  the  key  events  on 
individual  leaf  motifs  and  attach  them  to  a  vine  to  create  a  story  vine.  Students  can  retell  the 
story  using  the  story  vine  and  discuss  the  answers  to  their  initial  questions. 
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Comprehension  Strategies 

Students  will  he  able  to: 

2.1.2    ask  basic  questions  to  anticipate  meaning,  and  use  strategies  to  confirm 
understanding,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  basic  questions  to  anticipate  meaning,  and  use  strategies  to  confirm  understanding? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  basic  questions  to  anticipate  meaning,  and  use  strategies 
to  confirm  understanding  (see  sample  blacklinc  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  ask  basic  questions  to  anticipate  meaning, 
and  use  strategies  to  confirm  understanding  (see  sample  blacklinc  master  in  Appendix  E:   Rating 
Scale  1,  2  or  3). 

□  Portfolios 

Work  samples,  e.g.,  sketches  and  story  maps,  are  included  in  students'  portfolios. 


^SAMPLE  RESOURCES 


Hoea  1 :  Moh  khuzcl  do  HumaHHH  it  posMcuiboeyecrnHH  11.   Bijiaui  O.  E^mohtoh:  MimcTepcTBO 

ocbIth  Anb6epTH,  1991,  «CHiroBiifi  ma»,  c.  1-12. 

Bece.ii  sademi  d.m  dowKUbHHm.   fljiOBCbKa  O.  O.  (ynop.).  TcpHonijib:   MaH/miBCUb,  2002. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Textual  Cues 

Students  will  be  able  to: 

2.1.3    use  textual  cues,  such  as  pictures  and  patterns,  to  construct  and  confirm  meaning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Picture  Books 

Students  use  picture  books  to  help  them  construct  and  anticipate  meaning.  Simple  patterned 
books  with  cumulative  patterns  or  recurring  events,  ABC  or  number  books  and  rhyming  patterns 
are  effective. 

Extension:  Use  wordless  picture  books  to  help  students  become  aware  of  textual  cues;  e.g, 
colour  creates  mood  and  feelings 
the  arrangement  of  objects  indicates  what  is  important. 

Identifying  Parts  of  a  Text 

Guide  students  in  locating  titles,  headings,  tables  of  contents,  indexes,  glossaries,  pictures, 
graphics  and  signal  words.  Guide  students  in  activating  prior  knowledge  and  making  predictions 
based  on  these  textual  cues. 

Extension:   Students  read  today's  message  and  identify  the  beginning  of  the  sentence  by  tracing 
over  the  uppercase  letter  with  a  green  marker  (Go)  and  circling  the  end  punctuation  with  a  red 
marker  (Stop). 

Singing  Songs 

Students  learn  songs  with  simple  words,  rhythms,  rhymes  and  repetition.  The  lyrics  are  written 
on  chart  paper  so  that  students  can  follow  the  print  as  they  sing. 
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Textual  Cues 

pH 

Students  will  he  able  to: 

2.1.3    use  textual  cues,  such  as  pictures  and  patterns,  to  construct  and  confirm  meaning. 

■  ix*i 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  textual  cues,  such  as  pictures  and  patterns,  to  construct  and  confirm  meaning? 

□  Conferences 

Conference  with  students  to  determine  how  they  used  textual  cues  to  show  what  they  thought  the 
book  was  about  or  which  textual  cues  they  used.   Determine  whether  their  predictions  and  the 
meaning  they  constructed  were  close  to  the  story  being  read. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  textual  cues,  such  as  pictures  and  patterns,  to  construct 
and  confirm  meaning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hosti  1 :  Max  Kuuza  do  HumanHH  it  po3.MOJiboeyeaHHH  4.   Bixiaui  O.,  Bijiam  J\.  E,hmohtoh: 
MinicTepcTBO  ocbIth  AjibGepTH,  1991,  «Majinu  Tap6y3»,  c.  23—44. 

JlociKa.  TaBpiHa  C.  E.,  KyTflBma  H.  JL,  TonopKOBa  I.  U,  LU,ep6uHiHa  C.  B.  Khib: 
ACT-nPECC-^IK-CI,  2000. 

36ipnuK  dun  dimeu.   Danylovych,  A.  Edmonton,  AB:  Ukrainian  Women's  Association  of 
Canada,  1984. 

yxpaiHCbKe  doiuKi/uiH.   36ipnuK  euxoemix  Mamepbuiie  dun  yKpamcbKux  podun  i  dumnnux  cadme. 
HyiviaK  51.  (pea.).  TopoHTo:  jIo6pa  KHH>KKa,  1977. 

MipKct  u  Ojh.  JJodpudeHb!  (CD  or  audiocassette).  Toronto,  ON:  Mom  Music/Darka  and  Slavko, 
1993. 

Pidna  nicHH.  Klymyshyn,  O.   Philadelphia,  PA:   Ukrainian  National  Women's  League  of 
America,  1972. 

IJopupoKy — dumnui  nicni  (audiocassette).   Studio  Z  Productions,  1993. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Cueing  Systems 

Students  will  be  able  to: 

2.1.4    use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 
such  as  initial  consonants  and  syllabication,  to  construct  and  confirm  meaning. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cueing  Systems 


1 


Syntactic  Cues:  refer  to  word  order,  rules  and  patterns  of  language  in  sentences,  phrases  and  clauses  that 

assist  in  constructing  meaning  in  texts  and  identifying  unknown  words. 

Semantic  Cues:  refer  to  meaning  in  language  that  assists  in  comprehending  texts  and  identifying  unknown 

words.  To  create  meaning,  students  make  connections  between  words,  prior  knowledge  of  language  and 

linguistic  forms,  personal  understanding  of  the  world  and  experiences  with  various  texts  and  content. 

Graphophonic  Cues:  refer  to  sound  symbol  relationships  of  language  that  aid  in  constructing  meaning  and 

identifying  unknown  words. 

Pragmatic  Cues:  refer  to  the  social  and  cultural  context,  purpose  and  use  of  language.  These  factors  affect 

how  the  individual  constructs  meaning. 

Breaking  Down  Words 

Students  break  down  words  from  their  personal  word  lists;  e.g.,  xaTa,  Maiwa  and  ma(J)a  into  sounds 
as  in  xa-Ta,  Ma-Ma,  uia-qba.  They  can  also  brainstorm  for  other  words;  e.g.,  BuoMa,  HCMa, 
MajieHbKa.  Then  they  can  make  sentences. 

Syllable  Clapping 

Students  repeat  words  such  as  classmates7  names  and  clap  out  the  syllables;  e.g.,  Ma-pift-Ka, 

I-BaH,  XpH-CTO-(})Op. 

5P  System 

Students  learn  strategies  to  assist  them  in  constructing  and  confirming  meaning  when  reading. 
They  learn  the  5IT  system: 

-  IlponycTH  CJTOBO. 
riepeMHraH  cjiobo. 

-  rio/iyiviaH,  hh  th  HyB/nyjia  noxu6Hi  cnoBa. 

-  Hh  th  3Haem  nozn6He  c/iobo? 

-  rionpocH  ztonoMorn. 

Phonological  Awareness 

To  help  students  develop  using  words  that  begin  with  the  same  sound,  chanting  nonsense 

syllables  can  be  fun;  e.g., 

Ta    Ma  (J)a  ra  na 

Te    mc  (jpe  re  ne 

Ti     Mi  (JDi  ri  ni 
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Cueing  Systems 

Students  will  be  able  to: 

2.1.4    use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 
such  as  initial  consonants  and  syllabication,  to  construct  and  confirm  meaning. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues,  such  as  initial 
consonants  and  syllabication,  to  construct  and  confirm  meaning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues,  such  as  initial  consonants 
and  syllabication,  to  construct  and  confirm  meaning.   Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  semantic,  morphological,  phonological,  graphophonic 
and  syntactic  cues,  such  as  initial  consonants  and  syllabication,  to  construct  and  confirm  meaning 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 
such  as  initial  consonants  and  syllabication,  to  construct  and  confirm  meaning.  Offer  feedback, 
encouragement  and  praise  as  needed. 


« 


SAMPLE  RESOURCES 


Hoea  1 :  flinjiosu  i  noemop-iMimaijbi.   Einaru  O.   Eamohtoh:  MiriicTepcTBO  ocbIth  AjibGepni, 
1990. 

AdeniKa.  CifleHKO  O.  Khib:  JleneKa,  2000. 

AdemKu.  3aBanbCbKa  H.  Cwvi(|)cponijib:  AB/U,  2000. 

JleneHeHH.  EyneapuK  dnn  Mcumm.  Ey,napiHa  P.  B.  Khib:  JlencKa,  2001. 

YKpaiHCbKa  aGemxa.   Ukrainian  Alphabet  Flash  Cards.   Saskatoon,  SK:   Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpamcbKa  aGenma.  Jlucmiai  dnn  snpae  #/.   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  ademKa.  JIucmKu  d.tn  snpae  #2.   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1     participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from 
a  variety  of  genres  and  cultural  traditions,  such  as  poems,  oral  storytelling, 
pattern  books,  audiotapes,  stories  and  cartoons. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Predictable  Poems  and  Books 

Students  listen  to  and  join  in  reciting  repetitive  text  or  predictable  words  from  books  or  poems; 
e.g.,  from  PyKaeuHKa:  CTyK,  CTyK,  hh  ryr  >KHBe  >KyK. 

Extension:   Select  poems  and  books  with  recurring  language  patterns  and  invite  students  to  read 
along  as  these  forms  and  genres  are  read  aloud. 

Experiencing  Artwork 

Students  look  at  the  artwork  of  William  Kurelek,  Peter  Shostak  and  Larisa  Sembaliuk  Cheladyn. 
They  observe  and  discuss  the  style  and  technique,  then  use  it  in  their  own  pictures  made  with 
paints,  oil  pastels,  crayons  or  markers. 

Listening  and  Viewing  Centres 

Set  aside  a  time  of  day  for  students  to  listen  to  poetry  or  stories  in  the  classroom  listening  and 
viewing  centres.  After  listening  to  or  viewing  a  story  or  poem,  students  record  the  date,  title  and 
a  comment  in  their  Learning  Logs. 

Extension:   Students  reread  familiar  texts  with  a  partner  during  daily  learning  centre  time. 
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Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1    participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from 
a  variety  of  genres  and  cultural  traditions,  such  as  poems,  oral  storytelling, 
pattern  books,  audiotapes,  stories  and  cartoons,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from  a  variety  of 

genres  and  cultural  traditions,  such  as  poems,  oral  storytelling,  pattern  books,  audiotapes,  stories 

and  cartoons? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  shared  listening,  reading  and  viewing 
experiences,  using  texts  from  a  variety  of  genres  and  cultural  traditions,  such  as  poems,  oral 
storytelling,  pattern  books,  audiotapes,  stories  and  cartoons  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


• 


PyKaeuHKa.  MajTKOBHH  I.  (ynop).  Khib:  A-FA-EATA-HA-MA-FA,  1997. 

PvKaeiiMKa.   The  Mitten  (CD-ROM).  Arseneault,  D.  (prod.).  Hamilton,  ON:   Iliad  Productions, 

1998. 

PinKa.   Franko,  I.  Winnipeg,  MB:  Communigraphics  Printers  Aid  Group,  1990. 

Tpu  eedjuedi.  TypKO  K.  E^mohtoh:  MimcTepcTBO  ocBini  AnbGcpTu,  1977. 

Flowers  of  the  Bible.  International  Touring  Art  Exposition  (paperback).  Sembaliuk  Cheladyn,  L. 
(artist).   Edmonton,  AB:  Flowers  of  the  Bible  Society,  1999. 

A  Prairie  Boy's  Summer.   Kurelek,  W.   Montreal,  QC:  Tundra  Books,  1975. 

A  Prairie  Boy's  Winter.  Kurelek,  W.  Montreal,  QC:  Tundra  Books,  1975. 

Cnicoea  nicuH.  Snow  Folks  (paperback/audiocassette).  Hryhor  Gulutzan,  L.  Edmonton,  AB: 
Kazka  Productions,  1982. 

Ou,  iqo  otc  mo  3a  iny.u?   The  Mosquito  's  Wedding  (paperback/audiocassette).  Hryhor  Gulutzan, 
L.  Edmonton,  AB:   Kazka  Productions,  1986. 

BecHieKa.  Spring  Serenade  (paperback/audiocassette).  Hryhor  Gulutzan,  L.  Edmonton,  AB: 
Kazka  Productions,  1980. 

YjiH)6jieHi  siptui.  IJonynnpHi  dumnni  eipvui yKpawcbKux  noemis.   MajiKOBUH  I.  (ynop.).   Khib: 
A-BA-BA-rA-JlA-MA-rA,  2002. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  ami  multimedia  texts. 


Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and 
talk  about  the  actions  of  people. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Illustrated  Response 

Students  draw  pictures  about  events  in  their  lives  that  they  are  reminded  of  when  they  experience 
a  story;  e.g.,JJpyji.  They  label  parts  of  the  picture. 

Dialogue  Dramatization 

Have  students  bring  items  to  class  that  relate  directly  to  the  dialogue  being  dramatized. 

Personal  Journals 

Initially,  students  can  illustrate  and  label  their  experiences  in  relationship  to  the  text  or  the  teacher 
can  be  the  scribe. 

Family  Interviews 

After  reading  a  text,  students  interview  family  members  and  ask  for  their  input;  e.g.,  after  reading 
Ko.m  h  cava,  students  ask  family  members  what  they  like  to  do  when  they  are  alone.  Or,  after 
reading  Ticmem<a  3  Myuimapdoio,  students  ask  people  what  is  their  favourite  food. 
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Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and 
talk  about  the  actions  of  people,  (continued) 


% 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  personal  experiences  related  to  oral,  print,  visual  and  multimedia  texts;  and  talk  about  the 
actions  of  people? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  personal  experiences  related  to  oral,  print,  visual  and 
multimedia  texts;  and  talk  about  the  actions  of  people  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Portfolios 

Students  choose  completed  samples  that  show  how  they  have  made  connections  between  personal 
experiences  and  texts  read  or  viewed  in  class.  All  samples  should  be  dated  and  placed  in  students' 
portfolios. 


SAN 


SAMPLE  RESOURCES 


• 


JJp\'3i.  Friends.   Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian  Education/ 
Dzvin  Publishing,  1982. 

Hosa  I :  JJiwioeu  i  noemop-iMimaifisi.  Binauj  O.  Eamohtoh:  MmicTepcTBO  ocbIth  Anb6epTH, 
1990. 

Hoea  I:  KoMWieKC  Mamepinnie  do  HaenajibHux po3duiie  1-16.   Eijiauj  O.  (ynop.).  Ezimohtoh: 
MmicTepcTBO  ocBiTH  Ajib6epTn,  1992,  «PeKBi3HT  #0  mfuiory». 

Hosa  1 :  Hacmi.ibHt  icpu.   Binani  O.  (ymi.).   Ezimohtoh:   MimcTepcTBO  ocbIth  Anb6epTn,  1991 

TicmeuKa 3 Myutmapdoio.  Cookies  with  Mustard.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba 
Parents  for  Ukrainian  Education/Dzvin  Publishing,  1982. 

Komi  h  cava.   When  I'm  Alone.  Schur,  P.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Konu  hcom.   When  I'm  Alone.  Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.2  Respond  to 
Texts 


Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    share  feelings  and  moods  evoked  by  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Illustrated  Responses 

Have  students  respond,  in  their  journals,  to  the  feelings  and  moods  in  the  song  Jl 'todnto  cnieamu. 
They  illustrate  and  label  9l  BecenHH/jia. 

Extension:  Students  sketch  their  feelings  and  interpretations  of  a  text  and  share  with  a  partner. 

Sentence  Starter  Responses 

After  listening  to  a  song,  students  respond  to  sentence  starters;  e.g., 

-  Komi  iBynana  nicHfl,  a  BiztnyB/BiztMyjia . 

-  Bin  uiei  nicHi  Mem  6y.no ,  TOMy  mo . 

-  Mem  no^o6aeTbCH  kojih  cniBaic/cniBaHKa 


Extension:  After  listening  to  the  song  'TloraHa  BiflbMa,"  students  identify  their  feelings. 

Scary  Things 

Students  illustrate  and  label  scary  things  on  Halloween  after  reading  the  story  3aey6;ieHa  Mirruia; 
e.g.,  He  CTpaume.  51  6otoca.  After  listening  to  a  song  or  poem,  students  can  do  a  class  Y-chart; 
e.g., 


LI_lo  BumyBaein? 


LIJo  Mycin" 


Reviewing  Feeling  and  Mood  Words 

Review  pictures  depicting  various  moods;  e.g.,  Bece;iHH,  cyMHHH,  cep/mrum  Students  prepare  a 
chart  with  words  and  pictures  identifying  moods  or  feelings. 
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Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    share  feelings  and  moods  evoked  by  oral,  print,  visual  and  multimedia  texts. 

-■■'  ■■  i 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  feelings  and  moods  evoked  by  oral,  print,  visual  and  multimedia  texts? 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  share  feelings  and  moods  evoked  by  oral,  print,  visual  and  multimedia  texts  when 
they  respond  to  the  song  "J1k)6jik)  cniBaTH."  Offer  feedback,  encouragement  and  praise  as  needed. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  feelings  and  moods  evoked  by  oral,  print,  visual  and  multimedia  texts.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


_ 


Cnieyui  cKapGu.  Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:  Kazka  Productions,  1989,  «JlK)6jno  cniBaTH»,  «rioraHa  B\jxhua». 

Hosa  1 :  Moh  KHuea  do  HumanuH  u  posMcuiboeyeauHH  4 .   Eijiaiu  O.,  Eijiam  Jl.   Ezimohtoh: 
MiHicTepcTBO  ocBira  Ajib6epTH,  1991,  «3ary6neHa  MiTJia»,  c.  3-22. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Forms  and  Genres 

Students  will  be  able  to: 

2.3.1     recognize  different  oral,  literary  and  media  forms  and  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Fiction  or  Nonfiction? 

After  listening  to  a  story,  e.g.,  FJypnypoea  niHHema,  students  identify  whether  it  is  fiction  or 
nonfiction. 

Reading  Log 

Students  participate  in  a  home  reading  program.  Parents  are  invited  to  complete  a  Reading  Log 
with  their  child.  These  can  be  reviewed  during  student-led  conferences  and  parent  visits  to  the 
classroom. 

Guess  the  Genre 

Read  a  text  aloud  and  have  students  guess  the  genre  (e.g.,  mystery,  adventure,  fantasy)  and 
explain  their  reasons  for  choosing  that  genre. 


Oral  Text  Brainstorming 

Students  brainstorm  all  the  different  types  of  oral  texts  they  can  think  of;  e.g.,  songs,  poetry, 
storytelling,  jokes  and  riddles,  radio  programs,  conversations,  plays.  Have  students  think  of 
examples  for  each  type  that  they  have  experienced  and  set  goals  for  experiencing  any  new  types. 
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Forms  and  Genres 

Students  will  be  able  to: 

2.3.1     recognize  different  oral,  literary  and  media  forms  and  texts. 

(continued) 

HjEJfW"! 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  different  oral,  literary  and  media  forms  and  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  different  oral,  literary  and  media  forms  and  texts 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  a  simple  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning 
the  activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  different  oral,  literary 
and  media  forms  and  texts.  Encourage  students  to  set  goals  for  future  learning  (see  sample  blackline 
master  in  Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


SAMPLE  RESOURCES 


ffypnypoea  wiHHema.   The  Purple  Planet.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 

OciHb.   Cohh  u  OneKcaHdep.  Wedmedyk-Kapustyans'ka,  V.  Akron,  OH:  AlexSon  Publishing, 
1987. 

Reading  Logs  for  home  reading  program. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Techniques  and  Elements 

Students  will  be  able  to: 

2.3.2    represent  the  beginning,  middle  and  end  of  oral,  print,  visual  and  multimedia 
texts;  and  identify  characters. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Poem  Tableau 

Following  the  events  of  a  poem,  e.g.,  3onome  rchko,  students  create  a  tableau  to  retell  the 
beginning  of  the  story.  They  continue  creating  the  tableau  with  events  from  the  middle  and  end 
of  the  story. 

Character  Picture  Maps 

Students  create  their  own  picture  maps  that  describe  the  characters  and  the  events  in  which  the 
characters  were  involved;  e.g., 

KojioGok 


AW 


6a6a 


kojio6ok 


BOBK 


Character  Illustrations 

Students  draw  pictures  to  illustrate  the  character  in  the  story  PyxaeuvKa;  e.g., 


CnonaTKv 

IlOTilVl 

Haiipiik'iHui 

viaB  pyKaBH4Ky 

He  Mac  pyKaBiiwKH 

3HOBy  Mac  pyKaBHWKy 

Story  Triads 

Students  prepare  story  triads,  using  a  sheet  of  paper  folded  in  three  panels.  They  draw  pictures 
and  write  sentences  or  labels  depicting  the  beginning,  middle  and  end  of  the  story. 

Extension:    Students  prepare  a  picture  sequence  of  a  familiar  story. 

Creating  Story  Representations 

After  reading  and  discussing  a  story,  have  students  create  representations  of  the  story;  e.g., 

-  dramatize  a  role-play  based  on  the  story 

-  make  viewers  out  of  boxes  and  prepare  a  story  sequence  in  filmstrip  form. 

Encourage  students  to  think  about  the  different  characters  in  the  story  and  how  they  should  be 
represented. 

Story  Vine 

Students  draw  a  series  of  three  to  six  pictures  about  a  story.  They  retell  the  story  based  on  the 
pictures. 
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Techniques  and  Elements 

Students  will  be  able  to: 

2.3.2    represent  the  beginning,  middle  and  end  of  oral,  print,  visual  and  multimedia 
texts;  and  identify  characters,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

represent  the  beginning,  middle  and  end  of  oral,  print,  visual  and  multimedia  texts;  and  identify 
characters? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  represent  the  beginning,  middle  and  end  of  oral,  print,  visual 
and  multimedia  texts;  and  identify  characters  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  represent  the  beginning,  middle  and  end  of  oral,  print,  visual  and  multimedia 
texts;  and  identify  characters.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Kojio6ok.  KoBanb,  O.   KhVb:  AjibTepHaraBH,  1997. 
A  collection  of  Ukrainian  folk  tales. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Vocabulary 

Students  will  be  able  to: 

2.3.3    experiment  with  parts  of  words,  word  combinations  and  word  patterns. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Word  Grouping 

Students  group  words  according  to  sounds,  letter  patterns  or  word  families;  e.g., 
double  letters  -a~ni  endings 

CTpaxiTTH  MHTaTH 

BOJiocca  nucaTH 

3JJina  KonaTH 

Letter  Cards 

Using  individual  letter  cards,  students  combine  letters  to  spell  colour  words;  e.g.,  3eneHe,  >KOBTe. 

Sound  Finders 

Students  become  sound  finders,  looking  through  favourite  stories  or  rhymes  for  words  that  begin 
or  end  with  certain  letters  or  letter  combinations;  e.g.,  no — fli^,  flo6paHJH,  aocuTb. 

Learning  Centres 

Encourage  students  to  engage  in  a  variety  of  word  play  and  word  study  activities  in  the  writing 
centre.  Have  students  build  or  copy  favourite  words  or  phrases  in  a  variety  of  ways.  Place  a 
variety  of  manipulatives  in  the  writing  centre;  e.g.,  sponge  letters,  magnetic  letters,  sand  paper, 
tactile  letters,  letter  cards,  cereal  or  macaroni  letters.  The  centre  should  also  include  a  variety  of 
paper  types  and  sizes,  and  a  variety  of  writing  materials;  e.g.,  felt  pens,  crayons,  pencils,  letter 
stamps,  slate  boards,  chalk,  markers,  whiteboards.  Change  or  add  to  the  materials  by  including 
finger  paint,  sand,  salt,  alphabet  pasta  and  modelling  clay.  Post  students'  work  for  others  to  read. 

Focus  on  Syllables 

Students  experiment  with  using  nonsense  syllables  orally;  e.g.,  mo,  to,  cho,  co,  no,  Me,  re,  ce,  6e, 
Te.  They  then  create  their  own  simple  sentences  or  verses,  using  repetitive  syllables.  This  can  be 
done  as  a  class  activity. 
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Vocabulary 

Students  will  be  able  to: 

2.3.3    experiment  with  parts  of  words,  word  combinations  and  word  patterns,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  parts  of  words,  word  combinations  and  word  patterns? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experiment  with  parts  of  words,  word  combinations  and  word  patterns.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  parts  of  words,  word  combinations  and 
word  patterns  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Beceni  sadani  dnn  douiKiibHHm.  .HuoBCbKa  O.  O.  (ynop.).  TepHonijib:  MaunpiBcub,  2002. 

EyxeapuK  d.m  Mcumm.  3eneHCbKa  A.  M.  (ynop.).   Kii'i'b:   Ko63a,  2001. 

EvKeap.    Hiimau.iitK.  TlocidHUK  is  naenaHHH  npaewibHoeo  mtmaHHH  din  dimeu  cmapiuoeo 
douiKijtbHoco  ma  Monoduweo  uiKijibHoco  sikv.  <J>e^icHKO  B.  B.  KhTb — XapniB:   LLlKOJia,  2002. 

AdeniKo.  CiztCHKO  O.   Khib:  JleneKa,  2000. 

Ukrainian  alphabet  colouring  books. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Experiment  with  Language 

Students  will  be  able  to: 

2.3.4    appreciate  repetition,  rhyme  and  rhythm  in  shared  language  experiences. 


s 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Rhyming  Songs 

After  singing  a  short,  rhyming  song,  students  make  up  actions  to  go  along  with  the  song;  e.g., 
Nova  1  Hac  yemaeamu. 

Shared  Pattern  Stories 

While  students  listen  to  stories,  they  chime  in  with  repeated  patterns;  e.g.,  /JaHu/to  JJimo3aep. 

Rhyming  Words 

Students  brainstorm  rhyming  words  after  reading  a  story  such  as  MyuiKa  wompyiuxa;  e.g., 

-  MyuiKa 

-  MOTpyuiKa 

-  ByniKa 

-  rpyniKa 

-  nyniKa 

-  noztyniKa 

Producing  rhymes  is  possible  if  students  use  words  such  as  MaMa,  Taia,  caMa,  (baMa,  ztaMa  (to 
experience  the  sounds)  or  use  nonsense  words. 

Word  Rhythm 

When  learning  new  vocabulary  from  a  theme,  students  clap  out  the  rhythm  of  the  words.  Once 
students  are  familiar  with  the  new  vocabulary,  they  guess  a  word  by  its  rhythm. 
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Experiment  with  Language 

Students  will  he  able  to: 

2.3.4    appreciate  repetition,  rhyme  and  rhythm  in  shared  language  experiences. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     appreciate  repetition,  rhyme  and  rhythm  in  shared  language  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
appreciate  repetition,  rhyme  and  rhythm  in  shared  language  experiences.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  appreciate  repetition,  rhyme  and  rhythm  in  shared  language 
experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SA 


SAMPLE  RESOURCES 


Hoea  1:   CnieaHKU-pyxawcu  (KOMnaKT-flHCK).  E^mohtoh:  Mctoahmhhh  Ka6iHeT  yKpai'HCbKoY 

MOBH,   1998. 

Hoea  1 :  ffinnoau  i  noemop-i.\timai(tH.   Bijiaui  O.  Eamohtoh:   MimcTepcTBO  ocbith  A/ib6epTii, 
1990. 

Hoea  1:  KoMruieKC  Mamepbuiie  do  naeuajibHux po3dijiie  I-  16.   Bi;iam  O.  (ynop.).  E/imohtoh: 
MimcTepcTBO  ocBiTH  AxibGepTH,  1992. 

Hoea  1 :  Pe6ycu.   Binaui  O.  (ynop.).   E.hmohtoh:  MiHicTepcTBO  ocbjth  Ajib6epTH,  1991. 

MyiuKa MompyuiKa.   Topix-UMOub  B.  Toronto,  ON:   Harmony  Printing  Ltd.,  1979. 

CeimanoK.   Ukrainian  Songbook for  Children.   Magus,  H.   Edmonton,  AB:  Ukrainian  Bilingual 
Association,  1982. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K-3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Create  Original  Texts 

Students  will  be  able  to: 

2.3.5    create  oral  and  media  texts  to  communicate  and  demonstrate  understanding  of 
modelled  forms. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Notes  to  Home 

Students  create  notes  to  their  parents;  e.g.,  for  Mother's  Day  or  Father's  Day. 

Modifying  Songs  or  Stories 

Students  change  key  words  in  a  song  to  create  original  songs;  e.g.,  LL(o  oyde.uo  icmul 
They  draw  a  new  ending  to  a  familiar  story. 

Extension:    Students  use  wordless  picture  books  as  a  guide  for  creating  oral  or  written  texts. 

Invitations 

Students  make  birthday  invitations  after  reading  JJenb  Hapod^cenHH. 

Skits  and  Mini-plays 

Working  in  small  groups,  students  respond  to  texts  they  have  listened  to,  read  or  viewed  by 
creating  a  skit  or  mini-play,  recounting  their  favourite  parts. 

Extension:   Students  create  a  dramatic  piece,  using  puppets. 
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Create  Original  Texts 

RS^H 

Students  will  be  able  to: 

2.3.5    create  oral  and  media  texts  to  communicate  and  demonstrate  understanding  of 

modelled  forms,  (continued) 

\ 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     create  oral  and  media  texts  to  communicate  and  demonstrate  understanding  of  modelled  forms? 

□   Self-assessment  Checklist 

Create  a  simple  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning 
the  activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  create  oral  and  media  texts  to 
communicate  and  demonstrate  understanding  of  modelled  forms  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Checklist). 


5i  HaiiiieaB/jia 

R  MajnoBaB/jia  Majnomai 
Ll,e  moh  Hai'iKpama  poGora 


raK 

HI 

raK 

111 

i;ik 

III 

SAMPLE  RESOURCES 


Hosa  I:  CnieaHKu-pyxuHKu  (komyislkt-jwck).  E/imohtoh:  MeTOflHHHHH  Ka6iHeT yicpaiHCbKOi 
mobh,  1998,  m.  27  «LLJ,o  6yneMo  Ycth?». 

JJeHb  HctpodxceHHH.  Birthday.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

MipKtt  it  O.tH.  JJo6pudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

Cnieyni  CKap6u.  Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 

Puppets. 

Costumes  for  a  classroom  drama  centre. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1   Plan  and 
Focus 


Personal  Knowledge  and  Experience 

Students  will  be  able  to: 

3.1.1    contribute  personal  knowledge  and  experience  of  a  topic  to  gather  information. 


3 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


KWL  Chart 

Students  contribute  to  a  discussion  by  brainstorming.  Record  the  ideas  on  a  KWL  chart  that  is 
posted  in  the  classroom. 

Daily  News  Chart 

Students  share  personal  ideas  and  experiences  for  a  class  daily  news  chart;  e.g., 


Kojih? 

Xto? 

LUo9 

Ae? 

HoMy? 

Sharing  Circle 

Students  share  personal  experiences  and  knowledge  of  a  topic  during  a  sharing  circle  activity. 
During  the  sharing  circle,  students  must  take  turns  and  listen  actively  to  others. 

Family  Booklets 

After  discussing  families,  students  create  personalized  family  booklets  entitled  "Moa  po/tHHa. 
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Personal  Knowledge  and  Experience 

Students  will  he  able  to: 

1  3.1.1    contribute  personal  knowledge  and  experience  of  a  topic  to  gather  information. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

contribute  personal  knowledge  and  experience  of  a  topic  to  gather  information? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
contribute  personal  knowledge  and  experience  of  a  topic  to  gather  information.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  contribute  personal  knowledge  and  experience  of  a  topic  to 
gather  information  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Cnieyui  cKapdit.  Sing  Along  Treasures  (paperback/audiocassette).  Hryhor  Gulutzan,  L. 
Edmonton,  AB:  Kazka  Productions,  1989. 

Moh  podima.  My  Family.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  basic  questions  to  satisfy  personal  curiosity  and  information  needs. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Artifacts  Q  and  A 

Students  bring  in  objects  of  personal  interest  to  share  with  the  class.  Discuss  the  artifacts,  then 
encourage  students  to  ask  questions  that  stem  from  the  artifacts  and  express  any  ideas  they  have 
about  the  artifacts. 

Interviewing  Classmates 

Have  students  think  of  a  list  of  questions  that  they  would  like  to  ask  other  students  in  the  class  on 
a  topic  of  their  choice.  Have  them  ask  the  questions  and  report  their  findings  to  the  rest  of  the 
class  by  creating  a  simple  booklet. 

Dialogue 

After  learning  the  Nova  I  dialogue  flempo  Kynye pudxy,  students  survey  the  class  to  answer 
questions;  e.g.,  Hh  th  Maew  ziOMaiiiHK)  TBapHHKy?  Mh  uc  khua,  ncc,  pn6a,  nraiiiKa,  xom'hk  a6o 
HiHoro? 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3] 

QAIbcrta  Hducation,  Alberta,  Canada 


Chapter  9  -  Grade  1  /  427 
2008 


Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  basic  questions  to  satisfy  personal  curiosity  and  information  needs. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  basic  questions  to  satisfy  personal  curiosity  and  information  needs? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  basic  questions  to  satisfy  personal  curiosity  and 
information  needs  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  ask 
basic  questions  to  satisfy  personal  curiosity  and  information  needs.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  I :  JJuuiozu  i  noemop-iMimatfiji.   Binary  O.   E/tmohtoh:  MmicTepcTBO  ocbith  Aiib6cpTH, 

1990,  «,Hifl.rior  16:   rieTpo  Kynye  pH6Ky». 

ronodhia  MuutKa-uiKpHdomyutKci.   Binaiu  O.   E/imohtoh:  JhicuHKa-cecTpuHKa,  1987. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Participate  in  Group  Inquiry 

Students  will  be  able  to: 

3.1.3    ask  and  answer  basic  questions  to  satisfy  group  curiosity  and  information  needs. 


SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


Favourite  Hobbies 

Students  survey  the  class  to  identify  their  favourite  school  activities;  e.g., 
S\  cniBaK) 

-  pucyw 

-  HHTaFO. 

Survey  for  Cooking 

After  reading  TonodHa  MuuiKa-uiKpfi6omyu4Ka,  students  survey  the  class  to  find  out  which  fruits 
the  class  prefers  to  make  fruit  kebabs.  They  ask  questions  such  as,  "Hu  th  jik)6hiu  6aHaHH, 
fl6jiyk'a,  BMHorpan,  noMaparmy,  KiBi?"  The  class  graphs  the  responses  and  determines  how  much 
of  each  fruit  is  needed  to  make  enough  kebabs  for  everyone  in  the  class. 

Mystery  Box 

Place  an  item  related  to  a  topic  or  theme  under  study  in  a  mystery  box.  Students  guess  what  is  in 
the  bag  by  playing  20  Questions.  Model  how  to  ask  categorical  questions;  e.g., 

-  poiMip  (Hh  ue  6ijibiue  Bizt.  o.niBiifl?)/size  (Is  it  bigger  than  a  pencil?) 

-  (bopMa/shape? 

-  Ko.iip  (>kobthm,  3ejieHHH?)/colour  (yellow,  green?) 

-  KaTeropifl?/category? 

-  ue  B>KUBacTbC5i?/use  or  function? 

-  ue  3Haxo.HHTbCH?/location? 

The  Five  W's 

Print  the  five  questions  on  index  cards  and  place  them  in  a  question  box.  After  discussing  a 
topic,  students  take  turns  drawing  cards  out  of  the  box  and  responding  to  them. 
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Participate  in  Group  Inquiry 

Students  will  be  able  to: 

3.1.3    ask  and  answer  basic  questions  to  satisfy  group  curiosity  and  information  needs. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  and  answer  basic  questions  to  satisfy  group  curiosity  and  information  needs? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  and  answer  basic  questions  to  satisfy  group  curiosity  and 
information  needs  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 


im  a: 


,  loopi  him  .mini 
ZlaTa: 


Te.via.  JXin 

1.  JI  CTaBHB/jia  ao6pi  nirraHHfl. 

2.  5{  aoGpe  Bi/UioBwaB/jia  Ha  nHTaHHH. 

3.  Moim  HaiiKpamiiM  innaHHHM  6yjio: 


raK 
iaK 


in 
in 


Question  3  can  be  answered  during  a  conference  in  which  the  teacher  can  scribe  the  response. 


SAMPLE  RESOURCES 


Hoea  1 :  Moh  khuzcl  do  numauHR  it  posuajibosyeanHH  6.   Binaui  O.   Eamohtoh:   MinicTepcTBO 
ocBirn  A.ib6epiu,  1991,  «LJe  moh  ponuHa»,  c.  916. 

Hoea  1 :  HacmisibHi  iepu.   Ei/iain  O.  (yici.).   E/imohtoh:   MiHicTepcTBO  ocBiTH  AjibGepm,  1991 
Moh  podtiHu.  My  Family.   Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1   Plan  and 
Focus 


Create  and  Follow  a  Plan 

Students  will  he  able  to: 

3.1.4    listen  actively  and  follow  directions  for  gathering  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Conducting  Research 

Students  use  an  organizational  framework  to  help  them  focus  on  the  tasks  they  are  asked  to  do. 
With  teacher  guidance,  they  use  guiding  questions  at  the  beginning  of  their  task  to  direct  their 
research.  Help  them  develop  a  plan  for  selecting  and  gathering  information  when  they  ask 
questions  by  having  a  picture  poster  with  picture  cues  to  help  guide  questions;  e.g., 

-  LLJO  H  M3K)  3po6HTH? 

-  LU,o  a  iuyKaK)? 

-  51k  Lie  6yzte  BHrjiaaaTH,  hkiuo  h  3po6nK)  .zioGpy  po6oTy? 

-  LU,o  Mem  rpe6a  m3HaTHca,  moo  BHKOHara  Moe  3aBnaHH5i? 

As  a  second  step,  students  use  sources  to  actively  read,  view  or  listen  to  the  information.   Before 
the  assignment  is  completed,  encourage  students  to  stop  and  reflect  over  the  process. 

Library  Time 

Students  want  to  learn  more  about  a  topic  after  reading  a  story;  e.g.,  KasKa  npo  MOMy-Kenrypy. 
During  library  time,  show  students  how  to  find  appropriate  books  and  other  resources  with  some 
information  about  the  topic  and  how  to  check  out  books  and  use  the  other  resources. 
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Create  and  Follow  a  Plan 

Students  will  he  able  to: 

3.1.4    listen  actively  and  follow  directions  for  gathering  information,  (continued) 


s 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  actively  and  follow  directions  for  gathering  information? 


□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  actively  and  follow  directions  for  gathering  information.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hosa  I :  Moh  KHma  do  numauHH  u po3McuiboeyeaHHH  1 1 .  Eijiam  O.  Eamohtoh:   MimcTepcTBO 
ocBim  A.ib6epTn,  1991,  «Ka3Ka  npo  MaMy-KCHrypy»,  c.  13-22. 

Hoeal:  CnieaHKu-pyxaHKu  (36ipKa).   E^mohtoh:  Mctoahhhhh  Ka6iHCT  yicpaiHCBKOi  mobh, 
1991,  «Oni,  Byxa,  Hie  i  poT»,  c.  8. 

Hosa  1 :  CnisaHKit-pyxaHKii  (KOMnjieicr  KaceT/KOMnaKT-ztHCK).   E^mohtoh:  MeTozuiMHiiii 
Ka6iHCT  yKpaiHCbKo'i'  mobh,  1992/1998,  «OHi,  Byxa,  Hie  i  poT». 

EvKsapuK  dun  Mwixm.  3cjieHCbKa  A.  M.  (ynop.).   Kh'i'b:   Ko6?a,  2001 ,  «Bipm  npo  KeHrypy», 
c.  26. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
ami  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Personal  and  Peer  Knowledge 

Students  will  be  able  to: 

3.2.1     identify  and  share  basic  personal  knowledge  related  to  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Think-Pair-Share 

After  experiencing  the  Nova  I  dialogue  Be.uiKdeHb  and  the  echo-acting  routine  BenuKodhiu 
KoiuitK,  students  use  the  think  pair  share  strategy.  They  think  about  and  share  with  a  partner 
their  personal  experiences  related  to  Easter  traditions.   Following  partner  sharing,  several  pairs 
may  share  their  partner's  experiences  with  the  whole  class. 

Five  Senses  Sharing 

Students  share  and  compare,  using  the  five  senses.  Construct  a  chart  to  record  students'  feelings 
and  experiences.  Students  can  make  comparisons. 

Sharing  Circle 

Students  draw  and  discuss  personal  experiences.  These  can  be  shared  with  a  partner  or  during  a 
sharing  circle. 

My  Treasure  Box 

Students  decorate  a  shoe  box  and  place  inside  it  things  from  home  that  are  special  to  them.  They 
can  also  bring  in  objects  related  to  a  topic. 

Alternative  Activity:   Students  decorate  a  special  box  (shoe  box)  and  label  it  Mo'i  CKap6n.  They 
take  turns  taking  the  box  home  to  place  in  it  things  that  are  special  about  themselves.  Students 
return  the  box  and  share  the  contents  with  their  classmates. 

Photo  Feature 

Students  bring  favourite  photographs  from  home  and  arrange  them  to  tell  a  story.  They  pair  up 
with  other  students  and  share. 

Extension:   Students  bring  in  photographs  from  home  depicting  Christmas  or  Easter  celebrations 
or  other  topics;  e.g.,  my  house,  my  family,  our  vacation. 
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Identify  Personal  and  Peer  Knowledge 

Students  will  be  able  to: 

3.2.1     identify  and  share  basic  personal  knowledge  related  to  experiences,  (continual) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  and  share  basic  personal  knowledge  related  to  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
identify  and  share  basic  personal  knowledge  related  to  experiences.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  identify  and  share  basic  personal  knowledge  related  to  experiences.  Offer 
feedback,  encouragement  and  praise  as  needed. 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  share  basic  personal  knowledge  related  to 
experiences  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


* 


SAMPLE  RESOURCES 


Hoeal:  JJmnoeu  i  noemop-iMimaifisi.  Bijiaui  O.  Ejtmohtoh:  MmicTepcTBO  ocBmi  AjibGcpTn, 
1990,  «/Ijfljior  13:   BejinK/ieHb»,  «rioBTop-iMiTauifl  7:  CBHTa  BCHepfl». 

3aHapoeana  yuiuHKa.    The  Enchanted  Christmas  Tree  (paperback/audiocassette).  Hryhor 
Gulutzan,  L.  Edmonton,  AB:   Kazka  Productions,  1988. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Sources 

Students  will  be  able  to: 

3.2.2    seek,  information  from  a  variety  of  sources. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Interviews 

Have  students  seek  information  by  interviewing  various  people  and  understanding  that  people  are 

sources  of  information;  e.g., 

-  interview  students  in  another  Ukrainian  class 

-  interview  school  workers  about  the  job  they  do  in  the  school. 

Word  Wall 

Students  use  the  word  wall,  magazines,  dictionaries  and  books  to  help  with  drawing  and  writing. 

Listing  Sources  Used 

When  doing  a  theme  review  with  students,  note  the  various  sources  used;  e.g.,  books,  videos, 
audiotapes,  songs,  poems,  Web  sites. 

Where  to  Find  Information 

Students  brainstorm  a  list  of  resources  where  information  can  be  found.  Record  information  on  a 
reference  chart  as  found  below.   Post  the  chart  in  the  classroom. 


J\e  uiyicaTH 

XblBlMCH 

CjiyxaHMO 

Mm  iafi  mo 

^^ 

9 

M 

-  Bineo 

-  KaceTH 

KHHJKKH 

-  TeneBi3ifiHi 

JUO,0.eH 

-  >KypHajin 

nporpaMH 

-  paflio 

ra3CTn 

-  peni  HaBKOJio 

-  3ByKU 

atbiuii 

SHHMKH 

-  KOMnaKT-^HCK 

3HaKU 

KOMnaKT-JlHCK 

-  HHTaniB 

Kap™ 

KOMn'fotep 

KOMn  Krrep 

.HiarpaMH 
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Identify  Sources 

Students  will  be  able  to: 

3.2.2    seek  information  from  a  variety  of  sources,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     seek  information  from  a  variety  of  sources? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  seek  information  from  a  variety  of  sources  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Have  students  list  and  draw  pictures  of  where  they  found  information  during  a  research  activity. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  seek 
information  from  a  variety  of  sources.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


3 


SAMPLE  RESOURCES 


Miii  nepumit  ciohhuk.  Palijiw,  K.  Toronto,  ON:  Ukainian  Teacher's  Association  of  Canada, 

1975. 

Moeo  pidua,  cnoeo piduel  HyiviaK  51.  I.  (pezi.).  TopoHTo:  YKpaiTicbKa  KHH>KKa,  1986. 

Miu  nauKpaufuu  cjiobhuk.  Best  Word  Book  Ever.  Scarry,  R.,  Dubas,  O.  (Ukrainian  ed.). 
Ottawa,  ON:   Ukrainian  Publications,  1992. 

Ukrainian  children's  magazines;  e.g.,  MannrnKO  (published  in  Kyiv). 

Community  posters  of  special  events. 

Ukrainian  newspapers. 


436  /  Chapter  9  -  Grade  1 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

'tiAlbcrta  Education,  Alberta.  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
anil  information. 


3.2  Select  and 
Process 


Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    recognize  when  information  answers  the  questions  asked. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Riddles 

Students  make  riddles  about  people  or  objects  in  the  class  or  school,  using  a  model  provided. 
They  challenge  each  other  to  answer  the  riddles. 

Surveys 

Students  prepare  simple  questions  for  a  survey  on  a  topic  or  theme  under  study.  They  survey 
classmates.  With  teacher  guidance,  students  review  results  and  present  them,  using  pictorial  or 
bar  graphs.  Discuss  the  graphs  with  students  to  determine  if  the  questions  were  answered. 

What's  in  the  Bag? 

Invite  students  throughout  the  year  to  play  the  game  "What's  in  the  bag?"  Students  take  turns 
asking  questions  to  find  out  what  is  in  the  bag.  When  students  answer  correctly,  produce  the 
object. 
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Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    recognize  when  information  answers  the  questions  asked,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  when  information  answers  the  questions  asked? 

□   Self-assessment  Checklist 

Have  students  reflect  on  how  they  determined  whether  information  was  relevant  and  could  be 
discarded  or  saved. 


Im'h:  

TeMa:  

1.  Moc  nnraHHH 

2.  MOH  BUUIOBUb 


nepeBipKa 

Aaxa: 


3.  Hh  h  4o6pe  BimioBiB/jia  Ha  nmaHHJi? 

4.  Hub  MeHe  aocMTb  iHrabopMauii"? 

5.  TpeGa  me 


I  UK 

iaK 


in 

HI 


□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  when  information  answers  the  questions  asked.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoect  1:  Mon  khuco  do  mtmanHH  u  poiMcuiboeyeaHHH  6.   Eijianj  O.   Ehmohtoh:   MiHicTepcTBO 
ocbIth  Anb6epTH,  1991. 

Hanoi:  Mon  KHUza  do  numaHHH  u  po3MajiboeyeaHHH  8 .  Einanj  O.  E,umohtoh:  MiHicTepcTBO 
ocbIth  Anb6epTH,  1991. 

Hoaal:  Mon  khuco  do  mtmanHH  u po3.\ta:tbosyeaHHH  1 1 .   Binani  O.   E/imohtoh:   MiHicTepcTBO 
ocbIth  Ajib6epTH?  1991. 

YKpaiHCbKi  moshi  icpu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  manage  ideas 

and  information. 


3.2  Select  and 
Process 


Access  Information 

Students  will  be  able  to: 

3.2.4    understand  that  library  materials  have  a  specific  organizational  system,  and  use 
visual  and  auditory  cues  to  make  meaning. 


[ 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Looking  for  Key  Words 

Using  the  overhead  projector  and  several  coloured  markers,  model  how  to  locate  key  words  for 
relevant  facts.  Different  coloured  highlighters  may  be  used  to  highlight  various  categories  of 
information.  This  is  repeated  until  students  demonstrate  a  readiness  to  work  more  independently. 

Extension:   Working  in  small  groups,  students  read  text  to  locate  and  highlight  key  words  that 
may  answer  their  inquiry  questions. 

Map  of  the  Library 

Take  students  to  the  library  to  explain  different  sections,  especially  the  section  where  the 
Ukrainian  books  are  found.  When  they  return  to  class,  students  create  a  map  of  the  library  to 
serve  as  a  reference  all  year.  This  map  can  also  be  located  in  the  library.  Sections  of  the  library 
may  be  labelled  in  Ukrainian;  e.g.,  reorpac{)ifl,  icTopia. 

Extension:   An  older  class  is  asked  to  give  a  tour  of  the  library  and  explain  how  they  use  it. 

Orienteering 

Label  and  number  items  in  the  library.  Students  are  given  a  map  and  list  and  must  locate  10 
items  in  the  library.  Alternatively,  call  out  the  item  and  students  can  mark  it  on  their  maps. 
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Access  Information 

Students  will  be  able  to: 

3.2.4    understand  that  library  materials  have  a  specific  organizational  system,  and  use 
visual  and  auditory  cues  to  make  meaning,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Docs  the  student: 

understand  that  library  materials  have  a  specific  organizational  system,  and  use  visual  and 
auditory  cues  to  make  meaning0 

□  Conferences 

Conference  with  students  about  the  maps  they  created.  Discuss  what  cues  they  used  in  the  library  to 
help  them  create  their  maps.  Have  conferences  during  works  in  progress  to  coach  students  in  using  a 
variety  of  information  sources. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  understand  that  library  materials  have  a 
specific  organizational  system,  and  use  visual  and  auditory  cues  to  make  meaning  (see  sample 
blackline  master  in  Appendix  E:   Rating  Scale  1 ,  2  or  3 ). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  understand  that  library  materials  have  a  specific  organizational  system,  and  use 
visual  and  auditory  cues  to  make  meaning.  Offer  feedback,  encouragement  and  praise  as  needed. 


» 


SAMPLE  RESOURCES 


Ukrainian  labels  and  numbers  for  the  TepeHOBa  rpa  activity. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Make  Sense  of  Information 

Students  will  be  able  to: 

3.2.5    make  and  check  predictions,  using  prior  knowledge  and  oral,  visual  and  print  text 
features  to  understand  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Stop  and  Predict 

Stop  in  the  middle  of  a  story  or  video  and  have  students  predict  what  could  occur  next. 

Predicting  from  the  Book  Cover 

Students  look  at  the  title  and  cover  page  of  a  book,  then  illustrate  and  label  their  prediction  of 
what  the  story  is  about.  They  then  look  through  the  book  illustrations  and  confirm  or  add 
pictures  or  labels.  Finally,  after  hearing  the  story,  students  do  a  final  analysis.  They  can  then 
share  their  predictions  with  partners. 

Four  Squares 

Students  each  fold  a  piece  of  paper  into  four  squares.   Read  the  text  and  stop  at  four  key  points. 
Students  predict  what  will  happen  next,  using  words  and  sketches  in  the  appropriate  squares. 
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Make  Sense  of  Information 

Students  will  he  able  to: 

3.2.5    make  and  check  predictions,  using  prior  knowledge  and  oral,  visual  and  print  text 
features  to  understand  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

-     make  and  check  predictions,  using  prior  knowledge  and  oral,  visual  and  print  text  features  to 
understand  information? 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  make  and  check  predictions,  using 
prior  knowledge  and  oral,  visual  and  print  text  features  to  understand  information.   Encourage 
students  to  set  goals  for  future  learning  (see  sample  blacklinc  master  in  Appendix  E:   Self-assessment 
Checklist  and  Goal  Setting). 

□  Conferences 

Conference  about  predictions  students  made.  Coach  students  on  refining  their  predictions  by  using 
visual  and  print  cues. 


SAMPLE  RESOURCES 


y mimKu  KeiniKtt  (videocassettc).  Toronto,  ON:  Kvitka  Productions,  1975    1989,  «Hepenaxn> 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Organize  Information 

Students  will  be  able  to: 

3.3.1    identify  and  categorize  information  according  to  similarities,  differences  and 
sequences. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Graphic  Organizers 

Students  complete  a  class  T-chart  or  Venn  diagram  (written  by  the  teachers)  showing  similarities 
and  differences  of  objects,  animals,  holidays  or  cultures;  e.g.,  nncuMKa  i  >KypaBenb. 

Arranging  Pictures  in  Sequence 

Students  arrange  pictures  in  sequential  order;  e.g.,  Nova  dialogues. 

Students  sequence  sentence  strips  to  create  a  story;  e.g.,  students  sequence  the  dialogue  text  in 
every  dialogue  done  in  Grade  1 . 

flo6pa  BicTKa/He  ,qo6pa  BicTKa  (Good  News/Bad  News) 

Students  look  at  situations  and  find  both  the  good  and  bad.  They  can  do  these  orally.  They  then 
prepare  individual  sheets  that  can  be  put  into  a  class  book. 

4  Squares 

After  discussing  a  sequence  activity,  students  are  each  given  a  sheet  that  is  divided  into  four 
squares.  They  label  and  illustrate  their  squares  1st,  2nd,  3rd  and  4th.  Students  then  present  their 
sequence  to  partners;  e.g.,  .Hk  hhcthth  3y6n?  51k  BapnTH  MaKapoHH?  51k  mhth  pyKH?  >Ik 

npurOTOBJlflTHCJI  .HO  UJKOJIH? 

Ordering  and  Comparing  Comics 

Students  are  divided  into  groups  and  given  different  Ukrainian  comic  strips  that  have  been  cut 
into  sections.  They  must  order  the  comic  strips  correctly  and  then  relate  the  story  orally.  The 
class  can  then  discuss  how  the  different  comics  were  similar  or  different. 
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Organize  Information 

Students  will  he  able  to: 

3.3.1     identify  and  categorize  information  according  to  similarities,  differences  and 
sequences,  (continual) 


SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

identify  and  categorize  information  according  to  similarities,  differences  and  sequences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  categorize  information  according  to  similarities, 
differences  and  sequences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  identify  and  categorize 
information  according  to  similarities,  differences  and  sequences  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Rating  Scale). 

□  Conferences 

Conference  with  students  as  they  group  and  categorize  information.   Have  students  explain  their 
T-charts  or  Venn  diagrams. 


SAMPLE  RESOURCES 


Hoea  I:   Mon  Knuza  do  numauHH  u po3McuiboeyeaHHH  8.   Binaui  O.   E^mohtoh:   MiHicTepcTBO 
ocBira  AnbGcpTH,  1991,  «Ha  (})apMi»,  c.  15-22. 

Hoea  I :  JJihjiocu  i  noemop-i.wimaiuH.   Binaui  O.   E^mohtoh:   MiHicTepcTBO  ocbIth  Ajib6epTH, 

1990,  «,ZJ,ifl.nor  7:  Cbhthh  Benip»,  «,U,iflJior  13:   BeJiHK^eHb». 

Hoea  I :  JJinjioeu  i  noemop-i.\umat\iH.   Bixiaui  O.   E.hmohtoh:   MimcTepcTBO  ocbIth  Ajib6epTii, 

1990,  «  McTO/lHHHi  BKa3iBKH:    KapTKH  3  pCMCHHMMH>>,  C.   1. 

JIucuHKamaotcypaeeiib.  Khib:  AnbTcpHaTHBH,  1997. 

Graphic  organizers;  e.g.,  T-chart  or  Venn  diagram  (see  sample  blackline  masters  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Record  Information 

Students  will  he  able  to: 

3.3.2    represent  and  express  key  facts  and  ideas  in  visual  form  or  with  words. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Pictures  with  Information  Sheets 

Students  draw  labelled  pictures  representing  key  facts  and  ideas  about  their  inquiry  or  research 
topic.  They  complete  information  sheets  to  explain  their  drawings;  e.g., 


Im'h: 

MiH   M.I    IIOIIOK 

Riivd: 

Ocb 

.   ripoiiiy,  3BepHiib  yBary  Ha: 

1. 

2, 

3. 

Caterpillars 

After  reading  ryceminH,  students  represent  their  ideas  by  drawing  or  cutting  out  pictures  and 
placing  them  in  the  appropriate  word  boxes;  e.g.,  a  student  finds  a  picture  of  a  leaf  and  places  it 
in  the  box  marked,  "What  do  caterpillars  eat?"  Also,  students  can  show  the  life  cycle  of  a 
caterpillar,  using  pictures  and  some  key  words. 

Webs 

Students  learn  how  to  use  webs  to  record  their  own  key  words,  phrases  and  images.  With  the 
teacher's  guidance,  students  practise  summarizing  information,  using  an  animal  web;  e.g., 


UiKaBo!!! 

Hk  BHrjumae? 

Bopom 

3bhhkh 

.flK  pO^fllbCfl? 

ile  >KHBe? 

UJo  icTb? 

Fact  Frieze 

Students  do  a  fact  frieze  where  they  draw  and  label  pictures  to  present  important  facts.  These  are 
displayed  as  a  frieze;  e.g.,  nopn  poKy. 
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Record  Information 

Students  will  be  able  to: 

3.3.2    represent  and  express  key  facts  and  ideas  in  visual  form  or  with  words,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     represent  and  express  key  facts  and  ideas  in  visual  form  or  with  words'? 

□   Conferences 

Conference  with  students  about  their  labelled  pictures  to  see  if  they  were  able  to  represent  and 
express  key  facts  and  ideas  in  their  own  words  and  pictures. 


SAMPLE  RESOURCES 


•  rycema\H.    The  Caterpillar.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

•  Graphic  organizers;  e.g.,  webs  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Evaluate  Information 

Students  will  be  able  to: 

3.3.3    use  gathered  information  as  a  basis  for  communication. 


•■ 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Reflection  and  Sharing 

Students  summarize  and  represent  interesting  information  they  have  heard,  read  or  viewed  for 
sharing  with  their  classmates.  Provide  a  variety  of  journal  prompts  to  encourage  students  to 
reflect  upon  and  share  information;  e.g.,  after  listening  to  3eHH-3y6i<a,  students  illustrate  and 
discuss  what  they  learned  about  healthy  teeth. 

My  Observations 

After  a  neighbourhood  walk,  students  record  in  pictures  and  words  what  they  saw,  heard  and 
smelled.  They  then  share  these  observations  with  classmates.  Students  may  fill  in  a  T-chart 
about  their  experiences;  e.g., 


5\  4yB/wyjia 


>l  tu'iiiB  tKi'iiua 


Did  you  know? 

Students  prepare  an  audio  or  video  recording  presenting  information  on  a  concept  that  they 

learned  or  prepare  a  class  booklet  with  illustrations  and  labels. 

This  Week  at  School 

In  a  journal,  students  record  something  they  learned  in  school.  This  can  be  shared  with  parents 
every  week. 
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Evaluate  Information 

Students  will  be  able  to: 

3.3.3    use  gathered  information  as  a  basis  for  communication,  (continued) 


S/ 


SAMPLE  ASSESSMENT  STRATEGIES 


ocus  for  Assessment 


Docs  the  student: 

-     use  gathered  information  as  a  basis  for  communication? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  gathered  information  as  a  basis  for  communication  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
gathered  information  as  a  basis  for  communication.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  1:  Moh  khuzcx  do  uumaHHH  u po3McutboeyeaHHH  1 1 .  Bijiauj  O.   Ezimohtoh:   MimcTepcTBO 
ocBiTH  AjibGcpTu,  1991,  «3eHa-3y6Ka»,  c.  23-32. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Develop  New  Understanding 

Students  will  be  able  to: 

3.3.4    recall,  share  and  record  information-gathering  experiences  in  visual  or  text  form. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Fire  Safety  Week 

During  Fire  Safety  Week,  students  listen  to  a  firefighter  talk  about  fire  safety.  They  record  ideas 
in  pictures  and  print.  Give  students  a  map  of  the  school  to  draw  escape  routes.  They  can  also 
prepare  escape  routes  for  their  home  with  their  family.  Students  present  their  routes,  using  terms 
such  as  rpeoa  hth...  npa\io,  KpiiBO,  HajiiBo/jiiBopyn,  HanpaBo/npaBopyw,  yropy,  yHH3. 

Sharing  Circle 

After  doing  an  activity,  students  share  in  a  circle  what  they  experienced  in  the  process;  e.g.,  Mem 
oy.io  TH>KKO...  MeHi  6yjio  JierKo...  ft  HaBHUBCfl/HaBmiJiacfl... 

Changing  Families 

Students  listen  to  a  book;  e.g.,  BesiuKa  macMHUtpi.  They  then  draw  before  and  after  pictures  to 
show  how  families  change. 

Rebus  Flowchart 

After  completing  a  project  or  presentation  (e.g.,  a  diorama,  an  interview  or  a  graph),  students 

each  create  a  rebus  flowchart  representing  the  steps  taken  in  making  the  final  product;  e.g., 


Picture  Show 

While  studying  a  theme  or  unit,  take  pictures  of  various  activities  in  which  students  participate  to 
show  the  development  of  the  concepts;  e.g.,  after  studying  "OciHb",  the  pictures  show:  Mh 
HHTariH  khh/Kkh  y  KJiflci.  Mil  xozuuth  Ha  nporyjiJiHKy.  Mm  36npajiH  jihcth.  Mh  Bnpi3yBanH 

M&JHOHKH.    Mil  HHTaJlH  KHH>KKH  3  6i6niOTeKH.    Mh  po6njlH  eKCnepHMCHT  3  HHCTHM.    Mil 

MajnoBajiH  .aepeBa.  Mh  CBHTKyBanH .   Mh  cniBajm  nicHi.  Mh  HHTajm  Bipm.  This  will  also 

assist  in  modelling  past  tense. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

■QAIbcrta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  1  /  449 
2008 


Develop  New  Understanding 

Students  will  be  able  to: 

3.3.4    recall,  share  and  record  information-gathering  experiences  in  visual  or  text  form. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recall,  share  and  record  information-gathering  experiences  in  visual  or  text  form? 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  recall,  share  and  record 
information-gathering  experiences  in  visual  or  text  form  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 

□  Conferences 

Conference  with  students  about  their  personal  contributions  to  the  group.   Provide  support  and  coach 
students  to  help  them  gain  confidence  in  sharing  their  knowledge  and  experiences. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recall,  share  and  record  information-gathering  experiences  in 
visual  or  text  form  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


BenuKa  macMHUipi.   The  Big  Secret.  Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 

KnuotCKa  do  mimaHHH  i  McmweaHUH  sid  eedMeduKa  EemeKu.   Saskatoon,  SK:  Saskatchewan 
Teachers  of  Ukrainian,  Saskatchewan  Learning,  2002. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Generate  Ideas 

Students  will  be  able  to: 

4.1.1    contribute  ideas  from  personal  experiences  for  oral,  print  and  visual  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Listen,  Draw  and  Share 

After  listening  to  a  story  (e.g.,  Tomuuk)  students  draw  to  illustrate  "Mem  cvmho,  kojih...". 
Students  then  share  their  illustrations  during  a  sharing  circle  and  work  together  to  create  a  class 
display,  using  their  illustrations. 

Colour  Planet  Books 

Students  cut  and  paste  objects  of  a  specific  colour  to  make  their  own  books  about  a  "planet  with 
only  one  colour,"  modelled  after  Uypnypoea  nnnHema. 

The  Story  Reminds  Me  of ... 

After  reading  a  story  (e.g.,  Sumobuu  cnopm)  students  orally  express  how  the  story  reminded  them 
of  their  own  experiences;  e.g.,  yjno6jieHnn  3hmobhh  cnopT.  They  then  draw  pictures  and  write  or 
copy  a  sentence;  e.g.,  "Mm  yjno6jieHHH  cnopT  ..."  These  sheets  can  then  be  compiled  to  make  a 
book. 

Language  Experience  Bulletin  Board 

Create  a  language  experience  bulletin  board,  using  visuals  and  text.  Students  are  each  given  four 
10  cm  x  14  cm  pieces  of  paper  and  a  theme;  e.g.,  Pi3ABO  or  LajmoBiH.  They  illustrate  four 
different  personal  thoughts  or  ideas.  As  they  compile  each  picture,  they  present  it  to  the  teacher. 
Label  their  pictures  using  a  word,  phrase  or  sentence.  The  pictures  are  then  posted.  At  the  end, 
present  any  vocabulary  or  concepts  that  are  missing. 
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Generate  Ideas 

Students  will  be  able  to: 

4.1.1    contribute  ideas  from  personal  experiences  for  oral,  print  and  visual  texts. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     contribute  ideas  from  personal  experiences  for  oral,  print  and  visual  texts? 

□  Self-assessment  Checklist 

With  the  teacher,  students  complete  a  self-assessment  checklist  to  show  how  they  shared  ideas;  e. 


JJijlHMOCH 

^y 

MKaMll 

Im 
1. 

a: 

>l 

aijTUBCK/^ijlHJiaCfl  /lyMKa.MM. 

Haia: 

© 

© 

© 

2 

>l 

cnyxaB/cjiyxajia  imuiix. 

© 

© 

® 

3. 

M 

4VB/4yjia  HOBi 

AyMKH. 

© 

© 

© 

4. 

fl 

aoBi^aBca/aoBwajiacH. . . 

Initially,  these  sentences  can  be  read  aloud  while  students  complete  the  sheets  on  their  own.  The 
lines  for  #4  can  also  be  eliminated  initially  so  that  when  students  cannot  scribe,  they  can  at  least 
represent  their  own  ideas,  thoughts  and  concepts  through  illustrations.  The  lines  can  be  put  in  later  so 
that  students  can  write  their  response. 


SAMPLE  RESOURCES 


Tomhuk.  Savedchuk,  L.   Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian  Education/Dzvin 
Publishing,  1982. 

Tlypnypoea  njinuema.   The  Purple  Planet.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 

Hanoi:   Moh  KHuea  do  numauHH  u  po3MCUiboeyeaHHH  9 .   Binary  O.   E/imohtoh:  MmicTepcTBO 
ocBiTH  AjibGepTH,  1991,  «3hmobhh  cnopT»,  c.  23-32. 

Four  10  cm  x  14  cm  pieces  of  paper  per  student. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.1  Generate  and 
Focus 


H 


Choose  Forms 

Students  will  he  able  to: 

4.1.2    share  ideas  and  experiences,  using  simple  text  forms. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Rebus  Poem  Sentence  Pattern 

After  discussing  spring  and  learning  the  rebus  poem  Konip  mpaeu,  students  complete  sentence 
patterns;  e.g., 

-     HaBecHi  coHue (Tenne,  3hmhc). 

TpaBa (3ejieme,  >kobkhc). 

Flip  Books 

Students  make  simple  flip  books,  using  words  and  illustrations;  e.g., 


LLlKOiuipi 

y  niKOni 

Photo  Time  Lines 

Students  use  photographs;  e.g.,  fIopn  poKy.  They  take  pictures  of  the  same  object  throughout 
each  season.  While  studying  Bee  npo  MeHe,  students  create  a  time  line,  using  photographs  of 
themselves. 

Nova  Dialogues 

Students  put  on  a  puppet  play  of  a  story  or  the  Nova  dialogues  or  role-play  Nova  dialogues. 

Daily  Poem 

Take  a  moment  each  day  to  read  to  students  a  poem  based  on  the  theme  or  concept  being 
developed.   Students  draw  three  ideas,  then  share  their  ideas  with  partners. 
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Choose  Forms 

Students  will  be  able  to: 

4.1.2    share  ideas  and  experiences,  using  simple  text  forms,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  ideas  and  experiences,  using  simple  text  forms? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  ideas  and  experiences,  using  simple  text  forms  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  share  ideas  and  experiences,  using  simple 
text  forms  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Hoea  1 :  Pedycu.  Binaui  O.  (ynop.).   E/tmohtoh:  MimcTepcTBO  ocBmi  A/ib6epTH,  1991, 
«KoJiip  rpaBH». 

Beceni  3adani  d.w  douiKijibHHm.  fluoBCbKa  O.  O.  (ynop.).  TepHonuib:  MaHjjpiBcub,  2002, 
«CKanyTb  >Ka6Kit»,  c.  13. 

Pre-made  flip  books. 

Puppets. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Organize  Ideas 

Students  will  be  able  to: 

4.1.3    organize  visuals  to  express  ideas  and  tell  stories. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Fact  Frieze 

Students  create  a  fact  frieze  based  on  ideas  from  informational  texts  they  have  listened  to,  read  or 
viewed.  They  review  and  record  facts,  then  choose,  illustrate  and  post  the  facts  as  a  frieze. 

Sequencing  Activity 

Students  sequence  the  dialogue  pictures  from  Nova  I .  Sequencing  cards  for  language 
development  can  also  be  purchased  for  this  activity. 

Extension:   Students  take  a  comic  strip  that  has  been  cut  up  and  sequence  it  into  a  story. 

Computer  Animation 

Students  use  a  simple  computer  animation  program  (e.g.,  Kids  Work)  to  produce  a  series  of 
animated  pictures  to  show  movement.  Afterward,  they  present  their  "mini  movie"  to  the  class; 
e.g.,  C'Hir  naaae,  Ha/iBopi  CHiroBa  6ypa,  Pn6a  nnaBae  y  BO/ii,  Comae  cxo/iHTbhaxozuiTb. 

How  To  ... 

Students  create,  in  sequence,  pictures  to  show  how  to  prepare  a  dish;  e.g.,  borscht,  varenyky, 
holubtsi,  macaroni  and  cheese,  salad.  Students  form  an  assembly  line  and  illustrate  their 
contributions.  These  contributions  can  then  be  used  to  sequence  the  process.   Students  can  also 
illustrate  the  "how  to"  process;  e.g.,  making  a  snowman,  building  a  snow  fort,  planting  a  bean. 

Storyboards 

Storyboards  or  wordless  picture  books  can  be  made  by  students  to  represent  a  series  of  ideas. 
Provide  a  story  starter  line;  e.g.,  O/moro  3HMOBoro  rhh,  Eopnc  mluob  ro  Haiajii  6aBHTMCH.  Cmr 
noHaB  CHJibHO  na/iaTH.  BiTep  bIab... 
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Organize  Ideas 

Students  will  he  able  to: 

4.1.3    organize  visuals  to  express  ideas  and  tell  stories,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

-     organize  visuals  to  express  ideas  and  tell  stories? 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  organize  visuals  to  express  ideas  and  tell  stories  (see  sample  blackline  master  in 
Appendix  E:   Rubric  or  Rubric  and  Checklist). 

□  Portfolios 

With  the  teacher's  assistance,  students  select  work  samples  that  show  how  they  organized  visual  and 
simple  written  texts  to  express  their  ideas  and  tell  stories. 


SAMPLE  RESOURCES 


Hosal:  JJitutocu  i  noemop-iuimattiH.   Eijiaiu  O.   Ezimohtoh:   MimcTepcTBO  ocBmi  AjibGepTH, 

1990,  «MCTO/tUHHi  BKa3IBKH»,  c.   1-6. 

Simple  computer  animation  programs. 
Ukrainian  comic  strips. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
elarih-  and  artistry  oj  communication. 


4.2  Enhance  and 
Improve 


Appraise  Own  and  Others'  Work 

Students  will  be  able  to: 

4.2.1    talk  about  own  creations  and  those  of  others,  using  basic,  common  expressions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


The  Author's  Chair 

After  a  student's  story  has  been  read,  generate  a  list  of  things  students  enjoyed  about  the  text. 
Students  use  this  as  a  base  for  commenting  to  the  student  who  has  presented  in  the  author's  chair; 
e.g..  Mem  nozio6aeTbCfl/nozi.o6ajiocfl...  (MajnoHKH,  ryiviop,  AOBri  i  KopOTKi  pchchha,  nepme 

pCHCHHfl,  KiHeilb). 

Characteristics  of  a  Good  Poet  or  Writer 

Post  a  list  of  Xloopnfi  nncbMCHHHK...  Xlo6pnn  noeT...,  listing  the  characteristics  of  a  good  poet  or 
writer.  Students  suggest  the  characteristics  and  the  teacher  then  uses  the  list  for  commenting  on 
other  students'  work. 
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Appraise  Own  and  Others'  Work 

Students  will  be  able  to: 

4.2.1     talk  about  own  creations  and  those  of  others,  using  basic,  common  expressions. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     talk  about  own  creations  and  those  of  others,  using  basic,  common  expressions? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  talk  about  own  creations  and  those  of  others,  using  basic, 
common  expressions  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  talk 
about  own  creations  and  those  of  others,  using  basic,  common  expressions.   Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  I :  Mom  khuzo.  do  HumauHH  u po3MajiboeyeaHHH  4.   Einaiii  O.,  Eijiani  JI.   E^mohtoh: 
MimcTepcTBO  ocBini  Anb6epTU,  1991,  «Mannfi  Tap6y3»,  c.  23^43. 


458  /  Chapter  9 
2008 


Grade  1 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Revise  Content 

Students  will  be  able  to: 

4.2.2    ask  simple  questions  to  clarity  meaning. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Weather  Questions 

Ask  weather  questions  as  part  of  the  morning  routine;  e.g..  Mm  Ha^Bopi  Bie  BiTep?  Hn  cohalliho? 

Later,  students  can  take  turns  asking  questions. 

Question  Phrases 

Students  learn  phrases  that  help  them  formulate  questions  to  clarify  meaning;  e.g.,  from  charts  or 
language  ladders. 

The  Five  W's 

Create  and  post  a  poster  of  the  5  FlHTaHb  (Xto?  LLJo?  Kohh?  ,He?  Hoivry?).  Students  use  these 
to  ask  questions  after  story  time.  Initially,  model  for  students  how  to  ask  questions.  Later,  they 
take  turns  being  the  teacher. 

20  Questions 

Students  are  introduced  to  simple  adjectives  that  could  help  extend  their  questioning;  e.g., 
BejiHKHH/MajiHH,  aoBrnH/KopoTKHH.  The  song  "AHTOHiMH"  could  be  used  to  teach  the  words. 
Then  students  play  20  ITHTaHb  (20  Questions). 

What  do  you  have? 

Each  student  holds  a  picture  of  an  object  pertaining  to  the  theme  or  vocabulary  being  developed. 
Students  take  turns  asking,  "Xto  Mae?"  When  studying  clothing,  students  simply  ask,  "Y  Koro 
CHHi  uiKapneTKH?"  They  raise  their  hands  and  reply,  "Y  Merie  cum  uiKapneTKH."  They  ask 
questions  such  as,  "LLI,o  th  Maem  Ha  o6i.n,  iBaHe?  a6o  iBaHe,  mo  th  cborozmi  Yb  Ha  o6i^?" 
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Revise  Content 

Students  will  be  able  to: 

'X.l.l    ask  simple  questions  to  clarify  meaning,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  simple  questions  to  clarify  meaning? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  simple  questions  to  clarify  meaning  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Self-assessment  Checklist 

Create  a  simple  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning 
the  activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  ask  simple  questions  to  clarify 
meaning  (see  sample  blackline  master  in  Appendix  E:   Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hoea  1 :  Moh  khucci  do  mtmciHHH  ii  po3McuiboeyeaHHR  10.   Bixiaru  O.   Ezimohtoh:   MinicTepcTBO 
ocbjth  Ajib6epTH,  1991,  «.Hk  Mem  xojio^ho»,  c.  25-32. 

MipKauOjiR.  JJo6pndeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

yxpaiHCbxi mohh'i  icpu.   Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Charts  or  language  ladders  with  question  phrases. 

Pictures  of  theme-related  objects  or  vocabulary. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Legibility 

Students  will  he  able  to: 

4.2.3    form  recognizable  letters;  and  use  letters,  numbers  and  basic  function  keys  on  the 
keyboard. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Practise  Writing 

Provide  visual  models  of  both  manuscript  print  for  reading  and  cursive  writing  for  scribing. 
Students  practise  forming  letters  of  the  Ukrainian  alphabet.  They  strive  for  consistency  in  size 
and  shape. 

Extension:   Students  become  familiar  with  and  experiment  with  the  Ukrainian  font  on  the 
computer.  After  typing  one  letter  on  the  keyboard,  each  student  experiments  with  different  styles 
and  sizes  of  the  letter.  Students  then  do  the  same,  using  their  names. 

Computer  Class  Book 

Each  student  is  given  a  letter  or  number.  The  student  uses  a  computer  paint  or  word  processing 
program  to  create  a  page  for  an  alphabet  or  number  book.  The  pages  are  then  printed  and 
compiled  to  form  a  class  book;  e.g.,  A-aBTo  B-6a6a.  Students  use  a  paint  program  to  illustrate 
the  letters.  They  share  taking  the  book  home  to  read  to  family  members. 

Some  students  benefit  from  pencil  grips,  larger  pencils  or  raised  lines.  Practice  books  from 
Ukraine  offer  a  guide  in  slant.   Encourage  students  to  practise  letter  formation  on  chalkboards, 
whiteboards  or  large  paper.   Some  students  benefit  from  finger  printing  in  sand  and  in  the  air. 
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Enhance  Legibility 

Students  will  be  able  to: 

4.2.3    form  recognizable  letters;  and  use  letters,  numbers  and  basic  function  keys  on  the 
keyboard,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

form  recognizable  letters;  and  use  letters,  numbers  and  basic  function  keys  on  the  keyboard? 

□  Portfolios 

Students  choose  samples  of  their  best  printing  for  their  portfolios.  They  should  tell  why  the  selected 
piece  represented  their  best  work.  Date  work  samples  to  show  progress  over  time. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  form  recognizable  letters;  and  use  letters,  numbers  and  basic 
function  keys  on  the  keyboard  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Haenu  jwene  nucamu!  3omum  ho.  I  3  nideomoeKu pynu  do  nucbMa.  nernnHK  M.  TepHoninb: 
MaHTipiBeub,  2000. 

YKpaiHCbKa  adenma.   Ukrainian  Alphabet  Flash  Cards.  Saskatoon,  SK:  Saskatchewan 
Education,  Training  and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  adenma.  Jlucnmu  dim  enpae  #1 .   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  ademKa.  JIucniKu  dnn  enpae  #2 .   Saskatoon,  SK:   Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

AoemKa.  EoKano  Y.  (pezt.).  JlbBiB:  ABepc,  1999. 

Adenma.  3aBa;ibCbKa  H.   CnM(|)cponijib:  AB,U,I,  2000. 

Computers  with  print  or  word  processing  programs  and  Ukrainian  fonts. 

Chalkboards,  whiteboards  or  large  paper. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Artistry 

Students  will  he  able  to: 

4.2.4    use  familiar  words  or  simple  sentences  to  describe  ideas. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Scribing  Student  Text 

Together  with  students,  compose  text  based  on  common  experiences  from  the  Nova  dialogues. 
Scribe  students'  ideas,  using  familiar  words  or  simple  sentences.  When  the  text  is  complete, 
students  reread  it  to  ensure  that  the  information  is  accurate  and  sequenced  appropriately.  Then 
post  the  text  in  the  classroom  for  reading  practice. 

Sentence  Starters 

Ask  students  to  complete  sentence  starters  from  the  dialogue  cards  so  the  sentences  match  the 
appropriate  picture;  e.g.,  using  the  Nova  dialogue  Eydb  odepeztcHiiii,  students  complete  the 
sentence  "Eynb  o6epe>KHHH,  kojih..." 

Personal  Response 

Read  a  story  (e.g.,  '\fl  601001")  and  ask  students  to  share  similar  experiences;  e.g.,  describe  when 
they  are  afraid.  Scribe  their  responses,  drawing  picture  cues.  Each  student  chooses  a  response, 
completes  a  sentence  on  a  pre-made  sheet  and  illustrates  the  response;  e.g.,  5\  Goroca,  kojth 
ojincKae  HaaBopi.  As  a  final  copy,  this  can  be  completed  using  computer  support. 

Story  Retelling 

Read  a  text  to  the  class  and  ask  students  to  retell  the  story  in  their  own  words  or  to  illustrate  three 
ideas  from  the  text  and  label  each  one. 

Photo  Essay 

Students  use  pictures  or  photographs  to  describe  familiar  events;  e.g.,  Moa  pomma/My  family. 
They  label  titles  as  Mavia,  TaTO,  6paT,  cecTpa. 

Change  a  Word 

Provide  a  simple  sentence  and  ask  students  to  choose  a  noun,  verb  or  adjective  that  could  be 
changed.   Students  brainstorm  different  possibilities;  e.g.,  iBaH  6iraB  y  cnopT3ajii. 
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Enhance  Artistry 

Students  will  he  able  to: 

4.2.4    use  familiar  words  or  simple  sentenees  to  describe  ideas. 

(continued) 

Rjjfgjl 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  familiar  words  or  simple  sentences  to  describe  ideas? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
familiar  words  or  simple  sentences  to  describe  ideas.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  use  familiar  words  or  simple  sentences  to 
describe  ideas  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Hoea  1 :  JJinnozu  i  noemop-iMimaifix.  Eijiani  O.   Eximohtoh:  MimcTepcTBO  ocbjth  AxibGepTU, 
1990. 

Monpodima.  My  Family.  Savedchuk,  L.   Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication 


4.2  Enhance  and 
Improve 


Enhance  Presentation 

Students  will  be  able  to: 

4.2.5    use  familiar  words  with  visuals  to  express  ideas,  feelings  and  information. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


How  To  Illustrations 

Students  draw  a  series  of  illustrations  to  show  how  to  complete  a  simple  and  familiar  procedure. 
They  use  familiar  words  to  explain  the  illustrations;  e.g.,  I  wash  the  dishes. 

Favourite  Activities 

After  a  discussion  on  winter  activities,  students  illustrate  their  favourite  activities.  They  describe 
their  illustrations,  using  familiar  words. 

Rebus  Sentences 

Students  prepare  simple  rebus  sentences.  Initially,  this  is  modelled  with  familiar  songs  or  poems; 
e.g.,  'TcriOBa,  paMeHa,"  "Ahtohimh,"  'TTa^aB  CHir  Ha  nopir."  Students  add  their  own 
illustrations  later  to  the  list  of  songs  or  poems. 

Dialogues 

Students  present  an  echo-acting  script  before  a  dialogue.  Afterward,  present  the  visuals  from  the 
Nova  dialogue  and  students  create  their  own  stories  or  dialogues. 

Read-alouds 

Before  a  read-aloud,  do  a  walk  through  of  the  illustrations  and  ask  students  to  give  words, 
phrases  and  ideas  about  the  story.   During  read-aloud  time,  pause  periodically  and  encourage 
students  to  discuss  how  the  illustrations  contribute  to  the  ideas  and  information  in  the  text. 
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Enhance  Presentation 

Students  will  be  able  to: 

Km=3fl 

4.2.5    use  familiar  words  with  visuals  to  express  ideas,  feelings  and  information. 

K^I*fli 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  familiar  words  with  visuals  to  express  ideas,  feelings  and  information? 

□  Conferences 

Conference  with  students  about  their  illustrated  texts.  Discuss  how  details  in  the  pictures  enhance  the 
meaning  of  their  written  work.  Also  discuss  how  words  support  their  drawings. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  familiar  words  with  visuals  to  express  ideas,  feelings  and 
information  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


s 


SAMPLE  RESOURCES 


Huea  I :  JJi*uocu  i  nosmop-i.\iimatuH.   Eijiaui  O.   Ezimohtoh:   MiriicTepcTBO  ocBmi  AnbGepin, 
1990,  «rToBTop-iiviiTauifl  8:  51  mhk)  nocyzt». 

MipKauO.iH.  JJoGpudeHb!  (CD  or  audiocassettc).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 

Hoea  1 :  Pedycu.  Binaiu  O.  (ynop.).   Ezimohtoh:  MiuicTepcTBO  ocbjth  Ajib6epTH,  1991. 

Wordless  picture  books. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Grammar  and  Usage 

Students  will  be  able  to: 

4.3.1    check  for  complete  sentences;  and  make  sentences  complete,  with  guidance. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Daily  Edit 

Use  the  daily  edit  procedure  during  mini-lessons  to  help  students  become  aware  of  print 
conventions.  Write  one  simple  sentence  that  contains  one  error  on  the  board  or  chart.  Sentences 
can  come  from  a  familiar  rebus  poem;  e.g.,  "JlaubKa  Ajuia."  Read  the  sentence  and  have  students 
discuss  and  correct  the  problem.  Errors  addressed  during  the  daily  edit  should  reflect  difficulties 
students  are  experiencing  during  their  independent  writing  and  the  linguistics  outcomes  for 
Grade  1. 

Self-editing 

After  completing  a  simple  text,  students,  along  with  the  teacher,  check  their  work  for  spelling  and 
grammar  errors.  Have  them  note  any  errors  in  their  Learning  Logs  and  discuss  these  errors  with 
other  students  in  groups. 
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Grammar  and  Usage 

Students  will  he  able  to: 

4.3.1     check  for  complete  sentences;  and  make  sentences  complete,  with  guidance. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     check  for  complete  sentences;  and  make  sentences  complete,  with  guidance? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
check  for  complete  sentences;  and  make  sentences  complete,  with  guidance.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  check  for  complete  sentences;  and 
make  sentences  complete,  with  guidance.   Encourage  students  to  set  goals  for  future  learning  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


SAMPLE  RESOURCES 


Hoea  1 :  Peoycu.   Binaui  O.  (ynop.).   E^mohtoh:  MimcTepcTBO  ocBmi  Anb6epTH,  1991 . 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  L  krainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Spelling 

Students  will  he  ahle  to: 

4.3.2    copy  familiar  words. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Copying 

Students  copy  names  of  foods,  seasons,  actions,  school  supplies,  family  members  and  friends 
from  appropriate  illustrations. 

Creating  Bingo  Cards 

Create  a  Ukrainian  alphabet  Bingo  game  or  have  students  cut  out  letters  which  were  prepared  by 
the  teacher.  Students  then  glue  the  letters  onto  a  template  and  make  their  own  Bingo  cards. 

Nonsense  Poems 

Teach  the  following  nonsense  poem: 

a  a  a  a 

Ta-na,  Ta-na,  Ta-na,  Ta 

n  u  H  u 

TH-nH,  TH-IIH,  TH-riH,TH 

e  e  e  e 

Te-ne,  Te-ne,  Te-ne,  tc 

Go  through  all  the  other  vowels  (/,  o,  y)  and  have  students  create  and  present  their  own  nonsense 
poems  by  changing  the  consonants. 

Extension:   Use  nonsense  syllables  for  spelling  dictation  and/or  cursive  writing  exercises,  using 
only  the  sounds  that  have  been  formally  introduced. 

Word  Wall 

Students  use  the  word  wall  to  play  I  Spy;  e.g.,  ft  6awy  ctiobo,  hkc  noHHHaeTbCH  Ha  JiiTepy  m,  a 
3aKiHny€TbCH  Ha  Jirrepy  a.  Y  anoBi  4  JiiTepn.  m a_=  MaMa 

Extension:   Students  copy  familiar  words  from  the  word  wall  to  use  in  writing. 

Word  Chains 

Act  as  scribe  as  students  try  to  form  a  long  chain  of  words  by  connecting  final  and  initial  sounds; 
e.g.,  MaMa,  aBTO,  oko,  ojiiBeub. 
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Spelling 

-     . , " 

Students  will  be  able  to: 

4.3.2    copy  familiar  words. 

(continued) 

K^JRV 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     copy  familiar  words? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  copy  familiar  words  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
rating  scale  to  evaluate  how  well  students  are  able  to  copy  familiar  words  (see  sample  blackline  master 
in  Appendix  E:   Rating  Scale  1,  2  or  3). 

□  Conferences  and  Checklist 

Ask  students  to  describe  how  they  connect  sounds  and  letters.  Maintain  a  record  of  the  letters  and 
sounds  they  know;  e.g., 


Name 

Introduced 

Developed 

Mastered 

Larissa 

M/T 

VI  T 

M 

Peter 

M/T 

M 

Oksana 

M/T 

Paul 

M/T 

M 

M 

SAMPLE  RESOURCES 


JleneueHH.  EymapuK  dnn  Mcuinm.  Eyztapma  P.B.   Kuib:  JleJieica,  2001 . 

Ukrainian  Power  Volume  1.  Learning  the  Alphabet  (videocassette).   Halaburda,  O.   Milford,  MI: 
Ukrainian  Power  Videos,  Inc.,  2000. 

Ukrainian  alphabet  Bingo  game  cards. 

Word  wall. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Capitalization  and  Punctuation 

Students  will  be  able  to: 

4.3.3    imitate  basic  writing  conventions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelling 

Use  shared  and  interactive  writing  procedures  to  model  capitalization  and  punctuation  while 
scribing  language  experience  charts.  Students  listen  for  auditory  cues  that  signal  sentence 
boundaries.  Show  them  how  these  auditory  cues  guide  sentence  boundaries  and  how  capital 
letters  and  punctuation  are  used  to  mark  them. 

Greeting  Cards 

In  a  greeting  card,  a  student  uses  capital  letters  in  the  appropriate  places  for  the  greeting;  e.g., 
birthday.  Mother's  Day,  Father's  Day,  MHorii  JiiTa  6a>Kae...   Students  also  know  when  not  to  use 
capital  letters;  e.g.,  6a6a,  .ai.no,  MaMa,  TaTO. 

Letter 

Students  write  a  letter  after  reading  JIucmyeaHHH.  They  learn  to  capitalize  the  greeting  and 
closing  but  not  the  day  or  month  in  the  date  section  of  the  letter. 

Name  Writing 

Students  practise  writing  their  names  with  a  capital  letter,  using  different  media.   In  their  daily 
work,  students  copy  the  date,  using  a  lowercase  letter. 
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Capitalization  and  Punctuation 

Students  will  be  able  to: 

4.3.3    imitate  basic  writing  conventions,  (continual) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  basic  writing  conventions? 

□  Conferences 

Look  for  and  discuss  students1  understanding  and  use  of  capitalization  and  punctuation  in  written 
expression.   Provide  feedback  to  help  students  develop  an  awareness  for  sentence  boundaries. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  imitate  basic  writing  conventions  (see 
sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


JlucmyeaHHH.   Letter  Writing.  Savedchuk,  L.   Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Haeuu  Mene  nucamu!   3ow.um.HO.  I  s  nidcomoexu pytcu  do  nucb.\ia.  riernjinK  M.  TepHoniiib: 
MaH^piBeub,  2000. 

Simple  greeting  cards. 


472  /  Chapter  9 
2008 


Grade 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

(Alberta  Klueation,  Alberta.  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 

Share 


Share  Ideas  and  Information 

Students  will  be  able  to: 

AAA    share  information  and  ideas  in  a  brief  presentation  to  a  familiar  audience,  and  use 
illustrations  and  other  materials  to  aid  the  presentation. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Show  and  Tell 

Students  bring  toys  or  familiar  objects  from  home  and,  with  teacher  assistance,  present  them  to 
their  peers,  using  simple  descriptive  words.  Students  seek  assistance  by  asking  ahead  for 
vocabulary  preparation. 

Daily  News 

Provide  opportunities  for  students  to  share  their  news  and  experiences.  They  use  the  daily  news 
chart  to  report  their  own  daily  news.  Students  listen  for  answers  to  the  5  W  questions;  e.g.,  51 
HyB/nyjia,  mo... 

Dialogues 

After  learning  vocabulary  from  the  Nova  I  dialogue  Wac  cnamu  and  the  echo-acting  routine  fl 
npudupau)  cnatibHto,  students  draw  and  label  pictures  of  their  own  bedrooms  to  present  to  the 
class.  After  learning  the  dialogue  Hac  icmu,  students  prepare  posters  entitled  "Mem 
nonoGacTbca  icth  ..." 

My  Favourite  Meal 

Students  cut  out  pictures  from  flyers  and  label  the  foods.  They  later  each  take  three  paper  plates, 
label  them  "Cm/taHOK,"  "06i^"  i  "BcMepa,"  then  present  their  favourite  meals  by  cutting  out 
illustrations  or  drawing  them. 

Mystery  Box 

Encourage  oral  language  development  by  having  students  tell  about  objects  in  a  mystery  box. 
The  objects  are  based  on  classroom  themes. 

Photographs  Without  Cameras 

Help  students  create  photographs  by  placing  small  objects  connected  with  the  class  topic  or 
theme  (with  defined  edges)  on  light-sensitive  paper  and  exposing  to  sunlight.  Students  compose 
captions  or  labels,  use  these  for  oral  presentations  and  later  put  them  together  for  a  class  book. 

Murals 

Students  work  in  groups  making  thematic  murals,  writing  labels,  phrases  or  sentences  and 
presenting  them  to  the  class. 
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Share  Ideas  and  Information 

Students  will  be  able  to: 

4.4.1    share  information  and  ideas  in  a  brief  presentation  to  a  familiar  audience,  and  use 
illustrations  and  other  materials  to  aid  the  presentation,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  information  and  ideas  in  a  brief  presentation  to  a  familiar  audience,  and  use  illustrations  and 
other  materials  to  aid  the  presentation? 

□  Conferences 

Conference  with  students  to  encourage  them  to  share  ideas  and  information  in  presentations.  Coach 
students  in  preparing  and  using  descriptive  words  to  describe  toys  or  familiar  objects. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  share  information  and  ideas  in  a  brief  presentation  to  a  familiar  audience,  and  use 
illustrations  and  other  materials  to  aid  the  presentation  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  information  and  ideas  in  a  brief  presentation  to  a  familiar  audience,  and  use  illustrations  and 
other  materials  to  aid  the  presentation.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


; 


SAMPLE  RESOURCES 


Hoeal:  JJifuioeu  i  noemop-iMimaifix.   Binary  O.   Eamohtoh:  MimcTepcrBO  ocBmi  Ajib6epTH, 
1990,  «noBTop-iiviiTaiiifl  14:  .fl  npii6nparo  cnajibHK»>. 

Light-sensitive  paper  (available  at  photography  or  art  supplies  stores). 

Flyers  and  magazines  with  pictures  of  various  foods. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 
Share 


Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    share  information  and  ideas  with  a  group. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


What  I'm  Wearing 

Students  eaeh  tell  about  one  piece  of  clothing  they  are  wearing;  e.g., 

-  y  MeHe  3eneHi  iiiKapneTKH. 

-  Mo'l 'H>KHHCH  MatOTb  KHLLieHi. 

Sequencing 

Students  use  a  sequence  of  pictures  as  the  basis  for  retelling  a  familiar  story;  e.g.,  any  of  the 
Nova  I  dialogues.  Model  how  to  sequence  pictures  and  use  them  to  explain  how  the  story  starts, 
what  happens  in  the  middle  and  how  the  story  ends. 

Telephones 

Set  up  two  telephones  in  the  classroom  that  students  use  to  mimic  telephone  conversations. 
Discuss  appropriate  telephone  etiquette  with  students. 

Fish  Bowl  Technique 

Students  participate  in  the  fish  bowl  technique,  where  a  pair  or  small  group  of  students 
demonstrates  or  role-plays  while  others  silently  observe.  Afterward,  the  group  discusses  what 
they  observed. 

Extension:   Students  present  puppet  plays,  either  using  Nova  dialogues  to  retell  a  story  or 
presenting  their  own  story  or  sentences. 

Retelling  a  Story 

Students  use  a  magnetic  or  flannel  board  to  retell  a  story  or  present  information  based  on  a  theme. 
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Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    share  information  and  ideas  with  a  group,  (continued) 


:  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  information  and  ideas  with  a  group? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  information  and  ideas  with  a  group.   Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  information  and  ideas  with  a  group  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


Hoea  I:  Jjifwoen  i  noemop-i.MimainH.  Binary  O.   E^mohtoh:  MirricTepcTBO  ocbith  Ajib6epTn, 

1990. 

Bilingual  Ukrainian-English  Board  Book  Series.  Teague,  K.  Toronto,  ON:   Editions  Renyi,  Inc. 

1990,  "Getting  Dressed." 

Puppets. 

Telephones. 

Magnetic  board  or  flannel  board. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 
Share 


Attentive  Listening  and  Viewing 

Students  will  he  able  to: 

4.4.3    demonstrate  active  listening  and  viewing  behaviours. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Listening  to  a  Story 

As  they  are  listening  to  a  story  (e.g.,  Sacyo.ieha  Minna)  students  think  about  what  they  are 
hearing.  They  then  pair  with  other  students  to  discuss  what  they  have  heard.  Finally,  students 
share  their  perceptions  with  the  group. 

Listening,  then  Drawing 

After  listening  to  any  story  or  poem,  students  pair  up,  draw  a  favourite  or  important  part  of  this 
listening  experience  and  share  it  with  the  class. 

Active  Listening  Cues 

For  active  listening,  the  teacher  can  give  a  reminder;  e.g.,  3  C — Cnjxbl  CnyxaH!  CninKyu  oHHMa! 
Students  learn  and  use  the  following  visual  cues  for  listening  and  viewing  behaviours: 


^-*>  ^N 

CjiiflKyfi  omivia 

^^ 

^V 

TpuMafi  pyKH  Ha  Micui 

7m 

Cnn.ii  Ha  Micui 

He  roBopn 

npH/iVMaH  IIHTaHHfl 

Following  Directions 

Students  listen  carefully  to  follow  specific  directions.  They  are  each  given  a  layer  grid  paper 
with  a  "n"  marked  for  "noMaTOK."  Give  students  simple  directions,  using  the  terms  yropy,  yHH3, 
HajiiBo/niBopyH,  HanpaBo/npaBopyn;  e.g.,  I^h  3  KBazrpaTa  Bropy.  The  intended  result  is  the 
creation  of  a  picture. 
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Attentive  Listening  and  Viewing 

Students  will  be  able  to: 

4.4.3    demonstrate  active  listening  and  viewing  behaviours,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  active  listening  and  viewing  behaviours? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  active  listening  and  viewing  behaviours  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  active  listening  and  viewing  behaviours.   Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  1 :  Moh  khucg  do  numauHH  u  po3Ma.nboeyeaHHH  4.   Binauj  O.,  Binary  Jl.  E^mohtoh: 
MiHicTepcTBO  ocbIth  A;ib6epTu,  1991,  «3ary6neHa  Mrrjia»,  c.  3-22. 

YKpaiHCbKi  mobm  izpu.   Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Listening/viewing  behaviour  chart. 
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Students  will  listen,  speak,  read,  write,  view 
ami  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1     tell  and  draw  about  self  and  family. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Body  Tracings 

Help  students  make  life-size  tracings  of  each  other.  Each  student  then  paints  his  or  her  own 
features  and  favourite  clothing.  The  life-size  tracings  are  posted  and  students  are  encouraged  to 
write  labels  on  their  own  representations. 

Helping  at  Home 

After  learning  the  dialogue  "Tapac  i  Jleca  noMaratOTb  6a6i,"  students  draw  how  they  help  at 
home;  e.g.,  51  noMarato.   In  pairs,  students  each  share  their  illustration  and  "how  to"  story  with  a 
peer. 

"Me"  Objects 

As  part  of  their  unit  about  themselves,  each  student  prepares  and  presents  a  decorated  box  with 
objects  inside  that  represent  them. 

Time  Lines 

Students  prepare  and  present  time  lines  about  themselves  or  their  families. 

Show  and  Tell 

Students  bring  in  personal  items  to  share  with  their  peers. 

Mobiles 

Students  make  family  mobiles,  or  a  mobile  about  themselves,  and  present  it  to  the  class. 
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Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1    tell  and  draw  about  self  and  family,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     tell  and  draw  about  self  and  family'.'1 

□  Conferences 

Conference  with  students  during  works  in  progress.  Provide  feedback  and  encourage  students  to 
communicate  their  ideas  in  clear,  specific  ways.  Extend  and  expand  upon  ideas  and  illustrations. 
Assist  students  to  enhance  their  work. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  tell  and  draw  about  self  and  family  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Hoea  1 :  Jfiwoau  i  noemop-iMimaifix.  Bijiani  O.   Ejimohtoh:   MimcTepcTBO  ocbIth  Ajib6epTH, 
1 990,  «XliaJior  1 1 :  Tapac  i  JlecH  noviaraioTb  6a6i». 

Moh  podima.  My  Family.  Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  eelebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Relate  Texts  to  Culture 

Students  will  he  able  to: 

K=l 

5.1.2    listen  to  stories  from  oral 

,  print,  visual  and  multimedia  texts  from  different 

communities. 

SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


1 


Videos 

Students  view  videos  in  English  that  portray  other  cultures.  Guide  them  to  be  alert  for  cultural 
characteristics;  e.g.,  if  studying  winter  and  the  subtopic  Christmas,  look  at  pictures  or  videos 
from  other  cultures  to  compare  their  celebrations  to  Ukrainian  traditions. 

Guest  Speaker 

Invite  a  guest  speaker  to  present  cultural  differences;  e.g.,  grandparents  could  explain  how  they 
celebrated  Christmas.  Students  then  make  comparisons  with  their  own  Christmas  celebrations. 
A  guest  recently  immigrated  from  Ukraine  could  also  tell  or  read  a  story. 

Extension:  Invite  another  bilingual  class  to  present  and  share  their  favourite  songs,  poems  and 
stories. 

Songs 

Students  listen  to  children's  songs  from  a  variety  of  cultures. 

Comparing  Cultural  Stories 

Students  compare  a  traditional  Ukrainian  story  to  a  traditional  British/North  American  one;  e.g., 
KojioGok  and  The  Gingerbread  Man. 
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Relate  Texts  to  Culture 

Students  will  be  able  to: 

Br^mHB 

5.1.2     listen  to  stories  from  oral,  print,  visual  and  multimedia  texts  from  different 

ll^tl 

communities,  (continual) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  to  stories  from  oral,  print,  visual  and  multimedia  texts  from  different  communities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to  stories  from  oral,  print,  visual  and  multimedia  texts  from  different  communities.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  stories  from  oral,  print,  visual  and  multimedia  texts 
from  different  communities  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Kojio6ok.  KoBajib,  O.   Khib:  AjibTepHaTHBH,  1997. 

Multicultural  Teaching:  A  Handbook  of  Activities,  Information  and  Resources.  Tiedt,  P.  L.  and 
Tiedt,  I.  M.   Boston,  MA:  Allyn  and  Bacon,  2002. 

Multiethnic  Education:   Theory  and  Practice.   Banks,  J.  A.   Boston,  MA:   Allyn  and  Bacon, 
1994. 

Guest  speakers;  e.g.,  grandparents,  recent  immigrants. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Appreciate  Diversity 

Students  will  be  able  to: 

5.1.3    connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences. 


SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


Personal  Responses 

After  listening  to  stories  with  animal  characters  or  discussing  heroes  and  villains  (e.g.,  Hepeona 
uianouKa,  Tpu  cbuhku  or  JluxoMop),  students  discuss  the  stories  so  that  they  can  make  personal 
connections  with  the  experiences  and  feelings  expressed.  Students'  responses  are  recorded  on  a 
chart;  e.g., 


Tepoi  ft  jiHxoziii 

Ha3Ba: 

repoH/repoi'Hfl 

LU,o  3po6nB/3po6n;ia 

rio4yBaBCfl/no4yBajiacH 

JlHXOZUH/jlMXOAiHKa 

Favourite  Sports 

After  listening  to  the  story  Cnopm,  students  state  their  favourite  sport,  then  present  a  sentence  and 
illustration. 

PynaeuHKa 

Read  the  story  PyxaeuuKa,  stopping  to  discuss  with  students  how  the  boy  felt  at  having  lost  the 
mitten.  At  the  end  of  the  story,  discuss  with  students  how  the  boy  felt  when  he  found  the  mitten. 
Students  are  then  asked  if  they  have  ever  lost  something  that  meant  a  lot  to  them. 
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Appreciate  Diversity 

Students  will  be  able  to: 

ill 

5.1.3    connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences. 

Eh 

(continued) 

["s7 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  connect  aspects  of  stories  and  characters  to  personal  feelings 
and  experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAI 


SAMPLE  RESOURCES 


HepeoHo  vuanoHKa.  Slavutych,  E.,  Turko,  X.  (cds.).   Edmonton,  AB:  Alberta  Education,  1975. 

JJuxoMop.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian  Education/Dzvin 
Publishing,  1982. 

Tpu  ceuHKu.   Three  Little  Pigs.   Adapted  by  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents 
for  Ukrainian  Education/Dzvin  Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    share  ideas  and  experiences  to  create  and  celebrate. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Birthday  Celebration 

After  learning  the  echo-acting  routine  JJeHb  uapodotceuHH  and  singing  "MHorii  JIiTa,,,  students 
record  in  pictures  and  words  how  they  celebrate  their  birthdays. 

Thanksgiving 

For  ,HeHb  no.aflKH/06>KHHKU,  students  learn  the  following  song: 

Mil  BZIflHHi  121 

3a  racy  121 

3a  Hauie  3ztopoB,H  121 

I  ciM'to 

(sung  to  the  melody  of  "Frere  Jacques"). 

Afterward,  students  share  ideas  on  what  they  arc  grateful  for. 

Disposable  Cameras 

As  part  of  their  supply  list,  students  have  a  personal  disposable  camera  that  they  use  to  capture 
special  occasions.  Each  student  creates  a  yearbook. 

Easter  Celebration 

For  Easter,  students  weave  a  basket,  make  krashanky/pysanky,  learn  a  hahilka  or  prepare  one 
class  basket  and  share. 

My  Weekend 

Students  draw  and  label  what  they  did  on  the  weekend.  Afterward,  they  present  and  share  their 
drawings,  giving  oral  sentences. 
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Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    share  ideas  and  experiences  to  create  and  celebrate,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  ideas  and  experiences  to  create  and  celebrate? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  ideas  and  experiences  to  create  and  celebrate.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  students'  choices  for  contributing  to  group  stories.  Encourage  students  to  talk  about  other 
ways  to  contribute  to  group  stories. 


SAMPLE  RESOURCES 


Hoeal:  JJiwoeu  i  noemop-iMimaifix.  Bijiaui  O.  E^mohtoh:   MimcTepcTBO  ocbIth  Ajib6epTn, 
1990,  «,H,ifl.rior  13:  BejiHK,neHb»,  «noBTop-iMiTai_ufl  9:  ypoanHn». 

UicHH  dyuti.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 

AB:   Edmonton  Catholic  Schools,  1999. 

Cnieyni  CKapdu.  Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 

Edmonton,  AB:  Kazka  Productions,  1989. 

Ukrainian  Easter  Egg  Coloring  Book.  Perchyshyn,  E.,  Perchyshyn,  N.  Minnesota,  MN: 

Ukrainian  Gift  Shop,  Inc. 

Disposable  cameras. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Cooperate  with  Others 
Students  will  be  able  to: 
5.2.1     work  in  partnerships  and  groups. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Mural 

Help  students  plan  a  group  mural.  They  work  in  small  groups  to  discuss  and  decide  how  to  create 
a  mural  on  a  specific  topic  or  theme.  Or,  each  group  may  take  responsibility  for  one  section  of  a 
classroom  mural.  As  students  plan,  they  need  to  consider  what  details  to  include,  where  to  place 
them  and  what  medium  they  will  use. 

Buddies 

Students  are  paired  and/or  grouped  with  older  students  for  Ukrainian  buddy  reading.  Other 
reasons  they  partner  with  older  students  are  computer  projects,  interviews,  gathering  data,  writing 
activities,  making pysanky  and  cooking  projects. 

Group  Work 

Have  students  work  together  in  groups  to  complete  various  simple  projects;  e.g., 

-  present  role-plays  of  Nova  dialogues 

-  present  puppet  plays  of  favourite  stones. 
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Cooperate  with  Others 
Students  will  be  able  to: 
5.2.1     work  in  partnerships  and  groups,  (continued) 


E 


SAMPLE  ASSESSMENT  STRATEGIES 


Docs  the  student: 

-     work  in  partnerships  and  groups? 

□  Anecdotal  Notes 

Observe  the  social  interactions  of  a  small  group  to  focus  on  possible  difficulties.  List  the  group 
members  and  draw  arrows  to  show  interactions.  Record  the  number  and  kinds  of  interactions.   Date 
the  observation  and  use  the  data  to  help  individuals  develop  effective  group  working  skills. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  work  in  partnerships  and  groups  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Tym  i  mau.  TypKo  K.  C.  Ta  mini.   E/imohtoh:   MmicTepcTBO  ocbIth  AjibGep™,  1975. 

Hoea  I :  JJisuiozu  i  noemop-iMimaifix.  Emaiii  O.   Ejimohtoh:   MmicTepcTBO  ocbItu  A;ib6epTii, 
1990. 

Ukrainian-English  Bilingual  Education.   Arts  Education  K  3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Puppets. 

Older  Ukrainian  students. 
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Students  will  listen,  speak,  read  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Work  in  Groups 

Students  will  be  able  to: 

5.2.2    take  turns  sharing  information  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Taking  Turns  Expressions 

Students  identify  and  recognize  expressions  related  to  taking  turns.  With  student  input,  develop 
T-charts  to  show  what  taking  turns  looks  like  and  sounds  like.  The  charts  are  used  during 
instruction  and  debriefing  sessions. 


no 

nep3i 

Ak  Biir.inaac?     ^><^ 

IU0  MYTH?       §) 

Bci  HHB-fuiTbCfl  Ha  oco6y,  HKa 

"4n  Tenep  moh  4epra?" 

rOBOpHTb. 

5{  xony  CKaiaTH 

/JiTH  roBopjjib  no  nepii. 

O^Ha  oco6a  roBopn  i  b. 

TiiibKH  O/iHa  oco6a  roBopnTb. 

He  MO>KHa  roBopHTH  uo3a 

HepiOKJ. 

JXim  npHBiTHO  ycMixaioibca.  © 

Sharing  Circle 

In  a  sharing  circle,  students  sit  and  share  events  and  experiences,  taking  turns  by  passing  an 
object;  e.g.,  a  feather. 

Partner  Sharing 

After  students  have  shared  an  experience  in  pairs,  each  partner  draws  and  presents  or  explains  an 
idea  of  his  or  her  partner. 
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Work  in  Groups 

Students  will  be  able  to: 

5.2.2    take  turns  sharing  information  and  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     take  turns  sharing  information  and  ideas? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  take 
turns  sharing  information  and  ideas.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  take  turns  sharing  information  and  ideas  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


TymimaM.  Khujkko  d.nn  snpae.  TypKO  K.  C.  Ta  mini.   E^mohtoh:  MmicTepcTBO  ocbIth 
Ajib6ep™,  1975. 

Graphic  organizers;  e.g.,  T-charts  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
ami  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Use  Language  to  Show  Respect 

Students  will  be  able  to 

5.2.3    recognize  that  individuals  adjust  language  use  for  different  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-plays 

Students  role-play  situations  that  involve  sharing  courtesy,  respect  and  encouragement. 
Role-playing  may  be  done  in  response  to  texts  that  have  been  heard,  read  or  viewed,  like  buyinj 
something  in  a  pet  store;  e.g.,  rieTpo  Kynye  pn6hcy.  Scenarios  may  be  real  or  imagined;  e.g., 
having  a  telephone  conversation 

-  meeting  an  adult  for  the  first  time 

-  welcoming  a  new  student  into  the  class 

-  borrowing  an  object  from  a  student  or  teacher. 

Formal  and  Informal 

Students  use  th/bh  when  addressing  students  or  staff. 

Encouragement  and  Greetings 

Post  words  of  encouragement  and  greeting  around  the  room;  e.g., 

-  Mojtoaeub! 

-  JXy'Aic  rapHO. 

-  ^o6pe! 

-  Cynep! 

-  J\o6pa  iztefl/zryMKa! 

-  5\  To6i  ztonoMO>Ky. 

-  XOZIH  GaBHTHCfl  (HHTaTH)  3i  MHOK). 

Discuss  when  these  different  expressions  would  be  used. 
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Use  Language  to  Show  Respect 

Students  will  be  able  to: 

5.2.3    recognize  that  individuals  adjust  language  use  for  different  situations,  (continued) 


* 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  recognize  that  individuals  adjust  language  use  for  different  situations? 

□  Learning  Logs 

Have  students  complete  a  self-reflection.  Sentence  starters  could  include: 

-  I  encouraged  (name) by  saying . 

I  helped  (name) by  saying . 

-  (name) encouraged  me  by  saying . 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  that  individuals  adjust  language  use  for  different 
situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hoea  1 :  JJinnoau  i  noemop-i.\umai\iH.   Binaui  O.  E/imohtoh:   MimcTepcTBO  ocbitm  AnbGepTH, 
1990,  «,Hifl.nor  16:   LlcTpo  Kynyc  pn6Ky». 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Evaluate  Group  Process 

Students  will  be  able  to: 

5.2.4    find  ways  to  be  helpful  to  others. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Celebrating  Helpfulness 

Provide  positive  feedback  to  recognize  and  celebrate  how  class  members  helped  each  other 
during  group  activities.  Set  up  a  celebration  wall  where  students  post  sketches,  poems, 
"bouquets"  or  statements  that  highlight  ways  they  were  helped  and  how  they  helped  someone 
else.  Review  and  update  the  wall  periodically  to  ensure  that  every  student  has  had  something  in 
his  or  her  honour  posted  on  the  celebration  wall. 

Brainstorming 

Lead  students  in  a  brainstorm  activity  for  words  and  phrases  that  describe  positive  and  effective 
participation  in  group  activities.   Record  these  descriptions  on  T-charts  or  Y-charts  and  post  them 
where  they  are  easily  referred  to  for  instruction  and  assessment;  e.g.. 
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Evaluate  Group  Process 

Students  will  he  able  to: 

5.2.4    find  ways  to  be  helpful  to  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     find  ways  to  be  helpful  to  others? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  find 
ways  to  be  helpful  to  others.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Learning  Logs  and  Conferences 

Invite  students  to  draw  and  label  pictures  of  themselves  helping  others.  Use  these  Learning  Log 
entries  when  conferencing  with  students  about  the  ways  they  help  others  in  the  classroom  or  school. 


SAMPLE  RESOURCES 


T-charts  and  Y-charts  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


Sound-Symbol  System 

Students  will  be  able  to: 

6.1.1     listen  to,  identify  and  produce  basic  sounds  of  the  Ukrainian  language;  and 
connect  some  sounds  to  the  appropriate  symbols. 


SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


Matching  Activity 

Students  connect  pictures  related  to  a  unit  of  study  with  the  appropriate  Ukrainian  word;  e.g., 


□ 


m 


^    30UIHT 
^KHU>KKa 
^      OJUBCUb 


Have  students  focus  on  saying  the  word  aloud  and  connecting  the  sound  of  the  word  with  the 
written  word. 

Name  Poems 

Students  write  their  names  vertically.  For  each  letter,  they  write  an  item  they  like  or  a  word  that 
describes  them;  e.g., 
T — THrp 
A — aHaHac 

M MHLUK3 

A — aBTo6yc 

P — pu6a 

A — a6pnKoca. 

Have  students  focus  on  saying  the  words  aloud  and  connecting  the  sound  with  the  initial  letter. 

Extension:  After  brainstorming  for  words,  each  student  is  given  a  letter  of  the  Ukrainian 
alphabet.   He  or  she  is  asked  to  produce  the  letter,  illustrate  a  picture  and  type  the  word  using  a 
computer  paint  program.  The  letters  are  compiled  to  form  an  alphabet  book. 

Alphabet  Objects 

Students  collect  coffee  cans  for  each  letter  of  the  alphabet.   Inside  the  coffee  cans,  they  place 
miniature  objects  or  pictures  of  things  that  have  the  initial  sound;  e.g.,  A-aBTO,  aBTo6yc,  aHaHac, 
aHren,  a36yi<a.  Later,  small  word  cards  could  be  added  for  matching. 

Tongue  Twisters 

Share  tongue  twisters  or  poems  that  focus  on  each  letter  of  the  alphabet  based  on  the  letter  of  the 
day. 
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Sound-Symbol  System 

Students  will  be  able  to: 

6.1.1     listen  to,  identify  and  produce  basic  sounds  of  the  Ukrainian  language;  and 
connect  some  sounds  to  the  appropriate  symbols,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

listen  to,  identify  and  produce  basic  sounds  of  the  Ukrainian  language;  and  connect  some  sounds 
to  the  appropriate  symbols? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to,  identify  and  produce  basic  sounds  of  the  Ukrainian 
language;  and  connect  some  sounds  to  the  appropriate  symbols  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to,  identify  and  produce  basic  sounds  of  the  Ukrainian  language;  and  connect  some  sounds  to 
the  appropriate  symbols.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


SAMPLE  RESOURCES 


Tym  i  ma.\i.   Kuujtcxa  dnn  enpae.   TypKO  K.  C.  Ta  iHuii.  E/imohtoh:   MimciepcTBO  ocbjth 
Ajib6epTM,  1975. 

Ademxa.   EoKano  T.  (pea.).  JlbBJB:  ABepc,  1999. 

yxpaiHCbKi Moeni  iepu.    Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 

1996. 

McuinmaM  npo  <paxu.  JIioGapeub  O.  (pea.).  KhTb:  ACT-nPECC-ZUK-CI,  2000. 

JlesieueHH.  ByxeapuK  dm  Mcumm.  EynepiHa  P.  B.   Khib:  Jlejieica,  200 1 . 

Yxpamcbxa  ademxa.  Jlucmxu  dnn  enpae  #/.  Saskatoon,  SK:  Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YxpaiHCbxa  ademxa.  Jlucmxu  dnn  enpae  #2.  Saskatoon,  SK:  Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Lexicon 

Students  will  be  able  to: 

6.1.2    use  simple  vocabulary  and  expressions  in  daily  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Questions 

Students  use  modelled  questions  in  class  (e.g.,  "1^13/11083™?")  to  meet  their  needs;  e.g.,  "Mm  a 
Moacy  . ..." 

Morning  Message 

Students  use  everyday  phrases  or  expressions  heard  in  class;  e.g.,  ,Z],o6poro  pam<y,  Hu  a  Moacy 
XUkvk),  Ilpoiuy,  Mac  noxioivry,  Ro  noGaneHHfl,  Eynb  JiacKa. 

Picture  Dictionaries 

Students  each  maintain  a  personal  illustrated  dictionary,  adding  vocabulary  from  every  theme 
studied. 

Extension:   Students  each  maintain  a  special  folder  with  language  ladders. 

Echo-chanting 

Students  present  their  own  echo-chanting  routines,  modelled  after  one  studied  in  class. 

Word  Wall 

Encourage  students  to  use  words  and  expressions  in  daily  situations  from  the  classroom  word 
wall. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  1     4l>7 
2008 


Lexicon 

Students  will  be  able  to: 

6.1.2    use  simple  vocabulary  and  expressions  in  daily  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  simple  vocabulary  and  expressions  in  daily  situations? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  vocabulary  and  expressions  in  daily  situations 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  a  simple  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning 
the  activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  vocabulary  and 
expressions  in  daily  situations  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


Ukrainian  Bilingual  Program  K-12:   Teacher  Resource  Guide.  Edmonton,  AB:   Edmonton 
Catholic  Schools,  1998,  "Phonology;'  pp.  26-28,  "Syntax,"  pp.  39—46. 

EneMenmu  XKpaiHCbKoi  mosu.  TIocidHUK  dun  euumejiie.  Elements  of  the  Ukrainian  Language. 
A  Teacher  Resource  Manual.   Edmonton,  AB:  Alberta  Education,  1991. 

Ukrainian-English  Bilingual  Education:  A  Curriculum  Guide  and  Handbook  for  Kindergarten  to 
Grade  3.  Regina,  SK:  Saskatchewan  Education,  1989. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety-  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


Grammatical  Elements 
Students  will  be  able  to: 
6.1.3  use,  in  modelled  situations,  the  following  grammatical  elements: 

Nouns 

-  accusative  singular  inanimate;  e.g.,  30iuum,  KHUOKKy,  aemo 

-  genitive  singular  following  negation;  e.g.,  souiuma,  khuokku,  aema 

-  locative  singular;  e.g.,  y  lovuumi,  KHUO/cui,  aemi 
Pronouns 

-  personal  accusative;  e.g.,  .veHe,  me6e,  ix 

-  demonstrative,  possessive,  interrogative 

•  nominative  singular  and  plural;  e.g.,  mou/mi,  moh/moi,  HKe/ftKi 

•  accusative  singular  inanimate;  e.g.,  mou,  mok>,  hkc,  iuo 
Adjectives 

-  accusative  singular  inanimate;  e.g.,  hohuu  30utum,  uwaey  khumck\\  eapue  aemo 
I  erbs 

-  present;  e.g.,  po6nio,  cuduvu 

-  present  of  common  reflexives;  e.g.,  odmcmcH.  wucutcn 

-  imperative;  e.g.,  Humau,  nuuiimb, po6i\io 
Expressions 

-  date;  e.g.,  Cboaodni  mpemc  eepecun 

-  interrogative;  e.g.,  noMy,  ko.iu,  de,  hk 

-  of  appeal;  e.g.,  Mem  nododaembCfi,  mooi  CMaicye 

use,  in  structured  situations,  the  following  grammatical  elements: 
Nouns 

-  all  genders 

-  nominative  singular  and  plural 

-  vocative 
Adjectives 

-  noun-adjective  agreement 

-  nominative  singular  and  plural;  e.g.,  noeuu/-i  sotuumf-u,  ifiKaeaf-i  khilvckoZ-u,  capne/-i 
aemo  -a 

I  erbs 

-  present  of  common  verbs 
Adverbs 

-  of  location;  e.g.,  mym,  man 

-  to  express  weather  conditions;  e.g.,  xojioduo,  mermo,  cohhuiho 
Conjunctions 

-  coordinating;  e.g.,  ;,  ma 

use,  independently  and  consistently,  the  following  grammatical  elements: 
Pronouns 

-  personal  nominative 
Verbs 

-  infinitive 
Adverbs 

-  of  quality;  e.g.,  dodpe,  noeaHo 
Numerals 

-  cardinals  1-20;  e.g.,  o<)uu,  deadijfimb 
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Grammatical  Elements 

Students  will  be  able  to: 

6.1.3    use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the 

specific  grammatical  elements,  (continued) 

- 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Note:  The  grammatical  elements  listed  are  not  intended  to  be  taught  in  isolation  but  within  the  context  of  the 
activities  presented  throughout  the  guide. 

Simon  Says  Commands 

Introduce  and  post  common  action  verbs  in  the  imperative  form.  Play  Simon  Says  with  the  class, 
having  them  react  appropriately  to  the  various  imperative  commands  given.  Have  student 
volunteers  take  turns  as  "Simon"  and  encourage  them  to  use  the  various  posted  verbs  in  their 
commands. 

Memory  Book 

Have  students  illustrate  and  label  a  memory  book  based  on  a  recent  class  experience.  Encourage 
students  to  use  a  variety  of  nouns  of  all  genders  in  nominative  singular  and  plural. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the  specific 
grammatical  elements? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use, 
in  modelled  and  structured  situations  or  independently  and  consistently,  the  specific  grammatical 
elements.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  use,  in  modelled  and  structured  situations  or 
independently  and  consistently,  the  specific  grammatical  elements  (see  sample  blackline  master  in 
Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Ukrainian  Language  Games-Division  1  (instructional  unit).   Barnes,  R.,  Zook,  D.   Saskatoon, 
SK:   Saskatchewan  Teachers  Federation,  1981. 

Ukrainian  Language  Posters.  Saskatoon,  SK:   Saskatchewan  Teachers  of  Ukrainian. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Mechanical  Features 

Students  will  be  able  to: 

6.1.4    imitate  and  experiment  with  basic  mechanical  features. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Name  Writing  and  Copying 

Students  write  their  names  with  the  proper  letter  size.  They  copy  the  teacher's  name,  e.g.,  naH, 
nam,  naHHa  LUeBHCHKO,  with  the  title  in  lowercase. 

Extension:    Students  copy  the  date  in  Ukrainian  with  the  proper  letter  size  (no  capitals)  for 
month  or  day;  e.g.,  5  (n'aTe)  kbjthji  2007  pony. 

Simple  Text 

Together,  compose  a  simple  text  in  Ukrainian  based  on  common  experiences.  Scribe  students' 
ideas,  using  simple  vocabulary  and  sentences.  When  the  text  is  complete,  students  reread  it. 
They  copy  one  sentence  from  the  language  experience  chart  and  each  draw  an  illustration  to 
portray  the  meaning  of  the  sentence. 

Sentence  Frames 

Given  a  sentence  frame,  students  copy,  write  or  complete  their  own  sentences  after  brainstorming 
ideas;  e.g., 

-  y  LUKOJli  a... 

-  BoceHH... 

-  9i  J1K)6J1K)  icth... 
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Mechanical  Features 

Students  will  be  able  to: 

6.1.4    imitate  and  experiment  with  basic  mechanical  features,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  and  experiment  with  basic  mechanical  features? 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  imitate  and  experiment  with  basic 
mechanical  features  (see  sample  blacklinc  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 

□  Self-assessment  Rating  Scale 

Create  a  simple  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to 
beginning  the  activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  imitate  and 
experiment  with  basic  mechanical  features  (see  sample  blacklinc  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


YKpa'tHCbKa  ademxa.  JIiicmKit  dun  enpae  #1 .  Saskatoon,  SK:  Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  ademKci.  Jlucnmu  dun  enpas  #2.  Saskatoon,  SK:  Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 

confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Discourse  Features 

Students  will  be  able  to: 

6.1.5    imitate  and  experiment  with  basic  discourse  features  in  oral  interactions  in  the 
immediate  lcarninti  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Routine  Words  and  Phrases 

Students  listen  and  respond  to  routine  words,  phrases  and  greetings;  e.g., 

-  JloGpnii  jxeubl  Xlo6pHzteHb!   ITpHBiT!  JXo  noGancHHa! 

-  C.iaBa  Icycy  XpucTy!   XpucToc  Pa>K,nacTbCH!   XpucTOC  BocKpec! 

-  nepeiipoLuyto.  Buoame. 

-  ripomy.  XUk'yio.  Byjib  jiacKa. 

Ak  th  noMVBacinca?  LIJo  HOBoro?  51k  Te6e  3BaTH?  iln  Bac  3BaTH? 

He  Typ6yn  mchc.   Ue  MeHe  apaTye.   Uc  hc  Moa/noro/TY  Btma.  Th  hc  Maem  paui'i. 

Telephone  Conversations 

Divide  students  into  partners  and  have  them  conduct  simple  telephone  conversations  based  on 
various  models. 
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Discourse  Features 
Students  will  he  able  to: 

6.1.5    imitate  and  experiment  with  basic  discourse  features  in  oral  interactions  in  the 
immediate  learning  environment,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  and  experiment  with  basic  discourse  features  in  oral  interactions  in  the  immediate 
learning  environment? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
imitate  and  experiment  with  basic  discourse  features  in  oral  interactions  in  the  immediate  learning 
environment.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  and  experiment  with  basic  discourse  features  in  oral 
interactions  in  the  immediate  learning  environment  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 
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Students  will  acquire  Ukrainian  to  understand 

and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Listening 

Students  will  be  able  to: 

6.2.1     listen  to  and  understand  simple  oral  sentences  in  the  learning  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Oral  Instructions 

Students  are  given  instructions  and  demonstrate  understanding  by  physical  responses;  e.g.,  put 
the  pencil  in  your  desk. 

Same  or  Different? 

Students  demonstrate  knowledge  of  same  or  different;  e.g.,  the  cat  and  dog  have  four  legs. 
Using  the  illustrations  from  the  Nova  dialogues  or  echo-chanting,  read  the  sentences  out  of 
sequence.   Students  point  to  the  appropriate  illustrations. 

Illustrations  for  Understanding 

After  listening  to  a  text,  students  represent  ideas  or  words  through  illustrations  or  a  variety  of 
forms. 

Extension:   Use  illustrations  or  rebus  pictures  to  help  students  develop  understanding  of  new 
vocabulary. 


Clarifying  Understanding 

Provide  students  with  a  list  of  statements  that  they  use  to  clarify  their  understanding  of  new  or 
unfamiliar  words;  e.g.. 

-  9i  He  poiyvuK)  cjiobo . 

-  Eyab  ;iacKa,  noflcmTb  cjiobo . 

-  LLfo  ue . 


Kinaesthetic  Learning 

Engage  students  in  kinaesthetic  or  tactile  actions  or  activities  that  reinforce  and  assist  in 
internalization  of  vocabulary. 
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SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  to  and  understand  simple  oral  sentences  in  the  learning  environment? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  and  understand  simple  oral  sentences  in  the  learning 
environment  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to  and  understand  simple  oral  sentences  in  the  learning  environment.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:   Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoeal:  JJinnoeu  i  noemop-i.\timai\iR.  Bmani  O.  Ejimohtoh:   MmicTepcTBO  ocBmt  A;ib6epTH, 
1990,  «rioBTop-iMiTauia  6:  51  BapK)  6opm». 

Hoeal:  Pedycu.  Bijiam  O.  (ynop.).   Ejimohtoh:  MimcxepcTBO  ocbIth  Ajib6epTn,  1991. 

Ukrainian-English  Bilingual  Education:  A  Curriculum  Guide  and  Handbook  for  Kindergarten  to 
Grade  3.   Regina,  SK:   Saskatchewan  Education,  1989. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.2  Language 
Competence 


Speaking 

Students  will  be  able  to: 

6.2.2    produce,  orally,  simple  sentences  in  structured  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Object  Descriptions 

Based  on  a  theme  they  use  at  school,  e.g.,  school  items  (YpaHui  begins  a  focus  on  school 
objects),  students  tell  simple  sentences  about  an  object. 

20  Questions 

Students  ask  questions  of  each  other  while  playing  20  Questions. 

The  Five  W's 

Post  a  list  of  5  nHTaHb  and  model  for  students  how  to  ask  questions  and  show  the  key  word  being 
used.   Encourage  students  to  play  teacher  and  ask  questions  in  daily  routines;  e.g.,  weather, 
calendar,  attendance,  show  and  tell. 


Riddles 

Students  form  riddles  based  on  a  theme;  e.g., 

-  size:  Boho  MajieHbKe 

-  colour:   Bono  /kobtc 

-  shape:  Boho  .hobtc 

use  for  description:  51  jik)6jik>  fioro  icth.   He  (bpytcr. 


.6aHaH 
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Speaking 

Students  will  be  able  to: 

6.2.2    produce,  orally,  simple  sentences  in  structured  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     produce,  orally,  simple  sentences  in  structured  situations? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
produce,  orally,  simple  sentences  in  structured  situations.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  produce,  orally,  simple  sentences  in 
structured  situations  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Hoea  1 :  KoMWiexc  .uamepixnie  do  HaavajibHux po3dinis  1-16.   Eijiaiu  O.   E^mohtoh: 
MiHicrepcTBO  ocbIth  AjibGepTH,  1992,  «noBTop-iiviiTanifl  1 :   ypaHui»,  c.  8. 

YKpaiHCbKi Moeni  iepu.   Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
c<  mfidently  and  competently  in  a  variety  of 

situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Reading 

Students  will  be  able  to: 

6.2.3    recognize  and  understand  simple  words  in  structured  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Word-object  Matching 

Based  on  the  theme  being  developed,  students  are  given  two  words  and  select  one  to  match  an 

object. 

Extension:    Students  create  their  own  simple  readers.  They  match  sentences  to  pictures. 

Domino  Word  Game 

Based  on  themes  being  developed,  create  a  domino  game;  e.g.,  match  pictures  to  words  orjigsaw 

words  and  pictures. 

Flash  Cards 

Create  flash  cards  to  post  by  various  classroom  furnishings.  Give  students  each  a  word  card;  they 
match  their  cards  to  the  objects  as  the  teacher  gives  oral  cues. 

Nova  Dialogues 

Create  strips  of  separate  words  using  a  Nova  dialogue.  Students  work  in  pairs  to  recreate  the 

sentences.  After  learning  the  Nova  dialogue,  students  use  the  mini-readers  for  reading. 

Poems  and  Songs 

When  studying  a  poem  or  song,  show  students  the  root  words  of  nouns  and  verbs;  e.g.,  A-a-a, 
KOTHKa  Heivta.  After  learning  the  song  or  poem,  ask  students  to  locate  words  on  the  chart. 
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Reading 

Students  will  be  able  to: 

6.2.3    recognize  and  understand  simple  words  in  structured  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  and  understand  simple  words  in  structured  situations? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  and  understand  simple  words  in  structured  situations.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  understand  simple  words  in  structured 
situations  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


Hoeal:  JJin.iocu  i  nosmop-l\timat(m.   ELiam  O.   Ejjmohtoh:  MimcTcpcTBO  ocbjth  AjibSepm, 
1990. 

YKpaiHCbKa  ademxa.  JTucmKU  dun  enpae  #/.  Saskatoon,  SK:  Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

YKpaiHCbKa  adenma.  JlucniKii  dnn  enpae  #2.  Saskatoon,  SK:  Saskatchewan  Education,  Training 
and  Employment/Saskatchewan  Teachers  of  Ukrainian. 

Hoeal:  CnieaHKU-pyxawcu.   ELnam  O.  (ynop.).  E/imohtoh:   MiriicTepcTBO  ocbIth  A;ib6epTH, 
1991. 
Hoeal:  PeGycu.  Binary  O.  (ynop.).   Ehmohtoh:   MimcTcpcTBO  ocBira  AjibSepTH,  1991. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
Ukrainian  confidently  and  competently  in  a 
variety-  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.2  Language 
Competence 


Writing 

Students  will  be  able  to: 

6.2.4    copy  simple  words  and  sentences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Sequence  then  Copy 

Provide  picture  cards  about  a  text,  event  or  basic  instruction.   Students  place  the  pictures  in 
sequence  to  represent  beginning,  middle  and  end.  They  create  their  own  version  of  the  text  by 
copying  the  picture  card  captions. 

Shape  Books 

Students  use  themes  to  create  shape  books;  e.g.,  "Y  niKoni": 

y  UIKOJli  H  HMTaKX 

y  niKO.ii  a  nmiiy. 
y  uikohi  a  6aBJiK)CH. 

Ocb/LJe  MH1  30IUHT. 

Ocb/Ue  \iiu  oniBeub. 
Ocb/U,e  mojj  napTa. 

Ocb/Ii,e  MOH  BHHTeJlbKa. 

Students  choose  from  a  variety  of  sentences  they  have  brainstormed.   Initially,  students  simply 
copy  a  single  word;  then  they  copy  complete  sentences. 
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Writing 

Students  will  be  able  to: 

6.2.4    copy  simple  words  and  sentences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  copy  simple  words  and  sentences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  copy  simple  words  and  sentences  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist).  Consider  including  the  following  criteria: 

-  writes  from  left  to  right 

-  forms  Ukrainian  letters  correctly 

-  leaves  spaces  between  words 

-  uses  upper  and  lowercase  letters. 

□  Portfolios 

Students  add  to  their  portfolios  samples  of  rough  drafts  (hcphctkh)  and  good  copies  (hhctobhkh)  of 
their  writing. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  copy  simple  words  and  sentences  (see 
sample  blackline  master  in  Appendix  E:  Rating  Scale  1 ,  2  or  3). 


SAMPLE  RESOURCES 


Haenu  Mene  nucamu!  3oiuum  ho.  1  3  nidzomoeKU pyKu  do  nucbMa.  rieH3JiHK  M.  TepHonijib: 
MaHzmiBeub,  2000. 

Ukrainian  alphabet  cards. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.2  Language 
Competence 


Viewing 

Students  will  be  able  to: 

6.2.5    view  and  understand  simple,  familiar  events  and  representations  in  the  learning 
environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Gallery  Walk  or  Picture  Wall 

Prepare  a  gallery  walk  or  develop  a  picture  wall  based  on  the  theme  being  presented. 

Videos 

Students  view  videos  (e.g.,  V mimxu  KeimKii)  based  on  the  theme  being  studied. 

Story  Walk-through 

Before  reading  a  story  to  the  class,  walk  through  the  illustrations  to  assist  students  in  using 

illustrations  to  develop  comprehension. 

Field  Trip  Responses 

Students  participate  in  field  trips  where  they  view  paintings,  sculptures,  plays,  mimes  and  dance 
presentations.  Following  the  field  trips,  students  each  provide  a  personal  response  by: 

-  painting  a  picture 

-  making  a  diorama 

-  presenting  a  puppet  play. 
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Viewing 

gH 

Students  will  be  able  to: 

B"y~j 

6.2.5    view  and  understand  simple,  familiar  events  and  representations  in  the  learning 

EyK*fl 

environment,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     view  and  understand  simple,  familiar  events  and  representations  in  the  learning  environment? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
view  and  understand  simple,  familiar  events  and  representations  in  the  learning  environment.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  arc  able  to  view  and  understand  simple,  familiar  events  and 
representations  in  the  learning  environment  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


SAMPLE  RESOURCES 


y  miniKu  KeiniKit  (videocassettes).  Toronto,  ON:  Kvitka  Productions,  1975-1989. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Representing 

Students  will  be  able  to: 

6.2.6    create  simple  representations  of  familiar  ideas,  events  and  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelling  Clay 

Have  students  use  modelling  clay  to  create  representations;  e.g., 

-  create  modelling  clay  sculptures  H  eece.ia  or  ones  about  a  fairy  tale 

use  modelling  clay  to  form  their  names  or  other  words,  such  as  names  of  family  members. 

Illustrated  Representations 

Have  students  create  illustrated  representations;  e.g., 

-  prepare  a  picture  display  entitled  "Moa  po^iina" 

-  create  pictures  after  listening  to  a  poem  or  song,  using  different  media. 

Photographic  Representations 

Have  students  create  photographic  representations;  e.g., 

-  prepare  time  lines  about  themselves,  using  photographs 

take  pictures  of  special  events  in  class  and  on  field  trips,  using  a  personal  disposable  camera. 

Dramatic  Representations 

Have  students  dramatize  a  Novo  dialogue. 

Mobiles  and  Collages 

Students  create  mobiles  about  foods  they  enjoy,  friends,  family.  They  each  prepare  a  collage  of 
magazine  pictures  on  a  story,  character  or  theme. 

Surveys  and  Graphs 

Students  conduct  surveys  and  graph  their  data. 

Class  Venn  Diagrams 

Students  contribute  to  a  class  Venn  diagram;  e.g., 


Spar 


cecrpa 
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Representing 

Students  will  be  able  to: 

6.2.6    create  simple  representations  of  familiar  ideas,  events  and  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     create  simple  representations  of  familiar  ideas,  events  and  information? 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  create  simple  representations  of  familiar  ideas,  events  and  information  (see 
sample  blacklinc  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

□  Conferences 

Discuss  with  the  student  the  ideas  represented  and  the  form  chosen.  Encourage  students  on  how  they 
might  further  enhance  their  representations. 

□  Portfolios 

Originals,  photocopies,  photographs  or  video  recordings  of  students'  work  could  be  placed  in 
portfolios,  depicting  the  variety  of  representations. 


SAMPLE  RESOURCES 


Hoeal:  JJimoau  i  noemop-iMimaifix.  Eijiam  O.   Ejimohtoh:  MiriicTepcTBO  ocbIth  Aiib6epTii, 
1990. 

Mor  poduHa.  My  Family.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Modelling  clay. 

Graphic  organizers;  e.g.,  Venn  diagrams  (see  sample  blackline  masters  in  Appendix  D). 

Magazines. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Register 

Students  will  be  able  to: 

6.3.1    respond  to  tone  of  voice. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Listen-Sketch-Draft 

Students  sketch  their  thoughts  about  whether  this  is  a  happy,  sad  or  angry  story  as  they  listen  to  a 
story  in  Ukrainian.  Then  they  share  their  sketches  with  partners  and  add  ideas  and  details  they 
have  missed. 

Emotions 

In  conjunction  with  the  study  of  emotion,  use  one  or  two  sentences  and  change  inflection  to 
reflect  emotion.  Students  guess  the  emotion.  This  can  be  used  as  a  charades  game.  Post  various 
feelings  with  picture  cues. 

Illustrated  Responses 

Students  respond  appropriately  to  the  teacher's  tone  of  voice  by  drawing  pictures  of  a  situation 

and  adding  one  or  two  simple  sentences  to  describe  the  situation;  e.g.,  51  cyvma,  51  Bnana  (b 

6ohoto). 

Conversations 

Students  look  through  magazines,  cut  out  pictures  and  make  up  sentences  of  conversation 
corresponding  to  each  picture,  focusing  on  using  appropriate  tone  of  voice. 
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Register 

Students  will  be  able  to: 

6.3.1     respond  to  tone  of  voice,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     respond  to  tone  of  voice? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
respond  to  tone  of  voice.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  respond  to  tone  of  voice  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Stories  from  the  series  Hoea  1 :   Man  khuzcl  do  mimcwHH  it  po3MCUiboeyeaHHH  1-13.  BLiam  O.  Ta 
lHiin     F.;imohioh:    Mimic  icpci  BO  OCBi  i  u  A.n.nepi  n,  1991. 

Magazines. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 

Sociolinguistic 
Competence 


Idiomatic  Expressions 
Students  will  be  able  to: 
6.3.2    imitate  age-appropriate  idiomatic  expressions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Conversation  Time 

Students  engage  in  conversations  about  familiar  topics  during  a  daily  conversation  time  set  aside 
by  the  teacher. 

Puppet  Shows 

Students  create  puppet  shows  about  familiar  stories  or  dialogues  studied  in  class. 

Literal  and  Figurative  Meanings 

Students  compare  the  literal  meaning  with  the  figurative  meaning  of  Ukrainian  idiomatic 
expressions;  e.g.,  "He  nxau  CBoro  Hoca  n.o  ny>Koro  npoca,"  meaning,  "don't  stick  your  nose  in 
other  people's  business."  Students  draw  a  picture  of  the  literal  meaning  and  then  give  an 
example  of  when  they  could  use  that  expression. 

Extension:   Students  collect  other  idiomatic  expressions  used  in  their  own  families. 
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Idiomatic  Expressions 

Students  will  be  able  to: 

6.3.2    imitate  agc-appropriatc  idiomatic  expressions,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  age-appropriate  idiomatic  expressions? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
imitate  age-appropriate  idiomatic  expressions.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  age-appropriate  idiomatic  expressions  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Teach  Yourself  Ukrainian.  A  Complete  Course  for  Beginners  (paperback/audiocassette).   Bekh, 
O.,  Dingley,  J.  Chicago,  IL:  NTC/Contemporary  Publishing,  1997. 

Hosa  1 :  Jlbuiozu  i  noemop-iMimaifin.   Bijiaui  O.   Eamohtoh:  MmicTepcTBO  ocBmi  A;ib6epTii, 
1990. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 

Sociolinguistic 
Competence 


Variations  in  Language 

Students  will  be  able  to: 

6.3.3    experience  a  variety  of  voices;  e.g.,  male  and  female,  young  and  old. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Videos 

Students  view  Ukrainian  videos  or  films  that  portray  characters  of  all  ages. 

Guest  Speakers 

Invite  guests  to  read  to  the  class.  These  guests  represent  different  ages,  sexes,  dialects  and 
knowledge  of  the  Ukrainian  language;  e.g.,  parents,  grandparents,  visitors  from  Ukraine. 

Read-aloud 

When  doing  a  read-aloud  to  students  of  stories  (e.g.,  WepeoHa  luanoHxa  or  Tpoe  nopocxm), 

model  the  use  of  character  voices. 

Older  Student  Presentations 

Invite  older  students  to  read  to  the  class  or  present  Grade  1  Nova  dialogues. 

Alternative  Activity:    Students  use  a  listening  centre  developed  by  older  students. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

'LAlbcrta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  1/521 
2008 


Variations  in  Language 

t-^^HB 

Students  will  he  able  to: 

Hal 

6.3.3    experience  a  variety  of  voices;  e.g.,  male  and  female,  young  and  old.  (continued) 

EjjJ^M 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experience  a  variety  of  voices? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experience  a  variety  of  voices.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experience  a  variety  of  voices  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


K0J1060K.  KoBajib  O.  Kh'i'b:  AnbTepHaTHBH,  1997. 

TpuceuHxu.    Three  Little  Pigs.   Adapted  by  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents 
for  Ukrainian  Education/Dzvin  Publishing,  1982. 

Hepeoua  uianoHKa.  Slavutych,  E.,  Turko,  X.   Edmonton,  AB:   Alberta  Education,  1975. 

Ukrainian-speaking  guests;  e.g.,  parents,  grandparents,  visitors  from  Ukraine. 

Older  Ukrainian  students. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Social  Conventions 

Students  will  be  able  to: 

6.3.4    use  basic  social  expressions  appropriate  to  the  classroom. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Think-aloud 

Model  thinking  when  using  basic  social  expressions  appropriate  to  the  classroom.  This  will  show 
students  how  to  connect  new  experiences  and  ideas  with  prior  knowledge;  e.g.,  ^o6pnfi  paHOK, 
;Tmk\k).  ITpoLuy,  Hh  h  wo>Ky?  JXo  no6aHCHH5i,  Eyixb  nacKa,  XloGpnfi  ;icHb. 

T-chart 

Through  the  use  of  a  T-chart,  identify  appropriate,  basic  social  expressions  for  the  classroom. 
The  teacher  and  students  indicate  specific  descriptions  of  actual  behaviours.  Additional  examples 
will  be  provided. 

Role-play 

Students  practise  basic  social  expressions  through  role-playing. 

Extension:   Using  puppets  or  skits,  students  can  demonstrate  their  knowledge  and  understanding 
of  social  expressions  in  appropriate  situations. 

Practising  Social  Expression 

Encourage  students  to  practise  using  appropriate  social  expressions;  e.g., 

-  for  birthdays,  students  make  cards,  write  a  greeting  and  sing  Mhocu  .tima. 

-  before  snack  time  or  lunch  time,  students  wish  each  other  "cMaHHoro." 
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Social  Conventions 

Students  will  be  able  to: 

6.3.4    use  basic  social  expressions  appropriate  to  the  classroom,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  basic  social  expressions  appropriate  to  the  classroom? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
basic  social  expressions  appropriate  to  the  classroom.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  basic  social  expressions  appropriate  to  the  classroom 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


Cnieyni  cKopdit.  Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:  Kazka  Productions,  1989. 

Puppets. 

Graphic  organizers;  e.g.,  T-charts  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 

Sociolinguistic 
Competence 


Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    understand  the  meaning  of  and  imitate  some  common  nonverbal  behaviours  used 
in  Ukrainian  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Think-aloud 

Model  thinking  when  using  common  nonverbal  behaviours  used  in  Ukrainian  culture.  This  will 
show  students  how  to  connect  new  experiences  and  ideas  with  prior  knowledge. 

Skits 

Students  create  simple  skits  where  they  use  both  verbal  and  nonverbal  behaviours;  e.g.,  meeting 
someone  for  the  first  time  and  introducing  themselves  and  others. 

Greeting  and  Leaving 

Model  simple  routine  social  interactions;  e.g..  greetings  and  leave-takings.  Students  practise 
these  social  interactions  with  their  peers,  using  appropriate  nonverbal  behaviours;  e.g.,  shaking 
hands. 
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Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    understand  the  meaning  of  and  imitate  some  common  nonverbal  behaviours  used 
in  Ukrainian  culture,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  the  meaning  of  and  imitate  some  common  nonverbal  behaviours  used  in  Ukrainian 
culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
understand  the  meaning  of  and  imitate  some  common  nonverbal  behaviours  used  in  Ukrainian 
culture.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  the  meaning  of  and  imitate  some  common 
nonverbal  behaviours  used  in  Ukrainian  culture  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 
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Students  will  acquire  i  'krainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 

confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.4.1    use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning 
e.g.,  memorize  new  words  by  repeating  them  silently  or  aloud. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Songs 

Teach  students  to  sing  songs  in  Ukrainian,  e.g.,  Barabolya  (CD),  to  enhance  letter  identification. 
Consider  recording  these  songs  and  replaying  them  for  students. 

Flash  Cards 

Have  students  make  their  own  flash  cards.  On  one  side  of  the  flash  card  is  the  printed  Ukrainian 
letter.  On  the  other  side  is  the  English-sound  spelling.  Have  students  quiz  each  other,  using  the 
flash  cards. 

Language  Experience  Charts 

Provide  time  for  students  to  think  about,  expand  and  clarify  ideas.  After  exploratory  talk,  scribe 
students'  contributions.  Students  reread  the  chart  upon  completion,  repeating  after  the  teacher. 
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Cognitive 

Students  will  he  able  to: 

6.4.1     use  simple  eognitivc  strategies,  with  guidance,  to  enhance  language  learnim 
e.g.,  memorize  new  words  by  repeating  them  silently  or  aloud,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  a  simple  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning 
the  activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  cognitive  strategies, 
with  guidance,  to  enhance  language  learning.  Encourage  students  to  set  goals  for  future  learning  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 


SAMPLE  RESOURCES 


1 


Hoeal:  JJinnoeu  i  noemop-LMimauix.  Binam  O.   Ezimohtoh:   MmicTepcTBO  ocBmi  AnbGcpin, 
1990. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

6.4.2    use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  make  choices  about  how  they  learn  with  the  guidance  of  the 
teacher. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Think-aloud 

Choose  a  reading  passage  on  a  topic  familiar  to  the  student  and  at  the  student's  instructional 
level.  Follow  the  before  during  after  process  to  focus  on  the  use  of  simple  metacognitive 
strategies  that  allow  the  student  to  construct  meaning. 

Listen-Think-Pair-Share 

After  listening  to  a  story  or  viewing  a  video,  students  think  about  the  experience  or  ideas,  then 
share  their  understanding  with  a  partner.  They  answer  a  checklist  of  metacognitive  strategies 
provided  by  the  teacher  to  see  which  strategy  they  used. 

Making  Connections 

When  teaching  vocabulary,  grammar  or  cultural  information,  have  students  make  connections  to 
previous  knowledge  on  the  topic.  Record  these  connections  in  a  class  flowchart  to  show  how  the 
information  is  related  to  previous  learning. 
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Metacognitive 

1  Ijl 

Students  will  be  able  to: 

6.4.2    use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language 

learning;  e.g.,  make  choices  about  how  they  learn  with  the  guidance  of  the 

teacher,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning? 

□   Checklist 

Use  a  metacognitive  reading  checklist  to  determine  which  metacognitive  strategies  the  student  is 
using.  Use  this  information  to  guide  the  student  with  further  metacognitive  strategies. 


im  a: 


Metacognitive  Reading  Checklist 

Aa-ra:  


Bi/iMJTb  crparei  ii,  hk\  th  BxoiBaciu  nepea,  npoTHi  om  i  nicjia  mrraHWi. 

Ilepe/J  THM,  HK  H  p03H04HHaK)  HMTaTH,  fl   . . . 

_  uiKaBJiwcH,  xto  c  aBTopa.MH  h  ijifocrparopa.MM  khhih. 

_  nepea6a4aK),  upo  mo  6y,ue  KHura. 

_ ayMaw,  HaBimo  nucbMeHHHK  HamtcaB  uki  KHury. 

_  BH3Ha4aRi  BjiacHy  uijib  ana  HuxaHHH. 

_  CTaB;uo  3aiiHTaHHH  upo  aaHy  khhi  y. 

ni^  nac  HHTaHHa  a  ... 

BlipilUyR),  WIl  Te,  mO  H  HHTaK),  C  3MiCTOBHHM. 

_  nepemiryKJ  ii  mnaw  He3po3yMijnrii  tckct. 

_  HaMarajoca  3po3y\iiTn  bhchthh  ctiobhhkobhh  3anac  cjhb. 

_  yflBJiflK),  mo  a  MinaK). 

_  HaMai  aiocH  anHarHca  upo  nepcoHa>KiB. 

_  nepe/iGaMaio  HacTynHi  nojxn. 

_  HaMarafOCH  BianoBicTu  Ha  jaruiTaHHa. 

nicJIM  MHiaHHK  H  ... 

_  3HOBy  ayMaio  upo  iipoHHiaHe. 

_  Ha.viaraiocH  nepeBipmii,  hh  moV  nepe.u6aHeHHfl  6yjin  iipaBiuibHUMH. 

BmnoBiaaio  Ha  BJiacHi  3aiiHxaHHfl. 
_  (t'op.Myfo  oco6nciy  zryviKy  upo  KHury. 

_  3ailHTyK)  HOBJ  HHiaHHM. 

ayMaw  npo  iHuii  no,ai6Hi  khhih. 

po6jIKJ  3B'h30K  3  IIOaiaMH  B  MOCMy  >KHTTi. 


SAMPLE  RESOURCES 


36ipnuK  dnH  dimeu.  Danylovych,  A.  Edmonton,  AB:  Ukrainian  Women's  Association  of 
Canada,  1984. 

Ukrainian-English  Bilingual  Education  Supplementary  Materials:   Thematic  Readings  K-5. 
Regina,  SK:   Saskatchewan  Education,  1998. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 

confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Social/Affective 

Students  will  he  ahle  to: 

6.4.3    use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  participate  in  patterned  reading  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Choral  Reading 

Select  or  compose  a  selection  with  appropriate  rhymes  and  rhythm,  language  structures  and 
vocabulary.  Read  the  selection  aloud  to  students  as  they  follow  along.  They  read  the  selection 
together.  Discuss  with  students  ways  to  use  their  voices  effectively  to  make  the  selection  more 
interesting.  Model  considerations  such  as  volume,  pace  and  pitch. 

Sharing  with  Others 

Have  students  share  their  written  work  with  each  other  or  with  students  in  another  Ukrainian 
class.  Encourage  students  to  respond  appropriately  to  the  presentations  of  their  peers. 

Group  Work 

Divide  students  into  groups  to  work  cooperatively  on  a  project.   Have  students  assign  group  roles 
and  work  together  to  complete  the  assignment. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  1  /  53 1 
2008 


n 

Social/Affective 
Students  will  be  able  to: 

B.J£rl 

6.4.3    use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 

learning;  e.g.,  participate  in  patterned  reading  experiences,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning? 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  social  and  affective 
strategies,  with  guidance,  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist).  Provide  the  social  and  affective  strategies  that  can  be  used  from  the 
program  of  studies. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Stories  from  the  series  Hosa  1:  Moh  Kmica  do  mimaHHH  it  posMcuiboeyeciHHH  I    13.   Binaru  O.,  Ta 
mini.  Ezimohtoh:  MimcTepcTBO  ocbIth  Ajib6epTn,  1991. 

Hohci  I :  JJm.iocu  i  noHtnop-iMimatfiH.   Eijiaui  O.   E/imohtoh:   MiHicTepcTBO  ocBmi  Anb6epTH, 
1990. 

36ipHUK  djin  dimeu.   Danylovych,  A.   Edmonton,  AB:  Ukrainian  Women's  Association  of 
Canada,  1984. 


~ 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


nteractive 

Students  will  be  able  to: 

6.5.1     use  simple  interactive  strategies,  with  guidance;  e.g.,  interpret  and  use  a  variety 
of  nonverbal  clues  to  communicate. 


[  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Show  and  Tell 

Individual  students  talk  about  an  event  in  their  lives  or  bring  an  object  to  show.  They  are 
encouraged  to  use  Ukrainian  as  much  as  possible.  They  may,  however,  use  words  from  their  first 
language  to  get  their  meaning  across. 

Communication  without  Talking 

Set  aside  a  five-minute  period  where  the  class  uses  any  means  to  communicate  except  verbal 
communication. 

Matching  Actions  with  Words 

Model  a  variety  of  gestures  associated  with  words  in  Ukrainian  to  aid  comprehension.  Have 
students  imitate  these  actions  as  they  repeat  the  words  and  phrases.  Act  out  sentences  and  words, 
using  these  gestures  to  help  students  develop  an  understanding  of  the  syntax  patterns  in 
Ukrainian;  e.g.,  charades. 

Group  Singing 

Have  students  sing  songs  with  actions  to  assist  language  learning;  e.g., 

-     body  -  'TanoBa,  paMeHa..." 

alphabet/grammar  -  "Man)  khuk)..." 
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Interactive 

B*  HT-tM 

Students  will  he  able  to: 

6.5.1     use  simple  interactive  strategies,  with  guidance; 

e.g.. 

interpret  and  use  a  variety 

K£g«M 

of  nonverbal  clues  to  communicate,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  interactive  strategies,  with  guidance? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  interactive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  interactive  strategies,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


Ukrainian  action  songs. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


nterpretive 

Students  will  be  able  to: 

6.5.2    use  simple  interpretive  strategies,  with  guidance;  e.g.,  make  connections  between 
texts  and  prior  knowledge  and  personal  experience. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Connect  to  the  Text 

Prior  to  reading  a  story,  students  discuss  the  title  and  cover  illustration.  Students  bring  in 
artifacts  and  photographs  to  class  that  they  think  will  connect  to  the  text. 

Expressing  Understanding 

Teach  students  simple  strategies  to  indicate  that  they  do  not  understand  a  given  utterance;  e.g., 
gestures,  common  verbal  expressions  in  Ukrainian,  facial  expressions,  intonation,  pointing  to  or 
drawing  a  desired  object,  miming. 

Prediction 

Encourage  students  to  make  predictions  about  what  they  will  hear  or  read  based  on  textual  cues 
such  as  titles  and  pictures;  e.g., 

-  students  use  a  strategy:  TpaBCHb=TpaBa=grass=May 

-  opKecTpa     students  recognize  the  international  word  "orchestra." 
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Interpretive 

Students  will  he  able  to: 

6.5.2    use  simple  interpretive  strategies,  with  guidance;  e.g.,  make  connections  between 
texts  and  prior  knowledge  and  personal  experience,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  interpretive  strategies,  with  guidance? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  interpretive  strategies,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  interpretive  strategies,  with  guidance.   Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


* 


Lesia  Savedchuk  books  published  in  Winnipeg,  MB,  by  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing  1982. 


- 
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Students  will  acquire  I  krainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Productive 

Students  will  he  ahle  to: 

6.5.3    use  simple  productive  strategies,  with  guidance;  e.g.,  copy  what  others  say  or 
write,  use  words  that  are  visible  in  the  immediate  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


How  To  Illustrations 

Using  the  Nova  I  echo-acting  routines  as  a  model,  students  draw  a  series  of  illustrations  to  show 
how  to  complete  simple  and  familiar  procedures.  The  examples  may  include  making  a  patterned 
necklace,  using  the  telephone,  signing  out  a  library  book  or  making  cards  for  special  occasions. 
Students  add  labels  or  captions  to  enhance  the  meaning. 

A  Positive  Environment 

Create  a  "language  rich"  environment  in  the  classroom  by  posting  important  words,  expressions 
and  so  on  in  a  highly  visible  manner.   Encourage  students  to  refer  to  these  words  during  their 
daily  work. 

Extension:  Create  and  maintain  a  word  wall  that  lists  important  vocabulary,  cognates  and  so  on. 

Extension:  Have  students  design  cards  or  small  posters  reflecting  the  vocabulary  or  expressions 
of  the  theme  being  covered.  Post  these  cards  and  posters  around  the  classroom;  e.g.,  language 
ladders,  Ai6yKa. 

Personal  Dictionary 

Have  students  create  and  maintain  a  personal  dictionary  of  the  words  they  are  learning  or  want  to 
learn  in  Ukrainian. 
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Productive 

Students  will  be  able  to: 

6.5.3    simple  productive  strategies,  with  guidance;  e.g.,  copy  what  others  say  or  write, 
use  words  that  are  visible  in  the  immediate  environment,  (continued) 


r 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  productive  strategies,  with  guidance? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  productive  strategies,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  productive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  productive  strategies, 
with  guidance  (see  sample  blackline  master  in  Appendix  E:   Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hoeal:  JJifuioeu  i  noemop-iMimauix.  Bijiauj  O.  Ejimohtoh:   MmicTepcTBO  ocbIth  Anb6epTH, 
1990. 

Miu  uauKpaufuii  cjiobhuk.  Best  Word  Book  Ever.  Scarry,  R.,  Dubas,  O.  (Ukrainian  ed.).  Ottawa, 
ON:   Ukrainian  Publications,  1992. 

JJumHHuu  cjiobhuk.   Ukrainian  Heritage  Dictionary.  Toronto,  ON:   Editions  Rcnyi  Inc.,  1989. 

Word  wall,  posters,  etc. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.6.1    use  simple  cognitive  strategies  to  enhance  general  learning;  e.g.,  use  models. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


KWL  Chart 

Have  students  brainstorm  what  they  know  about  a  topic.  Record  the  information  in  the  K  column 
of  the  KWL  chart.  Then  students  generate  what  they  want  to  know  in  the  form  of  questions. 
Record  these  in  the  W  column  of  the  KWL  chart.  After  students  have  gathered  information,  they 
categorize,  map  and  summarize  what  they  learned  in  the  L  column. 

Memory  Aids 

Have  students  memorize  songs,  chants,  poems,  nursery  rhymes  or  small  skits  to  help  them 
remember  critical  vocabulary;  e.g.,  Barabolya  CD,  Nova  1  dialogue  Tamo  cnumb. 

Encouraging  Language  Use 

Before  students  leave  the  classroom,  ensure  that  they  say  something  in  Ukrainian  to  you;  e.g., 
ztonoGaMCHHH,  na  na,  no  3aBTpa.  This  is  their  ticket  out  of  the  classroom. 
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Cognitive 

Students  will  he  able  to: 

Ill 

6.6.1     use  simple  eognitive  strategies  to  enhance  general  learning;  e.g.,  use  models. 

m 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  cognitive  strategies  to  enhance  general  learning? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  cognitive  strategies  to  enhance  general  learning 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  cognitive  strategies  to  enhance  general  learning.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


- 


JJoetKa.   TaBpiHa  C.  E.,  KyTHBma  H.  JI.,  TonopKOBa  I.  T.,  UJ,ep6HHiHa  C.  B.  Kiiib: 
ACT-nPECC-£IK-CI»,  2000. 

KWL  charts  (see  sample  blackline  master  in  Appendix  D). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  choose 
from  among  learning  options. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Setting  Goals 

Guide  students  in  setting  goals  that  are  attainable  and  appropriate.  Use  direct  instruction  to  help 
students  develop  skills  at  setting  goals. 

Buddy  Reading 

Students  participate  in  a  buddy  reading  program  with  older  students  in  the  school.  They  practise 
reading  a  story  for  their  older  buddy. 

Letters  Home 

Have  students  write  a  simple  letter  to  their  parents  (based  on  a  model  or  form)  summarizing  their 
learning  for  the  month,  term  or  year.  Encourage  parents  to  respond  to  their  children's  letters. 
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Metacognitive 

Students  will  be  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  choose 
from  among  learning  options,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  metacognitive  strategies  to  enhance  general  learning? 

□  Conferences 

Conference  with  students  to  observe  if  they  use  simple  metacognitive  strategies  to  enhance  general 
learning.  Use  students'  goals  as  the  basis  for  the  conferences. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  metacognitive  strategies  to  enhance  general  learning.  Record  anecdotal  notes  (see  sample 
blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Lesia  Savedchuk  books  published  in  Winnipeg,  MB,  by  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Sample  letters. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e.g.,  seek 
help  from  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Encouraging  Others  T-chart 

Develop  a  class  T-chart  to  help  students  understand  the  concept  of  encouraging  others.  Students 
brainstorm  for  words  that  fit  under  each  descriptor.  Model  and  use  role-play  for  guided  practice. 
Have  students  practise  using  phrases  that  encourage  others;  e.g., 

Mac  no  po6oTH. 
-     Tboh  wepra. 

Students  can  use  these  phrases  to  make  inspiration  posters  for  the  classroom.  Consider  having 
students  use  computers  to  make  these  posters. 

Role-play 

In  a  variety  of  role-play  situations,  have  students  practise  strategies  to  enhance  their  learning; 
e.g.,  how  to  ask  for  help,  how  to  ask  for  directions,  how  to  ask  for  needed  items,  how  to  state  that 
one  does  not  understand/agree/like  something. 
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Social/Affective 

Students  will  he  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e.g.,  seek 
help  from  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  social  and  affective  strategies  to  enhance  general  learning? 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.  Students  use  the 
checklist  to  determine  if  their  peers  are  able  to  use  simple  social  and  affective  strategies  to  enhance 
general  learning  (see  sample  blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  social  and  affective  strategies  to  enhance  general 
learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


- 


•  Hoea  1 :  JJiwioau  i  noemop-iMimaifm.  Eijiam  O.   E^mohtoh:   MmicTepcTBO  ocbith  Anb6epTii, 
1990. 

•  Computers  (optional). 

•  Graphic  organizers;  e.g.,  T-charts  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1     tell  and  draw  about  self  and  family,  and  appreciate  own  uniqueness. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Life-size  Tracings 

Help  students  make  life-size  tracings  of  each  other.  Each  student  then  paints  his  or  her  own 
features  and  favourite  clothing.  Post  the  life-size  tracings.  Encourage  students  to  write  their 
favourite  words,  poems  or  stories  on  their  own  representation.  The  class  can  celebrate  these 
tracings  with  a  gallery  walk. 

Family  Tree 

Each  student  creates  a  family  tree.  Family  members'  names  are  printed  on  the  leaves  of  the  tree. 
After  completing  his  or  her  tree,  the  student  presents  it  to  the  class. 

"Me"  Box 

Students  decorate  a  large  shoe  box  and  label  it  the  "Me  Box."  Have  students  take  turns  taking  the 
box  home  to  place  in  it  things  that  are  special  about  themselves.  They  prepare  a  sentence  or  two 
about  each  item  and  share  the  contents  of  the  box  with  their  classmates. 
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Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1    tell  and  draw  about  self  and  family,  and  appreciate  own  uniqueness,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     tell  and  draw  about  self  and  family,  and  appreciate  own  uniqueness? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  tell 
and  draw  about  self  and  family,  and  appreciate  own  uniqueness.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  students  about  their  life-size  tracings.   Encourage  them  to  share  personal  ideas  and 
experiences  and  discuss  their  tracings.  Provide  positive  feedback. 


SAMPLE  RESOURCES 


- 


Kojiu hcom.   When  I'm  Alone.  Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Kojiu  h  caMa.   When  I'm  Alone.   Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Monpoduna.  My  Family.   Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Larue  shoe  box. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Developing  Positive  Self-identity 

Students  will  be  able  to: 

7.1.2    understand  and  accept  own  importance  as  a  person. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


I'm  Helpful 

Students  draw  pictures  of  themselves  helping  at  home  or  at  school;  e.g., 

9\  noMaraK)  Maivri. 

5\  noMaraK)  TaTOBi. 
-     51  noviarato  b  niKOJii. 

They  prepare  a  sentence  or  two  about  the  pictures  and  share  this  with  classmates. 

Self-portraits 

After  a  group  discussion,  a  student  draws  three  things  that  he  or  she  can  do  or  would  like  to  do 
when  he  or  she  is  older. 

Why  I  am  Important 

Students  draw  and  use  words  to  create  a  class  mural  that  shows  why  each  student  is  important. 
Emphasize  their  roles  in  their  family,  the  school  and  the  community. 
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Developing  Positive  Self-identity 

Students  will  be  able  to: 

7.1.2    understand  and  accept  own  importance  as  a  person,  (continual) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  and  accept  own  importance  as  a  person? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  and  accept  own  importance  as  a  person  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
understand  and  accept  own  importance  as  a  person.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


~ 


Ho&a  1 :  MonKHma  do  HumaHHHU po3MCuiboeyeaHHH  12.   Eijiam  O.   E/jmohtoh:  MimcTepcTBO 
ocbIth  Anb6epTn,  1991,  «rioMiHHHKn»,  c.  314. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Ukrainian  Language  and  Culture 

Students  will  be  able  to: 

7.1.3    participate  in  Ukrainian  language  and  cultural  activities  and  traditions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Ukrainian  Music 

Students  learn  about  Ukrainian  instruments,  both  historic  and  modern,  through  a  presentation.  If 
possible,  have  a  guest  demonstrate  how  the  instrument  is  played  for  the  class. 

Extension:    Students  learn  and  sing  a  traditional  Ukrainian  Christmas  carol. 

Cooking 

Students  prepare  a  dish  for  a  traditional  Christmas  Eve  supper. 

Easter  Celebrations 

Have  students  participate  in  various  Easter  activities;  e.g., 

prepare  a  mural  of  an  Easter  basket  by  colouring  and  labelling  traditional  Easter  foods 
learn  the  words  and  actions  to  an  Easter  dance  (rarijiKa)  and  perform  it  during  an  Easter 
celebration  at  the  school. 
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Valuing  Ukrainian  Language  and  Culture 

Students  will  be  able  to: 

7.1.3    participate  in  Ukrainian  language  and  cultural  activities  and  traditions,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  Ukrainian  language  and  cultural  activities  and  traditions? 

□  Conferences 

Discuss  with  students  their  participation  in  the  varied  Ukrainian  language  cultural  activities  and 
traditions.  Note  students'  attitudes  toward  the  activities  and  traditions  and  give  feedback. 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  Ukrainian  language  and  cultural  activities  and 
traditions  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


YJicHH  dyuii.  Song  of  the  Soul.    Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

Guest  musician. 


• 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Bilingualism/Multiculturalism 

Students  will  be  able  to: 

7.1.4    participate  in  classroom,  school  and  community  cultural  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Ukrainian  Museum 

Students  visit  a  Ukrainian  museum;  e.g.,  Ukrainian  Canadian  Archives  and  Museum  of  Alberta. 

Extension:   Students  attend  a  Feast  of  Jordan  celebration  at  the  Ukrainian  Cultural  Heritage 
Village. 

Ukrainian  Dance  Concert 

Students  attend  a  Ukrainian  dance  concert  by  a  dance  ensemble. 

Alternative  Activity:   Students  participate  in  Ukrainian  community  events  with  their  families. 
They  share  their  experiences  with  their  classmates. 

Classroom  Talent  Show 

Students  present  a  classroom  talent  show  featuring  what  they  have  learned  in  other  Ukrainian 
organizations  or  ensembles;  e.g.,  music,  drama. 

Extension:  Students  perform  for  a  senior's  home. 

Show  and  Tell 

Students  bring  in  a  variety  of  artifacts  that  they  have  at  home  or  from  their  grandparents.  They 
share  the  artifacts  with  the  class  and  present  any  symbolism  associated  with  the  items. 
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Valuing  Bilingual  ism/Multicultural  ism 

Students  will  he  able  to: 

7.1.4    participate  in  classroom,  school  and  community  cultural  activities,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  classroom,  school  and  community  cultural  activities? 

□  Learning  Logs 

Have  students  write  comments  or  draw  pictures  in  their  Learning  Logs  about  how  they  participated  in 
cultural  activities.  Encourage  students  to  record  their  reflections.  Give  them  the  option  of  sharing 
their  reflections  in  a  group  response  time. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  classroom,  school  and  community  cultural 
activities  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Resources  in  the  local  Ukrainian  community. 

Ukrainian  museums;  e.g.,  Ukrainian  Canadian  Archives  and  Museum  of  Alberta,  Ukrainian 
Cultural  Heritage  Village. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society: 


7.2  Ukrainian 
Culture 


Historical  Elements 

Students  will  be  able  to: 

7.2.1     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture;  e.g.,  Christmas,  Easter. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Pysanka 

Students  watch  the  video  Pysanka  and  then  draw  a  pysanka  on  paper,  using  their  favourite 
designs. 

Extension:   Students  create  a  pysanka  by  using  simple  traditional  patterns  and  motifs. 

St.  Nicholas 

Students  sing  and  recite  a  poem  for  St.  Nicholas  during  a  concert  in  his  honour. 

Wood  Carvings 

Students  view  wood  carvings;  e.g.,  jewelry  boxes,  picture  frames.  Afterward,  students  recreate 
their  own  design  on  plastic  foam  and  make  a  print. 

Easter  Celebration 

In  preparation  for  an  Easter  celebration  in  the  school,  students  make  a  KOJian.  They  learn 
vocabulary  associated  with  the  making  and  baking  of  the  Easter  bread;  e.g.,  tIcto,  nTaunai, 
kbIth,  xpecT. 

Extension:    Students  learn  and  perform  an  Easter  dance  "rarijiKa." 
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Historical  Elements 

Students  will  be  able  to: 

7.2.1    participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture;  e.g.,  Christmas,  Easter,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the  Ukrainian  language 
and  culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the  Ukrainian  language 
and  culture.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture.  Offer  feedback,  encouragement  and  praise  as  needed. 


|  SAMPLE  RESOURCES 


IJichi  dun  dimeu.  Slavutych,  Y.,  Wawryniuk,  E.  (comps.).  Winnipeg,  MB:   Ukrainian 
Educational  Council,  1974. 

flicHH  dyiui.  Song  of  the  Soul.    Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 

AB:   Edmonton  Catholic  Schools,  1999. 

Koia  JJepe3a  (videocassette).  Vesnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:   Black 

Sea  Productions,  1981. 

Pysanky  on  Paper.  An  Activity  Book  for  Children.   Brander,  J.   Richmond,  VA:   Bluenose  Press, 

1997. 

A  Kid's  Guide  to  Decorating  Ukrainian  Easter  Eggs.  Perchyshyn,  N.   Minneapolis,  MN: 
Ukrainian  Gift  Shop,  Inc.,  2000. 

Ukainian-English  Bilingual  Education.  Arts  Education  K-3:  Music  Supplement.   Regina,  SK: 

Saskatchewan  Education,  1998. 

Pysanka,  the  Ukrainian  Easter  Egg  (videocassette).  Nowytski,  S.  (prod.).  Minneapolis,  MN: 

Filmart  Productions. 

Sample  Ukrainian  wood  carvings. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Contemporary  Elements 

Students  will  be  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 
Ukrainian  language  and  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


In  the  Community 

Encourage  students  to  bring  in  posters  with  Ukrainian  text  of  community  events.  Encourage 
them  to  attend  Ukrainian  concerts  in  the  community. 

Ukrainian  Art 

Students  look  at  pictures  by  contemporary  Ukrainian  artists.   During  art  periods,  students  listen  to 
music  by  a  variety  of  contemporary  Ukrainian  artists. 

Objects  from  Ukraine 

Have  students  look  at  a  Ukrainian  children's  magazine  and  view  and  compare  calendars  from 
Ukraine  and  Canada. 

Audio  Library 

Establish  an  audio  library  with  a  variety  of  music  and  stories  that  students  can  borrow  and  listen 
to  at  home.  Students  share  their  favourite  selections  or  post  the  titles  on  a  poster. 

Similarities  Between  Past  and  Present 

Have  students  draw  pictures  in  their  journals  about  the  similarities  between  the  historical  and 
contemporary  elements  of  the  Ukrainian  language,  culture  and  traditions.   Encourage  students  to 
write  their  reflections  and  share  these  in  a  group  response  time. 
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Contemporary  Elements 

Students  will  he  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 
Ukrainian  language  and  culture,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the  Ukrainian 
language  and  culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the  Ukrainian  language 
and  culture.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in  activities  and 
experiences  that  reflect  contemporary  elements  of  the  Ukrainian  language  and  culture  (see  sample 
blackline  master  in  Appendix  E:   Self-assessment  Checklist). 


- 


SAMPLE  RESOURCES 


ChticvpohibKa.  PociitcbKa  napodHa  kusku  (KHiDKKa-irpauiKa  3  bhcImkok)).   Kii'i'b:   HlKona,  1999. 
Ukrainian  children's  magazines,  e.g.,  3epHnmKo,  Bece/iKa  and  TIpoMMb. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Diversity 

Students  will  be  able  to: 

7.2.3    experience  linguistic/cultural  elements  of  diverse  origins  from  within  the 
Ukrainian  language  and  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Embroidered  Blouses 

Students  view  two  different  embroidered  blouses  and  discuss  the  difference  in  design,  pattern  and 
colour. 

Extension:   Students  view  pictures  or  actual  costumes  native  to  various  regions  of  Ukraine. 

Pysanky 

Students  view  actual  pysanky  or  pictures  of  pysanky  and  understand  that  different  regions  have 
unique  designs  and  elements. 

Guest  Speakers 

Invite  guest  speakers  from  different  communities  to  the  class  so  that  students  have  the 
opportunity  to  hear  different  voices  and  dialects. 
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Diversity 

Students  will  be  able  to: 

7.2.3    experience  linguistic/cultural  elements  of  diverse  origins  from  within  the 
Ukrainian  language  and  culture,  (continued) 


<- 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experience  linguistic/cultural  elements  of  diverse  origins  from  within  the  Ukrainian  language  and 
culture? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experience  linguistic/cultural  elements  of  diverse  origins 
from  within  the  Ukrainian  language  and  culture  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  experience  linguistic/cultural  elements  of  diverse  origins  from  within  the 
Ukrainian  language  and  culture.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Ukrainian  children's  magazines;  e.g.,  MajinmKO,  BeceiiKa  and  FIpoMMb. 

YKpa'tHCbKitu  Hapodmdi  odm.   Ukrainian  Folk  Costume.  Odarchenko,  P.,  Carynnyk,  H.,  Tytla, 
H.,  Stachiv,  M.,  Lewycka-Barabach  M.  J.  (illustrators).  Toronto,  ON:  University  of  Toronto 
Press,  1992. 

Meet  the  Pysanka.  Color  Them  Pretty.   Kastl,  H.  L.   St.  Louis,  MO:   E  &  R  Printing  Co.,  1987. 
Guest  speakers. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Change 

Students  will  be  able  to: 

7.2.4    illustrate  that  change  occurs  in  one's  immediate  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Changing  Traditions 

Students  learn  that  some  Christmas  traditions  have  changed;  e.g.,  tossing  the  first  spoonful  of 
kvth  onto  the  ceiling,  Christmas  carolling. 

Extension:   Students  interview  grandparents  on  how  they  celebrated  special  occasions. 

Our  Community  Then  and  Now 

Students  visit  a  local  Ukrainian  or  other  museum  and  compare  buildings  then  and  now;  e.g., 
school  houses. 

Alternative  Activity:   Students  explore  pioneer  furniture  by  studying  pictures  in  the  book 
Ukrainian  Pioneer  Furniture  and  comparing  the  pioneer  furniture  to  contemporary  furniture. 

Personal  Time  Lines 

Students  prepare  personal  time  lines,  using  photographs  from  home.  These  can  be  shared  and 
discussed. 

Class  Time  Lines 

Have  students  work  together  to  create  a  time  line  that  illustrates  how  the  class  has  changed 
throughout  the  year. 
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Change 

Students  will  be  able  to: 

7.2.4    illustrate  that  change  occurs  in  one's  immediate  environment,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Does  the  student: 

-     illustrate  that  change  occurs  in  one's  immediate  environment? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  illustrate  that  change  occurs  in  one's  immediate  environment 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  illustrate  that  change  occurs  in  one's 
immediate  environment  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Ukrainian  Pioneer  Furniture.  Kluchko,  H.  Toronto,  ON:  Ukrainian  Museum  of  Canada, 
Ontario  Branch,  1992. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society: 


7.3  Building 
Community 


Positive  Group  Membership 

Students  will  be  able  to: 

7.3.1    develop  a  special  awareness  and  concern  for  classmates. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Celebration  Wall 

Set  up  a  celebration  wall  where  students  post  sketches,  poem  bouquets  or  statements  that 
highlight  ways  they  were  helped  and  how  they  helped  someone  else.   Review  and  update  the  wall 
display  periodically.   Ensure  that  every  student  has  had  something  in  his  or  her  honour  on  the 
celebration  wall. 

Warm  Fuzzies 

Write  a  simple  "warm  fuzzy"  note  for  a  different  student  once  a  week.  Encourage  other  students 
to  write  "warm  fuzzy"  notes  to  others  in  the  class  and  post  them  on  the  notice  bulletin  board. 

Being  a  Good  Friend 

Students  create  a  chart  that  shows  what  a  good  friend  looks  like,  acts  like  and  sounds  like;  e.g., 
shows  concern  for  others,  is  helpful. 

Student  of  the  Week 

Set  up  a  Student  of  the  Week  program.  The  student  chosen  as  the  Student  of  the  Week  is 
interviewed  by  classmates  regarding  his  or  her  interests,  hobbies  and  favourite  activities. 
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Positive  Group  Membership 

Students  will  be  able  to: 

7.3.1    develop  a  special  awareness  and  concern  for  classmates. 

(continued) 

a>  o 

A  3 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     develop  a  special  awareness  and  concern  for  classmates? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
develop  a  special  awareness  and  concern  for  classmates.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  develop  a  special  awareness  and  concern  for  classmates  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  anil 
multicultural  global  society: 


7.3  Building 
Community 


Appreciating  Diversity 
Students  will  be  able  to: 
7.3.2    explore  diversity  in  the  school  and  within  own  family. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Family  Roles 

Students  contribute  ideas  on  family  routines  and  rules  and  discuss  how  each  member  has  a  role 
and  different  responsibilities  within  the  family. 

Birthday  Traditions 

Students  discuss  their  family's  birthday  traditions  and  note  the  different  ways  that  students  in  the 
class  celebrate. 

Likes  and  Dislikes  Survey 

The  class  invites  other  classes  in  the  school  to  express  their  likes  and  dislikes  through  picture 
surveys.   Students  build  a  graph,  then  make  comparisons  to  their  own  class  chart. 

Ukrainian  Day 

Have  students  organize,  participate  in  and  attend  school-wide  cultural  celebrations;  e.g., 
Ukrainian  Day,  Celebrate  Your  Culture  Day.   Have  students  share  what  they  have  learned  about 
Ukrainian  culture  with  the  rest  of  the  school  in  various  cultural  displays  and  demonstrations. 

Electronic  Presentations 

Divide  students  into  groups  and  have  them  collect  information  on  Ukrainian  culture  and  create  an 
electronic  presentation;  e.g.,  a  slide  show  or  Web  site.  Their  presentations  should  cover  different 
aspects  of  Ukrainian  culture. 
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Appreciating  Diversity 

Students  will  be  able  to: 

7.3.2    explore  diversity  in  the  school  and  within  own  family,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  diversity  in  the  school  and  within  own  family? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  diversity  in  the  school  and  within  own  family.   Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.   Students  use  the  checklist  to  determine  if  they  arc  able  to  explore  diversity  in  the  school  and 
within  own  family  (see  sample  blackline  master  in  Appendix  E:   Self-assessment  Checklist). 


SAMPLE  RESOURCES 


School  cultural  celebrations. 
Presentation  or  Web  site  software. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  societw 


7.3  Building 
Community 


Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    explore  similarities  between  self  and  peers  and  within  own  family. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Common  Interests 

Working  with  students,  develop  a  survey  on  common  interests.  Students  complete  the  survey, 
then  tabulate  the  results  with  the  teacher.  The  class  creates  a  master  chart  of  common  interests. 

My  Family  ... 

Have  students  create  a  booklet  or  poster  that  shows  the  different  things  their  families  like  to  do 
and  descriptions  of  what  their  families  are  like. 

My  Class  ... 

Have  students  create  a  booklet  or  poster  that  shows  the  different  things  that  all  students  in  the 

class  like  to  do  and  descriptions  of  what  their  class  is  like. 
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Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    explore  similarities  between  self  and  peers  and  within  own  family,  (continued/ 


sa 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  similarities  between  self  and  peers  and  within  own  family? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  similarities  between  self  and  peers  and  within  own  family.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  similarities  between  self  and  peers  and  within  own 
family  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Contributing  to  Community 

Students  will  be  able  to: 

7.3.4    participate  in,  cooperate  in  and  contribute  to  classroom  and  school  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Helper 

Throughout  the  year,  each  student  will  have  the  opportunity  to  be  a  helper  for: 
returning  library  books 
delivering  the  attendance  sheet  to  the  office 
passing  out  and  collecting  materials 
being  a  leader  to  the  music  room  or  gymnasium 
placing  the  recycle  bin  in  the  hallway. 

School  Clean-up 

Students  participate  in  a  school  and  playground  clean-up. 

School  Concert 

Students  participate  in  a  school  concert  or  evening  class  showcase. 
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Contributing  to  Community 

Students  will  he  able  to: 

7.3.4    participate  in,  cooperate  in  and  contribute  to  classroom  and  school  activities. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in,  cooperate  in  and  contribute  to  classroom  and  school  activities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in,  cooperate  in  and  contribute  to  classroom  and  school  activities.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in,  cooperate  in  and 
contribute  to  classroom  and  school  activities  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Teacher-prepared  chart  for  student  helpers. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     demonstrate  personal  and  social  responsibility  in  the  classroom  and  school. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Keeping  the  Classroom  Clean 

Students  draw  posters,  demonstrating  what  a  responsible  student  says  and  does.  Encourage 
students  to  be  responsible  by  keeping  the  classroom  clean;  e.g., 

-  independently  pick  up  paper  and  crayons  found  on  the  floor 

-  keep  items  in  the  class  organized 

-  maintain  organized  desks. 

Helping  and  Encouraging  Others 

Encourage  students  to  demonstrate  responsibility  and  caring;  e.g., 

-  help  a  classmate  experiencing  difficulty  in  completing  an  assignment 

-  volunteer  names  of  peers  who  demonstrated  acts  of  kindness. 

Borrowing  Library  Books 

Students  participate  in  borrowing  books  from  the  library.  They  learn  what  their  responsibility  is 
in  caring  for  and  returning  the  books. 

Your  Job-My  Job 

Working  with  students,  create  a  chart  indicating  responsibilities  for  Your  Job-My  Job. 
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Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     demonstrate  personal  and  social  responsibility  in  the  classroom  and  school. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     demonstrate  personal  and  social  responsibility  in  the  classroom  and  school? 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  demonstrate  personal  and  social 
responsibility  in  the  classroom  and  school  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  personal  and  social  responsibility  in  the  classroom  and  school.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Teacher-prepared  chart  of  responsibilities  for  Your  Job-My  Job. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Interdependence 

Students  will  be  able  to: 

7.4.2    recognize  own  and  others'  contributions  to  a  group. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Two  Stars  and  a  Wish 

Have  students  reflect  on  group  activities  and  make  two  positive  comments  on  their  own  and 
others'  contributions  to  a  group.  They  then  state  one  wish  or  suggestion  for  improving  group 
process. 

Encouraging  Recognition 

Encourage  students  to  recognize  the  contributions  of  other  students;  e.g., 

-  thank  a  classmate  for  finding  his  or  her  missing  pencil 

-  identify  a  positive  behaviour  of  a  classmate 

-  applaud  a  classmate's  presentation. 

Character  Education 

Students  explore  characteristics  such  as  responsibility,  friendship  and  punctuality.  They  refer  to 
the  accompanying  triangle  that  is  posted  in  the  classroom. 


po/iHHa  1HUJ1 

Extension:   Students  complete  a  triangle  with  a  positive  statement  about  a  classmate's  behaviour. 
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Interdependence 

Students  will  be  able  to: 

7.4.2    recognize  own  and  others'  contributions  to  a  group,  (continued) 


\ 


* 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  recognize  own  and  others'  contributions  to  a  group? 

□   Learning  Logs 

Have  students  complete  a  peer-assessment  and  self-reflection  following  group  work.  Consider 
supplying  some  of  the  following  prompts  for  students: 

-  Cborozmi ;ionoMir/,nonoMor.na  Mem. 

-  Mem  nozioGajiocH,  kojih 


Cboroimi  h  zionoMir/^onoMorjia 


□   Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.  Students  use  the 
checklist  to  determine  if  their  peers  are  able  to  recognize  own  and  others'  contributions  to  a  group 
(see  sample  blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 


SAMPLE  RESOURCES 


Pre-made  character  education  triangles. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    work  and  play  with  others  who  are  different,  and  recognize  that  rules  can  be 
different  for  different  people. 


SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


Health  Differences 

Discuss  how  some  children  have  allergies  and  how  important  it  is  to  respect  this  and  show 
concern  for  those  children's  safety.  Discuss  other  health-related  differences  and  what  students 
can  do  to  accommodate  students  with  these  issues. 

Changing  Partners 

Provide  opportunities  for  students  to  choose  partners  and  intentionally  pair  students  together  who 
do  not  usually  play  or  work  together. 

Individual  Needs 

Discuss  how  each  student  is  different  and  has  different  needs;  e.g.,  must  sit  close  to  the  board, 
must  wear  extra  clothing  when  it  is  cold,  cannot  use  a  chalkboard  due  to  allergies. 
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Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    work  and  play  with  others  who  arc  different,  and  recognize  that  rules  can  be 

different  for  different  people,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     work  and  play  with  others  who  arc  different,  and  recognize  that  rules  can  be  different  for 
different  people? 

D  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
work  and  play  with  others  who  are  different,  and  recognize  that  rules  can  be  different  for  different 
people.  Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  work  and  play  with  others  who  are  different,  and  recognize 
that  rules  can  be  different  for  different  people  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Future  Opportunities 

Students  will  be  able  to: 

7.4.4    share  or  demonstrate  personal  strengths  and  areas  for  further  development. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Goal  Setting 

Student  will  be  aware  of  how  to  develop  strengths  and  improve  their  weaknesses  by  using  a  goal- 
setting  sheet  to  set  goals.  These  goals  can  be  initially  generated  by  the  class  and  guided  by  the 
teacher.  Every  week,  students  have  an  opportunity  to  set  goals  and  explain  how  they  plan  to 
achieve  them. 

Learning  Logs 

Students  maintain  a  Learning  Log  to  help  them  reflect  on  their  learning  and  areas  of  strength  and 
weakness  and  to  set  goals  for  future  learning. 

Group  Sharing 

Divide  students  into  groups  and  have  them  discuss  the  following: 

-  51  3ili6HHM/3Zli6Ha... 

-  MeHi  noTpiGHa  ^onoMora  3  ... 

-  Eyno  6  ao6pe,  hk6h  h  Moma/Mir  . . . 
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Future  Opportunities 

Students  will  he  able  to: 

7.4.4    share  or  demonstrate  personal  strengths  and  areas  for  further  development. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  or  demonstrate  personal  strengths  and  areas  for  further  development? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  or  demonstrate  personal  strengths  and  areas  for  further  development.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:   Anecdotal  Notes). 

D   Conferences 

Conference  with  students  to  encourage  them  to  share  their  personal  strengths  and  focus  on  areas  for 
further  development.   Provide  feedback  and  encouragement. 


SAMPLE  RESOURCES 


Learning  Logs. 
Goal-setting  sheets. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences 


1.1  Discover  and 
Explore 


Express  Ideas 

Students  will  be  able  to: 

1.1.1     make  and  talk  about  personal  observations. 


[sample  TEACHING  AND  LEARNING  ACTIVITIES 


Sharing  Circle 

Students  participate  in  a  sharing  circle  by  sitting  in  a  circle  and  taking  turns  speaking  on  a 
familiar  topic.  They  hold  a  special  Ukrainian  artifact  to  signify  their  turn  to  speak.  All  students 
are  given  the  opportunity  to  share,  but  may  also  pass  if  they  do  not  feel  comfortable  sharing. 

KWL  Chart 

Before  reading  a  new  story  or  book,  invite  students  to  talk  about  what  they  know  from  their 
personal  observations  (K),  set  goals  for  what  they  want  to  know  (W)  and  form  questions  to  guide 
further  exploration  while  they  read  (KWL  chart). 

Partner  Predictions 

Students  participate  in  a  partner  predictions  activity  similar  to  think  pair-share.  Give  students  a 
topic,  question  or  problem  and  ask  them  to  either  write  or  illustrate  the  response.  Students  pair 
up  and  share  their  ideas.  They  must  later  present  their  partner's  prediction  to  the  class. 

Y-chart 

Students  discuss  a  topic  and,  with  the  teacher's  assistance,  record  their  observations  in  a  Y-chart 
that  relates  to  how  an  object  looks,  feels  and  sounds;  e.g., 


111,0  BiitHyBaruj'7 

Hauie 
cepcaoBume 

LU,o  Hyeni? 

LLho  SaHHin? 
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Express  Ideas 

Students  will  be  able  to: 

1.1.1     make  and  talk  about  personal  observations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     make  and  talk  about  personal  observations? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
make  and  talk  about  personal  observations.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  and  talk  about  personal  observations  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


YKpaiHCbKi  Moeui  izpu.   Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 

Hoea  2:  Bnpaeu  d.nn  poimwiKy  yKpamcbKoi ' mohu  do  duuiozie  1-13.   Eijiain  O.,  flpeMKO  T. 
E^mohtoh:   MinicTepcTBO  ocbIth  Anb6epTn,  1996. 

Ukrainian  artifact(s)  for  sharing  circle. 

Graphic  organizers;  e.g.,  KWL  chart,  Y-chart  (see  sample  blackline  masters  in  Appendix  D). 
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S  .    f  I* 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1   Discover  and 
Explore 


Consider  Others'  Ideas 

Students  will  he  able  to: 

1.1.2    ask  for  others'  ideas  and  observations  to  develop  own  personal  understanding 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Preferences  Survey 

Model  questioning  by  surveying  students  for  food  preferences;  e.g.,  "Hh  th  jno6nw  i'cra 
hh Ha  CHi^anon."  Invite  students  to  help  sort  the  data  and  make  a  graph. 

Extension:  Students  conduct  interviews  with  classmates  for  a  variety  of  preferences;  e.g. 

-  colours 
pets 

-  sports. 


Interviews 

Students  prepare  a  list  of  interview  questions.  Each  student  interviews  one  classmate  or  family 
member,  gathers  his  or  her  answers  and  shares  the  answers  with  the  class. 

Discussion  Web 

Students  record  words  or  ideas  on  a  particular  topic  as  they  are  discussed.  The  ideas  will  be 
recorded  on  a  discussion  web. 

Extension:   Students  e-mail  another  Ukrainian  class,  posing  simple  questions  and  sharing 
responses  about  a  particular  topic. 

Shared  Illustrations 

Students  illustrate  how  they  feel  about  a  topic  or  text  and  share  this  in  small  groups.  After 
sharing,  students  can  add  more  detail  to  their  illustrations. 

Survey  Scavenger  Hunt 

Review  the  language  and  pronunciation  of  a  series  of  survey  questions,  then  invite  students  to 

conduct  a  student  scavenger  hunt.  Surveyors  complete  a  form  with  statements  in  Ukrainian;  e.g. 


3HaM/in  Korocb,  xto 

niuiHc 

I.       He  /IKjGnTb  KOTiB 

2.     JiK)6mb  rparH  b  roKeii 

3.     jijoGmts  aolu 
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Consider  Others'  Ideas 

Students  will  he  able  to: 

1.1.2    ask  for  others'  ideas  and  observations  to  develop  own  personal  understanding. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

ask  for  others1  ideas  and  observations  to  develop  own  personal  understanding? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  for  others'  ideas  and  observations  to  develop  own 
personal  understanding  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  ask 
for  others'  ideas  and  observations  to  develop  own  personal  understanding.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


YKpamcbKi  Moeni  izpu.  Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 

Hoea  2:  JJimiocu.   Binam  O.  Ejtmohtoh:  MimcTepcTBO  ocbIth  A;ib6epTH,  1992. 

IjifOCTpauii  3  KOMnneKTy  Hoea  I:  JJinnozu  i  nosmop-ivimai\iH.  Einam  O.  E^mohtoh: 
MimcTepcTBO  ocbjth  Anb6epTU,  1990. 

Graphic  organizers;  e.g.,  webs  (see  sample  blackline  masters  in  Appendix  D). 

Survey  questions. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


Experiment  with  Language 

Students  will  be  able  to: 

1.1.3    use  a  variety  of  forms  to  organize  and  give  meaning  to  familiar  experiences, 
ideas  and  information. 


F 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


O 


Focus  on  Various  Forms 

Students  will  incorporate  a  variety  of  forms  as  part  of  their  reading,  writing,  viewing  and 
listening  activities;  e.g., 
recipes 

-  interviews  and  questionnaires 

-  letters 

-  applications  or  order  forms 

-  storyboards  or  stick  puppets  to  help  retell  familiar  stories  and  rhymes 

-  disposable  cameras  to  capture  experiences  or  events  in  school 

collages  of  pictures  or  magazine  cut-outs  showing  what  they  did  during  the  summer 

-  posters  to  record  their  experiences  during  a  field  trip 

-  thank-you  notes  to  a  class  visitor  or  volunteer,  copied  from  a  sample. 

Spring  Poetry 

During  a  spring  unit,  students  brainstorm  and  organize  vocabulary  into  a  simple  poem.   Model 
this  with  the  whole  class,  then  students  copy  and  illustrate  the  poem.  Before  students  are 
engaged  in  the  written  portion,  the  class  brainstorms  words  for  each  category  so  they  have  words 
from  which  to  choose. 

Environmental  Orchestra 

When  doing  a  topic,  e.g.,  at  a  farm  (Ha  cf)apMi),  at  the  zoo  (Y  30onapKy),  in  the  city,  in  the  forest, 

students  discuss  sounds  heard,  then  create  or  mimic  sounds  or  make  personal  instruments.  Use  a 

Venn  diagram  to  record  student  contributions  to  compare  and  contrast  any  two  of  the 

environments. 
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Experiment  with  Language 

Students  will  be  able  to: 

1.1.3    use  a  variety  of  forms  to  organize  and  give  meaning  to  familiar  experiences, 

ideas  and  information,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  a  variety  of  forms  to  organize  and  give  meaning  to  familiar  experiences,  ideas  and 
information? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a  variety  of  forms  to  organize  and  give  meaning  to 
familiar  experiences,  ideas  and  information  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist).  Consider  including  the  following  criteria: 

-  Hh  yneHb  BncnoBJiioe  £yMKH? 

-  Hh  yneHb  ymiBae  pi3Hi  (bopMH,  mo6  bhc/iobhth  cboi  ;ryMKH? 

-  Hh  yneHb  noiinriBHO  bhcjiobjuoc  ,nyMKy  b  /mcKyciflx? 

□  Portfolios 

Discuss  with  students  their  strategies  for  organizing  and  the  variety  of  forms  used,  choices  made, 
captions  used  in  pictures  and  forms  used  to  relate  information  in  an  inquiry. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  use  a  variety  of  forms  to  organize  and  give  meaning  to  familiar  experiences,  ideas 
and  information  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


[ 


SAMPLE  RESOURCES 


3oiuum  c):ih  nucb.ua.   2  mac.  >KyKiBCbKa  O.  JlbBiB:  Cbjt,  2000. 

YKpaiHCbKi  Moeni  iepu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

JJpysi.   TypKO  K.  C.  Ta  mini.   Eximohtoh:   MmicTcpeTBO  ocBira  AnbGepTH,  1975. 

Hpx'ii.  KnuotCKadnR  enpaa.  TypKO  K.  C.  Ta  mini.   Ezimohtoh:   MimcTepcTBO  ocBmi  Ajib6epTH, 
1975. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Hoea  2:  LlicHi  (36ipica).   Bijiam  O.  (ynop.).   Eamohtoh:   MimcTepcTBO  ocBmi  Anb6epTn,  1992. 

Hoea  2:  IJicni  (komhjickt  KaceT/KOMnaKT-^HCK).   Binary  O.  (ynop.);  Eijiaui  JI.  (cniBaMKa). 
Ejimohtoh:   Mctozihmhhh  KaGmeT  yKpa'mcbKoi'  mobh,  1992/1998. 

Disposable  cameras. 

Magazines,  flyers,  catalogues. 

Venn  diagrams  (see  sample  blackline  master  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1   Discover  and 
Explore 


Express  Preferences 

Students  will  he  ahle  to: 

1.1.4    collect  and  share  favourite  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Promoting  Favourite  Books 

After  reading  and  listening  to  a  variety  of  stories,  students  create  book  jackets  of  their  favourite 
books. 

Extension:   In  small  groups,  students  make  up  a  commercial  to  promote  a  favourite  book  and 
present  it  to  the  class. 

Extension:   In  small  groups,  students  act  out  a  favourite  part  of  a  media  text,  using  readers' 
theatre,  role-play  or  puppet  play. 

Extension:   Photocopy  the  front  cover  of  students'  favourite  books.  They  each  write  a  sentence 
about  what  they  most  enjoyed  about  the  book  or  why  the  illustration  was  chosen  for  the  front 
cover. 

Favourite  Character 

Students  choose  a  favourite  text  character,  e.g.,  IIoneniowKa,  and  find  him  or  her  in  other  media; 

e.g.,  print,  video. 

Text  Models 

After  choosing  a  favourite  text,  students  express  their  favourite  part  by  creating  a  scene,  using 
modelling  clay  as  the  medium.  Students  can  guess  the  text,  matching  titles  or  hard  copy  with  the 
illustration  or  model,  after  they  have  viewed  the  display. 

Favourite  Songs  and  Poems 

As  part  of  the  morning  routine,  students  take  turns  choosing  and  presenting  their  favourite  song 
or  poem  for  the  class  to  listen  to;  e.g.,  'TIaB3a  3  noeMOFO." 

Class  Ratings 

Post  and  maintain  a  class  list  of  the  various  texts  experienced  by  the  class.  Students  can  rate  the 

texts,  using  a  star  system. 

Logs 

Students  maintain  a  log  or  graph  each  month  for  their  reading  and  viewing  experiences.  This 
record  may  include  the  date,  the  form  (e.g.,  book,  magazine,  video,  computer  story,  audio 
recording  or  oral  story),  the  title  and  the  author,  as  well  as  their  opinions. 
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Express  Preferences 

Students  will  be  able  to: 

1.1.4    collect  and  share  favourite  oral,  print,  visual  and  multimedia  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     collect  and  share  favourite  oral,  print,  visual  and  multimedia  texts? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  collect  and  share  favourite  oral,  print,  visual  and  multimedia 
texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


□   Learning  Logs 


Iivi'fl  yHHfl/yHCHimi: 


Ha3Ba 

KHHJKKH 


>KaHp 


J\a.Ta. 


□  Conferences 

Conference  with  individual  students  to  discuss  their  preferences  for  a  particular  book.  Discuss  their 
choices  of  reading  forms  and  genres,  amount  of  reading  done  and  goal  setting  on  a  monthly  basis. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  collect  and  share  favourite  oral, 
print,  visual  and  multimedia  texts  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


Hoea  2:  Pcrmoeidi  dun  poieuniKy  Moeu  u  nonnmb.  Khuzu  1-1 '.   Eijiaiii  O.   E/imohtoh: 
MimcTepcTBO  ocBiTH  Ajib6epTH,  1992. 

Lesia  Savedchuk  books  published  in  Winnipeg,  MB,  by  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Classroom  collection  of  Ukrainian  folk  tales. 

Puppets. 
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Hl»ITl(7TiT 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiem  es 


1.1  Discover  and 
Explore 


Set  Goals 

Students  will  he  able  to: 

1.1.5    choose  to  read  and  write. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Note  Writing  for  Fun 

At  a  note-writing  centre,  students  choose  from  a  variety  of  stationary,  vocabulary  and  expressions 
to  create  notes  for  family  and  classmates. 

Extension:   Students  read  to  the  class  cards  sent  or  made  by  others  (.fl  Te6e  modmo/jxHKyK)). 

Why  I  Like  to  Read 

Have  students  think  and  talk  about  how  they  became  readers  and  share  this  with  a  partner.  They 
discuss  what  they  like  about  reading  and  the  things  they  like  to  read  the  most. 

Writing  Process 

Students  each  keep  a  writing  folder  and  use  the  writing  process  (plan,  draft,  revise,  edit,  publish), 
placing  the  date  on  all  their  work. 

Personal  Goals 

Students  set  goals  for  themselves  as  readers  or  writers,  using  reading  or  writing  strategies;  e.g., 

-  MuHynoro  tm>khh  h  ... 

-  Uboro  thahh  a  . . . 

Pen  Pals 

Invite  students  to  participate  in  a  pen  pal  project  with  a  Grade  2  class  in  another  Ukrainian 
bilingual  school.  The  first  letter  is  planned  and  written  together  in  class. 
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Set  Goals 

Students  will  he  able  to: 

1.1.5    choose  to  read  and  write,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     choose  to  read  and  write? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  choose  to  read  and  write  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
choose  to  read  and  write.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  choose  to  read  and  write  (see  sample  blackline  master  in  Appendix  E:   Rubric  or 
Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Hoea  2:  JJisuioeu.  Binaui  O.   Eximohtoh:  MiHicTepcTBO  ocbIth  Anb6epTH,  1992,  «,Ujfl.nor 
JX'm  i  6a6a  npnixajin». 

Hoea  2:  Ha  donoMoey  smimeneei.  Mamepinjiu  dim  wiHHyeaHHH  lOHnmb.   Bijiam  O.  (yuop.) 
E^mohtoh:  MiHicTepcTBO  ocBiTH  AjibGcpm,  1995. 

Hoea  2:  Bnpaeu  dim  posHtimKv  yxpaiHCbKo'i  Moeu  do  dinjiocie  1—13.   Bixiam  O.,  .flpeMKO  Y. 
E^mohtoh:   MiHicTepcTBO  ocBi™  Ajib6epTii,  1996. 

Writing  folder. 

A  variety  of  stationary,  vocabulary  and  expressions  for  the  writing  centre. 

Students  in  another  Grade  2  Ukrainian  bilingual  class. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 

Hxtend 


Develop  Understanding 

Students  will  be  able  to: 

1.2.1     connect  new  information,  ideas  and  experiences  with  prior  knowledge  and 
experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming 

Students  brainstorm  ideas  that  demonstrate  what  they  know  and  what  they  want  to  learn,  using 
graphic  organizers;  e.g.,  .fl  3HaK> .,  51  xony  3HaTH,  hk . 


LU,0  MM  XOHeMO  3HaTH 

LLfo  a  3Haio 


Alternative  Activity:  Choose  a  theme;  e.g.,  animals,  clothes.  As  students  brainstorm  words  that 
suit  the  theme,  record  the  words  on  the  board.  Encourage  students  to  use  their  own  knowledge 
and  experiences  to  think  of  words  to  add. 

KWL  Charts 

When  studying  a  new  concept,  e.g.,  the  school,  students  complete  a  KWL  chart.  Encourage 
students  to  make  connections  between  the  information  they  learned  and  their  initial  questions  on 
the  topic. 

Box  of  Clues 

Collect  three  or  four  artifacts  that  can  be  linked  to  the  story  that  will  be  read,  viewed  or  listened 
to.  Remove  each  artifact  in  turn  from  the  box  and  ask  students  to  identify  it  and  briefly  discuss 
possible  connections  to  the  story. 

Questions 

Elicit  from  students  connections  to  a  text  by  asking  questions;  e.g., 

-  51k  th  ziyMaeLLi,  npo  mo  6yzie  uch  TBip? 

-  Hoviy  th  TaK  zryMaeni? 

-  LU,o  th  B>Ke  3Haeui  npo  mo  Texiy? 

-  5lKy  nomjo  3  TBoro  >khtth  Hara^ye  uch  TBip? 

-  Mh  uch  TBip  Hara^ye  To6i  mocb  3  imnoro  onoBiziaHHfl,  dpijibMy  mh  Bi^co? 
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Develop  Understanding 

Students  will  be  able  to: 

1.2.1     connect  new  information,  ideas  and  experiences  with  prior  knowledge  and 
experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  new  information,  ideas  and  experiences  with  prior  knowledge  and  experiences? 

□  Conferences 

Through  discussion,  determine  students'  skills  at  accessing  prior  knowledge  and  making  the  links  to 
previous  experiences  and  new  information. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  connect  new  information,  ideas  and  experiences  with  prior  knowledge  and 
experiences  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
connect  new  information,  ideas  and  experiences  with  prior  knowledge  and  experiences.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  connect  new  information,  ideas  and  experiences  with  prior 
knowledge  and  experiences  (see  sample  blackline  masters  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


ffpy3i.  TypKO  K.  C.  Ta  iHuii.   E^mohtoh:  MimcTepcTBO  ocbjth  A;ib6epTH,  1975. 

jjpvii.  KnuoiCKa  dnn  enpae.   TypKO  K.  C.  Ta  iHiui.   Ezimohtoh:  MiHicTepcTBO  ocbjth  AnbGepTU, 
1975. 

YKpaiHCbKi  Moeni  izpu.   Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

Hoea2:  Bipuii  i  pedycu.  Binaui  O.  (ynop.).   E/tmohtoh:   MimcTepcTBO  ocbIth  Ajib6epTH,  1993, 

«Ey/iy  H  T3KHM,  HK  TaTO»,  C.  9. 

Graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 
Ukrainian  artifacts. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences 


Explain  Opinions 

Students  will  be  able  to: 

1.2.2    describe  new  experiences  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Story  or  Concept  Panels 

Students  create  story  or  concept  panels,  displaying  illustrations  and  captions  that  explain  new 
concepts  and  experiences. 

Student  Sketches 

Students  sketch  their  thoughts  while  listening  to  a  text,  then  share  their  sketches  with  a  partner 
and  add  ideas  and  details  based  on  their  discussion. 

Venn  Diagrams 

The  class  develops  a  Venn  diagram  to  show  relationships  between  new  concepts  and  other  related 

concepts;  e.g., 

-     riorona  (weather  conditions  in)  OciHb  (fall)  +  3nivia  (winter) 


I  Just  Learned  To  ... 

Students  share  a  new  experience,  e.g.,  swimming  or  learning  to  ride  a  bike,  by  telling  their  story 
to  the  class. 

Field  Trip  Response 

Students  describe  a  field  trip  or  other  new  experience,  using  visual  representations,  photographs, 
murals  or  collages  to  represent  what  they  have  learned. 
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Explain  Opinions 

Students  will  be  able  to: 

1.2.2    describe  new  experiences  and  ideas,  /continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     describe  new  experiences  and  ideas? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  describe  new  experiences  and  ideas  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  describe  new  experiences  and 
ideas  (see  sample  blackline  master  in  Appendix  E:   Self-assessment  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  describe  new  experiences  and  ideas.  Offer  feedback,  encouragement  and  praise 
as  needed. 


S/ 


SAMPLE  RESOURCES 


yxpawcbKi  mohhi  icpu.    Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 

Hoea  2:  Ha  dono.Mocy  enumejieei.   Mamepiwiu  dun  ruiHuyeauHH  iannmb.   Einam  O.  (ynop.). 
E.hmohtoh:   MiHicTepcTBO  ocbjth  A^bGepTH,  1995: 
-  LU,ozteHHi  mobhj  BnpaBu — 3ara.aKu 

TaGiiHui  MOBHoro  ^ocBizty 

HaBHajibHi  kvtohkh. 

Hoea  2:  Bnpamt  dnn po3eumKy  yKpawcbKo'i mobu  do  dinnozie  1-13.  Binaui  O.,  .flpeMKO  Y. 
Ezimohtoh:   MinicrepcTBO  ocbItm  A;ib6epTu,  1996. 

Venn  diagrams  (see  sample  blackline  masters  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Combine  Ideas 

Students  will  he  ahle  to: 

1.2.3    arrange  ideas  and  information  to  make  sense. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


The  Fox  and  the  Crane 

After  viewing  a  video  on  a  Ukrainian  folk  tale,  e.g.,  JIucuhko  it  otcypaeenb,  students  provide  facts 
about  a  fox  and  place  the  facts  in  categories;  e.g.,  what  a  fox  looks  like,  what  a  fox  eats,  what  a 
fox  does. 


Picture  Arrangement 

In  small  groups,  students  use  a  series  of  pictures,  pictographs  or  rebus  pictures  to  arrange  stories 
in  sequential  order  and  compose  informational  text  about  them.  They  present  this  to  the  class. 

Beginning,  Middle,  End 

A  group  of  three  students  works  together  and  each  writes  a  part  of  the  story,  either  the  beginning, 
middle  or  end.  One  student  illustrates  the  story,  another  writes  the  caption  and  the  third 
assembles  the  story.  Then  together  the  group  shares  their  story  in  class. 

Seasonal  Organization 

When  discussing  or  brainstorming  the  concept  of  seasons,  students  categorize,  web  or  use  an 

organizational  chart  for  climate  activities;  e.g., 


.Hk  BHnnfl/iae? 

.Hk  3ByHHTb? 

5\ Ke  boho  Ha 

ZIOTHK? 

3^acTbca 

flowyTTH,  eMOuii 

"""-— — _____             IHO  BHUHO?          _______ —~      " 

5\K\  BUtHyTTfl? 

IIJ,o  wyTU? 

IToroAa 


ITJ,o  MM  po6uMO? 


flopa  pony 


LH.O  MM  CBHTKyCMO? 
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Combine  Ideas 

Students  will  he  able  to: 

1.2.3    arrange  ideas  and  information  to  make  sense,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  arrange  ideas  and  information  to  make  sense? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  arrange  ideas  and  information  to  make  sense  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Meet  with  students  to  review  their  work  samples  and,  in  particular,  the  organizers  they  used  to 
arrange  the  information  gathered.  Discuss: 

-  How  did  you  organize  your  ideas? 

-  Why  did  you  choose  a to  represent  your  ideas? 

-  Do  you  think  this  was  a  good  choice?  Why? 

-  What  do  you  want  others  to  know  about  this  topic? 

-  Could  you  have  arranged  your  ideas  in  another  way  to  make  sense? 


L. 


s 


SAMPLE  RESOURCES 


•      Jlocixa.  TaBpiHa  C.  E.,  KyTHBiHa  H.  II.,  TonopKOBa  I.  T.,  LU,ep6nHiHa  C.  B.  Kuib:  ACT- 
nPECC-^IK-CI,  2000. 

3ouium  dun  nucbMa.  2  taiac.  >KyKiBCbKa  O.  JIbBiB:  Cbjt,  2000. 

Suuium  3 po36iimKy  MoeneHHH  2  (1)  miac.  JIa6auiyK  O.  B.,  CicinaKeBHH  O.  B.  TepHoninb: 
MaHzroiBcub,  2000. 

JJpysi.  TypKO  K.  C.  Ta  mini.  E^mohtoh:   MimcTepcTBO  ocbjth  A/ib6epTn,  1975. 

JJpyji.   Khu.m'ku  dun  anpan.  TypKO  K.  C.  Ta  iHiui.  Eximohtoh:  MimcTepcTBO  ocbith  AnbGepTii, 
1975. 

yxpa'iHCbKi mohh'i  icpu.   Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 

JlucuHKa  ma  JKypaeejib.  Khib:  AnbTepHaTHBu,  1997. 

Computer  paint  program. 

Graphic  organizers;  e.g.,  webs,  charts  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Extend  Understanding 
Students  will  be  able  to: 
1.2.4    ask  basic  questions  to  make  sense  of  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


20  questions 

Students  touch,  smell,  listen  to  or  ask  questions  about  an  object  hidden  in  a  bag  to  determine  what 
it  is.  During  a  game  of  20  nHTaHb,  they  say  "Y  MeHe  nuTaHHa,'"  and  ask  basic  questions;  e.g., 

-  What  is  it?  (Uto  ue?) 

-  What  colour  is  it?  (flkoro  KOJibopy?) 

-  How  many9  (CtcijibKH?) 

-  Is  it  big?  (Hu  ue  BemiKe?) 

Interviews 

Depending  on  the  topic,  students  can  interview  a  staff  member,  family  member  or  community 

worker.  Students  must  first  generate  a  series  of  questions. 

I  Wonder  Chart 

Students  develop  the  habit  of  asking  questions  by  actively  engaging  in  questioning  activities. 
During  a  unit  of  study,  post  large  chart  paper  or  poster  board  and  record  questions  students  would 
like  to  explore.  Model  questioning  during  listening,  reading  or  viewing  activities.  Periodically 
review  and  discuss  the  questions.  Keep  copies  of  the  questions  to  determine  the  types  of 
questions  that  students  asked,  as  well  as  their  developing  questioning  skills. 
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Extend  Understanding 
Students  will  be  able  to: 
1.2.4    ask  basic  questions  to  make  sense  of  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  basic  questions  to  make  sense  of  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  basic  questions  to  make  sense  of  experiences  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  ask 
basic  questions  to  make  sense  of  experiences.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


yxpaiHcbKi  Moem  icpu.    Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Prior  Knowledge 

Students  will  be  able  to: 

2.1.1    make  connections  among  texts,  prior  knowledge  and  personal  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


My  Own  Illustrations 

Invite  students  to  look  through  the  illustrations  in  a  book  and  draw  their  versions  of  the  story 
based  on  their  own  experiences;  e.g.,  involving  themselves  or  people  they  know.  Students' 
versions  are  displayed  and  students  to  do  a  gallery  walk;  'TlporyjiflHKa  no  rajiepe'f  (walk,  look  at 
all  students'  pictures). 

Nova  Dialogue 

Display  pictures  from  a  new  Nova  dialogue  that  students  will  be  learning.  Students  will  examine, 
make  personal  connections  and  try  to  predict  what  the  dialogue  will  be  about. 


Artifact  Connections 

Present  a  variety  of  artifacts  related  to  the  text  that  students  will  listen  to,  read  or  view. 

students  to  discuss  what  possible  connections  each  artifact  may  have  to  the  story. 


In\  ilc 


Predicting  Based  on  Prior  Knowledge 

After  only  reading  the  title  of  a  text  or  looking  at  the  illustrations,  students  make  predictions 
about  the  text.  Ask  students  why  they  made  each  prediction  and  what  prior  knowledge  they  used 
to  decide  what  the  story  might  be  about. 
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Prior  Knowledge 

Students  will  be  able  to: 

■^•tB 

2.1.1     make  connections  among  texts,  prior  knowledge  and  personal  experiences. 

KfJ»J 

(continued) 

% 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     make  connections  among  texts,  prior  knowledge  and  personal  experiences? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  among  texts,  prior  knowledge  and 
personal  experiences  (see  sample  blacklinc  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
make  connections  among  texts,  prior  knowledge  and  personal  experiences.   Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:   Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  make  connections  among  texts, 
prior  knowledge  and  personal  experiences  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


3 


SAMPLE  RESOURCES 


Hoea  2:  H'ihjiocu.  Einaui  O.  E^mohtoh:   MiHicTepcTBO  ocbIth  AnbGepTn,  1992. 


• 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  'krainian  to  comprehend  and 

respond  personally  and  critically  to  oral,  print. 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Comprehension  Strategies 

Students  will  be  able  to: 

2.1.2    anticipate  meaning,  recognize  relationships  and  draw  conclusions;  and  use  a 
variety  of  strategies  to  confirm  understanding. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Questions  Before,  During  and  After 

Have  students  read  or  view  texts  and  ask  each  other  questions  about  what  they  have  learned. 
Model  and  provide  guided  practice  to  enable  students  to  ask  questions  before,  during  and  after 
reading  or  viewing. 

Cloze  Activity 

After  reading  a  story  to  students,  put  a  cloze  passage  of  the  story  on  the  overhead  projector.  Use 
the  cloze  activity  to  model  the  comprehension  process  for  students.  This  will  show  students  the 
importance  of  rereading  and  using  cueing  systems  in  constructing  meaning. 

Before  and  After 

Before  reading  or  listening  to  a  text,  students  will  make  predictions  about  it  as  the  teacher  guides 
with  appropriate  questions.  After  the  reading,  students  draw  conclusions  about  the  text  and 
respond  by  retelling,  writing,  dramatizing  or  drawing.  They  compare  their  predictions  with  their 
retellings  for  further  comprehension. 

Story  Maps 

As  a  story  is  being  read  to  them,  students  go  up  to  the  large  posted  chart  paper  and  draw  the 
character,  setting  or  event  as  the  teacher  asks  them.  At  the  end  of  the  story,  students  can  go  up  to 
the  "map"  and  retell  the  story. 

Retellings 

Ask  students  to  listen  to,  read  or  view  a  text  and  orally  recall  it  by  creating  a  story  vine  or  props 
that  show  the  main  ideas  of  the  story.  Retellings  can  be  both  uncued  and  cued.  As  students  retell 
the  story,  observe  whether  they  are  able  to: 

-  explain  anticipated  meaning 

-  recognize  relationships 

-  draw  conclusions 

recall  the  beginning,  middle  and  end  of  the  story 

-  use  story  elements  to  cue  recall. 
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Comprehension  Strategies 

Studetits  will  he  able  to: 

2.1.2    anticipate  meaning,  recognize  relationships  and  draw  conclusions;  and  use  a 
variety  of  strategies  to  confirm  understanding,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     anticipate  meaning,  recognize  relationships  and  draw  conclusions;  and  use  a  variety  of  strategies 
to  confirm  understanding? 

□   Checklist 


Hh  VMeHb/yneHHUH: 

3aBtfvHH 

Ihkojih 

HiKOJIH 

•  3acTocoBye  nonepe^Hi  3HaHRH? 

•  Bit3Hanac  uijib  rjih  ciiyxaHHM,  mrraHHH  i  nepenumy  TeKery? 

•  ni^TBepA>Kyc  nepe,a6aweHH5i,  hkj  crocyiOTbCfl  reKcry? 

•  po6n rb  buchobkh,  6a30BaHi  Ha  TeKcri? 

•  6epe  ynacTt.  b  MiHi-crparei  jhhmx  yponax? 

•  poGlllb  i  IIOHCHK)C  BHCHOBKH? 

•  BHKopiiCTOBye  piiHOMaHJTHi  CTpaTerii\ajifl  noBHoro  po3yMiHHH? 

•  nepewHTyc  tckct,  hkiho  bjh  He  e  3po3yMijiMM? 

D   Conferences 

Conference  with  students,  asking  the  following  questions: 


Hh  th  3HaB/;ia  moHc6ynb  npo 


neper  thm,  hk  mh  npoHiiTaxm  npo  ue. 


Hh  th  3HaB/na,  HaBimo  a  npoHHTaB/na  hk>  (iHchopMauito,  cxamo,  KHH>KKy),  uefi  (ypiiBOK,  tckct)? 

Hh  6ynH  npaBHJibHHMH  tbo'i  nepcnGaHCHHJi? 

Hh  th  3MiHHB/jia  cboi  nepe^6aHCHHa  npn  noTpe6i? 

Hh  th  zuHWOB/na  npaBHJibHoro  BHCHOBKy  (npaBmibHHX  bhchobkTb)? 

Hh  th  HHTaB/jia  "Mi>K  pflUKaMn"  aim  Toro,  mo6  3po3yMiTH,  mo  caMe  aBTop  HaiviaraeTbCfl  To6i 

CKa3aTH? 


SAMPLE  RESOURCES 


Hoea  2:  no«mop-i\\imai(iH.   Bijiaiu  O.   E,tmohtoh:   MiHicTcpcTBO  ocBiTH  AjibGepTH,  1992. 

YKpai'HCbKi  muhhi  icpu.    Ukrainian  Language  Games.  Regina,  SK.:  Saskatchewan  Education, 

1996. 

JJpysi.   TypKo  K.  C.  Ta  mmi.  Ejimohtoh:  MimcTepcTBO  ocbjth  Ajib6epTH,  1975. 

JJpyji.  KuuotcKa  dnn  enpae.  TypKo  K.  C.  Ta  iHmi.  Ezimohtoh:  MiHicTepcTBO  ocbIth  AnbGcpTii, 
1975. 
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General  Outcome 


Students  will  listen,  speak,  react,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Textual  Cues 

Students  will  be  able  to: 

2.1.3    use  textual  cues,  such  as  story  models  and  titles,  to  construct  and  confirm 
meaning. 


SAM 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Text  Features 

Students  learn  text  features.  Guide  them  in  locating  and  using  textual  cues;  e.g.,  titles,  headings, 
tables  of  contents,  indexes,  glossaries,  graphics,  illustrations  and  signal  words.  This  can  be  done 
using  an  overhead  transparency  of  a  table  of  contents.  Ask  students,  "Where  might  you  locate 
information  on T'  or  "What  information  might  you  find  on  page ?" 

Patterns 

Students  read  pattern  texts  with  the  teacher  and  recite  the  repeated  phrases  or  sentences  as  they 
are  read. 

Extension:   Students  listen  for  repetitive  patterns  and  refrains  in  songs.  Scribe  lyrics  so  students 
can  follow  along  with  the  print. 

Audiovisual  Cues 

Before  reading  a  book,  model  and  provide  guided  practice  to  help  students  recognize  the  use  of 

audiovisual  cues  in  media  texts;  e.g., 

Composition  refers  to  the  way  objects,  people,  words  or  symbols  are  arranged. 

Lighting  may  indicate  the  passing  of  time,  changes  in  mood  and  feelings  or  create  overall 

effect. 

Colour  is  used  to  create  mood  and  feelings,  to  signal  change  or  for  overall  effect. 

Movement  in  a  still  picture  may  be  suggested  by  lines  or  by  composition.  Movement  in  film 

or  video  can  be  used  to  create  mood  and  to  signal  change. 

Sound  in  print  media  includes  punctuation,  repetition,  alliteration,  rhyme  and  rhythm.   Sound 

in  nonprint  media  includes  music  and  sound  effects  to  signal  action,  indicate  change  or  create 

mood. 

Rhythm  is  the  overall  mood  and  flow  of  the  composition  created  by  combining  all  the 

elements. 

Editing  is  the  relationship  of  words  to  illustrations,  the  placement  and  size  of  words,  the  use 

of  capitalization  and  colour. 
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Textual  Cues 

Students  will  he  able  to: 

2.1.3    use  textual  cues,  such  as  story  models  and  titles,  to  construct  and  confirm 

&&£*£ 

meaning,   (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  textual  cues,  such  as  story  models  and  titles,  to  construct  and  confirm  meaning? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  textual  cues,  such  as  story  models  and  titles,  to  construct 
and  confirm  meaning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  use  textual  cues,  such  as  story  models  and 
titles,  to  construct  and  confirm  meaning  (see  sample  blackline  master  in  Appendix  E:   Rating  Scale  1, 
2  or  3). 

□  Conferences 

Conference  with  students  to  determine  how  they  use  textual  cues,  such  as  story  models  and  titles,  to 
construct  and  confirm  meaning.  Also  determine  if  they  use  textual  cues  in  composing  texts  as  they 
speak,  write  or  represent. 


SAMPLE  RESOURCES 


EyKsapuK  djm  McvtHin.  3ejieHCbKa  A.  M.  (ynop.).   Khib:   Ko63a,  2001. 

Hoea  2:  Bipuii  i peoycit.  Eijiaui  O.  (ynop.).   Eximohtoh:  MinicTepcTBO  ocbjth  AjibGcpTH,  1993. 

Hoea  2:  JJhuioeu.  Emaiii  O.  Eximohtoh:   MimcTepcTBO  ocbjth  AjibGepra,  1992. 

Hoea  2:  Bnpaeu  dnn po36umK.y  yKpaiucbKoi Moeu  do  dinnoeie  1-13.   Binary  O.,  .HpeMKO  T. 
Eximohtoh:   MinicTepcTBO  ocmTH  Anb6epTii,  1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Cueing  Systems 

Students  will  be  able  to: 

2.1.4  use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 
such  as  syllabication/word  families  and  sight  words,  to  construct  and  confirm 
word  meaning  in  context. 


SAM! 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cueing  Systems 

Syntactic  Cues:  refer  to  word  order,  rules  and  patterns  of  language  in  sentences,  phrases  and  clauses  that 

assist  in  constructing  meaning  in  texts  and  identifying  unknown  words. 

Semantic  Cues:  refer  to  meaning  in  language  that  assists  in  comprehending  texts  and  identifying  unknown 

words.  To  create  meaning,  students  make  connections  between  words,  prior  knowledge  of  language  and 

linguistic  forms,  personal  understanding  of  the  world  and  experiences  with  various  texts  and  content. 

Graphophonic  Cues:   refer  to  sound-symbol  relationships  of  language  that  aid  in  constructing  meaning  and 

identifying  unknown  words. 

Pragmatic  Cues:  refer  to  the  social  and  cultural  context,  purpose  and  use  of  language.  These  factors  affect 

how  the  individual  constructs  meaning. 

Cloze  Oral  Reading 

As  a  class,  students  read  a  short  cloze  passage  on  an  overhead  projector.  They  suggest  words  to 
fill  in  the  blanks.  Record  all  suggestions  and  lead  a  discussion  about  the  appropriateness  of  each 
word  suggested. 

Word  Posters 

Students  contribute  words  to  create  word  posters  and  these  topic  or  theme-related  words  are 
posted  for  easy  reference.  Invite  students  to  brainstorm  first  for  words  they  know;  e.g.,  hh,  a,  e,  i, 
nouns. 

Extension:   Students  pick  out  verb  endings  from  books  with  similar  endings.  Then  they  add  the 
endings  to  a  class  verb  chart. 

Nonsense  Words 

Students  create  nonsense  words  from  a  list  of  phonograms  provided.  They  pronounce  the  word 
and  everyone  guesses  at  the  spelling.  Then  the  student  puts  the  word  in  a  sentence  that  enables 
the  class  to  understand  the  meaning  of  the  word  in  context. 

Extension:   Establish  letter  units  to  help  word  building;  e.g.,  6a,  6c,  6h,  6i,  6o,  6y  (6a,  6to). 

Board  Games 

Working  in  small  groups,  students  review  Ukrainian  vocabulary  and  practise  decoding  words 
through  playing  the  board  games  based  on  Nova  2;  e.g.,  HacTinbm  irpn. 
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Cueing  Systems 

Students  will  be  able  to: 

2.1.4  use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 
such  as  syllabication/word  families  and  sight  words,  to  construct  and  confirm 
word  meaning  in  context,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues,  such  as 

syllabication/word  families  and  sight  words,  to  construct  and  confirm  word  meaning  in  context? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  semantic,  morphological,  phonological,  graphophonic 
and  syntactic  cues,  such  as  syllabication/word  families  and  sight  words,  to  construct  and  confirm 
word  meaning  in  context  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues,  such  as  syllabication/word 
families  and  sight  words,  to  construct  and  confirm  word  meaning  in  context.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:   Anecdotal  Notes). 


SAM 


SAMPLE  RESOURCES 


EyKeapuK  djiH Mcuinm.  3cjieHCbKa  A.  M.  (ynop.).  Khib:  Ko63a,  2001. 

Mobhci  dbuibHicmb.  Bnpaeu  dun  cepii  HumauoK  Tym  i  ma\t.   Kjihcu  2—8.   Regina,  SK: 
Saskatchewan  Education,  1992. 

Mpy3i.   TypKO  K.  C.  Ta  iHrui.  Eamohtoh:  MmicTepcTBO  ocbjtu  Ajib6epTH,  1975. 

JJpv3t.   Khujkko  dnn  enpae.  TypKO  K.  C.  Ta  imiii.  E^mohtoh:  MmicTepcTBO  ocbIth  Ajib6epTH, 
1975. 

Hoea2:  Bipiui  i pe6ycu.   Bijiam  O.  (ynop.).   E^mohtoh:   MimcTepcTBO  ocBmi  Ajib6epTn,  1993. 

Hoea  2:  HacmvtbHi  icpu .   Bijiaiu  O.  (yKJi.).   E^mohtoh:   MimcTepcTBO  ocbIth  A;ib6epTU,  1993. 

Hoea  2:  Bnpaeu  dnn po3eumKy  yKpaiHCbKo'i mobu  do  dinnosie  1-13.  Eijiam  O.,  .flpeMKO  Y. 
E/imohtoh:   MiHicTepcTBO  ocbIth  AjibGepTu,  1996. 

Hosa  2:  Ha  donoMoey  emuneneei.  Mamepinjiu  dnn  ruiHuyeaHHR  3aHnmb.   Binauj  O.  (ynop.). 
Eamohtoh:   MimcTepcTBO  ocbjth  A/ib6cpTH,  1995. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Experience  Various  Texts 
Students  will  be  able  to: 

2.2.1     participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from 
a  variety  of  genres  and  cultural  traditions,  such  as  legends,  puppet  plays,  video 
programs,  songs,  riddles  and  informational  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Listening  and  Viewing  Centre 

Provide  a  variety  of  forms  and  genres  in  a  listening  and  viewing  centre.  Have  students  create  a 
collection  of  class  favourites  after  reading  a  variety  of  fables,  riddles,  poems  and  stories.  This 
collection  can  be  placed  in  the  reading  centre.  Keep  a  running  list  in  the  class  of  texts  students 
have  experienced  together,  on  a  genre  or  form  sheet. 

Extension:   Students  read  with  older  students  in  the  school. 

Class  Joke  Book 

Students  record  their  own  humorous  stories,  jokes  and  riddles  in  a  book. 

Readers'  Theatre 

Involve  students  in  a  readers'  theatre  where  they  tell  a  story  through  actions  and  speech  of 
characters.  They  read  the  Ukrainian  version  of  Little  Red  Riding  Hood. 
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Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1     participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from 
a  variety  of  genres  and  cultural  traditions,  such  as  legends,  puppet  plays,  video 
programs,  songs,  riddles  and  informational  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

participate  in  shared  listening,  reading  and  viewing  experiences,  using  texts  from  a  variety  of 
genres  and  cultural  traditions,  such  as  legends,  puppet  plays,  video  programs,  songs,  riddles  and 
informational  texts'? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  shared  listening,  reading  and  viewing 
experiences,  using  texts  from  a  variety  of  genres  and  cultural  traditions,  such  as  legends,  puppet 
plays,  video  programs,  songs,  riddles  and  informational  texts  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Help  students  name  texts  that  are  their  personal  favourites  and  show  their  reading  interests  and 
experiences  with  text,  using  a  self-assessment  checklist;  e.g., 


im  h: 


fl  J1K)6J1K)  MHTaTH 

/],aTa: 


51  jikdGjik)  HHiarii 


Heap™ 

Ka3KH 

3araaKH 

Bipmi 

pe6ycn 

nicHi 

aiflJioni 


raK 

HI 

© 

© 

© 

© 

© 

© 

© 

© 

© 

© 

<7» 

© 

© 

© 

SAMPLE  RESOURCES 


Hoea  2:  JJiH.wcu.  Eijiam  O.  E^mohtoh:   MiHicTepcTBO  ocbjth  A;ib6cpTH,  1992. 

Hoea2:  TlicHi  (36ipKa).   Euiaiu  O.  (ynop.).   E^mohtoh:   MimcTepcTBO  ocBmi  Ajib6epTH,  1992. 

Hoea  2:  [Jicui  (KOMnneKT  KaceT/KOMnaKT-^HCK).  Eijiam  O.  (ynop.);  Bijiaui  Jl.  (cniBaHKa). 
E/imohtoh:  Mcto^hmhuh  Ka6iHCT  yKpai'HCbKoi  mobh,  1992/1998. 

Hoea  2:  Bipmi  i pedycu.  Eijiam  O.  (ynop.).  Eamohtoh:   MinicTepcTBO  ocbIth  AjibGepni,  1993. 
WepeoHa  utanoHKa.  Slavutych,  E.,  Turko,  X.  (eds.).  Edmonton,  AB:  Alberta  Education,  1975. 
Cenma  cpifmoi  jumu.   Bojioccbmh  O.  JlbBiB:  ABepc,  1998. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    describe  similarities  between  experiences  and  traditions  encountered  in  daily  life 
and  those  portrayed  in  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Response 

Students  respond  to  texts,  focusing  on  making  connections  to  their  own  experiences,  through: 

-  role-plays 

-  posters 

-  puppet  plays 

-  drawings 

-  dioramas 

-  letters 

-  murals 

-  paintings. 

Show  and  Tell  or  Sharing  Circle 

Students  participate  in  show  and  tell  or  a  sharing  circle  to  discuss  reactions  to  a  story  and  relate  it 
to  their  lives. 

Group  Discussion 

Each  student  chooses  a  book  he  or  she  has  read.   In  small  groups,  students  infer  how  the  author 
may  have  gotten  the  idea  to  write  the  story.  They  also  consider  the  question,  Hn  ue  BaM  Harazrye 
noaJK)  13  Bamoro  >khtth?  IToHCHiTb. 

Guest  Author 

Invite  a  writer  into  the  class  to  talk  about  how  he  or  she  generates  ideas  for  writing  stories. 
Students  later  form  a  list  of  topics  about  which  they  would  like  to  write. 
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Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    describe  similarities  between  experiences  and  traditions  encountered  in  daily  life 
and  those  portrayed  in  oral,  print,  visual  and  multimedia  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

describe  similarities  between  experiences  and  traditions  encountered  in  daily  life  and  those 
portrayed  in  oral,  print,  visual  and  multimedia  texts? 

□  Learning  Logs 

Review  students'  Learning  Log  entries  to  determine  their  skills  in  sharing  personal  experiences  and 
cultural  traditions.  Note  how  students  relate  their  experiences  to  texts  read  or  viewed  in  class. 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  describe  similarities  between  experiences  and  traditions  encountered  in  daily  life 
and  those  portrayed  in  oral,  print,  visual  and  multimedia  texts.  Offer  feedback,  encouragement  and 
praise  as  needed. 


SAMPLE  RESOURCES 


L 


Cenma  cpiGnoi jumii.   Bojioccbum  O.  JlbBiB:   ABepc,  1998. 

Hoea  2:  JJifuiozu.  Eijiam  O.  E^mohtoh:   MiHicTepcTBO  ocBmi  Anb6epTH,  1992. 

Hoea  2:  Uoemop-i.\umai(m.  Emaiii  O.   Ejimohtoh:   MimcTepcTBO  ocBiTM  AjibGepra,  1992. 

JJeHb  Hapod.-HceHHH.  Birthday.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Moh  podtma.  My  Family.   Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

HamcuibHUH  KomuK.   Natalka's  Kitten.   Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 

Tomhuk.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian  Education/Dzvin 
Publishing,  1982. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    identify  and  express  the  feelings  of  people  in  oral,  print,  visual  and  multimedia 
texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-play 

After  someone  reads  or  retells  songs  and  nursery  rhymes,  students  role-play  them  to  show  the 

range  of  characters'  emotions. 

Expressive  Art 

In  pairs,  students  look  at  some  art  reproductions  and  label  them  for  emotional  expression;  e.g., 
happy,  sad,  scary. 

Expressive  Choral  Reading 

In  a  choral  reading,  students  use  voice,  tone,  pace,  intonation  and  expression  to  help  convey  the 
character's  feelings. 

Alternative  Activity:   Students  are  each  given  a  character  from  a  text  and,  in  small  groups,  cut 
pictures  from  magazines  that  depict  the  feelings  of  the  character,  possibly  at  different  times. 
Later,  students  can  present  their  particular  character. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Chapter  9 


Grade  2  /  607 
2008 


Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

^^■V^HH 

2.2.3    identify  and  express  the  feelings  of  people  in  oral,  print,  visual  and  multimedia 

JB^JIMI 

texts,    (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  and  express  the  feelings  of  people  in  oral,  print,  visual  and  multimedia  texts? 

□  Portfolios 

Collect  work  samples  over  time  that  demonstrate  students'  growing  understanding  of  the  feelings  of 
people  in  oral,  print,  visual  and  multimedia  texts. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  express  the  feelings  of  people  in  oral,  print, 
visual  and  multimedia  texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hosa  2:  [Joemop-iMimaififi.  Binary  O.   E^mohtoh:  MimcTepcTBO  ocbIth  AjibGepTii,  1992. 

JJeHb  napodotceHHH .  Birthday.   Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/  Dzvin  Publishing,  1982. 

Magazines,  catalogues. 
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Stations  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Forms  and  Genres 

Students  will  be  able  to: 

2.3.1    recognize  that  information  and  ideas  can  be  expressed  in  a  variety  of  forms  and 

!C\ts. 


SP 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Story/Video/Web  Site 

After  listening  to  a  story  about  snow,  watching  a  video  about  snow  and  reading  about  snow  on  a 
Web  site,  students  talk  about  what  they  have  learned  about  snow  and  why  they  prefer  a  particular 
media  text. 

Classroom  Newsletter 

Students  create  a  simple  classroom  newsletter,  incorporating  a  variety  of  genres;  e.g.,  stories, 
information  text,  poetry,  songs,  news  reports,  photo  journals,  recipes,  cartoons,  riddles  and  jokes, 
games,  letters,  puzzles. 

Brainstorming 

Before  studying  a  topic,  students  brainstorm  where  they  can  get  information;  e.g.,  nioHepn, 
HneHH  poanHH,  3Bi^KH  H6iiyKO?  3aopoB'H,  Haina  npoBiHuia/Hanje  MicTO.   Direct  students  to  the 
appropriate  resource. 

Fiction  vs.  Nonfiction 

Students  take  a  walk  around  the  library  and  point  out  fiction  vs.  nonfiction  and  where  different 
genres  are  kept.  Once  back  in  class,  students,  in  small  groups,  can  make  a  chart  of  the  different 
forms  and  genres  in  their  school  library. 
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Forms  and  Genres 

Hh^H^I 

Students  will  he  able  to: 

2.3.1     recognize  that  information  and  ideas  can  be  expressed  in  a  variety  of  forms  and 

mm 

texts,   (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  that  information  and  ideas  can  be  expressed  in  a  variety  of  forms  and  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  that  information  and  ideas  can  be  expressed  in  a 
variety  of  forms  and  texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Have  students  respond  to  the  different  variety  of  forms  and  texts;  e.g.,  by  describing  their  favourite 
form  and  what  they  like  about  it. 


I  SAMPLE  RESOURCES 


Hoea  2:  JJifLioeu.  Binaui  O.  E^mohtoh:   MimcTepcTBO  ocBmi  A;ib6epTH,  1992. 

Hoea  2:  [Joemop-iMimatfin.   Bixiaui  O.   E,hmohtoh:   MimcTepcTBO  ocbIth  AjibGep™,  1992. 

Hoea  2:  Bipim  i pedven.   Eijiain  O.  (ynop.).   Eximohtoh:   MimcTepcTBO  ocbjth  Ajib6epTii,  1993. 

Hoea2:  Uicni  (36ipica).  Eijiaui  O.  (ynop.).  E^mohtoh:  MinicTcpcTBO  ocbIth  Ajib6epTH,  1992. 

Hoea  2:  Uicni  (KOMnvieKT  KaceT/KOMnaKT-^HCK).   Eijiaui  O.  (ynop.);  Eijiaui  J\.  (cniBaMKa). 
E^mohtoh:  MeTO^HHHHH  Ka6iHCT  yKpai'HCbKOi  mobh,  1992/1998. 

Hoea  2:  Bnpaeu  dnn  po3eumicy  yKpa'wcbKo'i Moeu  do  dinsioeie  1-13.  Eijiam  O.,  5IpeMKO  T. 
Eamohtoh:   MiHicTepcTBO  ocbIth  AxibGepTH,  1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Techniques  and  Elements 

Students  will  he  able  to: 

2.3.2    relate  the  beginning,  middle  and  end  of  oral,  print,  visual  and  multimedia  texts; 
and  identity  the  main  eharaeter. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Shape  Representations 

Students  use  an  appropriate  shape,  e.g.,  a  castle  or  forest,  divided  into  three  sections,  to  represent 
the  beginning,  middle  and  end  of  a  fairy  tale.  They  use  an  appropriate  character  shape  to  identify 
the  main  character. 

Retellings 

Read  a  story,  e.g.,  Kojio6ok,  and  have  students  retell  it.  Record  four  to  five  main  sentences  from 
the  story  and  have  students  illustrate  them.  Display  these  retellings. 

Extension:   Students  retell  a  story  with  a  beginning,  middle  and  end.  They  use  a  computer 
painting  or  drawing  program  to  create  illustrations  for  the  story. 

Character  Depictions 

At  the  top  of  a  page,  students  write  the  name  of  a  character  from  a  story  that  was  read  to  them. 
They  then  cut  pictures  from  old  magazines  that  represent  aspects  of  the  character  and  glue  the 
pictures  on  the  page. 

Extension:  Students  make  a  class  chart  or  cluster  map  depicting  character  traits  from  a  favourite 
story. 

Extension:   After  listening  to  a  story,  students  draw  the  main  characters  and  attach  speeches  to 
depict  events  in  the  story. 
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Techniques  and  Elements 

Students  will  be  able  to: 

KM 

B~«trfS 

2.3.2    relate  the  beginning,  middle  and  end  of  oral 
and  identify  the  main  character,  (continue J) 

,  print,  visual  and  multimedia  texts; 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     relate  the  beginning,  middle  and  end  of  oral,  print,  visual  and  multimedia  texts;  and  identify  the 
main  character? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  relate  the  beginning,  middle  and  end  of  oral,  print,  visual  and 
multimedia  texts;  and  identify  the  main  character  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Conferences 

Coach  students  in  developing  their  understanding  of  story  and  character  analysis. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  relate  the  beginning,  middle  and  end  of  oral, 
print,  visual  and  multimedia  texts;  and  identify  the  main  character  (see  sample  blackline  master  in 
Appendix  E:   Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


JJpyji.   TypKo  K.  C.  Ta  iHuii.  E.hmohtoh:   MiHicTepcTBO  ocbItu  Anb6cpTH,  1975. 

JJpv3i.  Khumckcl  d.in  enpae.  TypKo  K.  C.  Ta  mini.  E/imohtoh:  MinicTepcTBO  ocbjth  Ajib6epTn, 
1975. 

KonodoK.  KoBa/ib  O.   Khib:  AnbTepHaTHBH,  1997. 

Computer  with  a  painting  or  drawing  program. 

Magazines. 

Graphic  organizers;  e.g.,  charts,  maps  (see  sample  blackline  masters  in  Appendix  D). 


612/  Chapter  9  -  Grade  2 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Vocabulary 

Students  will  be  able  to: 

2.3.3    explore  commonalities  in  word  families  to  increase  vocabulary. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorm 

Students  brainstorm  and  generate  word  families;  e.g., 

-  two  syllable  words 

-  words  that  begin  the  same. 

Word  Endings 

Post  a  chart  of  adjective  and  adverb  word  endings;  e.g.,  hh,  a,  e,  i.  Students  then  add  words 

under  each  category  as  they  come  across  new  phrases.  Similarly,  post  a  chart  for  verb  endings. 

Extension:   Students  are  given  a  passage  where  they  must  look  for  and  circle  a  particular  root 
word  or  ending.  A  discussion  can  follow  where  students  categorize  their  results. 

Noun  Endings 

Repeatedly  model  the  various  ways  a  noun  can  be  presented  with  different  endings;  e.g., 

-  U,e  Haiua  KiMHaTa. 

-  y  KiMHaTi  ZUTH. 

-  JlnpeKTOp  npUMLUOB  ZtO  KJMHaTH. 
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Vocabulary 

Students  will  be  able  to: 

2.3.3    explore  commonalities  in  word  families  to  increase  vocabulary,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  commonalities  in  word  families  to  increase  vocabulary? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  commonalities  in  word  families  to  increase 
vocabulary  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  commonalities  in  word  families  to  increase  vocabulary.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


JJociko.   TaBpiHa  C.  E.,  KyTHBma  H.  XL,  TonopKOBa  I.  I"".,  LU,ep6nHiHa  C.  B.  Kmib: 

ACT-riPECC-fllK-CI,  2000. 

EyKHCtpuK  ():ih  MatHin.  3eneHCbKa  A.  M.  (ynop.).  EChib:  Ko6ia,  2001. 

Moehta  dinjibHicnib.  Bnpaeu  dun  cepi'i  HumanoK  Tym  i  mau.   Kjihcu  2-8.   Regina,  SK: 
Saskatchewan  Education,  1992. 

Jlpyii.  TypKO  K.  C.  Ta  mini.  E^mohtoh:   MmicTepcTBO  ocBiTH  Ajib6epTH,  1975. 

JJpvsi.  Khiokkci  ();ih  enpae.   TypKO  K.  C.  Ta  mini.  E^mohtoh:   MmicTepcTBO  ocbIth  Anb6epTH, 
1975. 

YKpdiHCbKi  Moem  izpu.   Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

Po3eueaeMO  vene  MoeneHHH.  TIpozpaMa  lannmh  3  dumuHoto  eid  mpbox pome.  CBcniOBa  I.  C. 
Khib:  ACT-hPECC-fllK-CI,  2001. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  am/  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Experiment  with  Language 

Students  will  be  able  to 

2.3.4    demonstrate  interest  in  the  sounds  and  rhythms  of  words,  word  combinations  and 
phrases  in  oral,  literary  and  media  presentations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Rhymes  and  Tongue  Twisters 

Students  practise  silly  rhymes  and  tongue  twisters;  e.g.,  )KHpacha  y  ujachi.  Using  models 
provided,  they  create  their  own  tongue  twisters  with  the  letters  of  the  alphabet.  They  can  write, 
illustrate  and  compile  the  tongue  twisters  into  a  class  book.  This  can  be  shared  with  the  lower 
grades. 

Patterns  and  Rhythms 

Read  texts  that  contain  patterns  and  rhythms;  e.g.,  PiiiKa,  PyKaeuuKa.  Students  can  join  in  on 

repeated  phrases  and  words. 

Extension:  Students  engage  in  echo-reading,  choral  reading,  readers'  theatre. 

Changing  the  Words 

As  a  class,  students  take  a  familiar  poem  and  change  words  to  make  a  new  variation;  e.g.,  Iae  jxm 
can  be  changed  to  I^e  .ayx.  Students  change  some  of  the  words  to  suit  the  subject. 

Extension:   Students  read  words  backward;  e.g.,  Maiwa  =  aiviaM. 

Extension:   Students  use  word  cards  and  arrange  them  into  sensible  sentences. 
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Experiment  with  Language 

Students  will  be  able  to: 

2.3.4    demonstrate  interest  in  the  sounds  and  rhythms  of  words,  word  combinations 

and 

phrases  in  oral,  literary  and  media  presentations,  (continued) 

^ 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

demonstrate  interest  in  the  sounds  and  rhythms  of  words,  word  combinations  and  phrases  in  oral, 
literary  and  media  presentations? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  interest  in  the  sounds  and  rhythms  of  words, 
word  combinations  and  phrases  in  oral,  literary  and  media  presentations  (see  sample  blackline  master 
in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  interest  in  the  sounds  and  rhythms  of  words,  word  combinations  and  phrases  in  oral, 
literary  and  media  presentations.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


• 


* 


SAMPLE  RESOURCES 


Souium  d.m  nucbMci.   2  KJiac.  )KyKiBCbKa  O.  HbBiB:  Cbjt,  2000. 

EyxeapuK  d.tiH  Mutum.  3ejieHCbKa  A.  M.  (ynop.).  Khib:   Ko6ia,  2001. 

Mcrndpieua  aGenwa.  FIpoKoneub  M.  JlbBiB:  ABepc,  2000. 

JJp\'3t.   TypKO  K.  C.  Ta  mini.  E/imohtoh:  MimcTepcTBO  ocBmi  A/ib6epTii,  1975. 

JJpvsi.  KhtujtcKti  6jih  enpae.  TypKO  K.  C.  Ta  mini.  Ejimohtoh:  MimcTepcTBO  ocbIth  A;ib6cpTu, 

1975. 

Hosa2:  Bipuii  i pedycu.  Eijiam  O.  (ynop.).   E,hmohtoh:   MimcTepcTBO  ocBmi  Anb6cpTH,  1993. 

Hosa  2:  [JicHi  (36ipica).  Bijiam  O.  (ynop.).   E^mohtoh:   MiHicTepcTBO  ocbItii  AnbGepTM,  1992. 

Hoea  2:  TUcni  (KoivmneKT  KaceT/KOMnaKT-zmcK).  Binaui  O.  (ynop.);  Eijiaw  J\.  (cniBaHKa). 
Ejimohtoh:  Mcto^uhhhh  Ka6iHCT  yKpai'HCbKoi  mobh,  1992/1998. 

ConeHKo:  Adenma.  IHhujiku.   Bipuii.    3aeadKU.   PeGycu.   CxopoMosxu.  Bomko  T.,  My6aM  T., 
YceHKo  O.,  Xoaoc  K).,  Xoztoc  C.  ^c-HeiibK:  CTa/iKep,  2002. 

Eyxeap.  Memoduum  nopadu  emime.ito.  JlymiK  J\.  B.,  flpoub  M.  M.,  CaBmaK  A.  C.  JIbBiB: 
CbIt,  2001. 


* 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Create  Original  Texts 

Students  will  be  able  to: 

2.3.5    create  basic  texts  to  communicate  and  demonstrate  understanding  of  modelled 
forms. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Wheel  Planner 

Students  use  a  wheel  form  to  plan  how  they  would  write  a  paragraph  on  a  topic;  e. 
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Create  Original  Texts 

Students  will  he  able  to: 

2.3.5    create  basic  texts  to  communicate  and  demonstrate  understanding  of  modelled 

forms,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     create  basic  texts  to  communicate  and  demonstrate  understanding  of  modelled  forms? 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  create  basic  texts  to  communicate  and  demonstrate  understanding  of  modelled 
forms  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

□  Conferences 

Discuss  with  students  their  work  and  encourage  them  to  explain  the  chosen  form.  Use  this  time  to 
provide  students  with  constructive  and  positive  feedback. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  create  basic  texts  to  communicate 
and  demonstrate  understanding  of  modelled  forms  (sec  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


• 


SAMPLE  RESOURCES 


Hoea  2:  Bnpaeu  dnn po36umKy  yKpa'incbKoi mobu  do  dimoeie  1-13.   Einam  O.,  #peMKO  E. 
Eamohtoh:   MimcrepcTBO  ocbIth  Anb6epTn,  1996. 

JJpyii.  TypKO  K.  C.  Ta  iHmi.   E^mohtoh:  MimcTepcTBO  ocbIth  Anb6cpTH,  1975. 

JJp\'3i.  Khujkko  d:m  enpae.  TypKO  K.  C.  Ta  iHLui.  E^mohtoh:  MimcTepcTBO  ocbIth  AjibGcpTii, 
1975. 

Ukrainian-English  Bilingual  Education.  A  Handbook  for  Assessment  and  Evaluation  K-12. 
Regina,  SK:  Saskatchewan  Education,  1996. 

H  nexato  MuKonan.  EepviaH  B.   KhTb:  flpniifl,  1999. 

Web  sites;  e.g., 

-  www.sasked.gov.sk.ca  (Saskatchewan  Learning) 

-  www.aac.ab.ca  (Alberta  Assessment  Consortium) 
www.21earn.ca/Projects/Together/START/chccklid.html  (General  Observation  Checklist). 


« 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Personal  Knowledge  and  Experience 

Students  will  be  able  to: 

3.1.1     record  and  share  personal  knowledge  and  experience  of  a  topic. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming  Web 

As  a  class,  students  brainstorm  ideas  about  a  topic  and  develop  a  web  that  the  teacher  makes  on 
the  board,  overhead  or  chart;  e.g.. 


acrpoHaBTH 


CoHue 


KOCMiHHJ  Kopa6jii 


MicHUb 


II   IHIICI  II 


topi 


Daily  News 

Students  share  daily  news  orally  in  a  quick  presentation  to  the  whole  group. 

Personal  Collections 

Students  prepare  personal  collections  and  bring  favourite  items  for  presentation.  The  class  can 
maintain  a  chart  listing  all  the  collections. 

Hobby  Talk 

Students  talk  about  their  favourite  hobbies  and  add  to  a  class  graph.   Read  Konu  n  com  or  Ko.nt  h 
euMa.   Each  student  makes  his  or  her  own  page  and  the  class  forms  a  book. 
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Personal  Knowledge  and  Experience 

Students  will  be  able  to: 

3.1.1     record  and  share  personal  knowledge  and  experience  of  a  topic,  (continued) 


» 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     record  and  share  personal  knowledge  and  experience  of  a  topic? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  record  and  share  personal  knowledge  and  experience  of  a 
topic  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
record  and  share  personal  knowledge  and  experience  of  a  topic.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  record  and  share  personal  knowledge  and  experience  of  a  topic  (see  sample 
blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


yxpai'HCbKi mohh'i  iepu.    Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 

Komu  h  com.  Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian  Education/Dzvin 
Publishing,  1982. 

Ko.iu  h  ca\ia.  Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian  Education/Dzvin 
Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  questions  to  understand  a  topic,  and  identify  information  needs. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


20  Questions 

Play  20  Questions  (BrajjanTe!  20  nuTaHb)  with  students  to  attempt  to  identify  an  object,  place  or 
topic.  One  student  has  an  object  or  a  paper  on  which  is  written  the  name  of  a  place  or  topic. 
Classmates  attempt  to  identify  the  object,  place  or  topic  by  asking  a  maximum  of  twenty 
questions.  This  may  be  done  in  small  groups  or  with  the  whole  class. 

I  Wonder ... 

Create  an  "I  Wonder  . . ./I  wish  to  know  ..."  (51  xotjb  6n/jia  6  3HaTn)  or  "Does  someone  know?" 
(Mh  xTOCb  3Hae?)  chart  where  students  can  post  questions  they  would  like  to  explore. 

Interview  Questions 

Help  students  create  questions  for  interviewing  members  of  the  school  community. 

Field  Trip  KWL  Chart 

Before  a  field  trip,  guest  speaker  or  new  topic,  students  create  a  set  of  questions  they  would  like 
answered  and,  with  the  teacher,  make  a  class  KWL  chart  on  the  board  or  chart  paper;  e.g., 


K 

What  we  know 
about  this 

W 

What  we  want 

to  find  out 

L 
What  did 
we  learn? 

3 
IHo  mh  3HacMO  upo  ue? 

X 

LL|,0  MH  XOHeMO  ABHaTHCb? 

B 

LLI,0  MM  BHB4HJ1H? 
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Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  questions  to  understand  a  topic,  and  identify  information  needs,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  questions  to  understand  a  topic,  and  identify  information  needs? 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  ask  questions  to  understand  a  topic,  and  identify  information  needs.  Offer 
feedback,  encouragement  and  praise  as  needed. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  ask 
questions  to  understand  a  topic,  and  identify  information  needs.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


' 


SAMPLE  RESOURCES 


YKpatHCbKi  Moeni  icpu.    Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 

Hoea  2:  JJm.noeu.  Emaiii  O.  E/imohtoh:   MmicTepcTBO  ocbIth  AjibGepTH,  1992. 

Hoea2:  Iloemop-iMimaifix.   Ei/ram  O.   E/imohtoh:   MimcTepcTBO  ocbIth  AnbGepTH,  1992. 

Ho6a  2:  Bnpasu  dnn  po3eumKy  yKpaiHCbKOi  mobu  do  dinjioeie  1-13.  Eijiaui  O.,  .flpcMKO  Y. 
E/imohtoh:   MiHicTepcTBO  ocbIth  AnbGepTH,  1996. 

KWL  chart  (see  sample  blackline  master  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  I  krainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Participate  in  Group  Inquiry 

Students  will  be  able  to: 

3.1.3    contribute  information  and  questions  to  assist  in  group  understanding  of  a  topic 
or  task. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Class  Discussion 

Record  on  a  chart  as  students  contribute  to  a  class  discussion  about  friendship  by  telling  about 

their  own  friends,  why  they  like  them  and  what  activities  they  like  to  do  with  them. 

Group  Resource  Charts 

As  a  class,  create  resource  charts  on  research  topics;  e.g., 


fle? 

LUo'7 

HoMy? 

Mystery  Bag 


Plac 

qu 


ystery  oag 

ace  an  item  or  artifact  pertaining  to  the  inquiry  or  topic  in  a  bag  (or  box).  Students  generate 
estions  to  guess  the  contents  of  the  bag. 


Read,  Question,  Read,  Answer 

While  reading  a  story,  pause  at  particular  times  and  model  for  students  questions  they  might  ask. 
Have  students  ask  several  questions  and  note  the  questions  on  the  board.   Read  further  in  the 
story  and  then  pause  again  and  have  students  answer  the  questions  asked. 
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Participate  in  Group  Inquiry 

Bi  K^m 

Students  will  be  able  to: 

3.1.3    contribute  information  and  questions  to  assist  in  group  understanding  of  a  topic 

KyU^B 

Or  task,    {continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     contribute  information  and  questions  to  assist  in  group  understanding  of  a  topic  or  task? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  arc  able  to  contribute  information  and  questions  to  assist  in  group 
understanding  of  a  topic  or  task  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  contribute  information  and 
questions  to  assist  in  group  understanding  of  a  topic  or  task  (see  sample  blackline  master  in  Appendix 
E:  Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


yxpa'iHCbKi  moshi  iepu.    Ukrainian  Language  Games.  Rcgina,  SK:  Saskatchewan  Education, 
1996. 

Hosa  2:  Bnpaau  d.nn  poseumxy  YKpa'iHCbKoi .\toeu  do  dhuioeie  1-13.   Emaiii  O.,  .flpeMKO  I. 
E,hmohtoh:   MinicTepcTBO  ocBiTH  Ajib6epTii,  1996. 

Resource  charts. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


1 


Create  and  Follow  a  Plan 

Students  will  be  able  to: 

3.1.4    recall  and  follow  directions  for  accessing  and  gathering  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Library  Field  Trip 

Students  participate  in  a  field  trip  to  the  school  library  to  search  for  information.  Have  the 
librarian  explain  various  strategies  for  finding  information  in  the  library. 

Extension:  Ask  students  to  repeat  directions  or  act  as  teacher/librarian  and  give  directions  to 
other  students. 

Resource  Chart 

Students  recall  the  steps  and  directions  for  gathering  information.  They  fill  out  a  resource  chart 
when  they  do  their  research.  Model  how  to  complete  the  chart  before  students  begin. 


iJ/Kepejia  indpopMuuii 

Tevia  AOc/ii.a>KeHHH: 

3aintiaHHH  (npiiKJia/i.): 

J\e  >KMBVTb  IliHTBiHH? 

LU,o  'uiflTb  nim  BiHii? 

Mo.My  Heiviae  nim  BimB  y 
30onapKy? 

3HanujoB/jia 

iHCf)OpMaLUK) 

LifOH 

HaB4HBca/jiacH 

jHaniuoB/jia 

lH(j)Op.MaLUK) 

IU0H 

HaBMiiBca/jiaca 

jHaiiujoB/jia 
lHc^opMamK) 

LUoa 
HaBHHBca/^aca 
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Create  and  Follow  a  Plan 

Students  will  he  able  to: 

3.1.4    recall  and  follow  directions  for  accessing  and  gathering  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


■■■sananu 


Focus  for  Assessment 


Does  the  student: 

-     recall  and  follow  directions  for  accessing  and  gathering  information? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recall  and  follow  directions  for  accessing  and  gathering 
information  (sec  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  recall  and  follow 
directions  for  accessing  and  gathering  information  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


YKpaiHCbKi  Moeni  izpu.    Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

Resource  chart. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Personal  and  Peer  Knowledge 

Students  will  be  able  to: 

3.2.1    participate  in  group  discussion  to  generate  information  on  a  topic,  and  identify 
sources  of  additional  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming 

Students  brainstorm  their  personal  knowledge  about  a  topic  and  share  their  topic-related  ideas 
and  experiences.  Record  students'  ideas  on  a  chart. 

Response  Discussion 

After  a  school  or  community  event,  students  have  a  class  discussion  related  to  the  event.  Record 
key  ideas  on  a  chart.  After  the  discussion,  cut  up  the  key  ideas  and  distribute  them  to  small 
groups.  The  groups  each  make  a  poster  illustrating  the  key  ideas. 

Sharing  Circle 

Students  participate  in  a  sharing  circle.  They  hold  a  special  Ukrainian  artifact  to  signify  their  turn 
to  speak. 
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Identify  Personal  and  Peer  Knowledge 

151 

Students  will  be  able  to: 

mtHL^^I 

3.2.1     participate  in  group  discussion  to  generate  information  on  a  topic,  and  identify 

KfaA*jj| 

sources  of  additional  information,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  group  discussion  to  generate  information  on  a  topic,  and  identify  sources  of 
additional  information? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  group  discussion  to  generate  information  on  a 
topic,  and  identify  sources  of  additional  information  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  participate  in  group  discussion  to  generate  information  on  a  topic,  and  identify 
sources  of  additional  information.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


YKpaiHCbKi Moeui  icpu.    Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 

Hosa  2:  Bnpaeu  dnn po3eumKy yKpaiHCbKoi mobu  do  diH.iocis  1-13.   Binauj  O.,  5IpeMKO  T. 
Eamohtoh:   MimcTepcTBO  ocbIth  A^b6epTu,  1996. 

Hoea  2:  Ha  donoMoey  enumejieei.  Mamepiwiu  ()jih  ruiHHyeaHHH  u/HMnib.   Einaru  O.  (ynop.). 
Ejimohtoh:   MiHicTepcTBO  ocBiTH  AnbGepTH,  1995. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Sources 

Students  will  be  able  to: 

3.2.2    answer  questions,  using  oral,  visual  and  print  information  sources. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Interviews 

Students  interview  family  members.  Model  appropriate  question  and  answer  procedures.  The 

interviews  can  be  audiotaped  or  videotaped  and  shared  with  the  class. 

Extension:   Invite  guest  presenters  and  artists  to  share  oral  traditions  and  answer  students' 
questions. 

Scavenger  Hunt 

Have  a  scavenger  hunt  where  teams  of  students  research  or  search  for  sources  of  information 
about  a  current  topic  of  study. 

Ukrainian  Newspaper  5  Ws 

Bring  in  a  weekly  Ukrainian  newspaper  and  paraphrase  an  article.  Students  illustrate  what  they 
hear  and  each  write  a  sentence  or  heading  answering  one  of  the  5  Ws.  They  post  this  on  a 
bulletin  board  entitled  "hobhhh." 
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Identify  Sources 

Students  will  be  able  to: 

3.2.2    answer  questions,  using  oral,  visual  and  print  information  sources,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     answer  questions,  using  oral,  visual  and  print  information  sources? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  answer  questions,  using  oral,  visual  and  print  information 
sources  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  about  the  sources  they  used  to  answer  their  inquiry  or  research  questions. 
Encourage  students  to  use  a  variety  of  sources.  Conference  with  students  individually  during  each 
step  of  the  inquiry  process. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  arc  able  to 
answer  questions,  using  oral,  visual  and  print  information  sources.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


S/ 


SAMPLE  RESOURCES 


Moshci  dinJibHicmb.  Bnpaeu  dnn  cepi'i  HumauoK  Tym  i  num.   K.ihcu  2-8.   Rcgina,  SK: 
Saskatchewan  Education,  1992. 

JJpyii.  TypKO  K.  C.  Ta  imm.  Eamohtoh:  MimcTepcTBO  ocBini  Anb6epTU,  1975. 

Rpyii.  Khu.wku  ():ih  enpae.  TypKO  K.  C.  Ta  mini.  Ezimohtoh:  MimcTepcTBO  oeBmi  AjibGcpTii, 

1975. 

reoepaqbin  dnn  donumnueux.  I.itocmpoaantti),  jaxoruitotonuu  amnac  ceimy.   CuaGoumuubKa  Jl. 
(roji.  pezt).   KhTb:   MaxaoH-YKpaiHa,  2000. 

Ukrainian  newspapers. 

Ukrainian  guest  speakers  and  artists. 


630  /  Chapter  9     Grade  2 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  liducution,  Alberta,  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    compare  gathered  ideas  and  information  with  personal  knowledge. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Interviews 

Help  students  create  interview  questions  and  conduct  interviews.  Answers  could  be  typed, 
written  or  audiotaped.  Students  share  in  groups  to  see  if  all  questions  were  answered  and  reflect 
on  the  information  based  on  their  own  personal  knowledge  of  the  topic. 

Pair  Reflection 

Students  record  information  on  sticky  notes  or  index  cards.  They  reread  and  categorize  the 
information.  Model  how  to  arrange  the  cards,  using  various  organizational  patterns.  In  pairs, 
students  reflect  on  the  information  based  on  their  own  personal  knowledge  of  the  topic. 

Inside-outside  Circles 

Students  sit  in  two  concentric  circles.  The  outside  circle  poses  questions  based  on  information 
found  on  the  topic  while  the  inner  circle  volunteers  to  respond. 

Group  Texts 

Small  groups  of  students  are  given  a  text  to  read.  Ask  students  to  create  two  questions  based  on 
the  text,  then  the  groups  exchange  texts  and  questions.  Each  group  answers  the  questions  given 
to  them. 
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Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    compare  gathered  ideas  and  information  with  personal  knowledge,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     compare  gathered  ideas  and  information  with  personal  knowledge? 

□  Conferences 

Talk  with  students  about  the  inquiry  or  research  questions  they  have  asked  and  answered.  Coach 
students  to  evaluate  their  answers  and  consider  aspects  of  a  topic  that  they  need  to  think  about.  Guide 
students  to  search  for  answers  to  their  questions  in  appropriate  sources. 

□  Self-assessment  Checklist 

Have  students  reflect  on  how  they  used  information  to  answer  inquiry  or  research  questions.  Students 
complete  a  self-assessment  checklist;  e.g., 


,Hoc;iijr>KeHHH:  caivionepeBipKa 

BunoBui  Ha  laiiHTaHHfl 

I.m'h:  ,H,aTa: 

TeMa:  

1.  Moe  3ainiTaHHJi  6yjio  TaKHM:  

2.  Moa  Bi/uioBUb  6yjia  TaKoto:  

3.  H  BianoBiB/jia  Ha  laiimaHHa  (o6Bean  ojihq) 

©  © 

4.  .fl  'jHanLuoB/LHua  iH^opviauiio  (oGBean  oaHe) 

©  © 

5.  Mem  aie  norpi6HO  ;ihHarncH 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education  Supplementary  Materials:    Thematic  Readings  K-5. 
Regina,  SK:   Saskatchewan  Education,  1998. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Access  Information 

Students  will  be  able  to: 

3.2.4    use  the  specific  library  organizational  system  to  locate  information  and  ideas, 
and  use  visual  and  auditory  cues  to  make  meaning. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Exploring  Sections  of  the  Library 

Students  go  to  relevant  sections  of  the  library,  e.g.,  the  nonfiction  and  magazine  sections,  to  find 
information  on  butterflies  and  moths. 

Extension:   Students  search  for  a  Ukrainian  children's  author  on  the  library  computer. 

Alphabetical  Order 

Students  use  personal  dictionaries  on  a  daily  basis.  They  make  divider  pages  for  each  letter 
section  to  strengthen  ABC  skills  for  effective  use  of  the  library. 

Parts  of  a  Text 

Develop  sets  of  questions  for  students  to  practise  using  a  table  of  contents,  guide  word  headings, 
labels,  diagrams,  captions.  Design  a  treasure  hunt  for  students  to  locate  the  information. 

Extension:   Students  each  create  their  own  table  of  contents.  Help  students  by  highlighting  key 
words  and  developing  topic  headings  that  appear  in  their  tables  of  contents. 
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Access  Information 

Students  will  be  able  to: 

3.2.4    use  the  specific  library  organizational  system  to  locate  information  and  ideas, 
and  use  visual  and  auditory  cues  to  make  meaning,  (continued) 


;  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  the  specific  library  organizational  system  to  locate  information  and  ideas,  and  use  visual  and 
auditory  cues  to  make  meaning'7 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  specific  library  organizational  system  to  locate 
information  and  ideas,  and  use  visual  and  auditory  cues  to  make  meaning  (see  sample  blacklinc 
master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Conferences 

Conference  with  students  about  how  they  accessed  information  to  locate  information.  Have 
conferences  during  work  in  progress  to  coach  students  on  how  to  find  a  variety  of  information 
sources. 


SAMPLE  RESOURCES 


reoepaqbin  dun  donumnueux.  Intocmpoeamdt,  iaxonntotomiu  anvtac  ceimy.   CjiaGomnnubKa  Jl. 
(ron.  pcjx.).   Khib:  MaxaoH-YKpaiHa,  2000. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Make  Sense  of  Information 

Students  will  he  able  to: 

3.2.5    make  connections  between  prior  knowledge,  ideas  and  information,  and  oral, 
visual  and  print  text  features. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Key  Terms 

Present  a  variety  of  words  or  key  terms  from  textual  material  that  students  will  be  reading, 
hearing  or  viewing.  Have  students  examine  the  words  and  make  connections  to  their  prior 
knowledge. 

Guided  Reading 

Guide  a  group  through  the  process  of  recalling  information  by  asking  questions,  confirming 
responses  and  organizing  ideas.  Encourage  students  to  connect  the  features  of  the  text  to 
previous  knowledge,  ideas  and  information. 

Caption  Match 

Provide  a  set  of  pictures  with  or  without  corresponding  captions.  Students  match  captions  with 
pictures  or  create  new  captions  and  talk  about  new  connections. 
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Make  Sense  of  Information 

Students  will  he  able  to: 

EjjrcJI 

3.2.5    make  connections  between  prior  knowledge,  ideas  and  information, 
visual  and  print  text  features,  (continued) 

and  oral, 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     make  connections  between  prior  knowledge,  ideas  and  information,  and  oral,  visual  and  print  text 
features? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
make  connections  between  prior  knowledge,  ideas  and  information,  and  oral,  visual  and  print  text 
features.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  between  prior  knowledge,  ideas  and 
information,  and  oral,  visual  and  print  text  features  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  make  connections  between  prior 
knowledge,  ideas  and  information,  and  oral,  visual  and  print  text  features  (see  sample  blackline 
master  in  Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


1 


3omum  6jih  nucb.Ma.  2  Kjiac.  )Kyi<iBCbKa  O.  JIbBiB:  Cbjt,  2000. 

JJpysi.  TypKO  K.  C.  Ta  imui.   Eamohtoh:  MmicTepcTBO  ocBmi  Anb6cpTn,  1975. 

Upvi'i.  KnuotcKa  dnn  enpae.  TypKO  K.  C.  Ta  mmi.   Ezimohtoh:  MimcTepcTBO  ocbIth  A;ib6epTn, 
1975. 

Hoea  2:  JJmjiocu.   Einain  O.  Eamohtoh:   MimcTepcTBO  ocbith  Ajib6epTH,  1992. 

Hohu  2:  IJoemop-iMimaififi.   Binam  O.   Eamohtoh:   MimcTepcTBO  ocbIth  Ajib6epTM,  1992. 

Hoea  2:  Bnpaeu  dnn po36umKy  yKpaiHCbKoi Moeu  do  dinnoeie  1-13.   Eijiam  O.,  .flpciviKO  Y. 
Eximohtoh:   MiHicTepcTBO  ocbjtu  AnbGepTH,  1996. 

Jlocixa.   TaBpina  C.  E.,  KyTflBma  H.  Jl.,  TonopKOBa  I.  E.,  LUep6nHiHa  C.  B.   Khib: 
ACT-nPECC-flIK-CI,  2000. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Organize  Information 

Students  will  be  able  to: 

3.3.1    categorize  related  information  and  ideas,  using  a  variety  of  strategies. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Floor  Charts 

Discuss  with  students  how  to  create  a  floor  chart  on  a  topic;  e.g., 


BE^ME^I 

lifo  Bea.vie^i  poGjiHTb? 

LL|,o  bchmczu  ioflTb? 

CnjiHTb  y3HMKy. 

I/yiTb  arojxn. 

CruiflTb  y  JiirBi. 

Be^MOKaTa 

Boponi  BeziMeaiB 

Bmia3HTb  Ha  AepeBO  una 
6e3iieKH. 

JliORH  nOJ!K)K)Tb  Ha 

BeAMe^iB. 

Hapoa>KyfOTbCH  6ei 
uiepcTi. 

Story  Chains 

After  reading  a  story,  students  discuss  information  from  the  story.  Write  information  or  steps  on 
strips  of  paper.  Students  put  the  strips  in  order  and  construct  a  chain. 

Foursquares 

Students  each  divide  a  piece  of  paper  into  four  squares  and  draw  four  items  to  depict  four 
categories  of  a  topic.  They  then  provide  sentences  to  describe  the  information. 
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Organize  Information 

Students  will  be  able  to: 

3.3.1     categorize  related  information  and  ideas,  using  a  variety  of  strategies,  (continued) 


s, 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     categorize  related  information  and  ideas,  using  a  variety  of  strategies? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  categorize  related  information  and  ideas,  using  a  variety  of 
strategies  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Portfolios 

Help  students  choose  work  samples  that  show  how  they  have  attempted  to  identify  and  categorize 
information  according  to  similarities,  differences  and  sequences.   Include  dated  samples  over  a  period 
of  time  to  monitor  progress. 


SA 


SAMPLE  RESOURCES 


•  Jlozma.   TaBpiHa  C.  E.,  KyTHBJHa  H.  JI.,  TonopKOBa  I.  T.,  LU,ep6uHiHa  C.  B.  KhTb: 
ACT-nPECC-AIK-CI,  2000. 

•  YKpamcbKi  Moeui  izpu.    Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

•  Hoea  2:  Bnpaeu  dnn po3eumKy  yKpamcbKoi Moeu  do  difuiozie  1-13.  Bixiaui  O.,  MpeMKO  Y. 
Ehmohtoh:   MmicTepcTBO  ocbith  AxibGeprn,  1996. 

•  Hoea  2:  Ha  donoMozy  enumeiieei.   Mamepimu  dnn  ruiHHyeaHHn  saHnmb.   Ezimohtoh: 
MiuictepcTBO  ocBiTH  A/ib6epTH,  1995. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Record  Information 

Students  will  be  able  to: 

3.3.2    record  key  facts  and  ideas  in  own  words,  and  identify  titles  and  writers  of 


sources. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Resources  Log 

Have  the  class  create  logs  or  lists  of  information  about  books  they  have  found  useful  in  their 
research  projects;  e.g., 


3annc  i iif|top m:i nil 

Tesia: 

HasBa 

ABiop 

/Jaia  BHKopucraHHfl 

Recording  Information 

After  viewing  a  video,  visiting  a  Web  site  or  reading  a  story  about  children  in  Ukraine,  students 
record  information  in  a  chart;  e.g., 


JXlM 

PoflHHH 

Irpii 

lilKo^a 

ApKvui  3anney  (paKTiB 


1m  a: 


Ha3Ba: 


ABTop/azrpeca  BeG-cafrry: 


U,e  re,  npo  mo  a  /riiHaBca/jiacb: 


L|,e  Te,  npo  mo  a  3aB>K^H  6y/ry  naM'sTara: 


Extension:   Students  use  theme-related,  shaped  books  to  record  key  information,  ideas  and 
reflections. 
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Record  Information 

Students  will  he  able  to: 

3.3.2    record  key  facts  and  ideas  in  own  words,  and  identify  titles  and  writers  of 

sources,    (continued) 


3 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     record  key  facts  and  ideas  in  own  words,  and  identify  titles  and  writers  of  sources? 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  record  key  facts  and  ideas  in  own  words,  and  identify  titles  and  writers  of  sources. 
Offer  feedback,  encouragement  and  praise  as  needed. 

□  Portfolios 

Students  choose  work  samples,  e.g.,  maps  or  webs,  to  include  in  their  portfolios.  The  samples  should 
demonstrate  how  students  represented  key  facts  and  ideas  in  their  own  words. 


SAMPLE  RESOURCES 


y mimKit  Kaimxu  (videocassettes).  Toronto,  ON:  Kvitka  Productions,  1975    1989. 

Ukrainian-English  Bilingual  Education  Supplementary  Materials:   Thematic  Readings  K—5. 
Regina,  SK:   Saskatchewan  Education,  1 998. 


640  /  Chapter  9  -  Grade  2 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Evaluate  Information 

Students  will  be  able  to: 

3.3.3    examine  gathered  information,  with  teacher  guidance,  to  decide  what  to  share  or 
omit. 


sample  TEACHING  AND  LEARNING  ACTIVITIES 


Poster  or  Diagram 

Groups  of  students  create  posters  or  diagrams  to  illustrate  what  they  have  learned  on  a  topic. 
They  decide  what  information  is  best  represented  visually  and  what  information  needs  to  be 
provided  in  print;  e.g.,  labels,  lists,  headings. 

Information  Cards 

Place  pieces  of  information  on  separate  cards;  students  sort  the  information  cards  into  "useful" 
and  "save  for  later"  categories.  They  talk  about  the  useful  information  and  why  it  was  chosen 
and  saved. 

Rating  Information 

Students  rate  the  facts  that  they  found  in  their  research  to  answer  their  questions.  With  the 
teacher  reading  the  criteria,  students  use  the  chart  below  to  determine  the  relevance  and 
effectiveness  of  their  information. 


fie 

seBip 

Te.wa: 

OaKT  1 

OaKi 

2 

OaKi 

3 

3annraHHH: 

Hh  lw  iH^opMauia  c  hoboio? 

TaK     Hi 

TaK 

Hi 

TaK 

Hi 

Hh  ue  e  BuinoBiAZuo  Ha 
3anHTaHHH? 

TaK     Hi 

TaK 

Hi 

TaK 

Hi 

Hh  h  /ujhoch  rnqbopMauieio? 

TaK     Hi 

TaK 

Hi 

TaK 

Hi 

Hh  h  noBHHeH  6parn  mo 
iHqbopMauiio  zio  yBarn? 

TaK     Hi 

TaK 

Hi 

TaK 

Hi 
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Evaluate  Information 

Students  will  be  able  to: 

j  3.3.3    examine  gathered  information,  with  teacher  guidance,  to  decide  what  to  share  or 

omit,   (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     examine  gathered  information,  with  teacher  guidance,  to  decide  what  to  share  or  omit? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  examine  gathered  information,  with  teacher  guidance,  to 
decide  what  to  share  or  omit  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  examine  gathered 
information,  with  teacher  guidance,  to  decide  what  to  share  or  omit  (see  sample  blackline  master  in 
Appendix  E:   Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education  Supplementary  Materials:   Thematic  Readings  K-5. 
Regina,  SK:   Saskatchewan  Education,  1998. 

Information  cards. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Develop  New  Understanding 

Students  will  be  able  to: 

3.3.4    recall,  discuss  and  record  information-gathering  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Flowchart 

Create  a  graphic  flowchart  to  help  students  recall,  record  and  represent  the  highlights  of 
information-gathering  experiences  in  a  mural.  This  mural  is  posted  in  the  classroom.   Students 
can  talk  about  the  steps  represented  in  the  flowchart. 

Sharing  Circle 

Students  sit  in  a  circle  and  orally  reflect  on  the  most  interesting  and  important  things  they  learned 
about  their  inquiry  or  research  experience. 

Project  Reflection 

With  the  teacher  students  fill  out  project  reflection  forms;  e.g., 


Im'h: 


MlH  IipOCKT 

/JaTa: 


Ha3Ba  npoeKTy: 

U,i  peni  6ynn  ,ao6pn.MH  ©: 


Hi  peni  He  6yjiH  Ao6pn.Mn  ©: 


Moh  yjiK)6jieHa  nacTHHa  6yjia: 


HaciyiiHoro  pa3y  a: 
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Develop  New  Understanding 

Students  will  he  able  to: 

3.3.4    recall,  discuss  and  record  information-gathering  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recall,  discuss  and  record  information-gathering  experiences? 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.  Students  use  the 
checklist  to  determine  if  their  peers  are  able  to  recall,  discuss  and  record  information-gathering 
experiences  (see  sample  blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  recall,  discuss  and  record  information-gathering  experiences.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education  Supplementary  Materials 
Regina,  SK:   Saskatchewan  Education,  1998. 

Project  reflection  forms. 


Thematic  Readings  K-5. 


644  /  Chapter  9  -  Grade  2 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.1  Generate  and 
Focus 


Generate  Ideas 

Students  will  be  able  to: 

4.1.1     generate  and  contribute  ideas  on  particular  topics  for  oral,  print  and  visual  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Collages 

Groups  of  students  look  at  magazine  pictures  and  graphics,  then  work  together  to  create  a  collage 
of  their  interests  to  present  to  their  classmates. 

Riddles 

Working  with  a  partner,  students  create  simple  Ukrainian  riddles  (3ara.nKH)  to  present  to  their 
classmates. 

Theme  Brainstorming 

Students  generate  ideas  for  a  new  theme;  e.g.,  3hmobhh  oxmr  —  uiajuiK,  pvKaBimi.  They  try  to 
tell  as  many  ideas  as  possible  about  that  topic  in  a  short  time.  When  the  time  is  up,  students 
review  the  ideas  and  decide  which  ideas  to  use  to  generate  a  class  mural  or  other  type  of  visual 
presentation. 
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Generate  Ideas 

Students  will  be  able  to: 

LA^fl 

4.1.1     generate  and  contribute  ideas  on  particular  topics  for  oral,  print  and  visual  texts. 

KtJ»j 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     generate  and  contribute  ideas  on  particular  topics  for  oral,  print  and  visual  texts? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  generate  and  contribute  ideas  on  particular  topics  for  oral, 
print  and  visual  texts  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Self-assessment  Rating  Scale 

Students  complete  a  self-assessment  rating  scale  to  show  how  they  shared  ideas;  e.g.. 


.UJJIHMOCH  JJVMKaMH 

Im 
1. 

a: 

M 

aijniBca/jiacfl  ayMKaMH. 

Hara: 

© 

© 

© 

2 

>l 

cnyxaB/jia  ihihhx. 

© 

© 

- 

3. 

>l 

4VB/jia  HOBi 

ay.MKH. 

© 

© 

© 

4. 

>l 

aoBiaaBca/j 

acji . . . 

SAMPLE  RESOURCES 


Hoea  2:  Ha  donoMocy  enumejieei.  Mamepbuiu  d.in  n.iHHyeaHHH  lannmb.  Binary  O.  (ynop.). 
E/imohtoh:   MiHicTcpcTBO  ocbjtm  AxibGepTH,  1996: 
LU,ozteHHi  MOBHi  BnpaBH — 3ara^KH. 

YKpaiHCbKi  Moeni  izpu.   Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 

ConeHKo:  Ademxa.  JHhwiku.  Bipiui.    3aeadKU.   Peoycu.   Ckopomosku.  Bomko  Y .  Ta  mrui. 
XloHeubK:  CTanKep,  2002. 

Magazines. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.1  (icnerateand 
Focus 


Choose  Forms 

Students  will  be  able  to: 

4.1.2    share  ideas  and  experiences,  using  various  text  forms  for  particular  audiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Animal  Paragraph 

Provide  students  with  a  series  of  animal  pictures.  Together,  they  brainstorm  vocabulary  used  in 
describing  animals;  e.g.,  xyTpo,  porn,  iicia,  tnepcTb,  Kirri,  xbjct,  Jiann,  Mop/ia.  They  then  create 
a  short  paragraph  describing  animals. 

Photo  Essays 

Students  prepare  and  present  to  the  class  a  photo  essay  of  themselves  and  their  families,  using 
simple  words  and  phrases. 

Hobby  Texts 

Students  create  comic  strips,  songs  or  poems  about  their  favourite  hobbies  and  present  them  to 
the  class. 

Story  Artifacts 

Students  collect  items,  artifacts  and  figures  to  assist  them  in  telling  a  story.  They  tie  the  items 
onto  a  string  in  the  order  that  they  occur  in  the  story. 
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Choose  Forms 

Students  will  be  able  to: 

4.1.2    share  ideas  and  experiences,  using  various  text  forms  for  particular  audiences. 
(continued) 

to  o 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  ideas  and  experiences,  using  various  text  forms  for  particular  audiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  ideas  and  experiences,  using  various  text  forms  for 
particular  audiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Portfolios 

Assist  students  in  selecting  samples  of  different  forms  of  writing  and  sharing  ideas  and  experiences 
for  particular  audiences.  Students  can  include  personal  comments  along  with  each  sample. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  share  ideas  and  experiences,  using  various  text  forms  for  particular  audiences  (see 
sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Miii  nepiuuu  cnoHHiiK.   Palijiw,  K.  Toronto,  ON:  Ukrainian  Teacher's  Association  of  Canada, 
1975. 

Moeo pidna,  cnoeo pidne!  HyiviaK  51.  (pezi).  TopoHTo:  YkpaTHCbKa  KHn>KKa,  1986. 

Pictures  of  animals. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  'krainian  to  enhance  the 
clarity  and  artistry  o)  communication. 


4.1  Generate  and 
Focus 


Organize  Ideas 

Students  will  be  able  to: 

4.1.3    organize  visuals  and  print  to  express  ideas  and  tell  stories. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Dialogue  Match 

Using  the  Nova  2  dialogues,  students  match  text  to  corresponding  pictures. 

Extension:  Students  create  picture  stories  or  storyboards  by  correctly  matching  sentences  with 
pictures  or  illustrations. 

Daily  Routines 

Students  write  about  their  day,  using  simple  sentences  and  including  information  about  morning, 

afternoon  and  evening  activities. 

Beginning,  Middle  and  End  of  a  Story 

Read  narrative  stories  aloud  to  students  and  work  together  to  create  representations  of  the 

beginning,  middle  and  end  of  the  story.  Consider  the  following  questions: 

Beginning:  Who  was  in  the  story?  Where  did  it  take  place?  When  did  it  take  place? 

Middle:  What  is  the  main  problem?  How  was  it  solved?  What  were  the  main  events? 

End:  What  happened  to  the  characters?  How  did  the  characters  feel  about  it? 

Beginning,  Middle  and  End  of  an  Expository  Text 

Read  expository  text  aloud  to  students  and  work  together  to  create  representations  of  the 
beginning,  middle  and  end  of  the  text.  Consider  the  following  questions: 

Beginning:  What  ideas  or  information  were  presented  first? 

Middle:  What  ideas  or  information  came  next?  What  details  or  facts  were  added?  What 

order  did  the  ideas  follow9 
End:  How  were  the  ideas  and  information  summed  up?  What  is  most  important  to 

remember? 
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Organize  Ideas 

Students  will  be  able  to: 

4.1.3    organize  visuals  and  print  to  express  ideas  and  tell  stories,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     organize  visuals  and  print  to  express  ideas  and  tell  stories? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  organize  visuals  and  print  to  express  ideas  and  tell  stories 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  organize  visuals  and  print  to  express  ideas  and  tell  stories  (see  sample  blackline 
master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


< 


SAMPLE  RESOURCES 


Hoea  2:  JJinjocu.  Einam  O.  E/imohtoh:   MiHicTepcTBO  ocbIth  AjibGepTH,  1992. 

Hosa  2:  noemop-i.uinuiifix.   Eijiam  O.   Ejimohtoh:  MmicTepcTBO  ocbIth  Ajib6epru,  1992. 

Ukrainian-English  Bilingual  Education  Supplementary  Materials:   Thematic  Readings  K-5. 
Regina.  SK:   Saskatchewan  Education,  1998. 
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Stin/cms  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  ami  artistry  of  communication. 


Appraise  Own  and  Others'  Work 

Students  will  be  able  to: 

4.2.1    talk  about  own  creations  and  those  of  others,  using  common  expressions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Sharing  Circle 

Provide  opportunities  for  students  to  gain  confidence  in  sharing  their  own  stories  and  creations 
with  peers  in  a  sharing  circle.  Students  learn  to  take  turns,  listen  actively  and  respond  to  their 
own  and  others'  work. 

Author's  Chair 

Designate  a  special  chair  in  the  classroom  as  the  author's  chair  for  students  to  use  in  sharing 
books  they  have  read  or  written.  When  they  share,  they  give  the  author's  name.  Students  who 
want  to  comment  raise  their  hands  and  the  author  chooses  someone. 

Sharing  Work 

Students  share  their  writing  with  other  classmates  or  larger  audiences  in  the  school  by  placing 
their  books  in  the  library,  or  through  presentations,  letters  and  correspondence.   Before  sharing 
the  work,  students  do  a  short  presentation  summarizing  it. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3) 

OAlbcrta  hducation.  Alberta.  Canada 


Chapter  9 


Grade  2  /  65 1 
2008 


Appraise  Own  and  Others'  Work 

Students  will  be  able  to: 

4.2.1     talk  about  own  creations  and  those  of  others,  using  common  expressions. 

CJVH 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     talk  about  own  creations  and  those  of  others,  using  common  expressions'? 

□   Self-assessment  Checklist 

Encourage  students  to  reflect  on  their  work  in  progress.  They  use  a  self-assessment  checklist;  e.g., 


CaiwonepeBipKa  ynHH/yHemmj 

1.  Tpii  peni.  Ha  hk\  a  xotib  Gn/iia  6  3BepHyrn  TBOKj/Bauiy  yBary, 
ue: 

a)     

6)     

b)     

2.  MeHi  6yjio  Ba>KKO  3po3yMmi,  (mo,  woviy) 

3.  MeHe  3a.nByBajio  Te,  uio 

4.  H  MaK>  TaKe  3aiiHTaHHa:  

5.  ft  xoriB  6n/jia  6  iiojiinujHTH 


SAMPLE  RESOURCES 


Sentence  starters. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  'krainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Revise  Content 

Students  will  he  able  to: 

4.2.2    ask  basic  questions  to  clarify  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Common  Questions 

Invite  students  to  help  create  a  list  of  common  questions.  Post  the  list  in  the  classroom  for 

student  reference. 

Story  Questions 

Read  a  story  aloud.  Students  then  ask  and  answer  the  following  questions  about  the  story.  These 

questions  could  be  included  in  a  class  chart. 

-  ITpo  koto  a6o  npo  mo  uefi  TBip? 

-  ,He  BU6yBaK>TbCH  no^ii? 

-  Kohh  BuiGyBaioTbCH  nonji? 
lUo  caMe  Bui6yBaK)TbCfl? 

-  Mo\iy  ue  Bia6yBaeTbCH? 

-  51k  ue  Bizt6yBacTbCH? 

-  LLlo  th  ayMacm  npo ? 

-  Hn  th  MO/Keui  HaBCCTH  npumian,  kojih ? 
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Revise  Content 

Ess 

Students  will  be  able  to: 

4.2.2    ask  basic  questions  to  clarify  ideas. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     ask  basic  questions  to  clarify  ideas? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  basic  questions  to  clarify  ideas  (see  sample  blacklinc 
master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Students  review  their  own  creations  and  complete  a  self-assessment  rating  scale  to  assess  their 
reviewing  skills;  e.g., 


Po6hmo 

5MJIII1 

Im'h: 

Rara: 

Ha3Ba: 

fl  iiepeuiaHyB/jia  cbofo  po6oTy. 

© 

® 

H  .acwB/jia  HOBi  avmkh  (uei). 

© 

® 

H  3po6nB/jia  aeHKi  3mjhh. 

^ 

® 

H  upocHB/jia  aono.Mory. 

© 

® 

SAMPLE  RESOURCES 


JJpysi.  TypKO  K.  C.  Ta  iumi.   Ezimohtoh:   MiHicTepcTBO  ocbIth  Anb6epTH,  1975. 

Upvsi.   Khu.wkci  dnft  anpae.  TypKO  K.  C.  Ta  iHuii.  E^mohtoh:  MiHicTepcTBO  ocbIth  Anb6epTu, 
1975. 

Lesia  Savedchuk  books  published  in  Winnipeg,  MB,  by  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity-  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Legibility 

Students  will  be  able  to: 

4.2.3    strive  for  consistency  in  letter  size  and  shape,  print  letters  in  the  c 
and  use  the  keyboard  to  produce  text. 


orrect  direction, 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Final  Product  Checklist 

When  writing  a  good  copy,  students  follow  a  checklist  that  demonstrates  correct  letter  formation; 
e.g., 

-  Am  I  holding  the  pencil  properly? 

-  Are  my  letters  the  same  size  and  shape'7 

-  Is  there  correct  spacing  between  letters  and  words? 

Does  my  printing  start  at  the  left  side  of  the  paper  then  go  all  the  way  across  to  the  right? 

-  Are  my  letters  sitting  correctly  on  the  lines'7 
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Enhance  Legibility 

Students  will  be  able  to: 

4.2.3    strive  for  consistency  in  letter  size  and  shape,  print  letters 

in  the  correct  direction, 

m 

and  use  the  keyboard  to  produce  text,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

strive  for  consistency  in  letter  size  and  shape,  print  letters  in  the  correct  direction,  and  use  the 
keyboard  to  produce  text? 

□  Conferences 

Conference  with  students,  using  work  samples,  and  discuss  and  celebrate  improvements  in  printing. 
Provide  feedback  and  individualized  instruction  where  needed. 

□  Portfolios 

Students  choose  samples  of  their  best  printing  for  their  portfolios.  They  should  tell  why  the  selected 
piece  represented  their  best  work.  Samples  are  dated  to  show  progress  over  time. 


SA^ 


SAMPLE  RESOURCES 


Tlponucu.  HaenanbHuu  nocmmiK  O.ih  1  maty  s  mptox  nacmuHax.   Wacmuna  2.  Tummchko  JI. 
AjieKcamrpoBa  E.  I.  XapKiB:  JToroc,  2000. 

Haenu  Mene  nucamu!  3omum  ho.  I  3  nidzomoeKU pyKU  do  nucbMa.   nernjiHK  M.  Tepnonijib: 
MaHjipiBeub,  2000. 

AOeniKa.  3aBajibct>Ka,  H.  CuM(j)cponi.rib:  AB£U,  2000. 

EyKeapuK  dm MCUiHm.  3eneHCbKa  A.  M.  (ynop.).  Kh'ib:  Ko63a,  2001. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Artistry 

Students  will  be  able  to: 

4.2.4    experiment  with  words  and  sentence  patterns,  with  support. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Pocket  Chart 

Students  rebuild  a  familiar  text  in  a  pocket  chart,  using  word  cards. 

Mimicking  Text  Patterns 

Read  aloud  a  nonfiction  text.  After  the  reading,  students  tell  which  words  or  phrases  they  liked 
and  record  these  words  or  phrases.  They  then  use  these  words  and  phrases  to  create  their  own 
nonfiction  texts  based  on  the  same  pattern. 

Mimicking  Story  Patterns 

After  rereading  a  patterned  story  book,  students  create  their  own  stories,  using  the  pattern  but 

inserting  their  own  words;  e.g..  Once  upon  a  time  there  were  three  little .  They  lived  in  a 

.  One  day  they . 
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Enhance  Artistry 

Students  will  he  able  to: 

4.2.4    experiment  with  words  and  sentence  patterns,  with  support,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  words  and  sentence  patterns,  with  support'.' 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experiment  with  words  and  sentence  patterns,  with  support.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Portfolios 

With  teacher  input,  students  choose  work  samples  that  reflect  experimentation  with  word  choice  and 
sentence  patterns.  They  highlight  interesting  words  and  sentences  and  explain  their  choices.  Record 
their  reasons  and  attach  the  record  to  students'  work  samples.  Include  self-reflections  with  the 
samples;  e.g.. 


l.M  w. 


Moi  UiKaBi  Cjioea  m  PeneHHH 

Aaia:  _ 


fl  B>KiiBaB/jia  uiKaBi  cjioBa  h  peneHHM. 
51  Bii6paB/jia  i'x  tomv,  mo 


SAMPLE  RESOURCES 


1 


JJpy3i.   TypKO  K.  C.  Ta  mini.   E^mohtoh:  MimcTepcTBO  ocbIth  AjibGepTH,  1975. 

JJpvsi.  KnuotcKa  dnn  enpae.   TypKO  K.  C.  Ta  imui.   Eamohtoh:  MiHicTepcTBO  ocbIth  Ajib6epTH, 

1975. 

YKpcuHCbKi  mohhi  icpu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Hoea2:  Bipvui  i pedycu.   Eijiain  O.  (ynop.).   Eamohtoh:   MimcTepcTBO  ocbjth  AjibGepm,  1993. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Enhance  Presentation 

Students  will  be  able  to: 

4.2.5    combine  illustrations  and  simple  print  texts  to  express  ideas,  feelings  and 
information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Experimenting  with  Illustration 

When  creating  their  own  books,  students  each  choose  an  illustration  style;  e.g.,  pop-up  pictures, 
holes  in  the  pages,  comic  book,  modelling  clay  pictures  or  materials  of  different  textures.  For 
example,  students  create  books  on  wind  in  which  they  put  an  adjective  or  adverb  related  to  the 
topic  on  each  page  and  then  illustrate. 

Extension:   Students  can  create  class  books.  Each  student  contributes  one  page  with  an 
illustration  and  sentences  about  a  topic  or  class  activity. 

Find  Illustrations 

Have  students  find  illustrations  and  photographs  to  create  a  text;  e.g., 

students  find  pictures  of  different  animals  on  the  Internet,  print  them,  make  booklets  and 

label  each  picture 

supply  a  variety  of  pictures  from  magazines  and  fliers  and  have  students  write  captions  or 

phrases  to  go  with  them. 
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Enhance  Presentation 

Students  will  he  able  to: 

^HfcjH 

4.2.5    combine  illustrations  and  simple  print  texts  to  express  ideas,  feelings  and 

KiJ«j 

information,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     combine  illustrations  and  simple  print  texts  to  express  ideas,  feelings  and  information? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  combine  illustrations  and  simple  print  texts  to  express  ideas, 
feelings  and  information  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or 
2). 

□  Conferences 

Conference  with  students  about  their  illustrated  texts  and  discuss  how  details  in  the  pictures  enhance 
the  meaning  of  their  written  work.  Also  discuss  how  texts  support  their  drawings. 

□  Portfolios 

Have  students  select  work  samples  that  show  how  pictures  and  text  work  together  to  provide  clear, 
detailed  ideas  and  information.   Students  provide  reasons  for  their  choice  of  work  samples.  Reasons 
should  be  recorded,  dated  and  placed  together  with  the  work  sample.   Review  samples  to  note 
progress  over  time. 


SAMPLE  RESOURCES 


Hoea2:  Pojnosidi  dun  pojsumky  mohu  ft  noHxnib.  Khucu  1-7.   Eximohtoh:  MmicTepcTBO 
ocBmi  AjibGepTH,  1992. 

JJpyyi.   TypKO  K.  C.  Ta  imiii.  Eximohtoh:  MmicTepcTBO  ocbIth  AnbGepTu,  1975. 

JJpvii.   KnuotCKa  dnn  snpan.   TypKO  K.  C.  Ta  mini.   E/imohtoh:  MiHicrepCTBO  ocBmi  AjibGepTH, 
1975. 

Magazines  and  flyers. 

Internet. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
elarin  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Grammar  and  Usage 

Students  will  be  able  to: 

4.3.1     check  for  complete  sentences,  and  make  sentences  complete. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Fixing  Broken  Sentences 

Create  sentences  with  missing  or  incorrect  punctuation  and  grammar.  Have  students  edit  the 
sentences  and  correct  the  errors. 

Completing  Sentences 

Write  a  description  of  a  person  and  show  students  the  picture.  Students  fill  in  blanks  and  add 

missing  information. 

Choral  Reading  for  Punctuation 

Students  participate  in  choral  reading  activities.  Model  pauses,  full  stops  (periods),  inflection  and 
intonation  (questions).  Students  practise  in  small  groups  and  perform  reading  punctuation  for 
others. 

Mini-lessons 

Use  mini-lessons  to  teach  appropriate  use  of  capitalization  and  punctuation;  e.g.,  periods  and 
question  marks.  Mini-lessons  should  be  based  on  the  needs  observed  as  students  are  composing. 
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Grammar  and  Usage 

Students  will  be  able  to: 

EF] 

4.3.1     check  for  complete  sentences,  and  make  sentences  complete,  (continued) 

HtM»W 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     check  for  complete  sentences,  and  make  sentences  complete? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  check  for  complete  sentences,  and  make  sentences  complete 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  check  for  complete  sentences,  and  make  sentences  complete  (see  sample 
blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Hosa2:  Bipuii  i pedycu.   Binaui  O.  (ynop.).   E/imohtoh:   MimcTepcTBO  ocbIth  Anb6cpTH,  1993. 

36ipnuK  dim  dimett.  Danylovych,  A.   Edmonton,  AB:   Ukrainian  Women's  Association  of 
Canada,  1984. 

JJumHHidt  KymoK.   Children  's  Corner.   Mudryk-Mryc,  N.  Toronto,  ON:   Ukrainian  Writers  for 
Children  and  Youth,  1983. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity-  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


1 


Spelling 

Students  will  he  able  to: 

4.3.2    spell  familiar  words,  using  basic  strategies  and  resources. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Word  Lists 

Students  generate  lists  of  words  from  classroom  materials  and  environmental  print  on  a  particular 
letter  pattern;  e.g.,  initial  consonants,  vowel  combinations  and  word  endings.  They  share  and 
discuss  the  meaning  of  the  words.  Post  these  lists  in  the  room. 


Spelling  Boards 

Students  use  a  personal  spelling  board  with  squares;  e.g.. 


a  student  slowly  repeats  the  word  kothk, 

placing  a  button  in  a  square  for  each  sound, 

and  then  writes  the  word  kothk  underneath. 


Spelling  Pictures 

After  drawing  a  picture  (e.g.,  a  bicycle),  students  identify  and  label  the  various  parts  of  the 
bicycle;  e.g.,  pedals,  wheels,  scat.  They  use  their  knowledge  of  sounds  to  help  predict  how  to 
spell  each  word;  e.g.,  pedal  starts  with  the  /p/  sound.  That's  a  P. 

Word  Parts 

Help  students  identify  word  parts.  They  focus  on  structural  patterns  at  the  beginning,  middle  and 
end  of  a  word  and  look  for  familiar  and  manageable  parts  or  word  families.  Explain  compound 
words  and  endings. 
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Spelling 

Students  will  be  able  to: 

^■•^fc^^H 

4.3.2    spell  familiar  words,  using  basic  strategies  and  resources,  (continued) 

|LfX*M 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-  spell  familiar  words,  using  basic  strategies  and  resources? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  spell  familiar  words,  using  basic  strategies  and  resources 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Quizzes 

Analyze  students'  spelling  quizzes  to  determine  their  patterns  of  misspellings  and  their  effective  use 
of  spelling  strategies.  Discuss  these  observations  with  students  during  spelling  conferences  and 
involve  students  in  determining  patterns  of  misspellings. 

□  Conferences 

Interview  students  to  assess  their  knowledge  about  spelling  processes  and  strategies.  Consider  asking 
questions  such  as: 

-  Is  spelling  important  and  why? 

-  Are  you  a  good  speller?  Why?  Why  not? 
How  did  you  become  a  good  speller? 

-  What  do  you  do  when  you  cannot  spell  a  word? 

-  How  do  you  remember  hard  spelling  words? 

-  What  helps  you  with  your  spelling? 


SAMPLE  RESOURCES 


EyKeapuK  djin Mojinm.  3eneHCbKa  A.  M.  (ynop.).  KhVb:   Ko63a,  2001. 

Hoea  2:  Bnpaeu  6jih po36umKy  yKpawcbKoi Moeu  do  difuiocie  1-13.  Binam  O.,  flpeMKO  V. 
Ezimohtoh:   MJHicTepcTBO  OCBJTH  A;ib6epTH,  1996. 

JJpyji.   TypKO  K.  C.  Ta  imui.   Ezimohtoh:  MimcTepciBO  ocBirn  AjibGepxn,  1975. 

JJpyji.  KnuotcKa  dnn  enpae.  TypKO  K.  C.  Ta  mini.  E/imohtoh:  MiHicrepcTBO  ocBrin  Ajib6epTU, 
1975. 
Personal  spelling  boards  and  buttons. 
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ni>iM  wiiii 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity-  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Capitalization  and  Punctuation 

Students  will  he  able  to: 

4.3.3    use  basic  writing  conventions. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelling 

Model  capitalization  and  punctuation  throughout  the  year  when  writing  on  the  board  and  on 
charts,  using  a  think-aloud  approach. 

Student  Editing 

Create  sentences  with  missing  or  incorrect  conventions  on  the  board  as  part  of  the  morning 

message.  Students  edit  the  sentences. 
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Capitalization  and  Punctuation 

Students  will  be  able  to: 

4.3.3    use  basic  writing  conventions,  (continued} 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  basic  writing  conventions? 

□  Checklist 

Develop  a  checklist  for  assessing  students'  use  of  basic  Ukrainian  writing  conventions.  Does  the 
student: 

-  refer  to  the  posted  conventions  list  when  editing? 

-  write  complete  sentences,  using  capital  letters  and  periods? 

-  use  connecting  words  to  join  related  ideas  in  a  sentence? 

-  identify  nouns  and  verbs,  and  use  in  own  writing? 

-  identify  adjectives  and  adverbs  that  add  interest  to  stories? 

-  use  conventional  spelling  of  common  words  necessary  for  the  efficient  communication  of  ideas  in 
writing? 

-  use  capital  letters  for  proper  nouns  and  at  the  beginning  of  sentences  in  own  writing? 

-  use  periods  and  question  marks  appropriately  as  end  punctuation  in  own  writing? 

use  commas  after  greetings  and  closures  in  friendly  letters  and  to  separate  words  in  a  series  in 

own  writing? 

identify  commas  and  apostrophes  when  reading  and  use  them  to  assist  comprehension? 

□  Portfolios 

With  student  input,  select  samples  of  students'  independent  writing  that  show  their  skills  in  using 
capitalization  and  punctuation  appropriately. 


SAMPLE  RESOURCES 


Hoea  2:  Ha  donoMoey  enumejieei.  Mamepiwiu  dnn  ruiHHyeaHHH  sannmb.   Bi.iaui  O.  (ynop.). 
E^mohtoh:  MimcTepcTBO  ocbith  A/ib6epTH,  1996. 

EjieMewnu yKpawcbKoi Moeu.   UocIGhuk  dnn  euumejiie.   Eamohtoh:   MimcTepcTBO  ocbIth 
Ajib6epTH,  1991. 

3oiuumdnHmtcb.MayHHHlK.iacy.    Hacmxma  I .   Mopria  M.  M.,  Epa6ap  J\.  I.  HbBiB:   Adpiina, 
2000. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 

Share 


Share  Ideas  and  Information 

Students  will  be  able  to: 

4.4.1     share  information  and  ideas  on  a  topic  with  a  familiar  audience,  and  clarify 
information  by  responding  to  basic  questions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Favourite  Activities 

Students  present  short  favourite  activities.  Classmates  ask  basic  questions  about  each  activity  and 
students  answer. 

My  Family 

Students  answer  questions  posed  to  them  by  their  classmates  about  their  families  and  family 
activities. 

Show  and  Tell 

Invite  students  to  bring  personal  items  to  share  in  class  as  part  of  a  daily  show  and  tell. 
Classmates  pose  questions  about  the  items  shared. 

Extension:   Students  participate  in  a  sharing  circle  with  their  classmates. 
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Share  Ideas  and  Information 

Students  will  be  able  to: 

4.4.1     share  information  and  ideas  on  a  topic  with  a  familiar  audience,  and  clarify 
information  by  responding  to  basic  questions,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  information  and  ideas  on  a  topic  with  a  familiar  audience,  and  clarify  information  by 
responding  to  basic  questions? 

□   Checklist 

Use  a  checklist  to  record  students'  behaviours  as  they  share  ideas  and  information;  e.g., 


Ta6jinuH  nepeBipKii 

Im'h: 

XlaTa 

Aaxa 

£axa 

Hh  yweHb/ywemmfl,  po6jr»4H  npejeHrauiio: 
-     i oBopnib  niiKo? 

-      B>KHBat  IlOBHi  peMeHHfl? 

-       JOipilMytlbCH  Te.MH? 

-       I  OBOpilTb  LilBIUKO  l"l  puKO  Bai  aCTbCH? 

-     ziocTaTHbo  pearyc  na  3ann  raHHfl  aBflHTopi'i? 

Hh  yHeHb/yneHiiuH,  ciiyxafomt  npe3eHTauiK): 
-     cnyxae  yBa>KHO? 

-     craBHTb  iimaHHS  a6o  Koviemye? 

-     He  nepe6nBac  ihihhx,  roBopmb  y  cboio 
Hcpry? 

-       Ha/iaC  II03HTHBHHH  BUUyK? 

SAMPLE  RESOURCES 


YKpaiHCbKi Moeui  iepu.    Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 

Hona2:  Ha  donoMozy  enumejieei.  MamepiHJiu  dun  ruiHHyeaHHH  iannmb.   Bixiam  O.  (ynop.). 
Ezimohtoh:   MiHicTepcTBO  ocbjth  Aiib6epTn,  1996. 

Hoea  2:  Bnpaeu  dnn po3eumK.y  yKpamcbKoi mobu  do  dinnoeie  1-13.   Bi/iaiu  O.,  5IpeMKO  Y . 
Ezimohtoh:   MmicTepcTBO  ocbIth  Anb6epTn,  1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    present  information  and  ideas. 


4.4  Present  and 

Share 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


E-mail/Pen  Pals 

After  reading  an  e-mail  message  or  a  postcard  from  a  pen  pal  in  a  different  school  or  town/city, 

the  student  responds  with  facts  about  life  in  his  or  her  school  or  town/city. 

Group  Spokesperson 

After  a  cooperative  group  task,  a  student  presents  her  or  his  group's  findings. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  2  /  669 
2008 


Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    present  information  and  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     present  information  and  ideas? 


□  Self-assessment  Checklist 

With  the  teacher  reading  the  criteria,  students  complete  a  self-assessment  checklist;  e.g. 


3a3Haw  cupaBeziJiHBi  TBepzi/KeHHa: 


LI 

J 

J 
J 
J 

J 
J 
J 
J 


51  iiOKa3yBaB/jia  re,  npo  mo  a  poiiiOBiziaB/jia 

51  .ZUlBMBCH/naCb  Ha  aB^HTOpifO/o^HOKJlMCHHKiB,  KOJ1M  H 

IOBOpMB/jia. 

51  IOBOpHB/jia  HiTKO  H  IIOBUlbHO. 

51  roBopnB/xia ziociiTb  iojiocho. 

Vim  nac  npo.MOBH  n  BiiKopncroByBaB/jia 


(KHM>KKy,  MaJHOHOK,  (})OTO,  JHUJ11H  BHpi6) 

51  oxapaKxepmyBaB/jia  cbokj  Teviy. 
51  roBopHB/jia  npo  Te,  mo  MeHi  Han6ijibLue  no,ao6aeTbCH. 
51  3anpoiuyBaB/jia  aBAirropiio  craBHTH  MeHi  3anHraHHfl. 
51  Bi^noBiB/jia  Ha  3annraHHa. 


D   Conferences 

Audio  or  videotape  students'  presentations  and  use  them  for  individual  conferences.  Point  out  what 
students  did  well  and  make  suggestions  about  what  aspects  they  could  improve  on  in  their  future  oral 
presentations. 


SAMPLE  RESOURCES 


Hpyii.   TypKO  K.  C.  Ta  iHuii.   Ezimohtoh:  MimcTcpcTBO  ocbith  AjibGepra,  1975. 

J],py3i.   Khu.wku  6.ih  enpas.   TypKO  K.  C.  Ta  mini.  Eamohtoh:   MiriicTepcTBO  ocbith  AnbGep™, 
1975. 

Lesia  Savedchuk  books  published  in  Winnipeg,  MB,  by  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Pen  pals  in  another  school  or  town/city. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 

Share 


Attentive  Listening  and  Viewing 

Students  will  be  able  to: 

4.4.3    demonstrate  attentive  audience  behaviours. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Presenting  Dialogues 

Students  participate  in  Nova  2  dialogues  and  echo-acting  routines.  Groups  of  students  dramatize 
a  dialogue  while  others  listen  and  view. 

Brainstorming  Behaviours 

Students  brainstorm  ideas  for  good  audience  behaviours.  Put  these  ideas  onto  a  wall  chart  for 
display.  Consider  including  some  of  the  following  ideas: 


^^ 


Ko.ih  h  cjiyxaio 


ft  AHB/UOCH  Ha  IipOMOBLW. 

ft  po3Maxyio  pyKa.MH. 

ft  ciupKy  Ha  oztHOMy  Micui. 

ft  rpHMato  ry6n  CTyjiemiMM. 

ft  ayMaio  npo  3ariHTaHH>i,  aid 
xony  nocraBirrn. 
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Attentive  Listening  and  Viewing 

Students  will  be  able  to: 

4.4.3    demonstrate  attentive  audience  behaviours,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  attentive  audience  behaviours? 


□   Self-assessment  Checklist 

Have  students  assess  their  audience  behaviours,  using  a  self-assessment  checklist;  e.g. 


5\k  h  CTaBJiH)  {aim  i  umivi:   caivionepeBipKa 

Im'h:                                                            J\&t&: 

Kojih  a  CTaBJiK)  laiuiTaHHH,  h 

lUeHi 

Ihkojih 

3aB>Kan 

-   Henaio  CBOci'  Heprn 

-   niziHomy  pyKy 

-   B/KiiBaio  iiHTajibHi  cjiOBa: 
xto?,  mo?,  .oe?,  kojih?, 
wo.viy?,  HK? 

-  cjiyxaw  3aiiHTaHHJi,  hkj 

CTaBJlflTb  JHUli 

-   Ha.MarawcH  CTaBHTH 
po3yMHi  janinaHHa 

SAMPLE  RESOURCES 


riicHH  dviui.   Song  of  the  Soul.    Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

YKpaiHCbKi  .\touni  icpu.    Ukrainian  Language  Games.  Regina,  SK:  Saskatchewan  Education, 
1996. 

Hoea  2:  JJ.iH.iocu.  Bijiaui  O.  Ezimohtoh:   MimcTepcTBO  ocbjth  AjibGepTH,  1992. 

Hoea  2:  UoHmop-i.\timat\iH.  Eijiaui  O.   Ejimohtoh:  MiHidepcTBO  ocbjtm  Anb6epTU,  1992. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1     tell,  draw  and  write  about  self,  family  and  community. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Family  Dialogues 

Students  learn  the  Nova  2  echo-acting  routine  Hk'i  mo'i  opamu  i  cecmpu.  They  use  the  vocabulary 
from  the  routine  to  describe  their  own  families. 

Family  History 

Using  a  world  map,  students  locate  and  label  where  their  grandparents,  parents  and  other  relatives 
are  from.  They  make  a  border  around  the  map  with  photographs  or  drawings  of  themselves  and 
connect  the  pictures  to  the  map  with  yarn  and  pins.  Students  may  ask  questions  of  each  other; 
e.g., 

-  3BijKH  noxoziHTb  tboh  pozuiHa? 

-  Hoiviy  bh  3ajTHinHjiH  Te  Micue? 

-  LHo  th  naM'flTaeuj  npo  Te  Micue? 

Students  discuss  family  experiences.  Ask  them  to  think  about  special  memories  or  things  they 
would  take  with  them  if  they  were  to  leave  their  homes  and  communities  now.  This  can  be 
discussed  in  groups. 

Extension:   Have  students  conduct  oral  interviews  with  family  members. 

"We"  Posters 

Students  create  "We"  posters  to  help  build  a  sense  of  classroom  community  by  spotlighting 
similarities  and  establishing  shared  interests  and  abilities  among  students.  They  brainstorm  to 
discover  shared  interests  and  abilities  and  record  all  suggestions.  With  partners  or  in  small 
groups,  they  choose  a  topic  of  interest  and  make  a  poster  to  advertise  the  interest.  The  posters  are 
displayed  around  the  classroom.  Students  are  given  time  to  sign  the  posters  that  reflect  their  own 
interests. 
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Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1     tell,  draw  and  write  about  self,  family  and  community,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     tell,  draw  and  write  about  self,  family  and  community? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  tell, 
draw  and  write  about  self,  family  and  community.  Record  anecdotal  notes  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

□  Portfolios 

Students  collect  work  samples  that  may  include  their  drawings,  writings  and  recorded  talks,  selected 
to  show  development  over  time.  Have  students  explain  their  personal  choices  for  their  portfolios. 


SAMPLE  RESOURCES 


Hoea  2:  FJoemop-iMimaifLH.   Binaiu  O.   Ezimohtoh:   MmicTepcTBO  ocBmi  A;ib6epTn,  1992, 
«noBTop-iMiTauifl  1:  flKi  moi  6paTn  h  cecTpu». 

World  map. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Relate  Texts  to  Culture 

Students  will  he  able  to: 

5.1.2    explore  similarities  among  stories  from  oral,  print,  visual  and  multimedia  texts 
from  different  communities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Folk  Tales  and  Fairy  Tales 

Students  listen  to  several  folk  tales  or  fairy  tales  from  various  communities  on  a  common  theme 
and  then  complete  a  class  chart  to  compare  various  aspects;  e.g., 

-  use  graphic  organizers  such  as  Venn  diagrams 

-  make  charts  detailing  similarities  and  differences 

-  complete  a  fairy  tale  or  folk  talc  chart  listing  the  similar  components  found  in  most  fairy 
tales.  Students  read  several  and  fill  in  the  chart  together  as  the  stories  are  read;  e.g.,  TJan 
KoifbKuu,  Jlucimxa  ma  jtcypaee.ib,  FUshuk  i  deoe  MimieHHm. 


Hi  tn;i 

IIepcona/K 

<  Kim")  hi  in  (|)|).i  ;n 
(^Khjih-Svjim  ...) 

YpoK 

Sketched  Responses 

Students  sketch  their  responses  to  a  text  they  have  listened  to  or  read  from  another  culture.  They 
share  their  sketches  with  a  partner  and  discuss  how  the  story  is  similar  to  stories  from  their  own 
culture. 
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Relate  Texts  to  Culture 

Students  will  be  able  to: 

K^fcfl 

5.1.2    explore  similarities  among  stories  from  oral,  print,  visual  and  multimedia  texts 

from  different  communities,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  similarities  among  stories  from  oral,  print,  visual  and  multimedia  texts  from  different 
communities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  similarities  among  stories  from  oral,  print,  visual  and  multimedia  texts  from  different 
communities.  Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal 
Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  similarities  among  stories  from  oral,  print,  visual  and 
multimedia  texts  from  different  communities  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


SAMPLE  RESOURCES 


1 


Xodimb  31MH010!  TypKO  K.  C,  fpcKyji  T.   E/tmohtoh:   MimcTepcTBO  ocbjth  Anb6epTn,  1978, 
«lHyiTH»,  c.  137-178. 

nan  KoifbKUU.  Khib:  A-EA-EA-rA-HA-MA-rA,  1997. 

JlucuHKa  ma  Mcypase.tb.   KoBajib  O.   Kh'ib:   AjibTepHaTitBH,  1997. 

[JieHUK  i  deoe Muiuensim.  KoBa^b  O.   Kh'ib:  AjnyrepHaTHBH,  1997. 

A  collection  of  stories  from  different  cultures 

Graphic  organizers;  e.g.,  Venn  diagrams,  compare/contrast  charts  (see  sample  blackline  masters 
in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Appreciate  Diversity 

Students  will  be  able  to: 

5.1.3    connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-play  Interviews 

Students  portray  characters  in  stories  they  have  heard,  read  or  viewed.  Other  students  interview 
the  characters,  using  interview  questions  developed  with  the  class. 

Response  Journal 

After  reading  or  listening  to  a  story,  students  respond  in  their  journals  by  writing  about  the 
memories,  feelings  and  personal  experiences  the  story  evoked. 

He/she  Reminds  Me  of ... 

After  reading  a  story  or  watching  a  video,  have  students  discuss  who  the  character  reminds  them 
of.   Students  then  draw  pictures  of  the  character  and  the  person  they  are  reminded  of  and  label  the 
picture  with  things  that  are  similar;  e.g.,  characteristics,  personality,  actions. 
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Appreciate  Diversity 

Students  will  be  able  to: 

^r~"^C— Ji 

5.1.3    connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
connect  aspects  of  stories  and  characters  to  personal  feelings  and  experiences.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  connect  aspects  of  stories  and  characters  to  personal  feelings 
and  experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hosa  2:  Uosmop-i.mmai\iH.  Eijiaui  O.   Ezuviohtoh:   MmicTepcTBO  ocbIth  AjibGepTn,  1992, 
«noBTop-iMiTaiiifl  3:   Hauii  noHyrrH». 

Hoea  I:   Man  khucci  do  numaHUH  u po3MOJiboeyeaHHH  4.   Eijiaui  O.,  Binain  J\.   Ezimohtoh: 
MinicTepcTBO  ocbIth  A/ib6epTn,  1991,  «M  6ofocji»,  c.  45-54. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
ami  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    participate  in  shared  language  experiences  to  celebrate  individual  and  class 
achievements  and  cultural  events. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Ukrainian  Easter 

While  studying  Ukrainian  Easter  traditions,  students  learn  an  Easter  spring  dance  (hahilka).  They 
perform  this  dance  in  school. 

Food  Fair  Menus 

During  a  food  fair,  students  prepare  Ukrainian  menus  with  illustrations  to  be  posted  on  the  wall. 

Class  Quilt 

Students  create  quilt  squares  by  drawing  or  painting  pictures  on  paper  or  fabric  and  adding  text 
about  qualities  they  feel  are  important  parts  of  themselves.  Then  they  patch  the  pieces  together  to 
make  a  complete  picture  of  the  class  that  celebrates  all  students. 

Student  Bulletin  Board 

Designate  a  student  bulletin  board  for  acknowledging  special  peer  contributions.  Students 
suggest  statements  like  the  following  and  the  teacher  then  posts  them  on  the  bulletin  board. 


3pa3KH  saimciB  Ha  "CTeH/ij  BiA3HaKH" 


£aTa: 


.HoiioMir/jia  rpyni,  ko;ih 


nmiiHc: 


,Taia 


Mem  iiOAoGajioca,  kojih  (ciioztoGajioca,  mo) 


I  luiinc: 


AaTa: 


51  .viaB/jia  BejiHKe  3a.aoBOJieHHfl,  kojih 


riiAiiuc: 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  2  /  679 
2008 


Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    participate  in  shared  language  experiences  to  celebrate  individual  and  class 

K-XEfl 

achievements  and  cultural  events,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  shared  language  experiences  to  celebrate  individual  and  class  achievements  and 
cultural  events? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  shared  language  experiences  to  celebrate  individual  and  class  achievements  and  cultural 
events.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Discuss  students'  favourite  shared  cultural  experiences  in  groups.  Encourage  students  to  talk  about 
other  types  of  language  experiences  they  could  participate  in  to  celebrate  cultural  events. 


SAMPLE  RESOURCES 


Hoea  2:  HacmuibHi  izpu.   Euiam  O.  (yiai.).  E/imohtoh:   MimcTepcTBO  ocBmi  Anb6epTn,  1993. 

Hoea  2:  JJinjiocu.  Einaiu  O.  E/imohtoh:   MiriicTepcTBO  ocbIth  AjibGepni,  1992,  «,II,ifljior  5: 
Cbathh  MnKOJiafi». 

Hoea  2:  IJoemop-iMimaifiH.  Eijiaui  O.   Ezimohtoh:   MiHicTepcTBO  ocBmi  AnbGepm,  1992, 
«rioBTop-iiviiTauifl  5:   Mh  6ynn  MCMHi». 

Cenma  cpiOHoi smut.   Bojioccbhh  O.  JlbBiB:  ABepc,  1998. 

Eymap.  JlymiK  J\.  B.,  Elpoub  M.M.,  CaBuiaK  C.  JlbBiB:  Cbjt,  2001. 

IlicHH  dyuii.   Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:  Edmonton  Catholic  Schools,  1999. 

Ko3a  JJepesa  (videocassettc).  Vesnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:   Black 
Sea  Productions,  1981. 

JJieoHiiit  xop  BecuieKa.  Hahilky  and  Spring  Ritual  Songs  (audiocassettc).  Montreal,  QC: 
Yevshan  Communications,  Inc. 


« 
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otiuicms  win  listen,  s/jeaA,  reaa.  wine,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 

5.2  Encourage, 
Support  and 
Work  with 

GRADE 

2 

General  Outcome  J     5 

Others 

1 

Cooperate  with  Others 

■*"■"■  Students  will  be  able  to 

pEl 

5.2.1     cooperate  in  small  groups. 

mIiM*M 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Sentence  Building 

Students  work  in  groups  to  create  sentences,  using  vocabulary  learned  in  class. 

Role-play 

Students  work  in  small  groups  to  create  and  present  a  restaurant  dialogue. 

Group  Roles 

Students  take  on  roles  within  the  classroom  to  demonstrate  various  skills  needed  for  cooperative 
group  structures.  Group  roles  could  include  observer,  summarizer,  recorder,  organizer,  time 
keeper. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     cooperate  in  small  groups? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  arc  able  to  cooperate  in  small  groups  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


(continued) 
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Cooperate  with  Others 
Students  will  be  able  to: 
5.2.1     cooperate  in  small  groups,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES  (continued) 


* 


□   Self-assessment  Checklist 

Students  complete  self-assessment  checklists;  e.g., 


UlKajia  oiiiiiKii  up. mi  b  i  pyni 

HneHii  rpynH:  


/TaTa:  

(niflnnc  KO>KHeiro  HJieHa  rpynH) 

3anbap6yH  k.tithhkh,  hkj  xapaKTepinytoTb  npanto  b  tbo'i'h  rpyni. 

1       Mil  jo6pc  BiiKopiicTOBycMO  nac  i  aonoMaracMO  oziHe  ozmoMy  TpHMaTHCH  3aB,aaHHfl. 


|  3AB)KJ4H                 |   IHKOJIH 

|  MAIDKE  HIKOJIII 

2 

Mh  cjryxacMo  oaHe  oaHoro. 

|  3AB)K,mi                |  IHKOJIH 

|  MAI'DKE  HIKOJIII 

3. 

Mh  3aoxonycMo  oaHe  oaHoro. 

|  3AB>K^II                 |  IHKOJIH 

|  MAI'DKE  HIKOJIII     | 

4. 

Mh  3aB/K;iH  nponoHycMO  ,iyMKH  Ta  iaei'. 

|  3AB)K/4H                 |  IHKOJIH 

|  MAI'DKE  HI KOJ1II 

5. 

Mh  nonoMaracMO  bcim  MJieHavi  rpymi  iposy 

VMTH  3aB,iaHHH. 

|  3AB>KJ4II                 |  IHKOJIH 

|  MAI'DKE  HIKOJIII     | 

6. 

Mh  cnpaBcxnnBo  po3no,ii;i»CMO  po6oiy. 

|  3AB>K/4H                 |  IHKOJIH 

|  MAI'DKE  HIKOJIII 

7. 

Mh  flonoMaraciwo  oflHe  o/iHOMy  3ocepe/iHTHC5i  Ha  BHKOHaHHi  3aB,naHH 

|  3AB)K/an                 |  IHKOJIH 

|  MAI'DKE  HIKOJIII 

JJafi  BiiinoBi/ib  Ha  3annTaHHa: 

1 .      Hauia  rpyna  Man  a  TaKy  npo6neviy: 


Mh  BnpiuiH.iH  mo  npooneMy  raKHM  mhhom: 


SAMPLE  RESOURCES 


Hoea  2:  Uicni  (36ipKa).   Eijiaiii  O.  (ynop.).  Ezimohtoh:  MimcTepCTBO  ocbIth  Ajib6epTH,  1992. 

Hoea  2:  Ylicni  (KOMnneKT  KaceT/KOMnaKT-ziHCK).  Bijiam  O.  (ynop.);  Bijiam  JI.  (cniBaHKa). 
Ezimohtoh:  Mcto^hhhhh  Ka6iHCT  yKpaiHCbKoi  mobh,  1992/1998. 

K.03KU  npo  Mydpux  dimeu.   Bijiam  O.   Eamohtoh:  JlncnHKa-cecTpuHKa,  1 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Work  in  Groups 

Students  will  be  able  to: 

5.2.2    contribute  related  ideas  and  information  in  whole-class  and  small-group 
activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Partner  Information  Exchange 

Students  take  turns  with  a  partner  to  learn  how  to  listen  and  speak  on  a  topic.  One  is  the  speaker 
and  one  is  the  listener.  The  speaker  speaks  on  a  topic  for  a  set  time.  The  listener  reports  some 
ideas  presented  by  the  speaker  and  then  the  listener  and  speaker  change  roles.  The  new  speaker 
must  speak  on  the  same  topic  for  a  set  time  and  not  repeat  anything  the  first  speaker  said. 

Brainstorming 

Invite  students  to  contribute  ideas  and  vocabulary  on  a  theme  in  a  brainstorming  session;  e.g., 
studying  a  social  studies  theme  such  as  nioHepn.  Students  provide  ideas  on  "51k  Konticb  >khjih 
nioHepH."  Direct  and  prompt  the  responses  when  necessary. 

Group  KWL  Charts 

In  small  groups  or  as  a  large  class,  students  complete  a  KWL  chart.  If  working  in  small  groups, 
students  can  use  visuals  for  concepts  they  cannot  scribe  and  the  teacher  can  provide  assistance. 
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Work  in  Groups 

Students  will  he  able  to: 

Hi 

5.2.2    contribute  related  ideas  and  information  in  whole-class  and  small-group 

H 

activities,   (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     contribute  related  ideas  and  information  in  whole-class  and  small-group  activities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
contribute  related  ideas  and  information  in  whole-class  and  small-group  activities.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  contribute  related  ideas  and  information  in  whole-class  and 
small-group  activities  (sec  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education  Supplementary  Materials:   Thematic  Readings  K-5. 
Regina,  SK:  Saskatchewan  Education,  1998. 

KWL  charts  (see  sample  blackline  master  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Use  Language  to  Show  Respect 

Students  will  be  able  to: 

5.2.3    adjust  own  language  use  for  different  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Practise  Dialogues 

Students  practise  a  dialogue  with  one  another,  using  the  th  form.  Then  they  act  out  the  same 
dialogue,  pretending  they  are  talking  to  the  principal,  a  store  clerk  or  a  friend's  parent.  Note  the 
changes  on  the  board. 

Extension:   Students  practise  dialogues  of  the  following  situations: 

-  speaking  with  familiar  adults 

-  speaking  with  visitors 

-  making  introductions  of  new  friends 

-  eating  dinner  at  a  friend's  house. 

Role-plays 

Provide  opportunities  for  students  to  role-play  situations  that  involve  showing  consideration  and 
adjusting  language  to  fit  a  variety  of  contexts.  Students  role-play  to  demonstrate  acceptable 
language  use  when: 

-  speaking  with  familiar  adults 

-  speaking  with  visitors 

-  making  introductions  of  new  friends 

-  asking  permission  at  the  office 

-  solving  disputes  or  problems  on  the  playground 

-  using  the  telephone  to  leave  a  message 

-  working  in  groups  with  younger  students 

-  eating  dinner  at  a  friend's  house. 
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Use  Language  to  Show  Respect 

Students  will  he  able  to: 

5.2.3    adjust  own  language  use  for  different  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  adjust  own  language  use  for  different  situations? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  adjust  own  language  use  for  different  situations  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Learning  Logs 

Students  complete  a  self-reflection,  using  sentence  starters;  e.g., 

-  I  encouraged  (name) by  saying . 

-  I  helped  (name) by  saying . 

-  (name) encouraged  me  by  saying . 


SAMPLE  RESOURCES 


Hoea  2:  JJin.ioeu.  Binauj  O.  Eamohtoh:   MinicTepcTBO  ocBmi  Anb6epTu,  1992. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Evaluate  Group  Process 

Students  will  be  able  to: 

5.2.4    acknowledge  the  achievements  of  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Contributions 

Students  contribute  ideas  to  a  group  web.  The  teacher  puts  the  students'  initials  by  their  ideas. 


IllHTBlHH  40pHO 

6i.noro  KOJibopy 

CY 
nmrBiHH 

CaHKyiOTbCH 

(KaTafOTbCH) 
AF 


1I1HIB1HH 

HOCHTb  CBOIX  MajlflT 

Ha  Horax 


niHi'BiHii  xapwyKribCfl 
CutHTb)  Api6HOK)  ph6kok> 
MB 


IllHI'BlHH 
HCHBVTb  B 
AHTapKTH^i 


JB 


LR 


Things  We  Do  Well 

Students  create  a  'Things  We  Do  Weir'  chart  with  photographs,  drawings  or  models 
accompanied  by  explanatory  sentences;  e.g., 

Mh  ztonoMoniH  ohhh  o/THOMy/o,a.Ha  ozmiH,  kojih . 

-     (iM'ji)  aonoiviir/ztonoMorjia  MeHi . 

-  Mil  po6hmo pa30M. 

Achievement  Vocabulary 

Students  are  taught  vocabulary  that  allows  them  to  acknowledge  the  achievements  of  others.  The 
class  brainstorms  and  creates  a  language  ladder;  e.g., 

-  Monozteub!  Th  ue  ao6pe  3po6HB/jta. 

-  lie  Mem  ztonoMomo.  JlxKym  3a  noMin. 

-  Hh  To6i  aonoMorTH?  Tpe6a  cniBnpamoBaTH. 

-  51  /TflKyto  To6i  3a  /tonoMory. 

-  H  noHCHto.  FIoacHH,  6yztb  nacKa. 
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Evaluate  Group  Process 

Students  will  he  able  to: 

5.2.4    acknowledge  the  achievements  of  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     acknowledge  the  achievements  of  others? 


□  Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.  Students  use  the 
checklist  to  determine  if  their  peers  are  able  to  acknowledge  the  achievements  of  others  (see  sample 
blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 


□  Learning  Logs 

Have  students  respond  to  the  achievements  of  others  by  completing  prompts;  e.g., 

-     really  helped  me  when  he/she . 

-     is  really  good  at . 


made  a  really  great 


,  which  I  liked  because 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education  Supplementary  Materials:   Thematic  Readings  K—5. 
Regina,  SK:   Saskatchewan  Education,  1998. 


'Things  We  Do  Well"  chart. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Sound-Symbol  System 

Students  will  be  able  to: 

6.1.1     use.  orally  and  in  writing,  the  Ukrainian  alphabet — consonants  and  vowels. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Syllable  Ordering 

Present  the  syllables  of  a  word  out  of  order.  Students  identify  and  correct  the  syllabic 

construction  of  the  word. 

Alphabet  Alliteration 

Students  create  silly  alliteration  sentences  for  a  letter  of  the  alphabet.  These  can  be  compiled  and 
made  into  a  book.  Also,  each  student  can  contribute  one  or  two  sentences  that  can  be  recreated 
on  the  computer  and  formed  into  a  class  project.  This  can  be  posted  on  the  school  Web  site  and 
shared  by  others. 

Personal  Dictionaries 

Have  students  maintain  personal  dictionaries  featuring  each  letter  of  the  alphabet. 

Word  Scrambles 

When  presented  with  scrambled  words  being  studied  in  class,  students  unscramble  the  words  and 
share  their  answers  with  a  friend. 
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Sound-Symbol  System 

Students  will  be  able  to: 

6.1.1     use,  orally  and  in  writing,  the  Ukrainian  alphabet — consonants  and  vowels. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use,  orally  and  in  writing,  the  Ukrainian  alphabet — consonants  and  vowels? 

□  Portfolios 

Collect  samples  that  demonstrate  students'  use  of  written  form.  Use  these  samples  to  observe  their 
progression  of  sound  and  symbol  usage  and  skills.  Also  look  for  transference  of  words  from 
students'  formal  spelling  program  to  their  daily  work. 

□  Quizzes 

Use  students'  quiz  results  to  observe  patterns  in  errors  to  guide  their  instruction. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use, 
orally  and  in  writing,  the  Ukrainian  alphabet — consonants  and  vowels.   Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Adenma.  3aBajit>cbKa  H.  CrnvKheponinb:  ABXtl,  2000. 

MoeHa  dinjibuicmb.  Bnpaeu  dun  cepi'i  HumauoK  Tym  i  maM.  Kjircu  2-8.   Regina,  SK: 
Saskatchewan  Education,  1992. 

Hoea  2:  JJifutocu.  Eijiaiu  O.  E^mohtoh:  MmicTepcTBO  ocBira  Ajib6epTH,  1992. 

Hoea  2:  Uoemop-iMimm\iH.   Bijiaui  O.   Ejimohtoh:  MimcTepcTBO  ocbIth  AjibGepm,  1992. 

ConeHKo:  AGenwa.  JHhujiku.   Bipuii.   3acadKii.   Pedycu.   Cxopo.MoeKu.  Bohko  Y .  Ta  mini. 
XloHeubK:  CrajiKep,  2002. 

EyKeapuK  dnH  MajiHm.  3eneHCbKa  A.  M.  (ynop.).  Khib:   Ko63a,  2001. 

TciHifK)fomb  GvKeu  imtaia.  Wedmcdyk-Kap,  V.,  Bilash,  L.  Ohio:  AlexSon  Publishing,  1988. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


Lexicon 

Students  will  be  able  to: 

6.1.2    experiment  with  and  use  vocabulary  and  expressions  in  a  variety  of  contexts  in 
the  classroom  and  school  environment. 


SAMI 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


1 


Adding  to  and  Changing 

Have  students  add  to  and  change  existing  text  examples;  e.g., 

-  build  on  modelled  sentences  and  functional  phrases 

-  make  changes  to  a  familiar  dialogue  to  produce  a  new  dialogue 

-  use  a  familiar  poem  and  make  changes  to  key  words;  e.g.,  Izte,  iae,  ma. 

Using  Learned  Vocabulary  or  Phrases 

After  the  study  of  a  theme,  present  students  with  an  opportunity  to  use  the  vocabulary  or  phrases 
in  a  completely  different  context  by  involving  them  in  different  hands-on,  realistic  and/or 
constructive  activities;  e.g.,  dramatize,  build,  demonstrate,  make,  create  a  model,  look  at— 
something  that  they  have  not  done  in  that  theme. 

Cooperative  Vocabulary  Activities 

Buddy-up  with  another  Grade  1  class  that  is  studying  a  similar  theme.  Students  participate  in  an 
activity,  using  the  related  vocabulary;  e.g.,  students  present  a  puppet  play  of  a  dialogue  or  text. 
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Lexicon 

Students  will  be  able  to: 

6.1.2    experiment  with  and  use  vocabulary  and  expressions  in  a  variety  of  contexts  in 
the  classroom  and  school  environment,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  and  use  vocabulary  and  expressions  in  a  variety  of  contexts  in  the  classroom  and 
school  environment'7 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  and  use  vocabulary  and  expressions  in  a 
variety  of  contexts  in  the  classroom  and  school  environment  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  experiment  with  and  use  vocabulary  and 
expressions  in  a  variety  of  contexts  in  the  classroom  and  school  environment  (see  sample  blackline 
master  in  Appendix  E:   Rating  Scale  1,  2  or  3). 


SA 


SAMPLE  RESOURCES 


1 


Ukrainian-English  Bilingual  Education.  Arts  Education  K-3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Hoea  2:  JJinnocu.  Einaiu  O.   E/jmohtoh:   MmicTepcTBO  ocbjth  A;ib6epTH,  1992. 

Hoea  2:  Flo6mop-i.\timai\iH.  Einaui  O.   E/imohtoh:  MiHicTepcTBO  ocBmi  Ajib6epTn,  1992. 

Hoea  2:  Bipua  i peGycu.  Ei;iaui  O.  (ynop.).   Ehmohtoh:  MmicTepcTBO  ocBmi  Ajib6epTu,  1993. 

MipKciu  Orh.  JJobpudeHb!  (CD  or  audiocassette).  Toronto,  ON:  Mom  Music/Darka  and  Slavko, 
1993. 

36ipHUK  ditn  dimeu.   Danylovych,  A.   Edmonton,  AB:   Ukrainian  Women's  Association  of 
Canada,  1984. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 

Elements 


Grammatical  Elements 
Students  will  be  able  to: 

6.1.3   use,  in  modelled  situations,  the  following  grammatical  elements: 

Nouns 

-  accusative  singular  animate;  e.g.,  CmenaHa.yHHH 

-  genitive  singular 

-  irregular  plurals,  including  pluralia  tantum,  nominative;  e.g.,  deepi,  mmanu,  otcyjinpu, 
cpomi,  .itodu,  dimu 

Pronouns 

-  personal  genitive;  e.g.,  .nene,  me6e,  i'x 

-  demonstrative,  possessive,  interrogative 

•  accusative  singular  inanimate  and  animate;  e.g.,  mou/mozo,  moio,  nxe,  Koeo/u{o 

•  genitive  singular;  e.g.,  mozo,  Moe'i,  xxoc^o,  kozo/hozo 

Adjectives 

-  accusative  singular  animate;  e.g.,  do6poeo  vhhh 

-  genitive  singular;  e.g.,  noeoeo  soiuuma,  uiKaeoi  khuokku,  zapnozo  aema 

V  erbs 

-  future  imperfective;  e.g.,  6ydy  podumu,  dydymb  numamu 

-  modal  verbs;  e.g.,  xomimu,  Mycumu,  Mozmu 

Expressions 

-  date  and  year;  e.g.,  cboeodHi  mpeme  eepecnn  dei  mucnni  nepuweo  poxy 

-  time;  e.g.,  nepuia  mpudunmb 

Numerals 

-  \-A  plus  noun  agreement;  e.g.,  dei  khud/cku,  mpuyum 

-  ordinals  1-12;  e.g.,  nepuiuu,  dpyea,  decmadnmna 

use,  in  structured  situations,  the  following  grammatical  elements: 

Nouns 

-  accusative  singular  inanimate 

-  genitive  singular  following  negation 

-  locative  singular 

Pronouns 

-  personal  accusative 

-  demonstrative,  possessive,  interrogative  nominative  singular  and  plural 

Adjectives 

-  accusative  singular  inanimate 


(continued) 
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Grammatical  Elements 

Students  will  be  able  to: 

6.1.3    use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the 

EhKsjI 

specific  grammatical  elements,  (continued) 

Grammatical  Elements  (continued) 

Students  will  be  able  to: 

use,  in  structured  situations,  the  following  grammatical  elements: 

Verbs 

-  present 

-  present  of  common  reflexives 

-  imperative 

Adverbs 

-  of  location/direction 

-  of  time;  e.g.,  cboeodtti,  saempa,  modnn 

Expressions 

-  date 

-  interrogative;  e.g.,  Kydu 

-  of  appeal 

Conjunctions 

-  coordinating;  e.g.,  a,  cue,  a6o,  60 

use,  independently  and  consistently,  the  following  grammatical  elements: 

Nouns 

-  all  genders 

-  nominative  singular  and  plural 

-  vocative 

Adjectives 

-  noun-adjective  agreement 

-  nominative  singular  and  plural 

Adverbs 

-  of  location 

-  to  express  weather  conditions 

Conjunctions 

-  coordinating;  e.g.,  /,  ma 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Note:  The  grammatical  elements  listed  are  not  intended  to  be  taught  in  isolation  but  within  the  context  of  the 
activities  presented  throughout  the  guide. 

Simon  Says  Commands 

Introduce  and  post  common  action  verbs  in  the  imperative  form.  Play  Simon  Says  with  the  class, 
having  them  react  appropriately  to  the  various  imperative  commands  given.  Have  student 
volunteers  take  turns  as  Simon  and  encourage  them  to  use  the  various  posted  verbs  in  their 
imperative  commands. 

Memory  Book 

Have  students  illustrate  and  label  a  memory  book  based  on  a  recent  class  experience.  Encourage 

students  to  use  a  variety  of  nouns  of  all  genders  in  nominative  singular  and  plural. 
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Grammatical  Elements 

Students  will  be  able  to: 

6.1.3    use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the 
specific  grammatical  elements,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the  specific 
grammatical  elements? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use, 
in  modelled  and  structured  situations  or  independently  and  consistently,  the  specific  grammatical 
elements.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use,  in  modelled  and  structured  situations  or  independently 
and  consistently,  the  specific  grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


Hosa  2:  Bnpasu  din  poseumKy  yxpawcbKoi  .\tosu  do  dinnoeie  1-13.   Binary  O.,  .flpeMKO  Y . 
Ezimohtoh:   MimcTepcTBO  ocBmt  Aiib6epTn,  1996. 

EjieMewnu yKpaiHCbKo'i Moeu.  IJocidHUK  dun  euumejiie.  Ezimohtoh:   MimcTepcTBO  ocbIth 
AjibGepTH,  1991. 

Po36ueae.\to  yene  MoejieHHH.  llpocpcma  lanfimb  3  dumimoio  aid  mpboxpoKie.  CBCTJioBa 
I.C  Khib:  ACT-nPECC-fllK-CI,  2001. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


Mechanical  Features 

Students  will  be  able  to: 

6.1.4    imitate  and  experiment  with  basic  mechanical  features. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Copying 

Students  copy  modelled  work  and  create  simple  sentences. 

Extension:   Students  copy  or  write  letters  to  St.  Nicholas  to  learn  the  use  of  uppercase  letters. 

Conjugating  Vocabulary  Verbs 

Students  study  the  conjugation  of  a  familiar  verb.  They  then  choose  another  verb  and  write  the 
endings,  using  a  different  colour. 

Story  Writing 

Students  create  their  own  stories  modelled  on  a  familiar  story;  e.g.,  Uvpnxpoea  nnHuema. 
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Mechanical  Features 

Students  will  be  able  to: 

6.1.4    imitate  and  experiment  with  basic  mechanical  features,  (continued) 


''  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     imitate  and  experiment  with  basic  mechanical  features? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  imitate  and  experiment  with  basic  mechanical  features  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Portfolios 

Collect  work  samples  from  students  to  assess  their  progress  in  imitating  and  experimenting  with  basic 
mechanical  features. 


SAMPLE  RESOURCES 


EyxsapuK  dim  .wajixm.  3eneHCbKa  A.  M.  (ynop.).  Kh'i'b:   Ko63a,  2001. 

Moshci  diHitbhticmb.  Bnpaett  dnn  cepii '  mimciHOK  Tym  i  mew.  Kjihcu  2-8.   Regina,  SK: 
Saskatchewan  Education,  1992. 

Hpysi.   TypKO  K.  C.  Ta  mini.   E^mohtoh:  MmicTepcTBO  ocBmi  A;ib6epTH,  1975. 

JJp\'3i.  Khujkkci  Ojih  enpae.  TypKO  K.  C.  Ta  mini.   Eamohtoh:  MiHicTepcTBO  ocbIth  Anb6epTn, 
1975. 

Souium  djin  nucbMa yuHH  1  KJiacy.   Hacmunal.   HopHa  M.  M.,  Tpa6ap  J\.  I.  JlbBJB:  Acbima, 
2000. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Discourse  Features 

Students  will  be  able  to: 

6.1.5    experiment  with  and  use  basic  discourse  features  in  oral  and  print  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Simple  Conversations 

Students,  with  guidance,  produce  a  simple  conversation,  using  two  or  more  connected  sentences. 

Extension:   Students  participate  in  role-plays  and  puppet  plays. 

Extension:   Students  model  good  news  or  bad  news,  using  the  term  Ha  >Kanb  (unfortunately). 

Language  Ladder 

Students  and  the  teacher  create  and  continually  add  to  a  language  ladder  of  basic  discourse 
features  that  are  frequently  used  or  requested. 

Letter  Writing 

Students  participate  in  writing  a  letter  to  a  Ukrainian  student  in  another  Ukrainian  bilingual 
classroom. 

Paragraph  Writing 

After  brainstorming  and  categorizing  ideas  about  fall,  students  construct  a  paragraph.  Direct 
discussion  on  organization,  topic  sentences  and  supporting  details. 
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Discourse  Features 

Students  will  be  able  to: 

mLiM^m 

6.1.5    experiment  with  and  use  basic  discourse  features  in  oral  and  print  texts. 
(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  and  use  basic  discourse  features  in  oral  and  print  texts? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experiment  with  and  use  basic  discourse  features  in  oral  and  print  texts.  Record  anecdotal  notes  (see 
sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  experiment  with  and  use  basic  discourse  features  in  oral  and  print  texts  (see 
sample  blacklinc  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Hoea  2:  JJ,iiuiozu.   Emaiii  O.  E^mohtoh:   MmicTepcTBO  ocBiTH  Ajib6cpTM,  1992. 
Puppets. 
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General  Outcome 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Listening 

Students  will  be  able  to: 

6.2.1     listen  to  and  understand  simple  oral  sentences  in  a  variety  of  familiar  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Routine  Classroom  Directions 

Repeatedly  use  key  phrases  and  vocabulary  to  model  routine  classroom  directions.  Later,  when 
students  are  familiar  with  the  phrases,  use  these  phrases  in  a  variety  of  contexts. 

Game  Time 

During  class  oral  time,  students  learn  how  to  tell  time  in  Ukrainian  and  then  play  the  game 
Kompa  eoduHa,  nane  busk. 

Extension:   Students  play  charades  and  simple  games;  e.g.,  I  Spy,  Simon  Says. 

Audio  Recordings 

Present  an  audio  recording  and  text  to  students  for  a  listening  activity;  e.g.,  Nova  2  songs. 

Extension:   Establish  a  listening  centre  for  students. 
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Listening 

Students  will  be  able  to: 

6.2.1      listen  to  and  understand  simple  oral  sentences  in  a  variety  of  familiar  situations. 
(continued) 


r 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  to  and  understand  simple  oral  sentences  in  a  variety  of  familiar  situations? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  and  understand  simple  oral  sentences  in  a  variety  of 
familiar  situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Portfolios 

Students'  work  samples  are  collected  to  assess  their  understanding  of  the  material  presented. 


SA 


SAMPLE  RESOURCES 


Cenma  cpidHoi  3umu.  JIbBiB:  ABepc,  1998. 

EyKeapuK  dnn  Mcuinm.  3eneHCbKa  A.  M.  (ynop.).  Khib:  KoGsa,  2001. 

McwdpisHci  ademKci.   FIpoKoneub  M.  JIbBiB:   ABepc,  2000. 

XpucmuHHCbKuu  6\Ksap.  HaeuaibHo-ni3Haea:ibHuit  nocifmuK.  OpaHuy3  A.  H.  Ta  imui. 
iBaHO-OpaHKiBCbK:  Tana,  1999. 

Hoea2:  [JicHi  (36ipi<a).   Einain  O.  (ynop.).   E^mohtoh:   MimcTcpcTBO  ocbjth  Ajib6epTH,  1992. 

Hoea  2:  Hicni  (KOMnncicr  KaceT/KOMnaKT-flHCK).  Si/law  O.  (ynop.);  Bijiani  Jl.  (cniBaHKa). 
E/tmohtoh:   MeTO^nHHHH  Ka6iHCT  yKpai'HCbKOi  mobh,  1992/1998. 

Hoea  2:  Jl'mnocu.   Binary  O.  Ezimohtoh:   MinicTepcTBO  ocbjth  AjibSepTii,  1992. 

VKpaiHCbKi  Moeni  icpu.    Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Hosa  2:  Iloemop-iMimaijix.   Eijiam  O.  Eamohtoh:   MinicTepcTBO  ocbIth  A.nb6epTH,  1992. 

Hoea  2:  Bipuii  i  peoycu.   Eijiaru  O.  (ynop.).   Ehmohtoh:  MimcTcpcTBO  ocBiTH  AjibGepm,  1993. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K  —3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Cuieoea  nicHH.  Snow  Folks  (paperback/audiocassette).  Hryhor  Gulutzan,  L.   Edmonton,  AB: 
Kazka  Productions,  1982. 

Ou,  ti{o  Jtc  mo  3a  uavm.   The  Mosquito  's  Wedding  (papcrback/audiocasscttc).   Hryhor  Gulutzan, 
L.   Edmonton,  AB:   Kazka  Productions,  1986. 

IeacuK-TenecuK  ma  dpyn  (audiocassette).   Boyan  Theatre  and  Ralph  Brown  School 
English-Ukrainian  Bilingual  Program.   Winnipeg,  MB:  Olha  and  Alexander  Harkavyi. 
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General  Outcome 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Speaking 

Students  will  be  able  to: 

6.2.2    produce,  spontaneously  and  with  guidance,  simple  oral  sentences  in  a  variety  of 
familiar  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Opportunities  for  Oral  Production 

Provide  opportunities  for  students  to  produce  a  variety  of  oral  sentences;  e.g., 

-  answer  simple  questions 

-  read,  hear  and  repeat  simple  pattern  sentences 

-  participate  in  puppetry 

-  participate  in  drama. 

Show  and  Tell 

Students  participate  in  show  and  tell;  e.g.,  they  bring  in  artifacts  related  to  the  topic  being  studied 
and  present  their  artifacts. 

Picture  Descriptions 

Review  previously  learned  Nova  dialogues  by  showing  the  pictures  and  asking  for  sentences 

about  the  pictures. 

Extension:   Have  students  view  a  picture  based  on  a  familiar  topic  and  each  produce  a  sentence 
to  describe  the  picture. 

Student  Sharing 

Students  share  what  they  did  on  the  weekend  during  a  weekly  sharing  session  or,  to  reinforce  the 
use  of  reflexive  verbs,  students  share  their  morning  routine  with  a  buddy. 
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Speaking 

Students  will  he  able  to: 

6.2.2      produce,  spontaneously  and  with  guidance,  simple  oral  sentences  in  a  variety  of 
familiar  situations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     produce,  spontaneously  and  with  guidance,  simple  oral  sentences  in  a  variety  of  familiar 
situations? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
produce,  spontaneously  and  with  guidance,  simple  oral  sentences  in  a  variety  of  familiar  situations. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:   Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  produce,  spontaneously  and  with  guidance,  simple  oral  sentences  in  a  variety  of 
familiar  situations.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Hosa  2:  [JicHi  (36'ipKa).   Binam  O.  (ynop.).   E^mohtoh:   MiHicTepcTBO  ocBmt  Ajib6epTn,  1992. 
Hoea  2:  IJicHi  (KOMnneKT  KaceT/KOMnaKT-zmcK).  Binaui  O.  (ynop.);  Eijiain  J\.  (cniBaHKa). 
Ezimohtoh:  MeTwmMHHM  KaGiHCT  yKpai'HCbKoi  mobu,  1992/1998. 

Hoea  2 :  Jjixjioeu.  Binaui  O.  E,hmohtoh:  MmicTepcTBo  ocbIth  AjibGepni,  1992. 

Hoea  2:  noemop-i.mmaian.   Eijiaui  O.   E^mohtoh:   MinicTcpcTBO  ocBi™  A/ibGcpTii,  1992. 

Mobho  difuibHicmb.  Bnpaeu  dstn  cepi'i  HumanoK  Tym  i  ma\t.   Kirncu  2-8.   Rcgina,  SK: 
Saskatchewan  Education,  1992. 

JJp\3i.   TypKO  K.  C.  Ta  mini.   E/imohtoh:  MmicTepcTBo  ocbjth  Anb6epTH,  1975. 

JJpysi.   KHUJtcKa  dim  snpae.   TypKO  K.  C.  Ta  mini.   E^mohtoh:   MmicTepcTBo  ocbIth  AjibGepm, 
1975. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Reading 

Students  will  be  able  to: 

6.2.3    read  and  understand  simple  words  and  sentences  in  structured  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Opportunities  for  Reading 

Provide  opportunities  for  students  to  participate  in  a  variety  of  reading  activities;  e.g.,  reading 

-  pattern  sentences 

-  sentences  with  three  to  five  words  on  a  familiar  theme 

-  pattern  or  shape  books 

-  picture  dictionaries 

-  poems 

-  simple  pattern  sentences  with  an  error  or  inappropriate  word. 

Sentence  Strips 

Students  sequence  sentence  strips  of  a  familiar  dialogue  or  poem. 

Extension:   Students  reconstruct  a  sentence  that  has  been  scrambled. 

Reading  Program 

As  part  of  a  home  reading  program,  students  take  home  familiar  texts  to  read  to  family  members. 
This  same  text  can  be  shared  with  a  buddy  reader  from  an  older  class. 
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Reading 

Km3ffl 

Students  will  be  able  to: 

6.2.3    read  and  understand  simple  words  and  sentences 

in  structured  situations. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     read  and  understand  simple  words  and  sentences  in  structured  situations? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  read  and  understand  simple  words  and  sentences  in 
structured  situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  read  and  understand 
simple  words  and  sentences  in  structured  situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


Hoea  2:  Bipvui  i  pedycu.  Einam  O.  (ynop.).   E/jmohtoh:   MimcTepcTBO  ocbIth  Anb6epTH,  1993. 

Beceni  sademi  d.w  dowKinbHHm.  fluoBCbKa  O.  TepHonijib:   MannpiBcnb,  2000. 

3oumm  d;iH  nucbMa.  2  mac.  >KyKiBCbKa  O.  JlbBiB:  Cbjt,  2000. 

BvKeapuK  d.iH  McuiHm.  3ejieHCbKa  A.  M.  (ynop.).  KhVb:   KoGia,  2001. 

Moena  dinnbuicmb.  Bnpaeu  dnn  cepii  uumaHOK  Tym  i  ma\t.   Kjihcu  2-8.   Regina,  SK: 
Saskatchewan  Education,  1992. 

JJpy3i.   TypKO  K.  C.  Ta  mini.   E^mohtoh:   MimcTepcTBO  ocbIth  Anb6epTH,  1975. 

JJp\'3i.   KHUOfCKa  djiH  enpae.  TypKO  K.  C.  Ta  inmi.  Ezimohtoh:  MiHicTepcTBO  ocbItu  A;ib6epTn, 
1975. 
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General  Outcome 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Writing 

Students  will  be  able  to: 

6.2.4    produce,  with  guidance,  simple  words  and  sentences  on  familiar  topics. 


r 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Patterns 

Have  students  produce  pattern  sentences;  e.g., 

follow  a  familiar  story  pattern,  such  as  FlypnypoBa  nuaHeTa,  to  write  their  own  stories 
-     create  flip  books  based  on  a  theme,  using  repetitive  sentence  patterns. 

Focus  on  Syllables 

Students  use  syllabication  skills  to  write  unfamiliar  words  related  to  a  familiar  topic  or  theme. 

Modelled  Poems 

Students  change  words  to  make  their  own  poems. 

Beginning,  Middle  and  End 

After  hearing  a  familiar  story,  each  student  divides  a  piece  of  paper  into  thirds.  Each  section 
represents  the  beginning,  middle  and  end  of  the  story.  Students  write  sentences  representing  each 
section  and  draw  illustrations.   Model  this  and  the  sentences  until  students  are  comfortable  with 
the  process. 
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Writing 

Students  will  he  able  to: 

6.2.4    produce,  with  guidance,  simple  words  and  sentences  on  familiar  topics. 
(continued) 


s 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     produce,  with  guidance,  simple  words  and  sentences  on  familiar  topics? 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  produce,  with  guidance,  simple  words  and  sentences  on  familiar  topics  (see 
sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  produce,  with  guidance,  simple 
words  and  sentences  on  familiar  topics  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


MoeHa  duuibHicmb.  Bnpaeu  dnH  cepi'i HumanoK  Tym  i  maM.  Kjihcu  2  8.   Regina,  SK: 
Saskatchewan  Education,  1992. 

Konu  h  com.   When  I'm  Alone.   Schur,  P.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Konu  n  ccimci.   When  I'm  Alone.   Schur,  P.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

JJp\'3i.   TypKO  K.  C.  Ta  mini.  Eamohtoh:  MimcTepcTBO  ocBira  Anb6epTn,  1975. 

JJpy3i.  KnuotCKa  dnn  enpae.  TypKO  K.  C.  Ta  mini.   E/imohtoh:  MimcTepcTBO  ocBmi  Ajib6cpTH, 
1975. 

Ilypnypoea  ruiHHema.   The  Purple  Planet.  Savedchuk,  L.   Winnipeg,  MB:   Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.2  Language 
Competence 


Viewing 

Students  will  be  able  to: 

6.2.5    view  and  understand  simple,  familiar  events  and  representations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Videos 

Students  view  a  video  on  Ukrainian  dance  or  a  holiday  celebration  or  a  video  of  the  school's 
winter  concert. 

Gallery  Walk 

Students  bring  in  artifacts  and  establish  a  gallery  walk  based  on  the  theme  being  studied;  e.g.. 
nioHepii. 

Presentations 

Organize  opportunities  for  students  to  view  presentations  by  older  classes;  e.g.,  shared  songs, 
poems,  dialogues. 

Extension:   Invite  the  Grade  1  class  to  present  their  dialogues  to  the  class. 

Extension:  After  making  representations  of  a  text,  students  present  and  share  their 
representations. 
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Viewing 

Students  will  be  able  to: 

6.2.5    view  and  understand  simple,  familiar  events  and  representations,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     view  and  understand  simple,  familiar  events  and  representations? 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  view  and  understand  simple,  familiar  events  and  representations.  Offer  feedback, 
encouragement  and  praise  as  needed. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
view  and  understand  simple,  familiar  events  and  representations.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


s 


SAMPLE  RESOURCES 


Hoea  2:  JJmnocu.  Binaui  O.  E^mohtoh:   MimcTepcTBO  ocBmi  AjibGepTH,  1992. 

HosaJ:  FJoemop-iMimaifin.  Bixiam  O.   Eamohtoh:  MiHicTepcTBO  ocBiTH  Anb6epTH,  1992. 

y mimKu  KeitriKu  (videocassettes).  Toronto,  ON:  Kvitka  Productions,  1975-1989. 

Koia  Jlepe la  (videocassette).  Vcsnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:   Black 
Sea  Productions,  1981. 

Other  Ukrainian  bilingual  classes. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 

satisfaction  and  further  learning 


6.2  Language 
Competence 


Representing 

Students  will  be  able  to: 

6.2.6    use  a  variety  of  forms  to  create  simple  representations  of  ideas,  events  and 
information. 


f 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Opportunities  for  Representing 

Provide  a  variety  of  opportunities  for  students  to  create  representations;  e.g., 

create  paintings,  pictures  or  sculptures  to  represent  ideas,  events,  personal  experiences  or 
people 

-  dramatize  a  familiar  text 

-  create  mobiles  based  on  a  theme;  e.g.,  moh  pomma 

create  picture  collages  based  on  a  theme;  e.g.,  feelings,  animals,  food. 

Student  Rebus  Sentences 

After  reading  a  rebus  poem,  students  create  rebus  sentences;  e.g.. 


*9$ 


Field  Trip  Mural 

After  a  field  trip  to  a  museum,  students  create  a  mural  of  what  they  saw.  The  class  can  be  divided 
into  small  groups  and  subtopics  to  work  on  the  murals. 

Dioramas 

Students  create  dioramas.  They  can  either  make  models  of  their  houses  or  rooms. 
Students  can  also  work  in  small  groups  to  create  a  display  of  a  community. 
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Representing 

pH 

Students  will  he  able  to: 

6.2.6      use  a  variety  of  forms  to  create  simple  representations  of  ideas,  events  and 

information,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  a  variety  of  forms  to  create  simple  representations  of  ideas,  events  and  information? 

□  Portfolios 

Students  select  work  samples  that  show  different  ways  they  have  represented  ideas  and  information. 
They  include  reasons  for  choosing  each  work  sample. 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  use  a  variety  of  forms  to  create  simple 
representations  of  ideas,  events  and  information  (see  sample  blackline  master  in  Appendix  E:   Rating 
Scale  1,  2  or  3). 


□   Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  use  a  variety  of  forms  to  create  simple  representations  of  ideas,  events  and 
information  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


* 


SAMPLE  RESOURCES 


Hoea  2:  Bipuii  i  pedycu.   Eijiauj  O.  (ynop.).   E^mohtoh:   MmicTepcTBO  ocBira  AnbGepTH,  1993. 

Monpoduna.  My  Family.  Savedchuk,  L.  Winnipeg,  MB:  Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3   Sociocultural/ 
Sociolinguistic 
Competence 


Register 

Students  will  be  able  to: 

6.3.1     distinguish  between  formal  and  informal  situations. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Surveys 

Students  brainstorm  questions  about  leisure  activities  and  conduct  a  survey  of  their  classmates, 
using  the  th  form,  with  the  teacher  using  the  bh  form. 

Phone  Calls 

Students  dramatize  telephone  conversations  with  different  people  in  different  situations. 

Classroom  Guests 

Invite  guests  to  visit  the  classroom  and  have  students  distinguish  between  language  use  in  formal 
and  informal  situations. 

Dramatic  Presentations 

After  viewing  samples  of  Ukrainian  television  programs,  students  dramatize: 

-  a  weather  report 

-  a  sports  event 

-  a  news  program. 
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Register 

Students  will  be  able  to: 

6.3.1      distinguish  between  formal  and  informal  situations,  (continual) 


r 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     distinguish  between  formal  and  informal  situations? 

□  Conferences 

Keep  notes  on  individual  students'  successes  and  challenges  in  adapting  language.  Share  notes  with 
the  student  and  together  make  plans  to  improve.  Conference  with  students  to  discuss  participation 
and  personal  responsibility  in  the  classroom  and  school  community. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  distinguish  between  formal  and  informal  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Video  recordings  of  Ukrainian  television  programs;  e.g.,  KoHmoKm. 
Ukrainian-speaking  guests. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3   Sociocultural/ 
Sociolinguistic 
Competence 


Idiomatic  Expressions 
Students  will  be  able  to: 
6.3.2    understand  and  use  some  simple  idiomatic  expressions  as  set  phrases. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelling  and  Practice 

Model  the  use  of  idiomatic  expressions  as  frequently  as  possible.  Students  then  practise  these 

expressions  in  role-play  situations. 

Table  Manners  Expressions 

Students  learn  simple  phrases  related  to  table  manners;  e.g., 
nonan/Te,  6ynb  JiacKa,  . . . 

-  Hu  MO>KHa,  6yiib  JiacKa,  nonam  . . .? 

-  ripo6aH/Te 

-  Buoan/Te 

-  riepenpoLLiyK). 

-  BciM  CMaMHoro! 
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Idiomatic  Expressions 
Students  will  he  able  to: 
6.3.2      understand  and  use  some  simple  idiomatic  expressions  as  set  phrases,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  and  use  some  simple  idiomatic  expressions  as  set  phrases? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
understand  and  use  some  simple  idiomatic  expressions  as  set  phrases.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  understand  and  use  some  simple 
idiomatic  expressions  as  set  phrases  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


CoHeHKo:  AderriKci.  JHhujiku.   Bipuii.   lacadxa.   PeOycu.   CKopoMosxu.   Bohko  I.  Ta  imiii. 
/JoHeubK:  CTajiKep,  2002. 
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Studems  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3   Sociocultural/ 
Sociolinguistic 
Competence 


Variations  in  Language 

Students  will  be  able  to: 

6.3.3    acknowledge  individual  differences  in  speech. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Guest  Speakers 

Invite  a  guest  speaker  once  a  month  to  read  to  students.  Guest  speakers  could  include  older 
students,  other  teachers,  parents  and  community  members.  Discuss  the  different  styles  of  speech 
of  the  different  guest  speakers. 

Buddy  Reading  Program 

Establish  a  buddy  reading  program  with  an  older  class.  Encourage  students  to  partner  with  a 
variety  of  different  students. 

Summary  and  Discussion 

After  viewing  a  video,  the  class  summarizes  the  video,  as  a  group,  with  guidance.  The  class  then 
discusses  the  differences  between  the  various  speakers  in  the  video;  e.g.,  tone,  speed,  pitch. 
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Variations  in  Language 

Students  will  he  able  to: 

6.3.3    acknowledge  individual  differences  in  speech,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     acknowledge  individual  differences  in  speech? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
acknowledge  individual  differences  in  speech.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  acknowledge  individual  differences  in  speech  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


s 


SAMPLE  RESOURCES 


KoiaJJepesa  (videocassette).  Vesnivka  Choir  and  Toronto  Dance  Theatre.  Toronto,  ON:   Black 
Sea  Productions,  1981. 

VKpaiHCbKi  Hapodtii  kci'jku  (videocassette).   Edmonton,  AB:  ACCESS  Network,  1983. 

YKpaiHCbKi  Hapodtii  ko3ku.    YuumenhCbKuii  doeidmtK.    Ukrainian  Folk  Tales  Teacher's  Guide. 
Blazuk,  J.,  Lambert,  V.   Edmonton,  AB:  ACCESS  Alberta  Educational  Communications 
Corporation,  1983. 

Ukrainian-speaking  guests. 

Other  Ukrainian  bilingual  classes. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  anil  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Social  Conventions 

Students  will  be  able  to: 

6.3.4    use  basic  politeness  conventions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cooperative  Activities 

The  class  brainstorms  for  behaviours  that  demonstrate  politeness.  This  list  is  posted  and  serves 
as  a  reminder  for  students.   Involve  students  in  cooperative  activities;  e.g.,  sharing  ideas  and 
materials,  group  work.  Encourage  students  to  demonstrate  the  various  politeness  behaviours 
discussed. 

Phone  Politeness 

Students  role-play  telephone  conversations.  They  introduce  themselves  and  have  a  simple 
conversation,  using  politeness  conventions. 

Polite  Greetings 

Encourage  students  to  extend  appropriate  greetings  to  the  teacher  and  others. 

Dialogues 

Students'  attention  is  drawn  to  examples  of  basic  politeness  conventions  used  in  the  Nova  2 
dialogues  and  echo-acting  routines.  These  serve  as  models  for  student  role-plays  in  which 
students  practise  politeness  conventions. 
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Social  Conventions 

Students  will  be  able  to: 

6.3.4    use  basic  politeness  conventions,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  basic  politeness  conventions? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
basic  politeness  conventions.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  use  basic  politeness  conventions.  Offer  feedback,  encouragement  and  praise  as 
needed. 


SAMPLE  RESOURCES 


Hoea  2:  JJinjocu.  Emaiii  O.   E/imohtoh:   MimcTepcTBO  ocbIth  Anb6epTH,  1992. 

Hoea  2:  Uoemop-iMimai^iH.   Binaw  O.   E/imohtoh:   MimcTepcTBO  ocBiTH  AjibGcpni,  1992. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    experiment  with  using  some  simple  nonverbal  means  of  communication. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Role-playing  Actions 

Provide  students  with  a  series  of  sentences  describing  actions.  They  take  turns  role-playing  an 
action  and  others  guess  what  it  is. 

Nonverbal  Activities 

Encourage  students  to  participate  in  a  variety  of  nonverbal  activities;  e.g., 

-  determine  actions  to  a  song  or  poem  or  mimic  the  teacher's  actions 

-  dramatize  a  Nova  dialogue  without  words. 

Silent  Period 

The  first  five  minutes  of  the  day  are  silent.  Students  and  the  teacher  communicate  their  needs, 
using  any  means  except  verbal. 
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Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    experiment  with  using  some  simple  nonverbal  means  of  communication. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  using  some  simple  nonverbal  means  of  communication? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experiment  with  using  some  simple  nonverbal  means  of  communication.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  experiment  with  using  some 
simple  nonverbal  means  of  communication  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hoea  2:  JJih:iocu.  Bijiaui  O.   Ehmohtoh:   MimcTepcTBO  ocBmi  AjibGepra,  1992. 

Hoeal:  Uoemop-i.mmaniH.   Binauj  O.   Ezimohtoh:   MinicTepcTBO  ocBiTH  A;ib6epTH,  1992. 

YjitodjieHi  eiptui.  Biptui  yxpaiHCbKux  ma  mo3e.\iHux  noemie  d.tx  .wainm  aid  2  dol02. 
MajiKOBHH  I.  (ynop.).  Kh'i'b:  A-EA-EA-rA-HA-MA-fA,  1994. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.4.1     use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning; 

e.g.,  learn  short  rhymes  or  songs,  incorporating  new  vocabulary  or  sentence 

patterns,  imitate  sounds  and  intonation  patterns. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Transferring  Knowledge 

Have  students  transfer  their  knowledge  of  English  rules  of  punctuation  and  note  the  differences 
between  these  rules  versus  Ukrainian  rules.  Give  pairs  of  students  similar  samples  of  writing  in 
English  and  Ukrainian.  Have  them  note  differences  and  similarities  in  punctuation  between  the 
samples.  Students  can  use  technological  aids,  e.g.,  computer  spellcheckers  (Ukrainian),  to 
support  learning. 

Spelling  Patterns 

Teach  students  simple  strategies  for  recognizing  Ukrainian  word  endings.  Have  students  group 
their  vocabulary  words  in  their  personal  dictionaries  by  spelling  patterns. 

Dictionaries 

Students  develop  and  maintain  second  language  dictionaries  with  words  learned  through  reading. 

Extension:   Students  use  a  dictionary  with  syllables  marked  to  empower  them  to  build  words. 

Patterned  Text 

After  learning  a  poem,  song  or  repetitive  story,  students  create  their  own  texts,  following  the 
pattern.  Use  a  phrase  from  the  model  and  demonstrate  how  to  incorporate  these  phrases  as  part  of 
their  daily  speech  or  make  changes  to  the  phrase;  e.g.,  LU,o  3a  raivtip?  LLJo  3a  uiyM? 
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Cognitive 

Students  will  be  able  to: 

6.4.1     use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning; 
e.g.,  learn  short  rhymes  or  songs,  incorporating  new  vocabulary  or  sentence 
patterns,  imitate  sounds  and  intonation  patterns,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  cognitive  strategies,  with  guidance,  to  enhance 
language  learning  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning.   Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


JloeiKa.   TaBpiHa  C.  E.,  KyTHBma  H.  J\„  TonopKOBa  I.  T.,  IU,ep6nmHa  C.  B.   KuTb: 

ACT-nPECC-iJJK-CI,  2000. 

Bece.ni  3adavi  dun  douiKijtbHHtn.  fluoBCbKa  O.  TepHoninb:   MaHzmiBeub,  2000. 

Eymap.  JlyunK  J\.  B.,  Ilpoub  M.  M.,  CaBinaK  C.  JlbBJB:  Cbjt,  2001. 

3ouinm  dun  nncbAta.  2  KJiac.  )KyKiBCbKa  O.  JlbBiB:  CbIt,  2000. 

Hoea2:  Tlicm '(36ipi<a).   Binam  O.  (ynop.).   Eamohtoh:   MimcTepcTBO  ocbItii  Anb6epTH,  1992. 

Hona  2:  YlicHt  (komujickt  KaceT/KOMnaKT-nncK).  Binani  O.  (ynop.);  Eijiam  J\.  (cniBaMKa). 
E/imohtoh:  MeTO^HMHHH  Ka6iHCT  yKpai'HCbKOi  mobh,  1992/1998. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K-3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

6.4.2    use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  rehearse  or  role-play  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Discuss  Understanding 

Demonstrate  for  students  how  they  learn;  e.g.,  read  a  text  and  check  for  understanding.  Then 
read  the  text  with  students  and  talk  about  how  hearing  and  seeing  what  is  written  increases 
understanding. 

Learning  Logs 

At  various  stages  of  a  lesson  (i.e.,  before,  during  and  after),  have  students  write  about  their 
learning  in  a  log,  including: 

Before  beginning  a  unit  or  lesson: 

-  What  do  I  think  I  will  learn? 

-  What  do  I  already  know  about  the  topic? 

-  What  do  I  hope  we  will  do  during  this  lesson? 

During  the  lesson: 

-  What  things  have  I  enjoyed  the  most? 

-  What  things  do  I  have  trouble  with  or  need  to  work  on? 

-  How  can  I  improve? 

After  the  lesson: 

-  What  strategies  did  I  use? 

-  What  things  do  I  still  need  to  work  on? 

-  How  have  I  used  what  I  learned  outside  of  school? 
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Metacognitive 

Students  will  be  able  to: 

6.4.2    use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  rehearse  or  role-play  language,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  metacognitive  strategies,  with  guidance,  to 
enhance  language  learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


YKpomcbKi  mo6hi  icpu.    Ukrainian  Language  Games.  Regina,  SK:   Saskatchewan  Education, 
1996. 

Hoea  2:  Ha  dono.wocy  enumeneei.   Mamepimu  dim  nnxHyecmwi  iannnib.   Bijiam  O.  (ynop.). 
E/1mohtoh:   MiHicTepcTBO  ocBiTH  Anb6epTu,  1995. 

Tpu  eed.wedi.  TypKO  K.  E/imohtoh:  MmicTcpcTBO  ocbIth  AjibSepTH,  1977. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Social/Affective 

Students  will  be  able  to: 

6.4.3    use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  seek  the  assistance  of  a  friend  to  interpret  a  text. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelling  Self-correction 

Self-correct  after  making  a  mistake  and  stop  to  discuss  how  taking  a  risk  is  important  and  making 
a  mistake  is  part  of  the  learning  process. 

Sharing  Strategies 

Discuss  strategies  that  you  used  when  learning  Ukrainian  or  another  second  language;  e.g.,  using 
self-talk  to  make  yourself  feel  confident,  using  positive  self-talk  or  humour  to  reduce  anxiety, 
using  self-correction,  allowing  yourself  to  make  mistakes.  Have  students  discuss  the  strategies 
and  choose  one  to  try  in  the  future. 

Students  hear  a  story  or  watch  a  video  about  a  character  who  is  overcoming  a  personal  struggle. 
Students  and  teachers  discuss  the  story  and  how  it  relates  to  students  learning. 
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Social/Affective 

Students  will  he  able  to: 

6.4.3    use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  seek  the  assistance  of  a  friend  to  interpret  a  text,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  social  and  affective 
strategies,  with  guidance,  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


nanHMHi 


SAMPLE  RESOURCES 


Horn  2:  Ha  donoMoey  euumesiesi.   Mamepifuiu  dun  niiHHysaHHH  jaHHtnb.  Einam  O.  (ynop. 
E,hmohtoh:  MimcTcpcTBO  ocbjth  AjibGepTH,  1995. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Interactive 

Students  will  be  able  to: 

6.5.1    use  simple  interactive  strategies,  with  guidance;  e.g.,  indicate  lack  of 
understanding  verbally  or  nonverbally. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Understanding  Expressions 

Students  brainstorm  phrases  that  express  lack  of  understanding.  They  make  posters  or  language 
ladders  that  include  phrases  such  as: 

-  rioflCHiTb,  6yab  jiacKa,  . . . 

-  5\  He  po3yMiio. 

-  A  mo  ue  . . .  ? 

Extension:  Model  techniques  that  demonstrate  lack  of  understanding;  e.g.,  raising  eyebrows,  a 
puzzled  look. 

Conversing  in  Groups 

Divide  students  into  groups  to  have  short  conversations  with  each  other  on  pets,  hobbies,  etc. 
Encourage  students  to  use  strategies  such  as  interpreting  nonverbal  clues  (e.g.,  miming,  pointing, 
smiling,  nodding,  raising  eyebrows),  asking  for  clarification  or  repetition,  using  circumlocution, 
repeating  part  of  what  someone  has  said  to  confirm  understanding. 
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Interactive 

Students  will  be  able  to: 

Bhk^A 

6.5.1     use  simple  interactive  strategies,  with  guidance;  e.g.,  indicate  lack  of 

understanding  verbally  or  nonverbally.  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  interactive  strategies,  with  guidance? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  interactive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  interactive  strategies, 
with  guidance  (see  sample  blackline  master  in  Appendix  E:   Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Miii  nepuiuit  cioeHUK.  Palijiw,  K.  Toronto,  ON:  Ukrainian  Teacher's  Association  of  Canada, 
1975. 

Moeo pidHa,  c/toeo pidnel  HyMaK  51.  (pen.).  TopoHTo:  YKpaiHCbKa  KHH>KKa,  1986. 


730  /  Chapter  9  -  Grade  2 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Students  will  acquire  Ukrainian  to  understand 

and  appreciate  languages,  and  u.se  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Interpretive 

Students  will  he  able  to: 

6.5.2    use  simple  interpretive  strategies,  with  guidance;  e.g.,  use  illustrations  to  aid 
reading  comprehension. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Context  Comprehension 

Provide  students  with  a  list  of  words  that  they  do  not  know.  Then  use  the  words  in  a  sentence 
with  gestures.  Guide  a  discussion  on  how  the  context  helped  aid  comprehension.  A  list  of 
strategies  to  aid  comprehension  is  recorded  and  posted  in  the  classroom  for  reference. 

Sequencing 

Using  the  Nova  2  program,  text  and  illustrations,  students  sequence  illustrations  that  have  been 

scrambled. 


Prediction 

Before  reading  a  text,  have  students  predict  what  it  is  about  based  on  the  title  and  any 
illustrations.  Before  a  guest  speaker  arrives,  have  students  make  predictions  about  what  they 
expect  to  hear  based  on  what  they  already  know  about  the  topic. 

Sound-Symbol  System 

Have  students  learn  to  use  the  Ukrainian  sound-symbol  system  to  aid  reading  comprehension; 

e.g., 

-  Ka^eHaap  -  calendar  (English) 

-  3eMjierpyc 


3eM;ia 
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Interpretive 

Students  will  be  able  to: 

6.5.2    use  simple  interpretive  strategies,  with  guidance;  e.g.,  use  illustrations  to  aid 
reading  comprehension,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  interpretive  strategies,  with  guidance? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  interpretive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  interpretive  strategies,  with  guidance  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


3oumm  djin  nucbMa.  2  tutac.  )KyKiBCbKa  O.  UbBiB:  CbIt,  2000. 

Hoea  2:  Bipiui  i peoycu.   Bijiam  O.  (ynop.).   Ezimohtoh:  MmicTepcTBO  ocbIth  Ajib6epTH,  1993. 

Hoea  2:  Hoemop-Lmmat^H.   Binaiu  O.   E/imohtoh:   MmicTepcTBO  ocbIth  AjibGepTn,  1992. 

Hoea  2:  Jlin.iocu.  Eijiaui  O.  Ehmohtoh:   MmicTepcTBO  ocbIth  Anb6cpTH,  1992. 

Mpy3i.  TypKO  K.  C.  Ta  mini.  E/imohtoh:   MmicTepcTBO  ocbjth  AnbGepTH,  1975. 

JJpvsi.  KnuotcKa  dim  enpae.  TypKO  K.  C.  Ta  mini.   Ejimohtoh:  MmicTepcTBO  ocbIth  Ajib6epTu, 
1975. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Productive 

Students  will  be  able  to: 

6.5.3    use  simple  productive  strategies,  with  guidance;  e.g..  use  familiar  repetitive 
patterns  from  stories,  songs,  rhymes  or  media. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Sentence  Starters 

Provide  students  with  familiar  sentence  starters  in  written  form  that  include  key  vocabulary  for 
classroom  routines.   Have  students  complete  the  sentences  to  form  a  paragraph  or  list  of 
instructions. 

Repeating  a  Pattern 

Review  various  rhymes  and  songs  that  have  repetitive  sentence  patterns.  Read  each  line  and  have 
students  repeat  it.  Write  the  line  on  the  board  and  have  students  copy  it.  Complete  an  action  for 
each  line  and  have  students  copy  it.  Then  have  students  use  the  sentence  pattern  to  create  their 
own  poems  and  songs. 

Clapping  Rhythms 

When  learning  new  vocabulary  on  a  specific  theme,  invite  students  to  repeat  the  new  words  and 

phrases  while  clapping  certain  rhythms. 
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Productive 

Students  will  be  able  to: 

6.5.3    use  simple  productive  strategies,  with  guidance;  e.g.,  use  familiar  repetitive 
patterns  from  stories,  songs,  rhymes  or  media,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  productive  strategies,  with  guidance? 

□  Conferences 

Conference  with  students  to  provide  feedback  and  guidance  as  to  the  frequency  and  effectiveness  of 
the  production  strategies  that  were  taught  and  practised  in  class. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  productive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hosa  2:  Ha  donoMoey  enumeneei.   Mamepisuiu  O.ih  mxHysaHHH  lanfimb.   Eijiaiu  O.  (ynop.). 
EflMOHTOH:    MiHicTCpCTBO  ocbjth  AjibGepTH,  1995. 

Hoea  2:  Bipiai  i peoycu.   Bijiaui  O.  (ynop.).   Ehmohtoh:   MmicTepcTBO  ocBmi  A;ib6epTH,  1993. 

Mpy3t.  TypKO  K.  C.  Ta  imiii.   E/jmohtoh:  MimcTepcTBO  ocBmi  AjibGepTH,  1975. 

JJpyji.  Khuokkcx  d.tn  enpae.   TypKO  K.  C.  Ta  muii.  Ezimohtoh:  MimcTepcTBO  ocbIth  AnbGepTu, 
1975. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.6.1     use  simple  cognitive  strategies  to  enhance  general  learning;  e.g.,  connect  what 
they  already  know  with  what  they  are  learning. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming 

The  class  participates  in  a  brainstorming  session  on  a  familiar  topic  or  experience.  After 
brainstorming,  students  categorize  and  group  their  ideas. 

Community  Walk 

After  learning  Nova  2  IJoemop-iMimaififi  4:  Moh  dijibHuun,  students  take  a  community  walk. 
Present  pictures  of  buildings  in  the  community  or  assign  a  home  project  for  each  student  to  take  a 
picture  with  the  class  camera. 

Classification 

Have  students  classify  objects  and  ideas  according  to  their  attributes;  e.g., 


illM 
C 


OBi   BM^H       .,._-— — -* 

nopTy  ^v^ 


I  OKCII 


KepniHr 


Mnemonic  Devices 

Ask  students  to  create  a  mnemonic  device  to  remember  grammar  rules  or  vocabulary;  e.g.,  a 
preposition  song.  The  mnemonic  devices  are  shared,  and  students  choose  the  one  they  believe  is 
the  best.  They  use  the  device  of  their  choice  to  remember  the  concept. 
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Cognitive 

■U^S&^isJ 

Students  will  be  able  to: 

6.6.1     use  simple  cognitive  strategies  to  enhance  general  learning; 

e.g.,  connect  what 

they  already  know  with  what  they  are  learning,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     use  simple  cognitive  strategies  to  enhance  general  learning? 

□  Conferences 

Conference  with  students  when  doing  a  reading  assessment  or  discussing  a  text  to  assess  their  ability 
to  use  simple  cognitive  strategies  to  enhance  general  learning. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  cognitive  strategies  to  enhance  general  learning.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Bece.ii  sadam  d.m  doutKuibHHm.   fluoBCbKa  O.  TepHoninb:  MaH/miBcnb,  2000. 

Hosa  2:  [Joemop-LMimaifin.  Binaui  O.   Ezimohtoh:   MiHicrepcTBO  ocBmi  AjibGepTn,  1992. 
«I~IoBTop-iMiTauifl  4:   Moa  zuJibHnua»,  «rioBTop-iMiTauifl  7:  51  newy  TopT». 

Hoea  2:  JJinjiocn.  Bijiaiu  O.  Ejimohtoh:   MimcTepcTBO  ocbIth  Ajib6epTH,  1992. 

Digital  or  disposable  camera. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Metacognitive 

Students  will  he  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  discover 
how  their  efforts  can  affect  their  learning. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Learning  Logs 

Students  make  weekly  entries  in  their  personal  Learning  Logs. 

Editing  Checklists 

Students  use  self-editing  checklists  to  assist  them  when  editing  their  writing. 

Reading  Logs 

Students  maintain  simple  reading  logs  by  listing  the  titles  and  authors  of  Ukrainian  books  they 
have  read  as  part  of  a  home  reading  program. 

Group  Evaluation 

Before  beginning  a  group  activity,  have  students  work  together  to  develop  criteria  for  evaluating 
their  own  work.  Have  them  write  these  criteria  down  and  use  them  later  in  the  self-assessment  of 
their  finished  work. 

Planning  for  a  Task 

Before  beginning  a  task,  the  class  plans  the  steps  they  will  take  to  complete  the  task;  e.g., 
students  make  a  plan  for  a  visit  to  a  bilingual  Kindergarten  or  Grade  1  class  to  present  their  play. 
The  teacher  jots  down  different  jobs  they  need  to  do;  e.g.,  making  the  backdrop,  getting 
materials.  They  write  down  the  process  in  their  Learning  Logs  to  check  their  own  process  and 
see  if  they  have  followed  their  plan. 
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Metacognitive 

Students  will  be  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general 

learning; 

e.g.,  discover 

how  their  efforts  can  affect  their  learning,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  metacognitive  strategies  to  enhance  general  learning? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  metacognitive  strategies  to  enhance  general 
learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  use  simple  metacognitive 
strategies  to  enhance  general  learning  (see  sample  blackline  master  in  Appendix  E:   Self-assessment 
Rating  Scale). 


SAMPLE  RESOURCES 


Learning  Logs. 
Reading  Logs. 
Self-editing  checklists. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e. 
follow  their  natural  curiosity  and  intrinsic  motivation  to  learn. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorm 

Invite  students  to  brainstorm  words  and  phrases  that  would  assist  them  to  work  cooperatively 
with  other  students.  Encourage  students  to  use  these  phrases  when  involved  in  group  work. 

Word  Sharing 

Provide  extrinsic  motivators  to  help  students  build  their  intrinsic  motivation;  e.g.,  word  of  the 
day.  Each  student  shares  a  word  he  or  she  learned  or  heard. 

Free  Time 

Encourage  students  to  experience  Ukrainian  during  their  free  time;  e.g., 

-  listen  to  Ukrainian  music  or  recorded  stories 

-  borrow  Ukrainian  books  from  the  library 

-  find  community  organizations  and  activities  where  they  can  participate  and  extend  their 
learning. 

Language  Use 

At  the  beginning  of  the  year,  discuss  with  students  the  benefits  of  learning  Ukrainian.   Students 
brainstorm  for  places  where  they  hear  or  use  the  language.  They  maintain  a  personal  chart  of 
where  they  used  the  language  other  than  the  classroom. 
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Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e.g 
follow  their  natural  curiosity  and  intrinsic  motivation  to  learn,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  social  and  affective  strategies  to  enhance  general  learning? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  social  and  affective  strategies  to  enhance  general 
learning  (see  sample  blacklinc  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  arc  able  to  use 
simple  social  and  affective  strategies  to  enhance  general  learning.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Cmcoea  nicHH.  Snow  Folks  (paperback/audiocassette).  Hryhor  Gulutzan,  L.  Edmonton,  AB: 
Kazka  Productions,  1982. 

Sauapoeana  hjiuhku.   The  Enchanted  Christmas  Tree  (paperback/audiocassette).  Hryhor 
Gulutzan,  L.   Edmonton:  Kazka  Productions,  1988. 

3opemaei\i .  Ylicm  dnn  dimeu.  Zoreplavci.   Songs  for  Children  in  Ukrainian  (audiocassette). 
Barna  P.,  Andrusko  A.  (prods.).  Yardley,  PA:   Pavilion  Co.,  1995. 

Mipxa  ii  O.iH.  JIo6pudeHb!  (CD  or  audiocassette).  Toronto,  ON:   Mom  Music/Darka  and  Slavko, 
1993. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1    express  own  self-concept,  and  extend  that  understanding  to  include  new  ideas 
and  perspectives. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Self-expression 

Have  students  participate  in  a  variety  of  activities  in  which  they  express  their  own  self-concept; 
e.g., 

-  talk  about  themselves  (name,  age,  family) 

-  create  self-portraits 

create  compilation  books  about  themselves  that  are  worked  on  throughout  the  year 

-  create  family  crests. 

Student  Interviews 

Each  student  is  responsible  for  interviewing  another  student,  using  a  modelled  set  of  questions, 
and  creating  a  poster  describing  the  student. 

Student  Flowers 

Students  make  flowers  where  each  petal  describes  a  feature  or  characteristic  of  themselves;  e.g., 


Make  a  large  copy  of  51  for  each  student.   Students  cut  pictures  from  magazines  that  describe 
their  hobbies  and  interests.  They  cut  and  glue  these  pictures  onto  the  51.  When  completed, 
students  present  what  they  have  created;  e.g., 

-  Uen. 

-  MeHe  3BaTH . 

-  9i  JlK)6mO 
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Understanding  Self-identity 

Students  will  he  able  to: 

7.1.1    express  own  self-concept,  and  extend  that  understanding  to  include  new  ideas 

and  perspectives,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

express  own  self-concept,  and  extend  that  understanding  to  include  new  ideas  and  perspectives? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
express  own  self-concept,  and  extend  that  understanding  to  include  new  ideas  and  perspectives. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  small  groups  about  students'  sharing  of  their  concepts  of  themselves  and  their 
understanding  of  others'  perceptions  of  them.   Provide  positive  feedback  and  support  to  help  students 
develop  and  expand  these  outcomes. 


SAMPLE  RESOURCES 


Hoea  2:  Bnpaeu  dnn  poiHunwy  yKpaiHCbKoi mosu  do  dinnociH  1-13.   Eijiaui  O.,  flpeviKO  Y. 
E/imohtoh:   MiHicTepcTBO  ocBiTH  Ajib6epTM,  1996. 

Magazines,  catalogues,  brochures. 
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Students  will  explore,  understand,  appreeiate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.1  Self-identity 


Developing  Positive  Self-identity 

Students  will  be  able  to: 

7.1.2    understand  own  place  and  importance  in  the  home  and  school. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Comparison  Chart 

Students  make  a  comparison  chart  with  illustrations  and  captions  to  demonstrate  personal 
responsibilities  at  home  and  at  school. 

Class  Book 

Students  create  a  class  book  on  Mh  pa30M  npamoeMO. 

Echo-acting  Routines 

Working  with  a  reading  partner,  students  read  Nova  2  acho-acting  routines  and  discuss  the  main 

ideas. 
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Developing  Positive  Self-identity 

Students  will  he  able  to: 

En 

7.1.2    understand  own  place  and  importance  in  the  home  and  school. 

(continued) 

|y 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  own  place  and  importance  in  the  home  and  school? 

□  Conferences 

Conference  with  students  to  discuss  their  understanding  of  their  place  and  importance  in  the  home 
and  school. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
understand  own  place  and  importance  in  the  home  and  school.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


|  SAMPLE  RESOURCES 


Hoaa  2:  Floemop-iMimaifbi.  Einaru  O.  (ynop.).  Eamohtoh:   MmicTepcTBO  ocbIth  Ajib6epTn, 
1992,  «rioBTop-iMiTau.ifl  2:  .Hk  h  ue  po6jito»,  «rioBTop-iMiTauifl  5:  Mh  6yjiH  neMHi». 

Jlypnypoea  ruiRHema.   The  Purple  Planet.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for 
Ukrainian  Education/Dzvin  Publishing,  1982. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Ukrainian  Language  and  Culture 

Students  will  be  able  to: 

7.1.3    participate  in  and  appreciate  Ukrainian  language  and  cultural  activities  and 
traditions. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cultural  Activities 

Provide  opportunities  for  students  to  participate  in  a  variety  of  cultural  activities;  e.g.. 


embroidery 
egg  painting 
cooking 
folk  dances 
holidays 


songs 
poems 
ritual  dances 
folk  tales 


Extension:   Students  make  a  small  sheaf  of  wheat  (.ninyx)  for  Christmas. 

Ukrainian  Music 

Invite  students  to  listen  to  a  variety  of  Ukrainian  folk,  contemporary  and  classical  music  by 
Ukrainian  composers.  Students  discuss  their  preferences. 
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Valuing  Ukrainian  Language  and  Culture 

Students  will  be  able  to: 

7.1.3    participate  in  and  appreciate  Ukrainian  language  and  cultural  activities  and 

traditions,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  and  appreciate  Ukrainian  language  and  cultural  activities  and  traditions? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  and  appreciate  Ukrainian  language  and  cultural 
activities  and  traditions  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in  and  appreciate 
Ukrainian  language  and  cultural  activities  and  traditions  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Cexma  cpi6no'i 3umu.  JIbBiB:  ABepc,  1998. 

By-map.  JIviihk  A.  B.  JTbBiB:  Cbit,  2001,  c.  4-22,  165-183. 

FlicHR  dyuii.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.  Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 

XpucmuxHCbKuu  Oyneap.  HaeuajtbHO-ni3Haea.ibHuu  nocidnuK.  <t>paHLiy3  A.  H.  Ta  mini. 
iBaHO-OpaHKiBCbK:  Tana,  1999. 

Hosa  2:  Ha  donoMocy  SMtimenesi.   Mamepinnu  dun  mnnyeaHHH  icmnmb.   Binam  O.  (ynop.). 
E^mohtoh:  MimcTepcTBO  ocbjth  A;ib6epTn,  1996. 

Hoea  2:  JJixjiOcit.  Einam  O.   Eamohtoh:   MmicTepcTBO  ocbjth  Axib6epTH,  1992. 

Hosa  1 :  /Jixjtoeu  i  nosmop-iMimat\in.  ELiam  O.   Ehmohtoh:  MiHicTcpcTBO  ocbIth  AjibGcpTu, 
1990,  «rioBTop-iMiTauia  7:  CBHTa  Benepa»,  «fIoBTop-iiviiTauifl  13:   Bc/niKO/min  kolluik». 
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Students  will  explore,  understand,  appreciate 
and  value  i  'krainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Bilingualism/Multiculturalism 

Students  will  be  able  to: 

7.1.4    participate  in  and  appreciate  bilingual/multicultural  educational  activities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Seniors'  Concert 

Students  visit  a  Ukrainian  seniors'  home  and  present  a  concert  for  the  seniors. 

Cultural  Exchange  Program 

Students  participate  in  a  cultural  exchange  program  with  another  class  or  bilingual  program. 
They  teach  each  other  and  share  songs,  games,  crafts,  dances,  foods. 

Christmas  Carolling 

At  Christmas,  students  go  carolling  to  neighbours  in  the  area  or  to  a  local  mall  or  seniors'  home. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
f&Albcrta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  2  /  747 
2008 


Valuing  Bilingual  ism/Multicultural  ism 

Students  will  be  able  to: 

7.1.4    participate  in  and  appreciate  bilingual/multicultural  educational  activities. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  participate  in  and  appreciate  bilingual/multicultural  educational  activities? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  and  appreciate  bilingual/multicultural  educational  activities.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Learning  Logs 

Have  students  reflect  on  bilingual/multicultural  educational  activities  by  finishing  sentence  starters 
with  a  picture;  e.g., 

-  51  jxemo  npoHMTaB/na  npo . 

-  51  Ao6pe  3po3yiviiB/jia  npo . 

-  51  xotib  6n/jia  6  ,zu3HaTHCfl  TaKO>K  npo  Tani  peni . 


[ 


SAMPLE  RESOURCES 


TlicHH  dyuii.  Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.  Edmonton, 
AB:  Edmonton  Catholic  Schools,  1999. 

Cnieyui  cxapdu.  Sing  Along  Treasures  (paperback/audiocassette).  Hryhor  Gulutzan,  L. 
Edmonton,  AB:  Kazka  Productions,  1989. 

Other  classes  or  bilingual  programs. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  socierw 


7.2  Ukrainian 
Culture 


Historical  Elements 

Students  will  be  able  to: 

7.2.1     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture;  e.g.,  Christmas,  Easter. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Christmas  Traditions 

While  learning  about  Ukrainian  Christmas  traditions,  students  cook  one  of  the  12  meatless  dishes 
for  Christmas  Eve. 

Extension:   When  learning  about  Ukrainian  Christmas  traditions,  students  learn  how  to  weave 
decorations  out  of  wheat  and  create  traditional  decorations  for  a  class  Christmas  tree;  e.g., 
ropixn,  a6.nyKa,  cymem  aronn. 

Easter  Traditions 

Students  learn  about  the  significance  of  the  Easter  foods  that  were  traditionally  placed  into  an 
Easter  basket  and  blessed.  They  participate  in  baking  a  nacKa  and  making  a  6apaH  out  of  butter 
for  their  personal  Easter  baskets. 
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Historical  Elements 
Students  will  be  able  to: 

7.2.1    participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture;  e.g.,  Christmas,  Easter,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the  Ukrainian  language 
and  culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the  Ukrainian  language 
and  culture.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in  activities  and 
experiences  that  reflect  traditional  elements  of  the  Ukrainian  language  and  culture  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Byxeap.  JlymiK  A.  B.  JIbBiB:  CbIt,  1999,  c.  165-183. 

Hoea  2:  Uicni  (36ipica).  Bijiam  O.  (ynop.).  E^mohtoh:  MimcTepcTBo  ocbIth  Anb6epTn,  1992. 

Hoea  2:  IJicni  (komujickt  KaceT/KOMnaKT-ziHCK).  Binam  O.  (ynop.);  Bijiain  JI.  (eriiBam<a). 
Ezimohtoh:  MeTOiiHMHiifi  Ka6iHCT  yKpaiHCbKOi  mobu,  1992/1998. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satis/action  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Contemporary  Elements 

Students  will  be  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 
Ukrainian  language  and  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Traditions  Then  and  Now 

Students  discuss  differences  in  holiday  traditions.  A  T-chart  can  be  established,  comparing  then 
and  now. 

Ukrainian  Videos 

Students  view  Ukrainian  videos  reflecting  life  in  contemporary  Ukraine;  e.g.,  celebrations, 
school.  Videos  should  be  age-  and  language-appropriate. 

Extension:   Invite  a  guest  to  share  video  clips  or  photographs  and  describe  his  or  her  visit  to 
Ukraine. 

Contemporary  Music  Rating 

Invite  students  to  listen  to  Ukrainian  contemporary  music  on  a  daily  basis.  They  record  the 
names  of  the  songs  and  the  performing  artists  they  listen  to.  Students  rate  their  enjoyment  of 
each  song,  using  the  five-star  system. 

Extension:   Students  listen  to  and  sing  along  with  recordings  of  Canadian-Ukrainian 
contemporary  children's  music. 

Extension:   Students  borrow  tapes  or  CDs  from  the  school  or  class  library  and  develop  a  top  10 
recommended  list  for  listening. 
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Contemporary  Elements 
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Students  will  be  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 

i\4fi       ■ 

Ukrainian  language  and  culture,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  activities  or  experiences  that  reflect  contemporary  elements  of  Ukrainian  language 
and  culture? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the  Ukrainian  language 
and  culture.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  students  to  discuss  and  provide  feedback  regarding  their  participation  and 
experiences  in  contemporary  Ukrainian  language  and  cultural  activities. 


SAMPLE  RESOURCES 


YlicHR  dyvui.   Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.  Edmonton, 

AB:   Edmonton  Catholic  Schools,  1999. 

Hoea  2:  TlicHi  (36ipica).  Eijiaiu  O.  (ynop.).   E/imohtoh:   MmicTepcTBO  ocbith  A;ib6epTH,  1992. 

Hoea  2:  TlicHi  (KOMnjieicr  KaceT/KOMnaKT-ancK).  Eijiain  O.  (ynop.);  Eijiaui  Jl.  (cniBaHKa). 
Ezimohtoh:  Mctoxuihhhh  Ka6iHCT  yKpaiHCbKoi  mobh,  1992/1998. 

Ukrainian-English  Bilingual  Education.  Arts  Education  K—3:  Music  Supplement.   Regina,  SK: 
Saskatchewan  Education,  1998. 

Assortment  of  Ukrainian  children's  musical  selections. 

T-chart  (see  sample  blackline  master  in  Appendix  D). 

Ukrainian-speaking  community  resource  people. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Diversity 

Students  will  be  able  to: 

7.2.3    recognize  diverse  elements  of  the  Ukrainian  language  and  culture  in  school 
and/or  the  local  community. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Holidays 

When  learning  about  holidays,  students  discuss  differences  in  cultural  traditions  practised  in  their 
families.  Students  interview  grandparents  and  discuss  how  they  celebrated  holidays  when  they 
were  young. 

Extension:   Students  conduct  a  survey  of  cultural  backgrounds  in  the  class  or  school,  or  survey 
the  class  for  grandparents'  birthplaces. 

Traditions  Interviews 

When  discussing  traditions  at  Christmas  and  Easter,  encourage  students  to  share  the  various 
traditions  practised  in  their  families.  Invite  students  to  interview  grandparents,  asking  how  they 
celebrated  Christmas  or  Easter  when  they  were  young.  Students  share  the  information  they 
gathered  with  their  classmates. 
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Diversity 

H 

Students  will  be  able  to: 

7.2.3    recognize  diverse  elements  of  the  Ukrainian  language  and  culture  in  school 

and/or  the  local  community,  (continued) 

\* 


SAMPLE  ASSESSMENT  STRATEGIES 


ocus  for  Assessment 


Does  the  student: 

-     recognize  diverse  elements  of  the  Ukrainian  language  and  culture  in  school  and/or  the  local 
community? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  diverse  elements  of  the  Ukrainian  language  and 
culture  in  school  and/or  the  local  community  (see  sample  blackline  master  in  Appendix  E:  Checklist 
and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  diverse  elements  of  the  Ukrainian  language  and  culture  in  school  and/or  the  local 
community.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hosa  1 :  JJinjiozu  i  noemop-wimaifix.  Bixiaui  O.   Eamohtoh:  MiHierepcTBO  ocbIth  Ajib6epTH, 
1990,  «rioBTop-iMiTauifl  7:  CBHTa  BeHepa»,  «I~IoBTop-iMiTauifl  13:   BejiHKoamH  koujhk». 

Hosa  2:  noHtnop-i.MimaiuH.  Bixiaui  O.   Eamohtoh:   MmicTepcTBO  ocbIth  Ajib6epTn,  1992, 
«FIoBTop-iMiTauifl  9:   YpaHui  Ha  BennKACHb». 

Csnma  cpidHo'i  jumu.  JIbBiB:  ABepc,  1998. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Change 

Students  will  be  able  to: 

7.2.4    gather  information  to  demonstrate  change  within  the  Ukrainian  language  and 
culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Traditions  Then  and  Now 

Students  interview  parents  or  grandparents  about  changes  in  traditions  or  culture  that  they  have 
experienced.  They  create  a  T-chart  demonstrating  then  and  now. 

Ukrainian  Culture  Web 

With  assistance,  students  brainstorm  and  create  a  web  on  Ukrainian  culture.  They  break  into 
small  groups  and,  focusing  on  one  aspect,  interview  people,  look  at  books  and  prepare  a  brief  oral 
presentation  on  changes  in  Ukrainian  culture;  e.g.,  holidays,  foods,  music,  dance,  lifestyle, 
technology. 

Ukrainian  Museum  Field  Trip 

Students  visit  a  Ukrainian  museum.  After  returning,  they  discuss  differences  and  changes  in 
Ukrainian  culture. 
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Change 

Students  will  be  able  to: 

B^%j 

7.2.4    gather  information  to  demonstrate  change  within  the  Ukrainian  language  and 

Ki£J*J 

Culture,    (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     gather  information  to  demonstrate  change  within  the  Ukrainian  language  and  culture? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  gather  information  to  demonstrate  change  within  the 
Ukrainian  language  and  culture  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist) 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  gather  information  to  demonstrate  change  within  the  Ukrainian  language  and 
culture.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Ukrainian  museum;  e.g.,  Ukrainian  Cultural  Heritage  Village  near  Edmonton,  Alberta. 
Graphic  organizers;  e.g.,  T-charts  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  societw 


7.3  Building 
Community 


Positive  Group  Membership 

Students  will  be  able  to: 

7.3.1     practise  consideration  for  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

Considerate  Phrases 

Students  learn  basic  phrases;  e.g., 

-  J\nKy\o.  (Thank  you.) 

-  npomy!   By^b  JiacKa.  (Please.) 

-  Bn6ame.  nepenpomyfo.  (Sorry.) 


Students  practise  using  the  phrases  correctly  and  appropriately  through  short  role-plays  in  the 
classroom. 

Extension:  Students  play  a  game  in  which  they  go  around  the  class  to  students  in  a  row  or  group 
and  say  something  considerate. 

Cartoon  Strips 

Working  with  partners,  students  develop  cartoon  strips  showing  consideration  for  others. 

Brainstorming 

Lead  students  in  a  brainstorm  of  why  everyone  needs  to  be  a  responsible  member  of  the  class. 
Create  a  chart  showing  responsibilities  everyone  in  the  classroom  has;  e.g., 


Your  Job 

TBOfl/Baina  po6oTa 

TBOi/Bauji  oGob'jokh 

My  Job 

Moa  po6oTa 

Moi  o6ob'h3kh 
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Positive  Group  Membership 

Students  will  be  able  to: 

Em 

7.3.1     practise  consideration  for  others. 

(continued) 

KiJii'JTHl 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     practise  consideration  for  others? 


□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
practice  consideration  for  others  while  working  with  partners  and  record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


YKpamcbKi  MOBHi  icpu.   Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Appreciating  Diversity 
Students  will  be  able  to: 
7.3.2    recognize  and  appreciate  diversity  in  the  family,  school  and  community. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Exchanges 

Arrange  classroom  or  interschool  exchanges  to  strengthen  the  sense  of  diversity  within  other 
cultures  or  bilingual  programs.  During  these  visits,  the  groups  can  share  and  compare  holidays, 
traditions  and  foods.   Students  could  also  talk  about  their  families  and  observe  how  the  make-up 
of  families  may  vary. 

Extension:   Students  listen  to  presentations  made  by  a  variety  of  different  guest  speakers  who 
visit  the  classroom. 

Demonstrating  Diversity 

Demonstrate  diversity  in  Ukrainian  culture  through  introducing  students  to: 

-  costumes 

-  variations  in  language 

-  food 

-  dance 

-  music. 

Extension:   Use  photographs,  videos  and  pictures  from  books  to  demonstrate  diversity.  Bring  in 
speakers  who  may  be  able  to  either  demonstrate  language  variations  or  display  artifacts;  e.g., 
costumes. 
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Appreciating  Diversity 

BeJJ 

Students  will  be  able  to: 

fc||  7.3.2    recognize  and  appreciate  diversity  in  the  family,  school  and  communit) 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  and  appreciate  diversity  in  the  family,  school  and  community? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  appreciate  diversity  in  the  family,  school  and 
community  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  and  appreciate  diversity  in  the  family,  school  and  community.   Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Moh  poduna.  My  Family.  Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

KajKit  ma  imui  meopu  <)jih  dimeit.   Ukrainian  Fairy  Tales  (CD).  Toronto,  ON:  SvitCom  Inc., 
1997. 

Icmopin  yKpa'mcbKOBO  Mucmeifinea  6  ijiwcmpaifixx.  An  Illustrated  History  of  Ukrainian  Art. 
Szonk-Rusych,  K.  New  York,  NY:   Shevchenko  Scientific  Society,  1978. 

YKpaiHCbKuu  HapodHuu  odm.   Ukainian  Folk  Costume.  Odarchcnko,  P.,  Carynnyk,  H.,  Tytla,  H. 
Stachiv,  M.,  Lewycka-Barabach,  M.  J.  (ills.).  Toronto,  ON:  University  of  Toronto  Press,  1992. 

Ukrainian-speaking  community  resource  people. 

Other  bilingual  classes  or  programs. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    recognize  and  appreciate  similarities  between  self  and  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Visiting  Others 

Students  participate  in  interschool  or  interprogram  visitations.  Provide  students  with  the 
opportunity  to  share  and  compare  cultures  with  other  classes  or  bilingual  programs. 

Extension:   Invite  other  cultural  groups  to  share  information  on  their  cultures.  Students  compare 
holidays,  traditions  and  foods. 

Comparing  Stories 

Students  compare  similarity  in  literature;  e.g.,  UonentouiKa  {Cinderella),  Kojio6ok  {Gingerbread 
Man),  JluciiHKa  ma  otcypaeenb  (the  Aesop's  fable  about  Fox  and  Crane). 

Y-chart 

Students  share  how  they  celebrate  special  occasions.  They  create  a  Y-chart  recording  how  these 
look,  feel  and  sound. 

Celebrations  and  Concerts 

Encourage  students  to  participate  in  or  attend  multicultural  celebrations  and  concerts  either 
during  or  after  school  hours.  Students  report  back  to  their  classmates  about  their  experiences. 
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Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    recognize  and  appreciate  similarities  between  self  and  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  and  appreciate  similarities  between  self  and  others? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  and  appreciate  similarities  between  self  and  others.   Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  appreciate  similarities  between  self  and  others 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


YKpamcbKi  Moeni  iapu.  Ukrainian  Language  Games.   Rcgina,  SK:  Saskatchewan  Education, 
1996. 

JIucuHKa  ma  otcypaeejib.  Kuib:   AjibiepHaTHBH,  1997. 

KonodoK.  Km'ib:  AjibTepHaTHBH,  1997. 

Y-chart  (see  sample  blackline  master  in  Appendix  D). 

Multicultural  celebrations  and  concerts. 

Other  bilingual  classes  or  programs. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Contributing  to  Community 

Students  will  be  able  to: 

7.3.4    participate  cooperatively  in  group  activities,  by  contributing  ideas  and  supporting 
others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Writing 

In  small  groups,  each  student  writes  one  of  the  following: 
person  (people) 
place 
action 
time 
situation. 

The  groups  then  come  together  to  compile  a  humorous  skit.  Consider  providing  cards  with 
suggestions  on  a  pocket  chart. 

Group  Photographers 

Using  a  digital  camera,  students  walk  around  the  school  or  community  and  capture  pictures  of 
Mh  npamoevio  pa30M.  They  can  then  work  together  to  write  one-sentence  captions  or  type 
captions  on  the  computer.  These  can  be  published  and  distributed  as  part  of  the  school 
newsletter. 

Group  Activities 

Students  participate  in  a  variety  of  group  activities;  e.g., 
making  a  mural 
dramatization 
cooking 
book  or  story  study. 

Before  working,  students  establish  roles  and  responsibilities  for  all  group  members. 
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Contributing  to  Community 

Students  will  be  able  to: 

7.3.4    participate  cooperatively  in  group  activities,  by  contributing  ideas  and  supporting 

Others,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

participate  cooperatively  in  group  activities,  by  contributing  ideas  and  supporting  others? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  cooperatively  in  group  activities,  by  contributing  ideas  and  supporting  others.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  cooperatively  in  group  activities,  by  contributing 
ideas  and  supporting  others  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 
or  2). 


SAMPLE  RESOURCES 


Hoea  2:  Uoemop-iMimai\iH.   Eijiam  O.  E^mohtoh:   MmicTepcTBO  ocbItu  AjibGepni, 
«rioBTop-iiviiTauifl  4:   Moa  j\ijibHm\n»,  «noBTop-iMiTauia  12:  (DaxH  JiK>zr,eH». 

Digital  or  disposable  camera. 


1992, 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1    demonstrate  personal  and  social  responsibility  in  the  classroom,  school  and 
community. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Murals 

Students  draw  or  develop  a  mural  depicting  personal  and  social  responsibility  within  the  school, 
family,  community  and/or  world. 

Alternative  Activity:   Working  in  small  groups,  students  draw  or  develop  a  mural  depicting 
respect,  cooperation  and  acceptance  within  the  school,  family,  community  and/or  world. 

Class  List 

Lead  students  in  a  discussion  of  responsibilities.  Students  add  to  a  class  list  two  items  for  which 
they  are  responsible  in  each  environment;  e.g., 


Kojllt  H  y  LLIKO/li 

Kojih  a  yaoivia 

KOJIH  H  HU/JBOpi 

Classroom  Helpers 

Invite  students  to  act  as  classroom  helpers.  They  learn  the  names  of  classroom  helpers;  e.g., 
6i6nioTeKap,  kjiachhh  CTopo>K. 

Community  Service 

Students  participate  in  a  community  service  project  to  demonstrate  responsible  citizenship;  e.g. 
cleaning  up  the  school  yard  or  planting  flowers  around  the  school. 

Project  Planning  and  Reflection 

Students  participate  in  creating  a  plan  for  a  project  and  reflect,  with  teacher  guidance,  on  the 
success  of  the  project.  They  provide  input  for  creating  a  language  experience  story  about  the 
activity;  e.g.,  Cborozmi  ynm  3  Hamoi'  kjihch  ca/uuiH  KBiTH  HaBKOJio  ujkojih.  Mh  noca.un.nn 

HCpBOHJ  MaKH  H  CHHi  B0J10UIKH  ... 
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Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     demonstrate  personal  and  social  responsibility  in  the  classroom,  school  and 
community,  (continual) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  personal  and  social  responsibility  in  the  classroom,  school  and  community? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  demonstrate  personal  and  social  responsibility  in  the 
classroom,  school  and  community  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  personal  and  social  responsibility  in  the  classroom,  school  and  community.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


r 


SAMPLE  RESOURCES 


Hoea  2:  IJoemop-iMimaifiH.  Eijiain  O.   Ejjmohtoh:  MimcTepcTBO  ocbIth  Anb6epTH,  1992, 
«noBTop-iMiTaiiifl  5:   Mh  6yjin  MCMHi»,  «noBTop-iiviiTauia  10:  J\c  \  mo  n  po6.mo». 

An  assortment  of  magazines,  catalogues,  flyers. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Interdependence 

Students  will  be  able  to: 

7.4.2    recognize  the  advantages  of  working  with  a  partner  or  within  a  group,  and 
recognize  that  one  affects  and  is  affected  by  the  actions  of  others. 


SAMPLE  TEACHING  AND  LEARNING 


ACTIVITIES 


Partner  Puzzles 

Students  work  with  a  partner  to  solve  a  word  search  or  crossword  puzzle  on  a  theme  studied  in 
class.  Discuss  how  working  together  made  it  easier  to  solve  the  puzzles. 

Cooperative  Learning  Groups 

Working  in  cooperative  learning  groups,  students  discuss  a  playground  event  where  an  action  of 
one  spoils  a  game  for  others. 

Extension:   During  a  health  lesson,  lead  students  in  a  discussion  on  the  roles  of  members  of  a 
household  and  how  they  work  together. 

Working  Together  Images 

Students  work  in  small  groups  to  create  a  collage,  using  magazine  pictures  of  people  working 
together.  They  title  their  collage  "Mh  cniBnpaLuoeMO." 

Extension:   Photograph  students  working  and  playing  together.  These  photographs  are  made 
into  a  class  booklet  entitled  'Ta30M."  Simple  captions  can  accompany  the  photographs. 
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Interdependence 

Students  will  be  able  to: 

7.4.2    recognize  the  advantages  of  working  with  a  partner  or  within  a  group,  and 
recognize  that  one  affects  and  is  affected  by  the  actions  of  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  the  advantages  of  working  with  a  partner  or  within  a  group,  and  recognize  that  one 
affects  and  is  affected  by  the  actions  of  others? 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  the  advantages  of 
working  with  a  partner  or  within  a  group,  and  recognize  that  one  affects  and  is  affected  by  the  actions 
of  others  (see  sample  blacklinc  master  in  Appendix  E:  Self-assessment  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  the  advantages  of  working  with  a  partner  or  within  a  group,  and  recognize  that  one  affects 
and  is  affected  by  the  actions  of  others.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Both  during  and  after  a  group  activity,  discuss  with  students  the  roles  and  responsibilities  of  a  group. 


[ 


SAMPLE  RESOURCES 


YKpaiHCbKi Moem  izpu.   Ukrainian  Language  Games.   Regina,  SK:   Saskatchewan  Education, 
1996. 

Hoea  2:  ffwnozu.  Eijiam  O.  Ejimohtoh:   MiHicTepcTBO  ocBira  AxibGcpTH,  1992. 

Magazines. 

Digital  or  disposable  camera. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  fur  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society-. 


7.4  Global 

Citizenship 


Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    identity  and  describe  causes  of  conflict  in  the  classroom,  and  listen  with  attention 
to  the  opinions  of  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Story  Conflict 

Students  listen  to  a  story  with  a  conflict  and  discuss  the  resolution;  e.g.,  read  JIucuhko  ma 
jnypascib  and  lead  the  class  in  a  discussion  of  conflict  and  resolution  and  the  importance  of 
cooperation. 

The  Importance  of  Listening 

Discuss  the  importance  of  listening  to  the  opinions  of  others.  Invite  students  to  use  a  talking  stick 
to  ensure  good  listening.  Only  the  person  with  the  talking  stick  may  speak. 

Extension:   Discuss  conflicts  that  occur  in  the  classroom  and  solutions  to  those  conflicts,  using 
the  talking  stick  technique. 

Conflict  Chart 

A  conflict  and  resolution  chart  can  be  drafted  with  student  input.  When  a  conflict  arises,  students 
can  review  the  necessary  steps  that  should  have  been  or  need  to  be  taken. 
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Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    identify  and  describe  causes  of  conflict  in  the  classroom,  and  listen  with  attention 
to  the  opinions  of  others,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  and  describe  causes  of  conflict  in  the  classroom,  and  listen  with  attention  to  the  opinions 
of  others? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
identify  and  describe  causes  of  conflict  in  the  classroom,  and  listen  with  attention  to  the  opinions  of 
others.   Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  identify  and  describe  causes  of  conflict  in  the  classroom,  and  listen  with  attention 
to  the  opinions  of  others.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


JIucuHKa  ma  otcypaeeiib.  Kh'ib:  AnbTepHaniBn,  1997. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


1.4  Global 

Citizenship 


Future  Opportunities 

Students  will  be  able  to: 

7.4.4    identify  personal  strengths  and  areas  for  improvement. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Self-evaluation 

Working  with  teacher  supervision,  students  create  a  self-evaluation  where  they  rate  their  attitudes 
and  achievements;  e.g., 

-  I  always  listen/51  ^aBwjxu  cnyxaio. 

-  I  cooperate/51  cniBnpautopo. 

-  I  complete  my  work/51  3aKiHnyK)  cbok)  po6oTy. 

-  I  always  do  my  best/51  3aB>Knn  ao6pe  npamoK). 

My  Personal  Strengths 

After  a  discussion  of  personal  strengths,  students  illustrate  what  they  feel  they  do  well;  e.g., 

-  51  no6pe  BMiro . 

-  51  xony  Kpaiue . 

Goal  Setting 

Discuss  with  students  various  goals  as  a  class;  e.g.,  personal  goals,  academic  goals,  sports  goals, 
family  goals.  Have  each  student  choose  a  goal  and  create  a  graphic  representation  that  depicts 
the  goal  and  how  they  hope  to  achieve  it. 
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Future  Opportunities 

Students  will  be  able  to: 

7.4.4    identify  personal  strengths  and  areas  for  improvement,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  personal  strengths  and  areas  for  improvement? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  personal  strengths  and  areas  for  improvement  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  to  encourage  them  to  share  their  personal  strengths  and  areas  for  further 
development.   Provide  students  with  feedback  and  encouragement. 

□  Self-assessment  Checklist  and  Goal-setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  identify  personal  strengths  and 
areas  for  improvement.  Encourage  students  to  set  goals  for  future  learning  (see  sample  blackline 
master  in  Appendix  E:  Self-assessment  Checklist  and  Goal  Setting). 

□  Portfolios 

Use  the  portfolios  to  examine  the  choices  students  have  made  that  demonstrate  their  best  work  or 
growth.  The  portfolios  can  be  used  for  further  discussion  with  students.  Discuss  a  variety  of  ways  by 
which  they  can  achieve  their  goals. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Express  Ideas 

Students  will  be  able  to: 

1.1.1     describe  personal  observations,  experiences  and  feelings. 


* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Hobby  Talk 

At  circle  time,  students  talk  about  their  hobbies  and  collections,  using  the  plural  form  of  nouns; 

e.g.,  fl  30npaio  roKenm  KapTKH.  U,e  moi  roKefiHi  KapTKH.  51  i'x  Maw  6araTo. 

Extension:   As  a  group,  students  listen  to  music,  watch  videos  or  slides,  or  look  at  pictures  and 
then  describe  feelings  related  to  their  listening  and  viewing. 

Scientific  Observations 

Students  observe  the  growth  of  a  plant.  They  each  keep  a  daily  record  of  its  growth,  then 
illustrate  and  label  their  observations;  e.g.,  51k  pocTe  cpaconfl? 

Journal  Writing 

Students  watch  a  video  and,  using  sentence  starters,  write  in  their  journals  about  their  favourite 
parts  or  exciting  events.  They  share  their  journal  entries  with  a  partner. 

Mac  Ha  po3MOBy 

Students  participate  in  a  daily  activity  called  Mac  Ha  po3MOBy  and  talk  about  what  they  did  on  the 
weekend  or  previous  evening.  Alternatively,  give  a  homework  topic  in  which  everyone  must 
present  an  oral  sentence  on  the  following  day;  e.g.,  Moa  pcziHHa. 

Y-chart 

During  and  after  listening  to  a  text,  students  sketch  their  observations,  then  share  with  a  partner. 
They  may  also  share  their  personal  observations  and  feelings  about  a  Ukrainian  dance  concert 
they  attended.  Student  observations  and  feelings  are  recorded  on  a  class  Y-chart;  e.g., 


5\k  mm  noHyBajuicH? 

""\^ 

-  Becejn,  3aaoBOJieHi 

-  rop/ii 

LU,o  mm  nyjiH? 
-on/iecKn 

LIJp  MM 
6a H HUH? 

-yKpai'HCbKy  My 
-TynaHHJi  mr 

3HKy 

-non*! 
nuiennui 
-koctpomh/ct 

-CTpiHKM 
-BiHKH 

-K03aKiB 
30f 
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Express  Ideas 

Students  will  be  able  to: 

1.1.1     describe  personal  observations,  experiences  and  feelings,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     describe  personal  observations,  experiences  and  feelings? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  describe  personal  observations,  experiences  and  feelings  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
describe  personal  observations,  experiences  and  feelings.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  describe  personal  observations,  experiences  and  feelings  (see  sample  blackline 
master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


' 


SAMPLE  RESOURCES 


Hoea  3:  Uo6mop-i.\timai\in.   Binary  O.  Ezimohtoh:   MimcTepcTBO  ocBmt  Ajib6epTu,  1994. 

Hoea  3:  Ha  dono.MOcy  euumeneei — Mamepixjiu  dun  ruixHyeaHHH  amnmb.   Bijiaui  O.  (ynop.). 
E/tmohtoh:   MiHicTepcTBO  ocbIth  Axib6epTn,  1998. 

Y-chart  (see  sample  blackline  master  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


Consider  Others'  Ideas 

Students  will  he  able  to: 

1.1.2    consider  others'  ideas  and  observations  to  develop  own  personal  understanding. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


o 


Picture  Response 

Students  draw  or  sketch  pictures  to  show  how  they  feel  about  a  specific  topic  introduced  and 
discussed  in  class.  They  share  their  drawings  in  small  groups.  After  their  sharing,  students  add 
further  details  to  their  pictures. 

Mh  cniBnpauKKMO 

After  participating  in  a  group  or  paired  activity,  students  record  what  they  learned.  This  can  be 
done  in  booklets  entitled  "Mil  cniBnpamoeMo"  that  can  be  added  to  once  a  week,  or  on  a  bulletin 
board  of  cutouts  on  which  students  place  their  observations. 

Sharing  Circle 

Invite  students  to  share  their  ideas  about  a  topic  of  interest  during  a  sharing  circle  activity.   Every 
student  is  encouraged  to  speak  and  students  are  given  time  to  reflect  on  what  others  have  said. 

Role-play 

Working  in  small  groups,  students  assume  roles  to  act  out  situations  that  involve  considering 

others'  ideas;  e.g.,  what  game  to  play  during  recess,  what  to  do  after  school. 

Survey  Scavenger  Hunt 

Introduce  students  to  the  language  and  pronunciation  of  a  series  of  survey  questions,  then  invite 
them  to  conduct  a  student  scavenger  hunt.  Surveyors  complete  a  form  with  statements  in 
Ukrainian;  e.g.. 


3HaAjH  Ty  ocoSy,  HKa 

fluiriHC 

1  .        He  /IK)6HTb  KOTiB 

2.      iioOHTb  rpaTH  b  roKeii 

3.       JIK)6MTb  ZIOLil 

E-mail  Sharing 

Students  e-mail  another  Ukrainian  class,  posing  simple  questions  and  sharing  responses  about  a 
particular  topic. 
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Consider  Others'  Ideas 

Students  will  he  able  to: 

1.1.2    consider  others'  ideas  and  observations  to  develop  own  personal  understanding. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     consider  others'  ideas  and  observations  to  develop  own  personal  understanding? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  consider  others'  ideas  and  observations  to  develop  own 
personal  understanding  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


IivTh  vhhh/ 

VHeHMUi 

CjiyxaeAia 

CTaBHB/jia 

tanu  i.ihh',1 

Oxowe 
cnLiKVBaBCfi/jiacb 

VKpai'HCbKOK) 
MOBOK) 

^OTpMMVBaBCH/ 

jiacb  BHMor 

tan  laiimi 

D  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
consider  others'  ideas  and  observations  to  develop  own  personal  understanding.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□   Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.   Students  use  the  rating  scale  to  evaluate  how  well  they  arc  able  to  consider  others'  ideas  and 
observations  to  develop  own  personal  understanding  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


Hosa  3:  Ha  donoMOzy  enumejieei — Mamepimu  dim  njiHHyaaHHH  lannmb.   Bixiauj  O.  (ynop.). 
Ezimohtoh:   MiHicTepcTBO  ocBiTH  Ajib6epTn,  1998. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1 


Experiment  with  Language 

Students  will  he  able  to: 

1.1.3    experiment  with  language  to  express  feelings,  and  talk  about  memorable 
experiences  and  events. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Personal  Time  Lines 

Share  a  personal  time  line  of  memorable  experiences  or  milestones  and  invite  students  to  create 
personal  time  lines  that  depict  memorable  milestones  in  their  lives.  These  milestones  may  be 
accompanied  by  personal  sketches  showing  how  students  felt.* 

Extension:   Students  record  memorable  experiences  and  events  in  their  journals  or  Learning 
Logs,  using  the  sentence  starters  provided. 

Field  Trip  Photo  Essay 

During  a  field  trip,  use  a  digital  camera  to  take  pictures.  Students  can  use  the  pictures  to  prepare 
a  photo  essay  by  arranging  the  photographs  and  writing  captions  about  the  field  trip. 

Alternative  Activity:   Invite  students  to  share  what  they  learned  and  what  they  found  interesting 
from  a  recent  field  trip.  These  ideas  are  recorded  on  sheets  that  are  posted  in  the  classroom. 
Students  use  these  ideas  to  help  them  complete  a  field  trip  summary  sheet.  They  may  include 
illustrations  with  accompanying  captions. 

Extension:   Invite  students  to  bring  personal  photographs  from  home  that  show  memorable 
experiences  and  events.  They  write  captions  for  these  photographs  and  post  them  in  the  school  or 
classroom. 

5Ws 

After  a  holiday  or  long  weekend,  students  are  asked  to  prepare  answers  in  Ukrainian,  in  note 
form,  to  respond  orally  in  class.   Each  student  writes  the  5  Ws  on  a  piece  of  paper.  They  find  a 
partner  and  proceed  to  ask  or  answer  one  of  the  questions;  e.g.,  Xto?  LU,o?  /Je?  Kojih?  HoMy? 

Extension:   Students  use  a  5  W  chart  as  a  news  planner  in  preparation  for  sharing  personal  news. 
This  may  be  shared  orally  or  in  writing  for  a  class  newsletter. 


*  Moline,  1995. 
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Experiment  with  Language 

Students  will  be  able  to: 

1.1.3    experiment  with  language  to  express  feelings,  and  talk  about  memorable 
experiences  and  events,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  language  to  express  feelings,  and  talk  about  memorable  experiences  and  events? 

□  Conferences 

Conference  with  students  about  how  they  shared  personal  feelings  and  experiences  when  creating 
their  personal  time  lines.  Provide  positive  feedback  and  support  to  help  students  develop  and  expand 
ways  of  expressing  personal  feelings. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  experiment  with  language  to  express  feelings,  and  talk  about  memorable 
experiences  and  events  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and 
Checklist). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  language  to  express  feelings,  and  talk  about 
memorable  experiences  and  events  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 


SAMPLE  RESOURCES 


1 


Hoea  3:  Ha  donoMOzy  emimeneei — Mamepinnu  dun  nnsmyeauHH  saHHmb.   Binam  O.  (ynop.). 
E^mohtoh:   MiHicTepcTBO  ocbjth  A;ib6epTM,  1998: 

-  HnTaHHH  yMHHM  yronoc 

-  LU,oneHHi  MOBHi  BnpaBH — Mobhi  irpii,  Hapo;mfl  TBopmcTb 

-  TaGjiHuj  MOBHoro  .aocBiny 

-  Po3noBizti  ia  nopaxuxoM 

-  m,oztenHHK 

-  FhicbMOBi  BnpaBu 

-  HaBMajibHi  kvtohkh. 

Hoea  3:  Uoemop-i.mmaniH.   Binaui  O.   Ezimohtoh:   MinicTepcTBO  ocbIth  Ajib6epTH,  1994. 
Digital  or  disposable  camera. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Express  Preferences 

Students  will  he  able  to: 

1.1.4    explain  why  an  oral,  print,  visual  or  multimedia  text  is  a  personal  favourite. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Animated  Cartoon  or  Movie 

Students  view  a  short  animated  cartoon  or  movie  in  Ukrainian.  Invite  them  to  share  what  they 
enjoyed  about  the  cartoon  or  movie  and  record  these  ideas  on  poster  paper.  Elements  such  as 
characters,  music  and  story  line  should  be  addressed.   Using  this  vocabulary  and  sentence 
starters,  students  discuss  their  favourite  animated  movie  with  a  partner;  e.g., 

-  Min  yjuoGneHHH  MyjibT(bijibM . 

-  Min  y;iK)6;ieHHH  nepcoHa>K . 

-  Mem  cnozto6aBca  uefi  MyjtbTchijibM  TOMy,  mo . 


Favourite  Web  Sites 

Students  bookmark  their  favourite  Web  sites  about  a  topic  and  then  create  a  Ukrainian  poster  that 
advertises  the  Web  sites,  emphasizing  why  these  sites  are  favourites. 

Favourite  Ukrainian  Books 

Students  bring  favourite  Ukrainian  books  to  class  for  a  special  display  entitled  "Haim  yjno6jieHi 
khheoch."  They  choose  favourite  Ukrainian  books  from  the  library  and  create  advertisements  for 
them,  using  illustrations,  words  and  short  phrases.  The  advertisements  are  then  posted  on  the 
bulletin  board  in  the  library.  Students  use  vocabulary  lists  in  the  classroom  from  a  brainstorming 
activity  to  assist  them  in  creating  advertisements  to  promote  their  books. 

Extension:   Students  write  simple  book  reports  on  favourite  books,  using  sentence  starters;  e.g., 

"My  favourite  part  of  this  book  was .  The  main  character  was ."  They  share 

these  book  reports  with  their  classmates. 

Extension:   Students  each  create  a  new  cover  for  a  favourite  Ukrainian  book  or  story. 

Favourites  Graph 

Set  up  a  graphing  activity  to  record  what  students  identify  as  a  favourite  oral,  literary  or  media 
text  of  the  week.   Discussion  follows  about  why  these  texts  are  favourites. 

Sketching  Favourites 

Students  sketch  their  favourite  scene  from  a  story  they  have  heard,  read  or  viewed.  They  display 
and  give  simple  reasons  for  choosing  the  story  and  scene  as  their  favourite,  using  vocabulary 
reviewed  in  class. 
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Express  Preferences 

Students  will  be  able  to: 

1.1.4    explain  why  an  oral,  print,  visual  or  multimedia  text  is  a  personal  favourite. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explain  why  an  oral,  print,  visual  or  multimedia  text  is  a  personal  favourite? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explain  why  an  oral,  print,  visual  or  multimedia  text  is  a 
personal  favourite  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  explain  why  an  oral,  print,  visual 
or  multimedia  text  is  a  personal  favourite  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  explain  why  an  oral,  print,  visual  or  multimedia  text  is  a  personal  favourite.  Offer 
feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Hoea  3:  Ha  dono.wocy  enumejieei — Mamepinjiu  dun  nnmiyeaHHH  30HHinb.   Eijiaiu  O.  (ynop.). 
E/tmohtoh:   MiHidcpcTBO  ocbjth  Ajib6epTn,  1998: 

-      CaMOCTiHHe  HHTaHHfl  mobmkh. 

Computers  with  Internet  access. 

Ukrainian  Web  sites;  e.g.,  www.brama.com,  www.infoukes.com. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.1  Discover  and 
Explore 


Set  Goals 

Students  will  be  able  to: 

1.1.5    develop  a  sense  of  self  as  reader,  writer  and  illustrator. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Reading  Records 

Students  review  their  reading  records  at  regular  intervals  and  complete  information  slips  to  tel 
what  they  have  accomplished  and  to  set  goals  for  the  future;  e.g.. 


Micaub: 


1  m  '  a : 


1 .  U,bor  o  .viicaua  a  upownTaB/jia khidkkv/khmwkh/khh/Kok. 

2.  H  IKuijUIBCH/JiaCH  KHH>KKOK)/KHM>KKaMH  3  MOIMH 

OZlHOKJIflCHHKaMH. 

3.  HacTyriHoro  viicaua  a  upoHMTaio khmhckv/khhjkkh/ 

KHM>KOK. 

4.  HaCTyilHOrO  .Viicaua  a  IlOJUUOCa  KHH>KKOK)/KHH>KKaMH  3 


5.  Kojih  a  4HraK),  a  Ao6pe  Bviito 

6.  H  xo4y  Kpaiue 


YHHTejibCbKi  KOMeHTapi: 


Reading  Strategies 

Post  strategies  of  effective  readers  so  students  can  use  these  for  setting  goals;  e.g.,  5\  po3rnfl.naK) 

MajnoHKH  h  (boTorpaqbii,  mo6  3po3yMJTH  tckct. 

Success  Posters 

Following  a  discussion  of  behaviours  that  promote  academic  success,  students  create  and  display 
posters  or  bookmarks  that  describe  successful  listeners,  speakers,  readers,  writers,  viewers  and 
illustrators. 
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Set  Goals 

Students  will  be  able  to: 

1.1.5    develop  a  sense  of  self  as  reader,  writer  and  illustrator,  (continued) 


"  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  develop  a  sense  of  self  as  reader,  writer  and  illustrator? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  develop  a  sense  of  self  as  reader,  writer  and  illustrator  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  develop  a  sense  of  self  as  reader, 
writer  and  illustrator.  Encourage  students  to  set  goals  for  future  learning  (sec  sample  blackline 
master  in  Appendix  E:   Self-assessment  Checklist  and  Goal  Setting). 

□  Conferences 

Meet  with  students  to  determine  how  they  are  developing  a  sense  of  self  as  reader,  writer  and 
illustrator.  These  interviews  may  need  to  be  conducted  in  English.  Students  may  be  asked  to: 

-  describe  language  learning  strategies 

-  tell  why  and  how  the  strategies  helped  them 

-  tell  why  they  use  the  various  strategies 

-  describe  what  they  can  do  well 

-  describe  areas  they  would  like  to  improve  on. 


SAMPLE  RESOURCES 


Pinna.   Franko,  I.  Winnipeg,  MB:  Communigraphics  Printers  Aid  Group,  1990. 
Reading  records. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarity  and 

I  Mend 


Develop  Understanding 

Students  will  be  able  to: 

1.2.1     examine  how  new  experiences,  ideas  and  information  connect  to  prior 
knowledge  and  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


View  and  Discuss 

After  viewing  a  variety  of  photographs,  posters  or  pictures,  students  discuss  similar  activities  or 
feelings;  e.g., 

-  ft  TaK  noHVBaBCH/jiacfl,  kojih  ... 

-  Haina  iiiKOJia  ... 

-  Moh  MaMa  Mac  Tany  npamo  . . . 

For  example,  after  listening  to  a  story,  one  student  might  share  his  or  her  feelings  of  being  afraid 
of  the  grandma's  neighbour.  This  might  remind  another  student  about  his  or  her  feelings  when  he 
or  she  first  started  to  play  hockey,  and  so  on. 

Preparing  for  Fall 

After  reading  and  rehearsing  the  Nova  3  dialogue  2  Ocinm  poGomu,  students  describe  their  own 

experiences  of  how  they  prepare  for  fall. 

Extension:   Bring  into  class  a  collection  of  pictures  and  tools  used  for  harvesting  food.  Students 
share  what  they  know  about  these  objects,  make  predictions  and  record  new  ideas  and 
vocabulary. 

Connected  Words 

Students  are  given  six  to  nine  words  and  asked  to  identify  the  relationship  between  the  words  in 
the  cycle;  e.g.,  KanycTa,  MopKBa,  a6jiyKa,  ociHb,  ropoa,  po6oTa,  noviaraTH  (ociHHi  po6oTH). 
They  may  work  with  a  partner  to  discuss  the  connections  they  made  between  the  words. 

KWL  Chart 

Working  in  small  groups,  students  complete  a  KWL  chart  prior  to,  during  and  after  the  study  of 
an  assigned  topic  in  class. 

Word  or  Picture  Splash 

Students  examine  and  discuss  a  collection  of  words  and  pictures  related  to  a  text  or  topic  they 
will  be  studying  in  class.  They  make  predictions  about  the  text  and  share  their  personal 
knowledge  and  experiences  about  the  topic  with  their  classmates. 
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Develop  Understanding 

Students  will  be  able  to: 

1.2.1     examine  how  new  experiences,  ideas  and  information  connect  to  prior 
knowledge  and  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

examine  how  new  experiences,  ideas  and  information  connect  to  prior  knowledge  and 
experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  examine  how  new  experiences,  ideas  and  information 
connect  to  prior  knowledge  and  experiences  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Learning  Logs 

After  viewing  a  variety  of  photographs,  posters  or  pictures  and  discussing  similar  activities  and 
feelings  as  a  class,  students  write  in  their  Learning  Logs  one  of  the  responses  they  gave  during  the 
discussion.  They  add  any  further  information.  Respond  to  the  logs  personally  with  questions  or 
suggestions  to  extend  students'  thinking  and  provide  positive  feedback. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
examine  how  new  experiences,  ideas  and  information  connect  to  prior  knowledge  and  experiences. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMOzy  enume.teei — .xiamepifuiu  d.in  iuhhykuhhh  jaHftwb.   Bi^aiu  O.  (ynop. 
E.hmohtoh:  MimcTepcTBO  ocbIth  Axib6epTM,  1998: 

-  IToBTop-iMiTauii 

-  HnTaHHfl  yHHHM  yrojioc 

-  Ta6nnui  MOBHoro  aocBiuy 

-  LLJ,oaeHHHK 

-  LlncbMOBi  BnpaBii. 

Hoea  1 :   Moh  KHitca  do  numauHH  it  poi.MaiboeysaHHH  4.   Binaui  O.,  Eijiaiu  Jl.  Eamohtoh: 
MinicTepcTBO  ocbIth  Ajib6cpTH,  1991. 

Hoea  3:  fflfuiozu.   Binam  O.   E^mohtoh:   MimcTepcTBO  ocbIth  Axib6epTH,  1994. 

K.WL  chart  (see  sample  blackline  master  in  Appendix  D). 

Pictures  of  fall  and  harvest. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


Explain  Opinions 

Students  will  he  ahle  to: 

1.2.2    explain  new  experiences  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Hobbies 

After  reading  the  story  ro6i,  students  can  bring  in  and  share  their  hobbies.  They  can  then  discuss 
what  their  hobby  would  be  if  they  had  to  pick  a  new  hobby. 

New  Games 

Students  talk  about  learning  to  play  a  new  game  at  recess  or  make  a  variation  of  a  game  they  are 
familiar  with.  They  can  then  use  a  Venn  diagram  to  compare  the  old  version  with  the  new 
version. 

Community  Field  Trips 

After  a  study  of  community  workers,  students  participate  in  a  variety  of  field  trips  to  become 
familiar  with  the  jobs  performed  by  these  workers;  e.g.,  visit  a  post  office,  newspaper,  store, 
police  station.  They  each  write  a  simple  paragraph  about  what  they  want  to  be  when  they  grow 
up,  giving  two  or  three  reasons  to  support  their  choice. 

Word  Wall 

Working  together,  students  create  a  word  wall  related  to  a  specific  topic  or  theme.  They 

brainstorm  for  words  or  phrases  and  record  these  on  sticky  notes  that  they  place  on  a  large  wall 

chart. 
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Explain  Opinions 

Students  will  be  able  to: 

1.2.2    explain  new  experiences  and  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explain  new  experiences  and  ideas? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explain  new  experiences  and  ideas  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  explain  new  experiences  and  ideas.  Offer  feedback,  encouragement  and  praise  as 
needed. 


□   Conferences 

Conference  with  students  one-on-one.  They  explain  their  understanding  of  new  concepts  covered  in 
class. 


SAMPLE  RESOURCES 


Hohci  3:  Ha  dono.uocy  emime.ieai — \iamepifuiu  dun  ruiHHyeaHHH  scmnmb.   Eijiaw  O.  (ynop.). 
Eamohtoh:  MimcTepcTBO  ocBmi  Ajib6epTn,  1998: 

-  HaBMajibHi  kvtohkh 

-  IHoueHHi  MOBHi  BnpaBH — 3araztKii 

-  Ta6nnui  MOBHoro  .aocButy 
IIUuciiiihk. 

Hoea  3:    HumauKa-cxoduHKa.  Odun  dehtb  3  mozo  otcummn.   Binary  O.,  BoHziapnyK  P.,  <t>cwfyK  M. 
Ezimohtoh:   MimcTepcTBO  ocbjtu  AjibGepni,  1995,  «To6i»,  c.  1-8. 

Venn  diagram  (see  sample  blackline  master  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarity  and 
Extend 


Combine  Ideas 

Students  will  be  able  to: 

1.2.3    arrange  ideas  and  information  in  more  than  one  way  to  make  sense  for  self  and 
others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Recipes 

Students  use  illustrations,  labels  or  hands-on  materials  to  explain  how  to  prepare  their  favourite 
foods;  e.g.,  B3ath  Kacrpynio.  They  present  their  work  in  class. 

Survey/Venn  Diagram 

Students  prepare  simple  survey  questions  to  determine  the  number  of  brothers  and  sisters  their 
classmates  have.  After  gathering  the  data,  they  use  a  Venn  diagram  to  input  data  from  the  survey. 
Thev  summarize  the  data  in  a  chart. 


opaT 


cecTpa 


Other  survey  topics  may  include: 

-     eye  colour  —  KO^ip  ohch 

favourite  books  —  yjuo6jieHi  khh>kku 
favourite  fruits  —  yjuoGneHi  (ppyKTH 
favourite  movies  —  yjuo6;ieHi  (bijTbMM. 


MaKirb  6paTa/cecTpy 

He  MaioTb  6paTa/cecTpu 

Story  Maps 

After  having  a  number  of  different  story  maps  modelled  in  class,  students  work  in  small  groups  to 
read,  listen  to  or  view  a  story  and  then  present  the  study,  using  one  of  the  story  maps  modelled. 

Graphic  Organizers 

Help  students  understand  that  information  can  be  displayed  in  a  number  of  ways  by  modelling  the 
use  of  graphic  organizers;  e.g.,  Venn  diagrams,  webs,  mind  maps  and  herringbone  maps. 
Students  practise  organizing  information  from  familiar  texts,  using  a  variety  of  graphic 
organizers. 
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Combine  Ideas 

Students  will  be  able  to: 

1.2.3    arrange  ideas  and  information  in  more  than  one  way  to  make  sense  for  self  and 

Others,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     arrange  ideas  and  information  in  more  than  one  way  to  make  sense  for  self  and  others? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  arrange  ideas  and  information  in  more  than  one  way  to  make 
sense  for  self  and  others  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or 
2). 

□  Portfolios 

Students  select  work  samples  that  show  different  ways  they  have  arranged  ideas  and  information. 
They  include  reasons  for  choosing  each  work  sample. 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoAtoey  enumeneei — Mamepinnu  dm  iuhhvsohhh  sciHHmb.  Einaui  O.  (ynop.). 
Eximohtoh:   MiHicTepcTBO  ocbIth  A^bGepTii,  1998: 

-  IiioucHHi  mobhj  BnpaBH — fIpo6jicMHi  3anuT3HHfl,  Hapo;mfl  TBopmcrb 

-  HaBHanbHi  KyTOHKH. 

Hoea  3:  Biputi  i  peoycu.   Eijiain  O.  (ynop.).   E/imohtoh:   MmicTepcTBO  ocbIth  Ajib6epTH,  1996. 

Hoea  3:  JJix.to^^u.  Bijiani  O.   E/imohtoh:  MimcTepcTBO  ocbjtu  AnbGepTH,  1994. 

Graphic  organizers;  e.g.,  mind  maps,  webs,  herringbones,  Venn  diagrams  (see  sample  blackline 
master  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  explore 
thoughts,  ideas,  feelings  and  experiences. 


1.2  Clarify  and 
Extend 


Extend  Understanding 
Students  will  he  able  to: 
1.2.4    ask  questions  to  clarity  and  extend  understanding. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Essential  Questions 

Students  assist  the  teacher  in  drafting  a  list  of  essential  questions  on  a  variety  of  survival  themes; 
e.g.,  JXe  Jia3HHHKa/(tjoHTaH?  O  Korpin  roztuHi  o6izf?  Hh  bh  mokctc  noBT/opHTH? 

Using  Ukrainian,  students  ask  questions  during  incidental  conversations;  e.g., 

-  Kojih  6yae  nepepBa? 

-  Uio  mh  SyzteMO  po6hth? 

-  Kvjh  mh  fueivto? 

-  21e  viin  o/iiBeub? 

-  XTO  HanHCaB  UK)  KHH5KKy? 

Hqmv  3eHKo  nuane? 

20  Questions 

Invite  students  to  practise  asking  questions  by  playing  20  Questions.  A  student  brings  in  an  object 
and  says,  "YranaH,  mo  a  Mato."  Others  must  ask  questions  about  the  object  to  guess  what  it  is. 
These  can  also  be  objects  that  are  part  of  the  unit  of  study. 

Interviewing 

Students  prepare  interview  questions  for  Ukrainian-speaking  people  about  their  jobs;  e.g., 
community  and  government  employees  or  family  members. 

Extension:  Students  generate  interview  questions  on  specific  topics  or  themes  for  use  in 
interviewing  other  Ukrainian  bilingual  students,  classmates,  teachers,  family  members  or 
Ukrainian-speaking  members  in  the  community.   Students  may  record  their  interviews  for 
presentation. 

Guess  Who? 

Review  vocabulary  to  describe  the  physical  characteristics  of  a  person;  e.g.,  hair  colour,  eye 
colour.  Students  practise  asking  questions  about  physical  appearance;  e.g., 

-  Hh  b  Hboro  chhj  oni? 

-  Hub  HeV  kophhhcbc  bojiocch? 

-  Mh  BiH  HOCHTb  OKyjutpn? 

They  practise  vocabulary  and  asking  questions  by  playing  the  board  game  Guess  Who? 
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Extend  Understanding 
Students  will  he  able  to: 
1.2.4    ask  questions  to  clarify  and  extend  understanding. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  questions  to  clarify  and  extend  understanding? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  questions  to  clarify  and  extend  understanding  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  ask 
questions  to  clarify  and  extend  understanding.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  ask  questions  to  clarify  and  extend 
understanding  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


•  Guess  Who?  board  game  by  Milton  Bradley. 

•  yxpatHCbKi  Moeni  iepu.    Ukrainian  Language  Games.   Regina,  SK:  Saskatchewan  Education, 
1996. 

•  Ukrainian-speaking  guests  or  people  in  the  community. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Prior  Knowledge 

Students  will  be  able  to: 

2.1.1     make  connections  among  texts,  prior  knowledge  and  personal  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Before,  During  and  After 

Before  listening  to,  reading  or  viewing  a  text,  students  make  sketches  of  predictions.  During  the 
text,  they  record  their  observations.  After  listening  to,  reading  or  viewing  the  text,  they  draw 
conclusions.  They  might  use  a  chart  for  the  activity;  e.g., 


riepe/l  HHTaHHHM 

flu  Mac  HHTaHHH 

niCJIfl  HHTaHHH 

Extension:   After  a  reading  or  viewing  exercise,  students  share  stories  about  their  own 
experiences. 

Pre-reading 

Before  reading  a  new  story,  students,  working  in  small  groups,  are  given  three  questions  to  activate 
their  prior  knowledge;  e.g.,  if  reading  PyxaeuuKa,  ask  students  51khx  nicoBHX  TBapuH  bh  3HacTe? 
or  Hh  bh  6y,in  KOJiHHe6yn.b  y  Jiici  B3HMKy? 

KWL  Chart 

At  the  onset  of  a  new  theme  or  topic,  invite  students  to  contribute  their  knowledge  and  experiences 
to  a  class  KWL  chart. 

Title  Pages 

At  the  onset  of  a  new  topic  or  theme,  invite  students  to  create  title  pages  using  symbols,  words  and 
phrases  to  display  their  prior  knowledge  and  personal  experiences  with  the  topic. 

Think  Ahead 

Before,  during  and  after  reading  a  story  in  class,  model  the  think-ahead  strategy.   Make  an 
overhead  of  the  think-ahead  chart  and  record  predictions  before  reading,  note  connections  while 
reading  and  check  predictions  after  reading.  While  reading  the  text,  stop  to  demonstrate  what 
expert  readers  do  and  to  verbalize  what  they  think.  Students  work  with  a  partner  to  practise  using 
the  think-ahead  chart  while  reading  a  simple  Ukrainian  text. 


Braaafi! 

3jivhh! 

IlepeBip! 

flpo  mo  6y,ae  onoBuib? 

Ho.My  rn  raK  ayMaeui? 

LU,o  ;uhcho  crajioca? 
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Prior  Knowledge 

Students  will  he  able  to: 

2.1.1    make  connections  among  texts,  prior  knowledge  and  personal  experiences. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  make  connections  among  texts,  prior  knowledge  and  personal  experiences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  among  texts,  prior  knowledge  and 
personal  experiences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Discuss  the  connections  students  make  among  prior  knowledge,  personal  experiences  and  the  text. 
Interview  students,  posing  questions  such  as: 

-  5\K2L  TeMa  KHH5KKH? 

-  LU,o  TVT  CTaHeTbCfl/Bi.a.6y,iieTbCH? 

-  HoMy  th  BBa>Kaem,  mo  ue  CTaHeTbca? 

-  LLI,o  th  3Haeui  npo  uk)  TeMy? 

-  Mm  3  to6ok)  KOJincb  Bi,a6yBajiocfl/cTajiocfl  mocb  nom6He? 

-  Hn  ue  Harajjye  To6i  muiy  KHHHCKy/imiiHH  tckct  ? 


SAMPLE  RESOURCES 


Hohci  3:    HumaHKu-cxoduHKu.  Bijiaui  O.  Ta  muii.  E/imohtoh:  MiHicTepcTBO  ocbIth  Ajib6epTu, 
1995. 

Huhci  3  Ha  donoMoey  enumeneei — Mamepinnu  dnn  nnHHyeauHH  JOHMnw.   Binary  O.  (ynop.). 
E/tmohtoh:   MiHicTepcTBO  ocBiTii  Arib6epTU,  1998: 

-  111,0/ieHHi  MOBHi  BnpaBM — <J»i3HMHC  pearyBaHHJI  Ha  BK33iBKU 

-  Po3noBi^i  3a  nopa/iKOM 

-  LU,OZteHHHK 

-  CaMOCTinHe  HHTaHHfl  mobhku. 

KWL  chart  (see  sample  blackline  master  in  Appendix  D). 


- 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Comprehension  Strategies 

Students  will  be  able  to: 

2.1.2    make  and  confirm  predictions  and  inferences,  and  draw  conclusions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Predictions  from  Illustrations 

Invite  students  to  study  the  illustrations  from  a  new  Nova  dialogue  that  they  will  be  studying. 
They  make  predictions,  based  on  the  illustrations,  on  what  the  dialogue  will  be  about.  After 
students  have  shared  their  ideas  and  predictions,  read  the  script  and  confirm  students'  predictions. 

Video  Predictions 

While  viewing  a  video,  students  predict  what  might  happen  next.   Having  viewed  the  video,  and 
using  sentence  starters  provided  by  the  teacher,  students  discuss  their  predictions  and  draw 
conclusions;  e.g., 

-  9i  ayiviaB/jia,  mo  ... 

-  Tenep  a  3Haio,  mo  ... 

Predicting  from  the  Title 

Before  reading  a  new  story,  the  class  discusses  the  title  and  predicts  what  the  story  might  be 
about.  Then  show  only  the  pictures.  Students  can  draw  conclusions  and  make  inferences,  then 
sketch  and  label  their  predictions  and  conclusions. 

Story  Predictions  and  Confirmation 

While  listening  to  a  story  or  viewing  a  video,  students  sketch  their  thoughts  about  the  story.  They 
discuss  their  sketches  with  a  partner  and  may  add  or  delete  ideas  from  their  sketches  after  their 
sharing  session. 

Working  in  small  groups,  students  use  story  maps  to  record  key  story  elements  as  they  read  a 
story;  e.g.,  characters,  plot,  setting,  problem  and  solution.  Story  maps  can  be  used  to  help 
students  make  and  confirm  predictions. 
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Comprehension  Strategies 

Students  will  be  able  to: 

2.1.2    make  and  confirm  predictions  and  inferences,  and  draw  conclusions,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  make  and  confirm  predictions  and  inferences,  and  draw  conclusions? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  and  confirm  predictions  and  inferences,  and  draw 
conclusions  (see  sample  blacklinc  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Learning  Logs 

After  viewing  the  video,  students  reflect  on  the  process  of  predicting  what  might  have  occurred  next 
as  well  as  whether  or  not  their  prediction  was  correct.  They  then  write  about  their  comprehension 
processes.  These  entries  may  be  open  ended  or  structured  according  to  framed  sentences;  e.g., 

-  Kojih  h  nepermmaio . 

-  Ue  aonoMarae  mchi . 

-  "A  KpaLue  po3yMiro,  kojih  h . 


□  Conferences 

Conference  with  students  to  assess  their  knowledge,  skills,  strategies  and  attitudes.  Use  some  of  the 
following  questions  to  guide  the  conferences: 

-  Why  did  you  choose  this  text? 

-  What  predictions  did  you  make? 

-  Did  you  change  your  mind?  Why? 

Record  students'  responses.  Date  and  include  the  context  of  the  conference. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  make  and  confirm  predictions  and 
inferences,  and  draw  conclusions  (see  sample  blacklinc  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


Hcma  3:  Ha  dono.uocy  euumejieei — .\iamepiH.ni  ():tn  wiHHyeaHHH  icmHitib.   Eijiaui  O.  (ynop.). 
E^mohtoh:   MiHicTepcTBO  ocbItm  Ajib6epTn,  1998: 

-  Po3noBi.ai  3a  nopaztKOM 

-  ITJoneHHi  mobhI  BnpaBH — 3ara.m<n 

-  HaBHanbHi  kvtohkh. 

Hosa  3:  Bipmi  i peoycu.   Bijiaiu  O.  (ynop.).   Ezimohtoh:   MmicTepcTBO  ocbith  A;ib6epTH,  1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Textual  Cues 

Students  will  be  able  to: 

2.1.3    use  textual  cues,  such  as  paragraphing  and  indentation,  to  construct  and  confirm 
meaning. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Comprehension  Strategies 

Students  talk  about  what  they  do  when  they  come  to  a  word  they  do  not  know;  e.g., 

Student  1 :     I  look  at  the  picture  on  the  page  and  see  if  that  helps. 

Student  2:    I  skip  the  word  and  keep  going.  Usually,  I  can  go  back  and  figure  out  what  the  word 

is. 

Student  3:     I  try  to  sound  the  word  out  first  -  especially  if  it's  a  word  that's  easy  to  sound  out. 

From  this  discussion,  draft  a  list  of  strategies  in  Ukrainian,  along  with  the  posters,  and  post  them 
in  the  classroom. 

Examining  Punctuation 

Students  read  a  passage  that  has  no  punctuation  or  quotation  marks.   Individually,  they  add 
punctuation  and  quotation  marks  where  appropriate.  They  then  form  small  groups,  read  their 
punctuated  passages  and  discuss  how  the  meaning  of  the  passage  changes  because  of  the 
punctuation  and  its  placement. 

Extension:  To  find  out  what  a  character  said  to  another  character  in  a  story,  students  look  for  the 
words  in  quotation  marks  and  highlight  them  with  a  highlighter  pen. 

Extension:  After  silent  reading,  students  reflect  and  comment  on  the  types  of  punctuation  marks 
they  notice  and  how  the  punctuation  marks  add  meaning  to  the  story. 

Textual  Cues 

Model  how  textual  cues  (e.g.,  titles,  headings,  tables  of  contents,  glossaries,  indexes,  illustrations, 
graphics  and  signal  words)  help  construct  meaning.  Students  work  in  small  groups  and  practise 
using  textual  cues  when  reading  a  new  text. 
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Textual  Cues 

■zj^Lsl 

Students  will  be  able  to: 

2.1.3    use  textual  cues,  such  as  paragraphing  and  indentation,  to  construct  and  confirm 

WutzM 

meaning,   (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-  use  textual  cues,  such  as  paragraphing  and  indentation,  to  construct  and  confirm  meaning? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  textual  cues,  such  as  paragraphing  and  indentation,  to 
construct  and  confirm  meaning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Observe  students'  responses  during  individual  and  small  group  work  to  determine  their  use  of  textual 
cues.  Then  conference  with  students  to  determine  how  they  were  able  to  identify  where  punctuation 
and  quotation  marks  needed  to  be  placed.  Conference  questions  may  include: 

-  Po3Ka>KH  MCHi  npo . 

-  Llip  niztKaiye  To6i,  mo  (tvt,  b  uboiviy  MicTi) noTpi6no  nocTaBHTH 

po3niJiOBnfi  3HaK/3HaK  nnTaHHfl? 

-  P03Ka>KIi  MCHi,  HK 


SAMPLE  RESOURCES 


1 


Hosa  3:  Bi/nui  i peoycu.  Binam  O.  (ynop.).   Eamohtoh:   MimcTepcTBO  ocbIth  Anb6epTU,  1996. 

Husa  3:    HumauKU-cxoduHKU.  Bi;iam  O.  Ta  mini.  E^mohtoh:  MimcTepcTBO  ocBira  Ajib6epTH, 
1995. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  kramian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.1  General 

Comprehension 
Strategies 


Cueing  Systems 

Students  will  be  able  to: 

2.1.4    use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 

such  as  prefixes  and  suffixes,  to  construct  and  confirm  word  meaning  in  context. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Cueing  Systems 

Syntactic  Cues:  refer  to  word  order,  rules  and  patterns  of  language  in  sentences,  phrases  and  clauses  that 

assist  in  constructing  meaning  in  texts  and  identifying  unknown  words. 

Semantic  Cues:  refer  to  meaning  in  language  that  assists  in  comprehending  texts  and  identifying  unknown 

words.  To  create  meaning,  students  make  connections  between  words,  prior  knowledge  of  language  and 

linguistic  forms,  personal  understanding  of  the  world  and  experiences  with  various  texts  and  content. 

Graphophonic  Cues:  refer  to  sound-symbol  relationships  of  language  that  aid  in  constructing  meaning  and 

identifying  unknown  words. 

Pragmatic  Cues:   refer  to  the  social  and  cultural  context,  purpose  and  use  of  language.  These  factors  affect 

how  the  individual  constructs  meaning. 

Phonetics 

While  reading,  a  student  sees  an  unfamiliar  word.  The  student  knows  how  to  sound  out  enough 
of  the  word  to  predict  the  meaning,  or  to  blend  the  sounds  together  to  identify  a  whole  word  that 
has  been  heard  before  and  makes  sense  in  context. 

Breaking  Apart  Words 

When  reading  words  in  context,  a  student  identifies  a  word  by  breaking  it  into  parts  or  syllables, 
e.g.,  Ta6-;m-u5i,  associating  sounds  with  each  part  and  blending  the  sounds  into  the  word 
Ta6;inuji. 

Strategies 

Students  use  a  variety  of  strategies  to  improve  their  personal  memory  bank  of  common, 
grade-appropriate  words;  e.g.,  visual  learners  may  try  to  "see'''  the  word  in  colours  or  on  an 
imaginary  screen,  kinesthetic  learners  may  trace  the  words  with  a  crayon  or  their  finger  or  "air" 
write  them. 

Reading  Aloud 

Auditory  learners  may  say  the  word  and  the  letters  out  loud;  e.g.,  5  U 

-  riponycTn! 

-  nepeHHTan! 

-  rioayMafi! 

-  riozii6Hi  cuoBa,  cicna/m,  bhcjiobh 

-  flonpocn! 
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Cueing  Systems 

Students  will  be  able  to: 

2.1.4    use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues, 

such  as  prefixes  and  suffixes,  to  construct  and  confirm  word  meaning  in  context. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues,  such  as  prefixes 
and  suffixes,  to  construct  and  confirm  word  meaning  in  context? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
semantic,  morphological,  phonological,  graphophonic  and  syntactic  cues,  such  as  prefixes  and 
suffixes,  to  construct  and  confirm  word  meaning  in  context.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  semantic,  morphological,  phonological,  graphophonic 
and  syntactic  cues,  such  as  prefixes  and  suffixes,  to  construct  and  confirm  word  meaning  in  context 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMozy  enumejieei — Mamepimu  dun  ruiHHyeaHHH  jaHnmb.   Emaiii  O.  (ynop.). 
E^mohtoh:   MimcTepcTBO  ocbith  Anb6epTH,  1998: 
-     LUoiieHHi  MOBHi  BnpaBH — TaftHonncH. 

Hoea  3:  Bipiui  i pe6ycu.  Einaw  O.  (ynop.).  Eamohtoh:  MimcTcpcTBO  ocbith  Ajib6epTii,  1996. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1    participate  in  listening,  reading  and  viewing  experiences,  using  texts  from  a 

variety  of  genres  and  cultural  traditions,  such  as  folk  music  and  dance,  illustrated 

storybooks,  CD-ROMs,  plays  and  fables. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Story  Centre 

Place  texts  that  have  been  used  for  read-aloud  activities  in  a  story  centre.   Students  read,  reread 
and  share  texts  with  a  partner  and  on  their  own.  Encourage  students  to  participate  in  an  exchange 
with  another  bilingual  language  program  where  they  can  share  music,  stories  and  dances  from 
their  language  of  study. 

Extension:  When  talking  about  a  topic,  students  find  other  books  and  pictures,  as  well  as  other 
texts  from  home  or  the  library  related  to  the  topic,  to  bring  to  class. 

Read  Alouds 

Use  the  read-aloud  strategy  daily.  Throughout  the  year,  choose  a  variety  of  forms  and  genres. 
Following  the  read  alouds,  students  engage  in  conversations  about  the  experience.  They  keep  a 
class  chart  to  record  the  different  forms  of  genres  they  have  read. 

Extension:  Students  listen  to  audio  recording  versions  of  stories  commercially  prepared  or 
recorded  by  older  Ukrainian  students. 

Stories  from  Different  Cultures 

Students  listen  to  a  number  of  versions  of  the  same  story  to  demonstrate  how  authors  from 
different  cultures  create  stories  using  the  same  plot;  e.g.,  Cinderella — TlonentouiKa  and  The 
Gingerbread  Man — KojioGok.  Students  compare  the  different  versions. 

Extension:   Students  listen  to  a  guest  speaker  who  shares  stories  from  his  or  her  own  cultural 
background. 

Songs 

While  students  examine  the  lyrics  of  a  contemporary  song,  ask  them  to  find  familiar  words  to 
predict  its  possible  content  or  theme.   Point  out  key  words  to  assist  understanding  of  general 
meaning.  Students  work  in  groups  to  create  movement  sequences  to  accompany  the  song,  mime 
the  meaning  as  the  song  plays,  or  lip-sync  with  it. 

Poetry  Fun 

Over  the  course  of  the  year,  students  are  introduced  to  a  variety  of  simple  poems,  nonsense 
rhymes  or  tongue  twisters  in  Ukrainian.  As  students  become  familiar  with  these  works,  the 
works  can  be  used  as  prompts  for  various  activities  or  simply  to  explore  the  language. 
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Experience  Various  Texts 

Students  will  be  able  to: 

2.2.1     participate  in  listening,  reading  and  viewing  experiences,  using  texts  from  a 

variety  of  genres  and  cultural  traditions,  such  as  folk  music  and  dance,  illustrated 

storybooks,  CD-ROMs,  plays  and  fables. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  listening,  reading  and  viewing  experiences,  using  texts  from  a  variety  of  genres  and 

cultural  traditions,  such  as  folk  music  and  dance,  illustrated  storybooks,  CD-ROMs,  plays  and 

fables? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  listening,  reading  and  viewing  experiences, 
using  texts  from  a  variety  of  genres  and  cultural  traditions  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Review  students'  Learning  Logs  to  look  for  patterns  in  book  selections  and  determine  if  students  are 
choosing  a  variety  of  oral,  literary  and  media  texts  that  expand  their  experiences  with  forms,  genres 
and  cultural  traditions.  Observe  students  demonstrate  an  increasing  confidence  in  appreciating  a 
variety  of  texts. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in  listening,  reading  and 
viewing  experiences,  using  texts  from  a  variety  of  genres  and  cultural  traditions  (see  sample  blackline 
master  in  Appendix  E:   Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hosa  3:  Bipiui  ipedycu.   Bijiaui  O.  (ynop.).   Ehmohtoh:   MiHicrcpcTBO  ocbith  Ajib6epTH,  1996. 

Hoea  3:  Ha  donoMOzy  enumejieei — Mamepinnu  dnn  nnHnyeauHH  iannmh.   Bijiaui  O.  (ynop.). 
Eamohtoh:   MiHicTepcTBO  ocbjth  AjibGepxn,  1998: 

-  IHoneHHi  MOBHi  BnpaBH — Hapo/ma  TBopnicTb 

-  HHTaUKM. 

BauKU  Edona.  Aesop's  Fables.  HyMaK  51.  (pen.).  TopoHTo:  YKpaYncbKa  KHn>KKa,  1982. 

Kojio6ok.    YKpa'tHCbKa  napodHa  xasKa.   Khib:   KpuHHua,  2000. 

yxpaiHCbKi  Hapodni  ko3ku  (videocassette).   Edmonton,  AB:  ACCESS  Network,  1983. 

Fairy  tales  from  other  cultures  translated  into  Ukrainian;  e.g.,  Cinderella — [JonejitoiuKa. 

Ukrainian  Web  sites;  e.g.,  www.oomRoom.ca 

Samples  of  Ukrainian  greeting  cards  for  a  variety  of  occasions. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.2  Respond  to 
Texts 


Connect  Self,  Texts  and  Culture 

Students  will  be  able  to: 

2.2.2    compare  own  experiences  and  traditions  with  those  of  various  communities  and 
cultures  portrayed  in  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Compare  and  Contrast 

Students  work  in  small  groups  to  read  the  story  Inyimu  from  the  reader  Xodimb  si  mhok>!  Invite 
students  to  contribute  ideas  from  the  story  to  complete  a  compare-contrast  form  in  which  they 
compare  and  contrast  their  lives  with  the  lives  of  the  Inuit. 

Murals 

Students  create  a  mural  to  depict  cultural  traditions  they  have  encountered  in  texts.   Include  texts 
about  Canada.  They  then  create  a  mural  about  their  own  lives.  The  murals  are  placed  side  by 
side  to  allow  for  discussion  of  similarities  and  differences.  Record  similarities  and  differences  on 
chart  paper.  Students  write  short  summaries  in  their  journals. 

Pen  Pals 

Students  establish  pen  pals  via  e-mail  or  letter  correspondence  with  students  in  another 
community.  They  discuss  their  life  and  traditions  with  their  pen  pals  and  share  their 

communications  with  their  classmates. 

Extension:   Ukrainian  speakers  who  have  travelled  abroad  arc  invited  to  present  oral  and  visual 
presentations  depicting  community  life  in  another  culture. 

Venn  Diagram 

Students  each  interview  a  grandparent  about  his  or  her  early  life,  using  questions  generated  in 
class.  They  then  share  and  compare  their  data  with  their  classmates,  using  on  a  Venn  diagram. 

1 .  Moro  aiaa/MOK)  6a6y  3BaTu . 

2.  BiH  HapoziHBCfl/BOHa  HapoflHuaca  b . 

3.  Mifi  ixmo  MaB/MOH  6a6a  Mana 6paTa/6paTu/6paTiB  i cecTpy/cecTpn/cecTep. 

4.  Mifi  mixo  /Khb/moh  6a6a  >KHJia 
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Connect  Self,  Texts  and  Culture 
Students  will  be  able  to: 

2.2.2    compare  own  experiences  and  traditions  with  those  of  various  communities  and 
cultures  portrayed  in  oral,  print,  visual  and  multimedia  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     compare  own  experiences  and  traditions  with  those  of  various  communities  and  cultures 
portrayed  in  oral,  print,  visual  and  multimedia  texts? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
compare  own  experiences  and  traditions  with  those  of  various  communities  and  cultures  portrayed  in 
oral,  print,  visual  and  multimedia  texts.  Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

□  Learning  Logs 

Upon  completion  of  the  mural  activity,  students  write  in  their  Learning  Logs,  comparing  their  own 
experiences  and  traditions  with  those  from  the  murals.   Review  the  entries  to  determine  students' 
skills  in  comparing  their  personal  experiences  and  cultural  traditions  to  those  of  others. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  compare  own  experiences  and  traditions  with  those  of  various  communities  and 
cultures  portrayed  in  oral,  print,  visual  and  multimedia  texts  (see  sample  blackline  master  in 
Appendix  E:   Rubric  or  Rubric  and  Checklist). 


* 


SAMPLE  RESOURCES 


Hoea  3 :  JJin.tocu .  Binaui  O.  E^mohtoh:   MmicTepcTBO  ocBmi  AnbGepTH,  1994. 

Hoea  3:  Uoemop-i.\timat\iH.   Eijiaw  O.   Ezimohtoh:   MimcTepcTBO  ocBira  Anb6epTH,  1994, 
«noBTop-iMiTau,ifl  5:  YGnpacMO  JiJTMHKy»,  «rioBTop-iMiTauiji  9:  y  xapnoBifi  KpaMHimi». 

Xodimb  JiMHoro!  TypKO  K.  C,  TpcKyji  E.  Ta  mini.   Eamohtoh:   MimcTepcTBO  ocbIth  A;ib6epTH, 
1978. 

Teach  Me  to  Dance  (videocassette).  Valenta,  V.,  Howe,  J.  (prods).  Edmonton,  AB:  National 
Film  Board  of  Canada,  1978. 

A  Prairie  Boy's  Summer.   Kurelek,  W.   Montreal,  QC:  Tundra  Books,  1975. 

A  Prairie  Boy's  Winter.  Kurelek,  W.  Montreal,  QC:  Tundra  Books,  1973. 

Venn  diagram  (see  sample  blackline  master  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 

respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    identity  mood  created  in  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Alternative  Moods 

Have  students  identify  (e.g.,  highlight,  underline)  in  a  text  words  that  create  a  mood.  They  then 
rewrite  the  text  by  changing  those  mood  words  to  create  a  new  mood  (e.g.,  from  sad  to  cheerful). 

Drawing  from  Description 

After  listening  to  a  story,  students  draw  their  impression  of  a  character  without  having  seen  the 
illustration  in  the  book.  After  completing  their  pictures,  they  add  five  descriptive  words. 
With  teacher  guidance,  they  examine  how  visual  effects  and  auditory  cues  are  used  to  create 
mood.  They  are  encouraged  to  observe  how  both  music  and  the  sounds  of  nature  create  the  mood 
in  a  variety  of  texts.  Follow  up  with  a  discussion  or  allow  students  to  write  their  reflections  in 
their  journals. 

Audio  Performances 

Students  choose  a  favourite  Ukrainian  text  and  prepare  to  record  it,  using  effective  narration, 
sound  effects  and  background  music. 

Extension:   Students  work  in  small  groups  to  prepare  readers'  theatre  presentations,  focusing  on 
conveying  emotion  and  mood  through  voice  expression,  background  music  and  sound  effects. 
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Appreciate  the  Artistry  of  Texts 

Students  will  be  able  to: 

2.2.3    identify  mood  created  in  oral,  print,  visual  and  multimedia  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  mood  created  in  oral,  print,  visual  and  multimedia  texts? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  mood  created  in  oral,  print,  visual  and  multimedia 
texts  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Portfolios 

Students  choose  samples  of  their  work  that  convey  emotion  and  mood;  e.g.,  the  audio  recording  that 
they  prepared.  They  share  their  work  with  the  teacher  or  another  student  and  elicit  feedback. 


SAMPLE  RESOURCES 


YKpatHCbKi  napodni  kcgku  (videocassette).   Edmonton,  AB:   ACCESS  Network,  1983. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Forms  and  Genres 

Students  will  be  able  to: 

2.3.1     recognize  the  distinguishing  features  of  a  variety  of  forms  and  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Comparing  Organization 

A  group  of  students  looks  through  two  or  three  types  of  text;  e.g.,  magazines,  storybooks, 
telephone  directories  or  Web  sites.  They  identify  ways  in  which  the  texts  are  organized 
differently. 

Story  Traditions 

Students  recognize  and  identify  traditional  story  beginnings;  e.g., 

-  KoJlHCb  HaBHO,  ZtaBHO  ... 

-  )Knnn  KOJiHCb  6a6a  h  jxijxo  ... 

Children's  Magazines 

Students  work  in  small  groups  to  review  a  collection  of  Ukrainian  children's  magazines.  They 
look  for  and  record  different  forms  and  genres;  e.g.,  cartoons,  puzzles,  riddles,  recipes,  poems, 
letters,  games,  illustrations,  jokes,  instructions  and  informational  articles. 

Venn  Diagrams 

Invite  students  to  study  examples  of  genres  provided  to  them  on  an  overhead  projector.  Lead 
them  in  a  discussion  of  how  the  genres  are  the  same  and  different.  Students'  responses  are 
recorded  on  a  class  Venn  diagram. 

Genre  Guessing 

Each  day  one  student  chooses  a  text  form  to  read  in  class.  Students  guess  the  genre  and  give  the 
rationale  for  their  choice. 

Extension:   After  students  have  been  exposed  to  a  variety  of  forms  and  texts,  invite  them  to 
engage  in  a  treasure  hunt.  A  variety  of  text  forms  and  genres  are  posted  throughout  the 
classroom.  Students  are  asked  to  search  for  examples  of  each  genre  and  text  form  listed  on  a 
treasure  hunt  form  provided  to  them. 

Letters 

After  studying  the  format  used  in  writing  friendly  letters,  provide  students  with  a  friendly  letter 
that  has  been  cut  into  sections — greeting,  date,  body,  salutation.  Invite  students  to  apply  their 
knowledge  of  friendly  letter  format  and  comprehension  of  text  to  correctly  piece  together  the 
letter. 
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Forms  and  Genres 

Students  will  be  able  to: 

2.3.1     recognize  the  distinguishing  features  of  a  variety  of  forms  and  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  the  distinguishing  features  of  a  variety  of  forms  and  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  the  distinguishing  features  of  a  variety  of  forms 
and  texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students,  using  a  specific  form  or  genre  familiar  to  students,  to  determine  if  they  can 
identify  the  distinguishing  features  of  a  piece  of  text.   Provide  feedback  and  encouragement. 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  recognize  the 
distinguishing  features  of  a  variety  of  forms  and  texts  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


SAMPLE  RESOURCES 


Hoea  3:  Bipuii  i pef>vcu.   Binaiu  O.  (ynop.).  Eamohtoh:   MmicTepcTBO  ocbith  Anb6epTH,  1996. 

EaiiKu  E3ona.  Aesop's  Fables.  HyiviaK  5{.  (pea.).  TopoHTo:  YicpaiHCbKa  KHHacica,  1982. 

y.ntodneni  eipud.  UonynRpm  durrmui  eipiui yxpaiHCbKUX  noemie.   MajiKOBim  I.  (ynop.).   KuVb: 
A-BA-BA-rA-JIA-MA-rA,  2002. 

YKpaiHCbKi  .nHTHHi  >KypHann,  Hanp.,  EapeiuoK,  romyucb!,  Kpwiami. 

Newspaper  articles. 

Samples  of  friendly  letters  in  Ukrainian. 

Venn  diagram  (see  sample  blackline  master  in  Appendix  D). 

Ukrainian  children's  magazines. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Techniques  and  Elements 

Students  will  be  able  to: 

2.3.2    identity  the  sequence  of  events  in  oral,  print,  visual  and  multimedia  texts;  the 
time  and  place  in  which  they  occur;  and  the  main  and  supporting  characters. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Circular  Story  Map 

With  the  teacher's  help  students  draws  a  circular  map,  labelling  the  events  of  a  story  read  in 
class;  e.g.. 


Ahhi 

HanpaBUflc 

BlOJIbOHHeilK) 

KJT  Binji 

po'JBawac 

/lireii 

AO.VUBKa 

Ahhj 

AHHi,  Bijui  ra 
Ba6 

iyilUHHJIHCH 

nooGuaiH 

iiOHi  Ba6 

iUBOHHTb  y 
/OBJHOK 

Storyboards 

Students  work  in  small  groups  to  present  a  storyboard  representing  the  events  of  a  story  read  in 
class,  using  illustrations  and  text. 

Character  Web 

Students  and  the  teacher  create  a  web  to  describe  the  main  character  in  the  story  Cmetpan  i 
ee.timejHa  qbaco.tH  read  together  in  class;  e.g.. 


Sequencing 

Students  are  given  a  sequence  of  pictures,  with  accompanying  text,  that  they  put  in  order  and 
present  to  the  class.  Alternatively,  they  work  in  small  groups  to  practise  using  story  frames  to 
sequence  events  in  familiar  stories. 
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Techniques  and  Elements 

Students  will  be  able  to: 

2.3.2    identify  the  sequence  of  events  in  oral,  print,  visual  and  multimedia  texts;  the 
time  and  place  in  which  they  occur;  and  the  main  and  supporting  characters. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  the  sequence  of  events  in  oral,  print,  visual  and  multimedia  texts;  the  time  and  place  in 
which  they  occur;  and  the  main  and  supporting  characters? 

□   Portfolio 

Collect  samples  of  sketched  stories  to  assess  students'  ability  to  sequence  events  of  a  story 
effectively.   Include  the  samples  in  students'  portfolios. 


□   Checklist 

Create  a  checklist  to  determine  students'  developing  skills  in  identifying  and  retelling  the  elements  of 
an  informational  or  narrative  text;  e.g., 


ApKyiii  cnocrepevKeHHH 

Im'h: 

JXara: 

JXava: 

/Lara: 

JXara: 

JJ,ara: 

Ha3Ba: 

HaiBa: 

HaiBa: 

Ha3Ba: 

HaiBa: 

BmHaHac  4ac  i  .viicue  aii/oro^eHHfl 

HaiHBae  tojiobhhx  nepcoHavKiB 

Bn3Ha4ae  rojiOBHy  iipo6jieviy  onoBwaHUH 

ripaBHJIbHO  BUtTBOpfOC  nopaaoK,  3a  HKHM 

Bi.a6yBaK)TbCH  noaii 

rioHCHKK,  hk  6yjio  BiipiweHO  npo6jieMy 

OnHcye  3aKJH4eHHfl  ouoBiaaHHM 

/JeMOHCxpye  po3yviiHHJi  reKcry 

SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMOzy  evume.ieai — \tamepm:iu  0:ih  ruiHHyeaHHH  iciHxmb.   Emaiii  O.  (ynop.). 
E/imohtoh:  MiHicTepcTBO  ocbjth  Ajib6epTu,  1998: 
-     PoinoBizu  3a  nopa^KOM. 

Cmetpan  i  seiumeiHu  (paconn.  Koszarycz,  H.   Edmonton,  AB:  Alberta  Parents  for  Ukrainian 
Education  Society,  1991. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Vocabulary 

Students  will  be  able  to: 

2.3.3    build  knowledge  of  word  patterns  and  commonalities  in  word  families. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Word  Families 

Students  generate  word  families  by  listing  words  that  relate  to  a  word  pattern;  e.g.,  rpae,  cniBae, 
CTae,  xtae.  They  discuss  unfamiliar  words  in  the  list. 

Roots  and  Endings 

Students  are  provided  with  a  short  text.  They  are  then  given  a  time  limit  to  search  for  words  with 
similar  roots  or  endings.  They  present  their  lists  and  the  class  discusses  commonalities. 

Word  Wall 

Students  and  the  teacher  select  important  and  interesting  words  that  correspond  with  a  theme 
topic  to  display  on  a  word  wall.  Words  may  be  clustered  or  grouped  in  meaningful  ways;  e.g., 
verbs,  adjectives,  nouns,  gender.  Students  refer  to  the  word  wall  during  classroom  conversations. 

Dictionaries 

Students  record  interesting  new  words  in  personal  dictionaries  or  picture  dictionaries.  They 
periodically  review  their  lists  and  illustrations  to  identify  and  discuss  their  favourites. 

Word  of  the  Day 

With  student  input,  choose  a  Word  of  the  Day.   Discuss  the  other  words  that  students  know  that 
are  similar  to  the  new  word.  At  various  times  of  the  day,  e.g.,  leaving  for  recess,  lunch  break  or  at 
the  end  of  the  day,  students  must  repeat  the  new  word  and  use  it  in  a  sentence. 
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I  Vocabulary 
Students  will  he  able  to: 
2.3.3    build  knowledge  of  word  patterns  and  commonalities  in  word  families,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     build  knowledge  of  word  patterns  and  commonalities  in  word  families? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  build  knowledge  of  word  patterns  and  commonalities  in 
word  families  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Students  review  their  compositions  and  their  contributions  to  the  vocabulary  self-selection  activity  to 
assess  their  own  abilities  to  locate  and  learn  to  use  new  and  interesting  words.  Students  may 
complete  self-assessment  checklists;  e.g., 


Moi  HOBI  CJlOBa 

Im'h: 

/Jara: 

y4HJBCbKi  KOMemapi 

YmiTejibCbKi 

KOMemapi 

Hai'miKaBiiLie  cjiobo,  mo  a 
BMB4HB/;ia  uboro  thjkhh,  6yjio  ... 

51  B>KHBaB/jia  ue  cjiobo  ... 

5[    MO>Ky  BHB4HTM  GijlbWe  CJliB, 
HKLUO  ... 

SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMozy  enumeneei — Mamepifuiu  dnn  ruiHHyeaHHH  jaHnmb.  Bijiaui  O.  (ynop.). 
E.zimohtoh:  MmicTepcTBO  ocbIth  AjibGepTH,  1998: 

-  noBTop-iMiTaujfl 

-  Bipuii  fi  pe6ycn 

-  moaeHHi  MOBHi  BnpaBH — 3ara^Kn,  Hapozmfl  TBopnicTb 

-  MiuaHHa  yHHHM  yrojioc. 

KpoKodun  v  Kpaeamifi  I'cmb  kcibyh  y  Kopooifi.  XpecmitKieKu  <\ih  dimeu  ma  .\to:io()i.   Eaep 
OapK-aBeub  I.  ToponTo:   Kojiocok,  2001. 

EyKsap.  [JidpyuHUK  dun  nepuioeo  miacy  nonamKoeoi  uckojiu.  HopHa  M.  M.,  Tpa6ap  J\.  I.  JIbBiB: 
Acbima,  2000. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  oral,  print, 
visual  and  multimedia  texts. 


2.3  Understand 
Forms  and 
Techniques 


Experiment  with  Language 

Students  will  be  able  to: 

2.3.4    identify  examples  of  repeated  sounds  and  poetic  effects  that  contribute  to 

enjoyment;  and  recognize  humour  in  oral,  print,  visual  and  multimedia  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Poetry 

Students  listen  to  predictable,  repetitive  poems  and  recognize  how  the  poet  uses  words  and  letters 
to  create  rhythm.  They  identify  phrases  and  patterns  that  are  repeated.  Record  these  on  a  chart 
posted  in  the  classroom. 

Extension:   Students  practise  a  choral  reading  of  a  poem  and  discuss  the  best  ways  to  stress  the 
repetitive  lines. 

Extension:  After  reading  a  poem,  students  create  sound  effects  that  approximate  vocabulary  in 
the  poem.  They  dramatize  the  poem,  using  the  sound  effects  they  created. 

Tongue  Twisters 

In  groups,  students  share  selected  tongue  twisters.  They  practise  reciting  some  tongue  twisters  to 
present  to  another  class;  e.g.,  Coha  cijia  crryxaTH. 

Story  Response 

After  listening  to  a  story,  students  work  with  a  partner  to  list  the  words  that  were  especially 
interesting  or  fun  and  that  added  humour  to  the  story. 

Riddles 

On  a  weekly  basis,  invite  students  to  solve  Ukrainian  riddles  on  themes  that  are  familiar  to  them. 

Folk  Songs 

Invite  students  to  listen  to  audio  recordings  of  children's  folk  songs  in  the  listening  centre. 
Students  may  show  their  appreciation  for  and  interpretation  of  their  favourite  songs  by  illustrating 
them  for  a  gallery  walk.  Students  may  also  create  original  folk  songs. 
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Experiment  with  Language 

Students  will  he  able  to: 

2.3.4    identify  examples  of  repeated  sounds  and  poetic  effects  that  contribute  to 

Ef] 

enjoyment;  and  recognize  humour  in  oral,  print,  visual  and  multimedia  texts. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

identify  examples  of  repeated  sounds  and  poetic  effects  that  contribute  to  enjoyment;  and 
recognize  humour  in  oral,  print,  visual  and  multimedia  texts? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  examples  of  repeated  sounds  and  poetic  effects  that 
contribute  to  enjoyment;  and  recognize  humour  in  oral,  print,  visual  and  multimedia  texts  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Portfolios 

Students  choose  work  samples,  including  video  and  audio  recordings,  that  show  how  they  have 
experimented  with  language  and  created  humour. 

□  Conferences 

Conference  with  students  to  discuss  their  favourite  work  samples  or  activities  that  illustrate  how  they 
used  language  and  images  to  create  effect  and  humour. 


SAMPLE  RESOURCES 


Hoea3:  Bipuii  i  pe6ycn.   Eijiani  O.  (ynop.).   Eamohtoh:  MimcTepcTBO  ocbIth  Ajib6cpTH,  1996. 

Hoea  3:  TlicHi  (36ipKa).   Eijiaiu  O.  (ynop.).  Ezimohtoh:   MinicTepcTBO  ocBmi  Ajib6epTM,  1996. 

Hoea  3:  IJicHi  (KOMnnenr  KaceT).  Eijiam  O.  (ynop.).   Eximohtoh:  MemanHHnH  Ka6iHCT 
yKpamcbKoi '  mobh,  1995. 

Hoea  3:  Ha  donoMoay  eiuumejieei — Mamepinnu  6jih  ruiHHyeaHHH  idHxmb.  Eijiam  O.  (ynop.). 

Ezimohtoh:   MiHicTepcTBO  ocBiTH  Anb6epTH,  1998: 

-     IHoacHHi  MOBHi  BnpaBH — MoBHi  irpn,  Hapo/ma  TBopnicTb. 

Oil,  mo  jk  mo  sa  iuy.\t?   The  Mosquito  \s  Wedding  (paperback/audiocassette).  Hryhor  Gulutzan, 

L.  Edmonton,  AB:   Kazka  Productions,  1986. 

Kojio6ok.  KhYb:  KpHHHUH,  2000. 

yjuodjieni  eipvui.   IJonyjinpni  durrmni  eipiui yrcpaiHCbKUX  noeniia.   MajiKOBnn  I.  (ynop.).  KuYb: 
A-EA-EA-rA-JlA-MA-rA,  2002. 

CnopoMoeKa  He  dnn  606Ka.   Hy6au  E.   Kh'i'b:   BecejiKa,  1990. 

Ckopomobkh  Ha  Bc6-cafiTi  http://abetka.ukrlife.org/skoromov.html. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  comprehend  and 
respond  personally  and  critically  to  literary 
and  media  texts. 


2.3  Understand 
Forms  and 
Techniques 


Create  Original  Texts 

Students  will  be  able  to: 

2.3.5    create  original  texts  to  communicate  and  demonstrate  understanding  of  forms 
and  techniques. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


LUaHyBa™  npupofly 

Groups  of  students  share  information  about  LUaHyBaTH  npupooy.  One  group  creates  a  poster, 
using  a  computer  publishing  program;  another  group  creates  a  diorama;  another  does  a 
dramatization. 

Visual  Organizers 

Students  use  visuals  to  help  them  remember  the  idea  of  a  beginning,  middle  and  end;  e.g., 

CxeMa  onoBinaHHJi  "KoMaxa" 


Story  Starters  Brainstorming 

Students  brainstorm  for  interesting  story  beginnings  and  post  them  on  chart  paper  or  on  a 
classroom  bulletin  board. 


Alternative  Activity:   Students,  as  a  class,  brainstorm  ideas  for  stories.  They  then  choose  one 
from  each  plot  element  and  create  a  story;  e.g., 


Micue  mi 


y  jiici 
y  xaii 
y  uiKOJii 


flepcoHa>K 


neciiK 
cecTpa 

IIOJliUMCT 


ripoGjie.Ma 


3ary6nB  kjuohj 

6'K)TbC5) 

3ary6nBCH 


New  Texts  from  Models 

Students  write  original  texts  modelled  after  the  patterns  found  in  favourite  poems,  repetitive 
stories  or  simple  folk  tales.  For  students  requiring  extra  support,  templates  may  be  provided  by 
the  teacher. 
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Create  Original  Texts 

Students  will  be  able  to: 

2.3.5    create  original  texts  to  communicate  and  demonstrate  understanding  of  forms 
and  techniques,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     create  original  texts  to  communicate  and  demonstrate  understanding  of  forms  and  techniques? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  create  original  texts  to  communicate  and  demonstrate 
understanding  of  forms  and  techniques  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Conferences 

Conference  with  students  to  discuss  their  original  texts.  They  are  asked  to  explain  the  forms  and 
techniques  tried.  Provide  feedback  and  encourage  the  use  of  other  techniques. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  create  original  texts  to  communicate  and  demonstrate  understanding  of  forms  and 
techniques  (see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


KonodoK.    YKpamcbKa  Hapodna  KasKa.   Khib:   KpuHmia,  2000. 


814 /Chapter  9 
2008 


Grade  3 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 


©Alberta  Education,  Alberta,  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Personal  Knowledge  and  Experience 

Students  will  be  able  to: 

3.1.1     identify  and  categorize  personal  knowledge  and  experience  of  a  topic  to 
determine  information  needs. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Theme  Brainstorming 

Students  work  in  small  groups  to  choose  a  topic  of  common  interest  and  list  everything  they 
know  about  it.  Then  they  list  ideas  and  facts  on  cards  and  group  them  into  categories.  They  label 
each  category,  review  the  information  to  identify  gaps  and  question  each  other  to  add  further 
information.  Each  small  group  then  shares  information  with  the  class.  Further  ideas  may  be 
generated  to  create  a  collective  knowledge  base  of  personal  ideas.  Students  use  graphic 
organizers  to  organize  the  information. 

Knowledge  Notes 

Students  list  personal  ideas  and  information  on  a  topic  of  interest  on  sticky  notes.  Each  idea  is 
written  on  a  separate  piece  of  paper.  Students  cluster  or  group  similar  or  related  ideas  and  label 
each  category.  As  a  class,  they  review  their  ideas  and  information  and  ask  questions  to  identify 
information  gaps. 

KWL  Chart 

Students  use  the  K  section  (what  I  know)  of  the  KWL  chart  to  record  what  they  think  they  know 
about  a  topic.  Working  with  the  teacher,  they  share  their  K  list,  identify  information  gaps  and 
record  these  as  questions  in  the  W  (what  I  want  to  find  out)  section. 
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Personal  Knowledge  and  Experience 

Students  will  he  able  to: 

3.1.1     identify  and  categorize  personal  knowledge  and  experience  of  a  topic  to 
determine  information  needs,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

identify  and  categorize  personal  knowledge  and  experience  of  a  topic  to  determine  information 
needs'? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  categorize  personal  knowledge  and  experience 
of  a  topic  to  determine  information  needs  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


□   Self-assessment 

Students  review  their  graphic  organizers  to  assess  their  prior  knowledge  of  a  specific  topic.  The 
following  checklist  may  be  used  to  guide  students'  self-assessment: 


njlHHVBaHHJI  /lOCJlLaweilHH 

Im'h:                                                             /Jara: 

Tevia: 

1 .    fl  'iaimcaB/jia                         AyMKy/ayMKn/^yMOK  Ha  uio  reviy. 

TaK 

Hi 

2.    H  no^iJiHBca/jiacb  cboimh  /lyMKaMH/uea.vin  i  napmepoM. 

Tax 

Hi 

3.    fl  aoa.aB/jia                       AyMKy//iy.MKHMyMOK  nicjifl  oGroBopenna 

3  napmepoM. 

TaK 

Hi 

4.    5\  aywaio  nan.  cboimh  iaeHMH/iryMKaMii,  mo6  nepeKOHarncfl  b 

1XH1H  IipaBHJlbHOCTl. 

TaK 

Hi 

5.    H  ziojiy4HB/jia  Ti  ayMKH/iziei,  npaBHJibHicib  skhx  h  Myuiy 

iiepeBipuni. 

TaK 

Hi 

6.    Moa  Haiikpama  AyMKa/mea,  ue — 

SAMPLE  RESOURCES 


Hohu  3:  Hu  donoMozy  enumejieei — Mamepin/iu  dim  ruiHHyeaHHH  icmnmb.   Eijiaiu  O.  (ynop. 
E^mohtoh:   MimcTepcTBO  ocbjth  A;ib6epni,  1998: 

-  XUfljiorn 

-  MHTaHHa  ywHiiM  yronoc 
IUoaeHHi  MOBHi  BnpaBH — 3ara^KH 

-  ITncbMOBi  BnpaBu. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  topic-appropriate  questions,  and  identify  and  communicate  information 
needs. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Animal  Questions 

Invite  students  to  brainstorm  specific  questions  they  have  about  an  animal;  e.g.,  J\e  >KHBe?  LU,o 
i'cTb?  5Ikhx  Mae  BoporiB?  51k  Burmaae?  They  look  for  answers  in  sources  such  as  nonfiction 
books,  pictures,  videos,  Web  sites. 

KWL  Chart 

In  a  class  project,  students  decide  what  is  important  for  them  to  know.  They  add  questions  to  the 
list  of  other  questions  on  the  bulletin  board,  using  a  KWL  chart. 

Class  Survey 

Students  conduct  a  survey  of  their  classmates  or  other  classes  on  a  question  of  particular  interest; 
e.g.,  preferred  recess  activities  (LU,o  th  juoGhlu  po6hth  nia,  nac  nepepBH?).  They  create  a 
language  ladder  of  questions. 

Interviewing 

Students  pose  as  television  reporters  and  ask  questions  or  conduct  interviews  with  characters 
from  the  Nova  dialogues  under  study. 

Extension:  Prior  to  having  a  guest  speaker  in,  students  generate  questions  they  wish  to  ask. 

Question  Wheel 

Students  review  how  to  ask  appropriate  questions  by  watching  and  listening  as  the  teacher 
models  how  to  develop  and  ask  these  questions,  using  a  question  wheel.   Students  practise  asking 
and  generating  questions,  using  the  word  indicated  by  the  arrow.  They  can  ask  topic-appropriate 
questions  by  deciding  on  a  familiar  topic  prior  to  using  the  question  wheel;  e.g.,  a  sport,  animal, 
hobby.  Student  questions  generated  on  the  topic  of  hockey,  for  example,  may  include  Xto 
juoGnTb  rpaTH  b  roKefi? 
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Ask  Questions 

Students  will  be  able  to: 

3.1.2    ask  topic-appropriate  questions,  and  identify  and  communicate  information 

needs,    (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  topic-appropriate  questions,  and  identify  and  communicate  information  needs? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  topic-appropriate  questions,  and  identify  and 
communicate  information  needs  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 

□  Conferences 

Conference  with  students  about  the  questions  they  asked  on  their  KWL  charts  and  in  their  surveys 
and  interviews.  Guide  students  to  ask  appropriate  questions  for  their  informational  needs. 


SAMPLE  RESOURCES 


Hoea  3 :  JJixiioau.   Einam  O.   E,hmohtoh:  MinicTepcTBO  ocBiTH  AjibGepTii,  1994. 
KWL  chart  (see  sample  blackline  master  in  Appendix  D). 
Ukrainian  guest  speakers. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Participate  in  Group  Inquiry 

Students  will  be  able  to: 

3.1.3    contribute  information  in  group  discussions  to  assist  in  group  understanding  of  a 
topic  or  task. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Occupations  Discussion 

Students  share  information  about  different  occupations  to  complete  a  class  chart  on  occupations 
in  the  community. 

Group  Information  Sharing 

In  groups,  students  find  an  article,  picture,  book,  Web  site  or  CD-ROM  that  relates  to  the  topic 
being  studied.  They  share  and  compare  the  information  they  found  to  determine  what  is  most 
useful  to  their  purpose. 

Group  Leaders 

Students  enlist  the  use  of  group  leaders  when  doing  group  work.   Every  day,  group  members  take 
a  turn  being  the  leader.  The  leader  is  given  a  list  for  tracking  expectations. 

Class  Web 

Students  explore  and  make  observations  about  a  topic  they  are  studying.  Invite  them  to  record  or 
sketch  key  ideas,  thoughts,  feelings,  words  or  phrases  and  questions  about  this  topic,  set  up  on  a 
large  class  web  posted  in  the  classroom.  The  key  ideas  and  other  elements  may  be  recorded  on 
moveable  pieces  of  paper  (e.g.,  sticky  notes)  to  allow  for  categorizing  and  clustering. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

QAIbcrta  Education,  Alberta,  Canada 


Chapter  9 


Grade  3/ 819 
2008 


Participate  in  Group  Inquiry 

Students  will  be  able  to: 

3.1.3    contribute  information  in  group  discussions  to  assist  in  group  understanding  of  a 

topic  or  task,    (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

contribute  information  in  group  discussions  to  assist  in  group  understanding  of  a  topic  or  task? 

□  Observation  Checklist 

Record  observations  on  a  checklist  based  on  students1  ability  to  share  personal  knowledge  and  ideas 
with  classmates.  Also  include  their  ability  to  ask  questions  to  identify  information  needs  when  the 
class  engages  in  a  group  inquiry.  Date  and  include  the  context  of  each  observation  and  use  the  data  to 
inform  instruction. 

□  Conferences 

Conference  with  students  to  discuss  their  contributions  to  group  discussions  and  participation  in  class 
activities;  e.g.,  class  webs,  inside-outside  circles  and 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMOzy  emmieneei — Mamepinnu  dnn  nnnnyeaHnH  3anxmh.  ELiam  O.  (ynop.). 
E^mohtoh:   MinicTepcTBO  ocBiTH  Ajib6epTii,  1998: 

-  HHTaHHH  ynnHM  yronoc 

-  IUozjeHHi  MOBHi  BnpaBH — 3ara.ri.KH. 

Charts  and  graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.1  Plan  and 
Focus 


Create  and  Follow  a  Plan 

Students  will  be  able  to: 

3.1.4    recall  and  follow  a  sequential  plan  for  accessing  and  gathering  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


KHWL  Chart 

Students  use  an  adaptation  of  the  KWL  chart  called  a  KHWL  chart  where  the  H  (How  am  I  going 
to  learn  this?)  column  has  been  inserted.  Students  use  the  H  column  to  record  possible  sources  of 
information  to  answer  each  question  in  the  W  (What  do  I  want  to  find  out?)  column. 

Project  Time  Line 

Students  prepare  a  time  line  for  a  project. 

Inquiry  Response  Sheets 

Invite  students  to  complete  inquiry  response  sheets  to  assist  them  in  researching  the  information 
needed  to  answer  assigned  questions;  e.g., 


{;miii  i  umm  ;io  /jociiii>KeHHH 


Moe  3aimiaHHfl  rane: 


Peni,  HKi  a  B>Ke  3Haio: 

1. 
2. 
3. 


H  njiHHyK)  orpuMa™  .zroaaTKOBy  iHc^op.viauiK)  r. 


,fl,>Kepe;ia 

1 
2. 


iHubop.Mauia,  »Ky  a  'iHafiiiiOB/jia  b 
Uhx  zwepe/iax 

1. 
2. 


HoBa  iHcfxjp.Mauifl,  HKy  h  3HaffuioB/;ia: 
1. 

i 
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Create  and  Follow  a  Plan 

Students  will  he  able  to: 

■-mrS 

3.1.4    recall  and  follow  a  sequential  plan  for  accessing  and  gathering  information. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  recall  and  follow  a  sequential  plan  for  accessing  and  gathering  information? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recall  and  follow  a  sequential  plan  for  accessing  and 
gathering  information  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Students  record  personal  accomplishments  and  reflections  in  their  Learning  Logs  at  the  end  of  each 
inquiry  period.  The  focus  of  the  entries  may  include  statements  such  as: 

-  Cboroum  a  ... 

-  Mem  6yjio  uiKaBO  ... 
Mem  me  rpe6a  ... 

Review  these  entries  and  provide  positive  feedback  and  support  where  needed. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recall  and  follow  a  sequential  plan 
for  accessing  and  gathering  information  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


1 


EmtuKJionedin  npo  see  ho  ceimi.  CnaGonimmbKa  J\.  (ron.  pea.)-  Khib:  MaxaoH-YKpaiHa,  2001 
KWL  chart  (see  sample  blackline  master  in  Appendix  D). 
Inquiry  response  sheets. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Identify  Personal  and  Peer  Knowledge 

Students  will  be  able  to: 

3.2.1    record  and  share  personal  knowledge  of  a  topic. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Dialogue  Journals 

Students  use  dialogue  journals  to  communicate  with  peers,  parents  or  teachers  to  explain 
information  they  acquired  during  a  listening,  reading  or  viewing  activity.  The  selected  partner 
responds  to  the  ideas  and  information  the  journal  writer  has  expressed. 

Gallery  Walk 

Students  bring  in  objects  that  represent  a  topic  under  study;  e.g.,  OciHb,  06>khhkh,  Hauia 
rpoMa.na.  They  then  do  a  gallery  walk,  recording  observations  and  questions  about  the  objects 
displayed. 

Learning  Logs 

Students  use  their  Learning  Logs  to  consolidate,  question  or  review  what  they  have  learned  when 
researching  a  topic  of  interest.  For  this  activity  to  be  carried  out  in  Ukrainian,  students  may 
respond  to  prompts  provided,  using  vocabulary  that  was  reviewed  in  class.  Some  prompts  may 
include: 

-  5\  HaBHiiBca/jiacfl  ... 

-  51  3HafmjOB/jia  ... 

-  Merri  6y.no  uiKaBo  . . . 

Presentations 

Students  gather  required  information  on  a  topic;  e.g.,  ociHb,  Haina  LUKOJia.  From  short  notes 
recorded  on  a  web,  they  write  facts  into  complete  sentences  with  teacher  guidance.  They  may 
add  graphics,  pictures  and  illustrations  to  create  a  presentation  that  they  share  with  classmates  or 
students  in  another  Ukrainian  class. 
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Identify  Personal  and  Peer  Knowledge 

Students  will  he  able  to: 

3.2.1     record  and  share  personal  knowledge  of  a  topic,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     record  and  share  personal  knowledge  of  a  topic? 

□  Learning  Logs 

Respond  to  students'  dialogue  journals  and  Learning  Logs  to  help  them  identify  and  clarify  their 
understanding  of  specific  concepts  and  topics.  Use  affirming  statements  to  help  students  realize  that 
their  own  knowledge  and  experiences  are  sources  of  information. 

D  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
record  and  share  personal  knowledge  of  a  topic.   Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  students  about  their  work  in  progress  to  determine  how  students  record  and  share 
information. 

□  Portfolios 

Review  work  samples  to  determine  if  students  have  made  progress  in  developing  skills  and  strategies 
for  identifying  and  sharing  personal  knowledge  as  well  as  knowledge  related  to  experience.  Samples 
may  include  brainstorming  and  fact-storming. 


SAMPLE  RESOURCES 


1 


EMfUKJionediH  npo  ece  hci  ceimi.  CnaGommmbKa  J\.  (ron.  pcR.).  EChib:  MaxaoH-YKpaiHa,  2001 
Hosa  3:  HumaHKU-cxoduHKU.  Bi^am  O.  Ta  mud.  Ezimohtoh:  MimcTepcTBO  oemm  Aiib6epTn, 
1995. 
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Students  will  listen,  speak,  rem/,  write,  view 

GRADE 

^p^ 

and  represent  in  L  kramian  to  manage  ideas 

3.2  Select  and 

B — 

and  information 

Process 

HI 

dentify  Sources 

eKI 

Students  will  be  able  to: 

Efl 

3.2.2    access  information,  using  a  variety  of  sources. 

^^^k*i 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Picture  Dictionary 

Students  use  a  thematic  picture  dictionary  to  translate  words  and  to  gather  and  organize 

information  on  a  topic  under  study;  e.g., 

Xata 

KyXHfl 

BiTa.ibHfl 

-  poaiiHHa  KiMHaTa 

-  cna.ib.Hfl 

-  6ajiKOH/BepaHzia 

-  Kopuaop 

-  na3HHHKa/TyaneT 

-  BaHHa  KiMHaTa. 

KWHL  Chart 

Model  for  students  how  to  prepare  a  plan  for  inquiry  using  a  KWHL  chart  (see  Specific  Outcome 
3. 1 .4).  When  gathering  data,  students  record  the  resources  they  used  on  a  resources  checklist 
provided  to  them  by  the  teacher. 

Alternative  Activity:  Invite  students  to  record  personal  knowledge  of  a  topic  on  a  graphic 
organizer  and  to  review  the  information  to  determine  their  information  gaps.  With  teacher 
guidance,  students  generate  interview  questions  they  will  ask  their  peers  to  help  till  these  gaps. 

Research  Cards 

Students  use  research  cards  when  gathering  information  on  a  topic  under  study.   Invite  them  to 
brainstorm  a  list  of  inquiry  questions.   Each  student  writes  one  inquiry  question  on  a  research 
card.   He  or  she  records  the  source  on  the  front  of  the  card  and  the  information  found  to  answer 
the  question  on  the  back.  Students  work  in  pairs  to  complete  research  cards  and  share  their 
findings  with  other  pairs  in  small  groups. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Chapter  9  -  Grade  3  /  S25 
2008 


Identify  Sources 

Students  will  be  able  to: 

3.2.2    access  information,  using  a  variety  of  sources,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     access  information,  using  a  variety  of  sources? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  access  information,  using  a  variety  of  sources  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  about  the  sources  they  used  to  answer  their  inquiry  or  research  questions. 
Encourage  and  coach  students  to  use  a  variety  of  sources.  Conference  with  them  individually  during 
each  step  of  the  inquiry  process. 


□   Self-assessment  Checklist 

Students  reflect  on  their  progress  in  using  a  variety  of  sources  when  accessing  information  in 
Ukrainian  on  a  specific  topic.  They  complete  the  following  information  sheet  to  show  the  progress  of 
their  inquiries. 


mo  MH  3HaCMO/LU,0  H  3HaK) 

Lvfa: 

JX&T&: 

IHo  MH  3HaCMO/Ll|o  H  3HaK) 

upo 

3bwkh  mh  /u3HajiHCfl/3Bi,aKn  a 
^ijHaBca/jiacs  npo 

Rk  MH  BHKOpHCTaCMOAHK  «  BJIKOpilCTaK)  UK)  lH^OpMailiK)? 

SAMPLE  RESOURCES 


Emfutuionedifi  npo  nee  ho  ceimi.  Cjia6oujnHUbKa  JI.  (toji.  pen.).  Kh'ib:  MaxaoH-YKpaiHa,  2001 . 

Graphic  organizers;  e.g.,  herringbone  map,  KWL  chart  (see  sample  blackline  masters  in 
Appendix  D). 

Ukrainian  Knowledge  Internet  Portal  (UKiP)  at  www.ukip.ca  includes  a  picture  file  on  Ukrainian 
immigrants. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  'krainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    match  information  to  inquiry  or  research  needs. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Index  Cards 

Invite  students  to  record  information  gained  from  various  sources  on  index  cards.  Ask  students 
to  reread  and  categorize  the  information.  They  might  arrange  their  cards  by  using  various 
organizational  patterns;  e.g.,  chronological,  spatial.  Students  work  in  pairs  to  determine  which 
information  is  relevant,  which  can  be  discarded  and  which  could  be  saved  for  future  use. 


Sources  Chart 

Make  and  post  a  classroom  chart  to  help  students  choose  appropriate  sources.   Instruct  and  guide 
students  as  they  use  the  chart  for  gathering  information.  They  use  individual  copies  of  the  chart 
to  help  them  select  relevant  sources;  e.g., 


K'pHTepii  ;j;iH  ouiiiioBamiti  /iwepeji 
Ha3Ba 

Im'h  aBTopa 

/Jara  BiuaHHa 

PeajibHicTb  hh  bhi  a^Ka 

BvnmeHa  iH^op.Mauia,  BHpaxceHa  b  raKnx  dpopMax-Majnomai, 

reKCT,  Ta6jnim,  ipacjiiKii 


Chart 

Students  use  sticky  notes  and  label  their  data  on  a  chart  provided.  A  sample  chart  could  include: 

ill//  )     Cviinfl!   He  noipi6HO. 


C'Kap6!  Ay>Ke  norpiGHO. 


larpHMafi!   Mo>Ke  6yTH  noTpiGHO. 
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Evaluate  Sources 

Students  will  be  able  to: 

3.2.3    match  information  to  inquiry  or  research  needs,  (continued) 


< 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     match  information  to  inquiry  or  research  needs? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  match  information  to  inquiry  or  research  needs  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  match  information  to  inquiry  or  research 
needs  (see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2  or  3). 


s, 


SAMPLE  RESOURCES 


EMfumonedifi  npo  see  na  csimi.  CnaGoumnubKa  JI.  (ron.  pen.).   Kh'ib:   MaxaoH-YKpaiHa,  2001 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ulcus 
and  information. 


3.2  Select  and 
Process 


Access  Information 

Students  will  be  able  to: 

3.2.4    use  knowledge  of  visual  and  auditory  cues  and  organizational  devices  to  locate 
and  tzather  information  and  ideas. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Captions,  Diagrams  and  Pictures 

Have  students  look  at  pictures,  diagrams,  graphs,  headings  and  subheadings  to  determine  text 
content.  During  read-aloud  or  shared  reading  sessions,  lead  discussions  about  why  captions, 
diagrams  or  pictures  are  included  in  the  text  and  if  the  information  presented  is  appropriate  and 
accurate.  Verbalize  thinking  to  model  how  information  in  pictures,  diagrams,  headings  and 
subheadings  is  used. 

Internet  Search 

Students  do  an  Internet  search  and  learn  how  to  narrow  the  selection.  They  learn  that  if  they  click 
on  the  "back'"  button  while  searching  the  Internet,  they  return  to  the  previous  site  or  page. 
Invite  students  to  help  generate  a  class  list  of  key  words  to  look  for  when  searching  for 
information  on  a  specific  topic;  e.g.,  dinosaurs  -  eats,  size,  protection,  lives....  Students  colour 
code  key  words,  using  highlighter  pens. 

Table  of  Contents 

Make  an  overhead  of  the  table  of  contents  from  a  nonfiction  book  and  review  necessary 
vocabulary;  e.g.,  3mjct,  laronoBOK.  Students  discuss  what  information  would  be  found,  what 
would  not  be  found  or  on  what  page  specific  information  could  be  located. 

Treasure  Hunt  Game 

Invite  students  to  practise  using  the  table  of  contents,  guide  words,  headings,  labels,  diagrams, 
captions  and  the  index  in  a  treasure  hunt  game.  They  participate  in  the  game  by  working  in  small 
groups  or  in  pairs  to  locate  information  to  answer  questions.  Questions  may  include: 

-  Ha  KOTpin  CTopimii  nomiHaeTbCH  onoBiztaumi '.' 

-  Ha  Korpifi  CTopimii  3Haxo/i.HTbCfl  cjiobhhmok? 

Auditory  Cues 

Model  and  encourage  students  to  attend  to  auditory  cues  (e.g.,  music  volume,  repetition,  pacing, 
as  well  as  emphasis  on  signaling  important  information)  when  listening  to  and  viewing  Ukrainian 
media  productions;  e.g.,  commercials,  radio  programs,  news  broadcasts. 
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Access  Information 

Students  will  he  able  to: 

3.2.4    use  knowledge  of  visual  and  auditory  cues  and  organizational  devices  to  locate 
and  gather  information  and  ideas,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  knowledge  of  visual  and  auditory  cues  and  organizational  devices  to  locate  and  gather 
information  and  ideas? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  knowledge  of  visual  and  auditory  cues  and 
organizational  devices  to  locate  and  gather  information  and  ideas  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  knowledge  of  visual  and  auditory  cues  and  organizational 
devices  to  locate  and  gather  information  and  ideas  while  searching  the  Internet  for  information  on  a 
certain  topic  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 


SAMPLE  RESOURCES 


BemiKa  vitocmpoeaua  emfutcionedix  uiKonnpa.   KiiVb:  MaxaoH-YKpaVHa,  2000. 
Tym  i  mem  reading  series.  Turko,  X.  C.  et.  al  Edmonton,  AB:  Alberta  Education,  1975-1980. 
EmfUK/ionedifi  npo  see  ho  ceimi.  Cna6oLunnu,bKa  Jl.  (von.  pea.).   Khib:   MaxaoH-YKpaiHa,  2001 . 
Ukrainian  Knowledge  Internet  Portal  (UKiP)  at  www.ukip.ca. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  t  krainian  to  manage  ideas 
and  information. 


3.2  Select  and 
Process 


Make  Sense  of  Information 

Students  will  be  able  to: 

3.2.5    determine  the  main  ideas  in  information,  using  prior  knowledge,  predictions  and 
connections. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Headings 

Students  use  headings  and  subheadings  to  help  identity  main  ideas  in  an  informational  text.  They 
underline  the  sentence  that  best  describes  the  main  idea  in  a  paragraph  or  underline  the  key  words 
in  a  sentence. 

Herringbone  Map 

Invite  students  to  share  their  prior  knowledge  on  a  topic  of  interest.  Then  read  aloud  a  short 
informational  passage  on  this  topic.  Use  a  herringbone  map  to  help  students  identify  the  main 
ideas.  They  work  in  small  groups  to  complete  the  maps. 

Role-play  Discussion 

Two  students  role-play  a  telephone  conversation,  using  a  prepared  script.   Directed  by  the 
teacher,  classmates  discuss  the  gist  of  the  conversation  and  decide  on  the  main  idea. 

Picture  Prediction 

Students  observe  a  series  of  pictures  from  a  new  Nova  dialogue,  then  discuss  and  list  what  they 
see  in  each  picture.  They  work  together  to  look  for  connections  among  the  pictures  and  use  this 
information  to  generate  a  main  idea. 

Listening  for  Main  Ideas 

Students  listen  to  a  Ukrainian  folk  tale  or  short  informational  audio  recording.  They  sketch  the 
main  idea  of  the  text  and  meet  in  small  groups  to  share  their  sketches. 
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Make  Sense  of  Information 

Students  will  be  able  to: 

3.2.5    determine  the  main  ideas  in  information,  using  prior  knowledge,  predictions  and 

Connections,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     determine  the  main  ideas  in  information,  using  prior  knowledge,  predictions  and  connections? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  determine  the  main  ideas  in  information,  using  prior 
knowledge,  predictions  and  connections  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 

□  Conferences 

Conference  with  students  as  they  use  sources  to  research  information  for  answering  inquiry  questions. 
During  the  conferences,  determine  if  students  are  able  to  identify  the  main  idea  in  the  texts  they  are 
using.  Provide  positive  feedback  and  guidance. 


SAMPLE  RESOURCES 


Hoea  3:  JJinsiocn.  Binam  O.   Eximohtoh:   MimcTepcTBO  ocbIth  Ajib6epTH,  1994. 

Hoea  3:  Ha  donoMoey  emimeneei — Mamepifuiu  dun  ruiHHyeaHHH  sctHHinb.  Biiiani  O.  (ynop. 
E^mohtoh:   MinicTepcTBO  ocBiTH  Anb6epTii,  1998: 
-     Po3noBi,ni  3a  nopa.HKOM. 

Graphic  organizers;  e.g.,  herringbone  maps,  KWL  charts  (see  sample  blackline  masters  in 
Appendix  D). 


832  /  Chapter  9 
2008 


Grade  3 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta.  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Organize  Information 

Students  will  be  able  to: 

3.3.1    organize  and  explain  information  and  ideas,  using  a  variety  of  strategies,  such  as 
clustering,  categorizing  and  sequencing. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Graphic  Organizers 

Students  use  a  variety  of  graphic  organizers  to  organize  the  information  they  gathered  to  answer 
inquiry  or  research  questions;  e.g.. 


Venn  Diagrams 


Sequence  Circle 


Mind  Map 


Hierarchical  Organizer 


Kpa'iHa  —  KaHa^a 


J\e  Mil  /KiiBeMo': 


npoBJHuifl  —  A/ibGepra 

im 

1 

ro/ioBHi  MicTa  — 
Eamohtoh,  Kajirapi,  Pejx-mp 

dpapvui 

Students  watch  and  listen  as  the  teacher  models  how  to  use  a  variety  of  graphic  organizers.  They 
determine  the  type  of  organizer  that  would  be  most  appropriate. 
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Organize  Information 

Students  will  he  able  to: 

3.3.1     organize  and  explain  information  and  ideas,  using  a  variety  of  strategies,  such  as 
clustering,  categorizing  and  sequencing,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     organize  and  explain  information  and  ideas,  using  a  variety  of  strategies,  such  as  clustering, 
categorizing  and  sequencing? 

□  Portfolios 

Students  select  work  samples  that  provide  evidence  of  their  use  of  graphic  organizers  to  categorize 
and  present  ideas  and  information  gathered  to  answer  inquiry  questions.  Assist  students  in  choosing 
appropriate  graphic  organizers.  Work  samples  should  be  dated  to  show  progress  over  time. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
organize  and  explain  information  and  ideas,  using  a  variety  of  strategies,  such  as  clustering, 
categorizing  and  sequencing.  Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E: 
Anecdotal  Notes). 

□  Conferences 

Conference  with  students,  using  graphic  organizers  and  visual  representations.  Invite  students  to 
share  how  they  organized  their  ideas  and  information. 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMoey  enumejieei — Mamepifuiu  dun  ruiHuyeauHH  lOHnmb.   Eijiaiu  O.  (ynop. 
E^mohtoh:  MiHicTepcTBO  ocbjtu  A^b6epTn,  1998: 

-  HuTaHHM  yMHHM  yronoc 

-  IHoiieHHi  MOBHi  BnpaBH — 3ara/iKn. 
Computer  picture  paint  programs. 

Graphic  organizers  (see  sample  blacklinc  masters  in  Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
ami  represent  in  L  kramian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Record  Information 

Students  will  be  able  to: 

3.3.2    record  facts  and  ideas,  using  a  variety  of  strategies;  and  list  authors  and  titles  of 


sources. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Information  Webs 

Students  record  information  about  a  topic,  using  a  web.  They  use  only  key  words,  phrases  and/or 
images;  e.g., 


Key  Words  and  Phrases 

Model  the  process  of  selecting  key  words  and  phrases  by  using  markers  in  different  colours  to 
show  the  relationships  between  or  among  ideas.  Key  words  relating  to  the  same  category  of 
information  are  colour  coded.  Students  may  require  extensive  guided  practice  and  support  to 
learn  to  identify  key  words  and  phrases  in  a  variety  of  texts. 

Extension:  After  reading  a  text,  a  student  makes  five  notes  in  point  form,  using  only  key  words 
about  the  topic.  The  student  then  adds  the  title  of  the  book  and  the  name  of  the  author  to  the  class 
chart. 

Circle  Information  Presentation 

Students  gather  information  on  a  topic;  e.g.,  frogs,  from  print,  videos  and  pictures.  They  display 
the  information  in  a  graphic  format,  using  two  paper  or  cardboard  circles  -  one  smaller  with  a  pie 
shape  cut  out  -  attached  together  in  the  centre  with  a  fastener.   Students  choose  categories  of 
information,  record  them  on  the  outside  edge  of  the  larger  circle  and  add  one  or  two  appropriate 
facts  under  each  category.  Students  then  turn  the  inside  wheel  to  reveal  different  facts  about  the 
topic. 
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Record  Information 

Em-J 

Students  will  be  able  to: 

3.3.2    record  facts  and  ideas,  using  a  variety  of  strategies;  and  list  authors  and  titles  of 

Sources,    (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     record  facts  and  ideas,  using  a  variety  of  strategies;  and  list  authors  and  titles  of  sources? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  record  facts  and  ideas,  using  a  variety  of  strategies;  and  list 
authors  and  titles  of  sources  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  to  discuss  how  their  note-taking  methods  suit  their  inquiry  or  research 
projects.  Ask  students  why  they  chose  a  particular  organizational  method  for  their  notes.  Use 
students'  Learning  Logs  to  discuss  a  match  between  the  questions  posed  and  the  notes  compiled  to 
answer  them. 

□  Portfolios 

Students  complete  self-reflection  sheets  explaining  why  they  chose  a  particular  piece  of  work  for 
their  portfolios;  e.g.. 


3aimc  i  npi  :nii  taniii  ind)op\iauii 

Im'h:  /Jara:  


HajBa  npoeKTy: 


1 .  51  B>KHBaB/jia 

2.  H  B>KiiBaB/jia 

3.  M  Ao6pe  3po6HB/;ia  abj  pewi: 

a)     

6)     


jxjm  iaiiHcy  iHttjopviauii. 
Ann  opratmauii'  iH(j)op.viauii. 


4.    >1  Mir  6n  /.Monia  6  rioKpammn 


SAMPLE  RESOURCES 


Hoea  3:  Ha  dono.MOcy  Hmimenee'i — .uamepifuiu  dnn  njiHHysciHHH  saHHmb.   Binaui  O.  (ynop.). 

Eamohtoh:   MiHicTcpcTBO  ocbItu  AjibGepru,  1998: 

-     HiuaHHfl  vhhhm  yro.noc. 

Hoea  3:  Biputi  i peoycu.   Bmaoi  O.  (ynop.).   E^mohtoh:   MmicrepcBTO  coBmi  A/ib6epTu,  1996. 

Hosa  3:    HumuHKii-cxoduHKii.   Bi^am  O.  Ta  mini.  E/jmohtoh:   MimcTepcTBO  ocbItu  Ajib6epni, 

1995. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information 


3.3  Organize, 
Record  and 
Assess 


Evaluate  Information 

Students  will  be  able  to: 

3.3.3    determine,  with  teacher  guidance,  whether  collected  information  is  sufficient  or 
inadequate  for  the  established  purpose. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Problem-solving  Model 

Using  a  graphic  organizer,  model  the  process  of  problem  solving  and  critical  thinking  to  evaluate 
and  identify  gaps  in  gathered  information.  Use  questions  to  guide  students  to  evaluate  the  data; 
e.g.. 

-  What  is  the  inquiry  question? 

-  What  are  the  predictions  or  possible  answers  to  the  question? 

-  What  information  was  found  to  support  the  prediction? 

-  Does  the  information  answer  the  question? 

-  Is  more  information  needed? 

-  Does  the  question  need  to  be  changed'.' 

-  What  was  learned  so  far? 

Class  Chart  Discussion 

As  the  class  shares  information  to  be  recorded  on  a  class  chart,  students  decide  if  suggested  new 
information  should  be  added  or  if  the  idea  has  already  been  recorded. 

Peer  Discussion 

Students  share  with  their  peers  information  gathered  to  date  on  a  topic.  Peers  and  the  teacher 
question,  comment  and  suggest  areas  where  more  information  is  needed. 

Collect  and  Categorize 

Students  work  in  small  groups  or  pairs  to  collect  information  in  notes,  information  cards  or 
research  cards.  They  read  and  think  about  their  questions  as  they  sort  the  information  into  three 
possible  categories: 

-  CmItth:  information  that  is  irrelevant 

-  C"Kap6n:   information  that  is  suitable 

-  3aTpnMaTn:   information  that  may  be  useful  at  a  later  time. 
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Evaluate  Information 

Students  will  be  able  to: 

3.3.3    determine,  with  teacher  guidance,  whether  collected  information  is  sufficient  or 
inadequate  for  the  established  purpose,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     determine,  with  teacher  guidance,  whether  collected  information  is  sufficient  or  inadequate  for 
the  established  purpose? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  determine,  with  teacher  guidance,  whether  collected 
information  is  sufficient  or  inadequate  for  the  established  purpose  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Conferences 

Conference  with  students  to  discuss  their  work  in  progress.  Ask  questions  about  the  suitability  of  the 
information  collected  and  provide  feedback  and  guidance. 


SAMPLE  RESOURCES 


Graphic  organizers;  e.g.,  herringbone  maps,  KWL  charts  (see  sample  blackline  masters  in 
Appendix  D). 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  manage  ideas 
and  information. 


3.3  Organize, 
Record  and 

Assess 


Develop  New  Understanding 

Students  will  be  able  to: 

3.3.4    use  gathered  information  and  questions  to  review  and  add  to  knowledge. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Research  Checklist 

The  class  develops  a  research  checklist  to  determine  information  needs  during  the  research 
process  and  to  assess  the  research  experience  and  skills;  e.g., 


FlpoBezieHHH  AocjiwJKeHHH:  caivionepeBipKa 


n.lHHVBaHHH 

51  3po3y\iiB/jia  Te.viy  /iocjii;i>KeHHfl. 

ft  craBHB/jia  3aiiHTaHHfl  no  Te.vii. 

ft  o6paB/jia  iuihh. 

JoiipailHH  III(|)I)|)M;ihii 

ft  o3HaMOMHBC5)/jiacb  i  lHcJjopMauiHHHMH  aacepejiaMH. 

ft  3HaHiuoB/^a  iHCJDopviauiw. 

ft  oopaB/;ia  HafiKpami  zwcepejia. 

Jamie  iii{j)ii|)\i.iiiii 

Yl\n  nac  3ariHcy  iH(j)op.viauii  n  po6nB/jia  HOTaTKH. 

ft  3aiiHcaB/;ia  mdpopMauiio  BJiacHHMii  cjiOBa.Mii. 

ft  iiorpynyBaB/jia  iH^opviauifo  no  KaTeropiax. 

ft  36epir/jia  HanuiHHiujy  incjiopMauiio  b  KOKHifi 

KaTeropii. 
ft  AO^aB/jia  6i;ibLue  iHC^opMauii  raM,  ,ae  BOHa  6yjia 

IIOipiGHOK). 

MipKVBaHHH/po3ayMM  npo  mok)  po6oiy 

ft  pyxaBca/jiacb  31  uho  moio  luiHHy. 
ft  Bi^noBJB/jia  Ha  BJiacHi  iaiinraHHa. 

ft  BMBHMB/jia  TaKi  hobj  peni: 


Mem  uie  noipiGHO  npautOBaiH  h'ajx: 


KWL  Chart 

Model  how  to  use  a  KWL  chart  to  record  information.  Analyze  the  recorded  information  by 
asking  questions  about  information  still  required. 
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Evaluate  Information 

Students  will  be  able  to: 

3.3.4    use  gathered  information  and  questions  to  review  and  add  to  knowledge. 

WuMoW 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  gathered  information  and  questions  to  review  and  add  to  knowledge? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
gathered  information  and  questions  to  review  and  add  to  knowledge.   Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  students,  using  the  research  checklist  along  with  work  samples.  Provide  feedback 
on  whether  their  self-reflection  on  the  research  checklist  corresponds  with  their  daily  work.  Provide 
guidance  and  direction  for  future  work. 

□  Learning  Logs 

Students  include  in  their  portfolios  completed  research  and  inquiry  projects.  They  reflect  on  the 
entire  research  process  and  make  suggestions  for  future  work  in  their  Learning  Logs. 


flpoBezieHiiH  ziocjiL»i>KeHHH:  caivioouiiiKa 


Im'h: 


Aaxa: 


Ha'iBa  jxoQmjxKQHHn: 


1 .  HaHKpami  flocai  hchhh  h  .viaB/jia  mjx  nac: 

IIJlflHyBaHHH  ,UOCJlia>KeHHfl 

36npaHHH  iH(j)opMau.ii 

3anitcy  iHdpopviamY. 

2.  51  BBawaio  ue  HaiiGijibimiM  .aocai  hchhhm  ro.My,  mo 


3.     Mem  me  norpi6HO  upauioBa™  Ha/i. 


SAMPLE  RESOURCES 


Graphic  organizers;  e.g.,  herringbone  maps,  KWL  charts  (see  sample  blackline  masters  in 
Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Generate  Ideas 

Students  will  be  able  to: 

4.1.1    generate  and  contribute  ideas  on  particular  topics  for  oral,  print  and  visual  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming 

Students  brainstorm  a  list  of  possible  writing  topics.  These  are  recorded  and  posted  in  the 
classroom  and'or  kept  in  student  journals. 

Extension:  Generate  a  cluster  web  about  a  topic  on  chart  paper. 

Sticky  Notes 

When  studying  a  specific  topic,  have  students  record  facts  on  sticky  notes.  As  a  class,  they 
arrange  their  sticky  notes  in  subcategories. 

Collage 

When  studying  a  topic,  students  each  make  a  collage  depicting  an  idea.  Then  they  write  a 

sentence  or  two  about  their  idea. 

Describing  Pictures 

Invite  students  to  each  choose  a  page  from  a  thematic  picture  dictionary  to  study.  They  write 
descriptions  based  on  the  information  on  the  page.  As  a  follow-up,  students  may  make  labelled 
diagrams  of  common  objects  from  their  daily  lives;  e.g.,  their  bedrooms.  Students  use  these 
diagrams  to  write  descriptions. 
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Generate  Ideas 

*51     Students  will  he  able  to 

4.1.1     generate  and  contribute  ideas  on  particular  topics  for  oral,  print  and  visual  texts. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     generate  and  contribute  ideas  on  particular  topics  for  oral,  print  and  visual  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  generate  and  contribute  ideas  on  particular  topics  for  oral, 
print  and  visual  texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Use  student  work  samples  and  observations  to  provide  feedback  regarding  students"  skills  in 
generating  and  contributing  ideas. 


SAMPLE  RESOURCES 


Hoea  3:  Ha  dono.wocy  euumejieei — Mamepimu  dnn  ruiHHyeaHHH  3ciH>wib.   Eijiaiu  O.  (ynop.). 
Eamohtoh:   MmicTepcTBO  ocBmi  Anb6epTn,  1998: 

-  PlITMiHHi  BnpaBH 

-  Po3noBizu  3a  nopa^KOM 

-  LUo/lCHHUK 

-  HaBHanbHi  kvtohkh 

IIl,ozteHHi  mobhj  BnpaBH — 3annTaHHfl  fi  BijuiOBiju  j\m  po3BHTKy  mobh,  3ara^KM,  Mobhj  irpn. 
He36UHauna  eHifwuionedix  meapuu.   KhTb:  MaxaoH-YKpaiHa,  2002. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
elarity-  and  artistry  of  communication. 


4.1  Generate  and 
Focus 


Choose  Forms 

Students  will  be  able  to: 

4.1.2    use  a  variety  of  text  forms  for  particular  audiences  and  purposes. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Survey  Poster 

After  surveying  classmates  about  their  favourite  books,  students  make  a  poster  showing  a  graph 
of  the  data  and  the  top  three  favourite  books  in  the  class. 

Family  Stories 

Students  prepare  and  share  a  favourite  family  story  with  the  class,  using  photographs  or  props  to 
help  them.  They  are  encouraged  to  consider  facial  expressions,  voice  intonation  and  body 
language. 

Murals 

After  reading  a  published  narrative  story  or  informational  text,  students  communicate  by  creating 
murals  to  represent  the  story.  If  it  is  to  be  a  group  project,  give  students  time  to  plan  the  murals 
and  discuss  roles. 

Comic  Strips 

Students  prepare  comic  strips  on  their  own  or  fill  in  sentences  in  blank  bubbles  on  familiar 
themes.  The  comic  strips  are  created  and  presented  to  students  in  lower  grades. 

Interview  Videos 

Students  present  video  clips  of  interviews  conducted  with  Ukrainian-speaking  relatives  about 
family  traditions. 

Greeting  Cards 

After  students  have  studied  a  selection  of  Ukrainian  greeting  cards  and  identified  some  common 
expressions,  they  create  cards  for  classmates  or  family  members. 

Reader's  Theatre 

Students  work  in  small  groups  to  choose  a  story  they  are  familiar  with  and  prepare  a  readers1 
theatre  presentation.  Each  student  assumes  a  character's  role  and  practises  facial  expressions  and 
voice  intonation  for  effect. 

Extension:   Students  work  in  small  groups  to  create  a  puppet  play  of  a  Nova  3  dialogue  under 
study. 
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Choose  Forms 

Students  will  be  able  to: 

4.1.2    use  a  variety  of  text  forms  for  particular  audiences  and  purposes,  (continual) 


\ 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  a  variety  of  text  forms  for  particular  audiences  and  purposes? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a  variety  of  text  forms  for  particular  audiences  and 
purposes  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  use  a  variety  of  text  forms  for  particular  audiences  and  purposes  (see  sample 
blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 

□  Portfolios 

Students  choose  pieces  they  have  composed  for  a  variety  of  audiences.  They  are  encouraged  to 
include  sample  planners  with  their  final  work. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  a  variety  of  text  forms  for 
particular  audiences  and  purposes  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


Hoea  3:  Bipmi  i peGycu.   Eijiaiu  O.  (ynop.).  Ejimohtoh:  MiriicTepcTBO  ocbIth  A;ib6epTM,  1996. 
Hoea  3:  JJiH.noc^u.   Eijiam  O.   E/imohtoh:   MimcTepcTBO  ocbjth  Ajib6epTH,  1994. 

Hoea  3:  Ha  dono.Moey  emimeneei — Mamepifuiu  d:in  tvinnyeauHH  iaHnmu.   Binaui  O.  (ynop.). 
E/tmohtoh:   MiHicTepcTBO  ocbIth  Anb6epTu,  1998: 

UiozieHHi  MOBHi  BnpaBu — Mobhj  irpn,  Hanp.,  uiapa^ii;  Hapoumi  TBopnicTb,  Hanp., 

CKOpOMOBKH. 

Puppets. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.1  Generate  and 
Focus 


Organize  Ideas 

Students  will  be  able  to: 

4.1.3    arrange  ideas  in  own  oral,  print  and  visual  texts,  using  organizers. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Graphic  Organizers 

Students  use  visuals  and  graphic  organizers,  introduced  and  modelled  by  the  teacher,  to  help 
them  remember  the  idea  of  a  beginning,  middle  and  end;  e.g., 

Cxevia  onoBuatiiiH  "KoMaxa" 


Plot  Chart 

Students  fill  in  a  plot  chart  when  creating  a  story;  e.g. 


£e: 


Cxeivia  no6y;iOBH  cio>KeTy 

Xto?  IHo  CTajioca? 


W 


iipoGjieMH  6yjiM 
BiipiiueHi? 


Extension:   Students  read  a  story  and  organize  information  into  a  plot  chart  provided  by  the 
teacher. 
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Organize  Ideas 

Students  will  be  able  to: 

4.1.3    arrange  ideas  in  own  oral,  print  and  visual  texts,  using  organizers,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     arrange  ideas  in  own  oral,  print  and  visual  texts,  using  organizers? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  arrange  ideas  in  own  oral,  print  and  visual  texts,  using 
organizers  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  arrange  ideas  in  own  oral, 
print  and  visual  texts,  using  organizers  (see  sample  blackline  master  in  Appendix  E:   Self-assessment 
Rating  Scale). 

□  Conferences 

Conference  with  students  to  assist,  direct  and  assess  their  use  of  graphic  organizers  to  develop  and 
plan  personal  work. 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMoey  enumejieei — Atamepix.ni  dnn  ruiHHyeaHHH  sannmb.   Eijiaui  O.  (ynop.). 

E^mohtoh:  MmicTepcTBO  ocbItu  A^b6epTn,  1998: 

-     PoinoBizu  3a  nopa/tKOM. 

Graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Appraise  Own  and  Others'  Work 

Students  will  he  able  to: 

4.2.1     share  own  stories  and  creations  with  peers,  and  respond  to  questions  or 
comments. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Research  Poster 

Students  work  in  pairs  to  create  a  research  poster  complete  with  information,  graphics  and  pictures. 
They  present  these  posters  to  a  small  group  of  students  and  answer  questions  from  the  audience 
after  each  presentation. 

Peer  Conferencing 

When  involved  in  writing  activities,  students  are  given  the  opportunity  to  peer  conference  before 
and  after,  and  sometimes  even  during,  the  writing  process.   Provide  guidelines,  criteria  or 
peer-assessment  sheets. 

Poetry  Sharing 

Students  create  simple  poems  on  a  particular  theme,  using  a  model.  They  share  the  poems  with 
their  peers  and  invite  feedback. 

Sharing  Group  Posters 

After  learning  Halloween  vocabulary  and  safe  Halloween  practices  through  the  Nova  3  dialogue 
YlpmomyeanHH  do  rcuioewy,  students  work  in  small  groups  to  prepare  a  poster  on  Halloween 
safety.  The  groups  visit  other  Ukrainian  classes  to  share  their  safety  rules  prior  to  Halloween. 

Author's  Chair 

Students  share  their  own  stories  and  creations  in  a  daily  author's  chair  activity.  They  respond  to  the 
sharing  by  providing  feedback  in  the  form  of  "Two  Hurrahs  and  a  Wish." 

Extension:   Students  read  their  stories  to  another  Ukrainian  class  as  part  of  a  buddy  reading 
program. 
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Appraise  Own  and  Others'  Work 

Il  ll 

Students  will  be  able  to: 

4.2.1     share  own  stories  and  creations  with  peers,  and  respond  to  questions  or 

comments,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  own  stories  and  creations  with  peers,  and  respond  to  questions  or  comments? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  own  stories  and  creations  with  peers,  and  respond  to 
questions  or  comments  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.   Students  use  the 
checklist  to  determine  if  their  peers  arc  able  to  share  own  stories  and  creations  with  peers,  and 
respond  to  questions  or  comments  (see  sample  blackline  master  in  Appendix  E:  Peer-assessment 
Checklist). 

□  Conferences 

Conference  with  students  to  discuss  the  pre-established  guidelines  for  creating,  sharing  and 
responding  to  original  texts. 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  arc  able  to  share  own  stories  and  creations  with  peers,  and  respond  to  questions  or  comments 
(see  sample  blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


s 


SAMPLE  RESOURCES 


Hoea  3:  ffinnozu.  Binam  O.  E^mohtoh:   MimcTepcTBO  ocbith  Ajib6epTn,  1994,  ^iajior  3: 
ripnroTyBaHHH  no  rajiOBmy». 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Revise  Content 

Students  will  he  able  to: 

4.2.2    revise  own  ideas  to  accommodate  new  ideas  and  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Revising  a  Short  Story 

A  student  opens  a  short  story  on  the  computer  or  a  piece  from  his  or  her  writing  folder  that  was 
written  earlier  in  the  year.  The  student  likes  the  idea  of  this  short  story  and  decides  to  make  it 
longer  and  more  interesting.  With  the  teacher's  guidance,  more  text  is  added  and  some  changes 
made  so  that  the  story  reads  better. 

Bare  Sentences 

Provide  students  with  a  number  of  bare-bones  sentences.  In  pairs,  they  add  and  combine 
information  to  make  the  sentences  more  interesting;  e.g., 

Kmuji  6aBUTbca 


! 


Majia  Knufl  6aBUTbca  m'smcm. 
Each  pair  of  students  shares  their  new  sentences  with  other  students. 

Editing  and  Revising  Checklist 

Have  students  develop  and  use  a  checklist  for  editing  and  revising. 

Think-aloud 

Model  revision  procedures,  using  think-aloud  to  clarify  meaning  by  adding,  deleting  or 
rearranging  ideas  and  information.  After  receiving  written  permission,  provide  enlarged  copies 
of  grade-appropriate  samples  (no  names)  and  use  the  overhead  projector  to  demonstrate  how  to 
revise.  Then  provide  guided  revision  practice,  using  short  pieces  of  writing.  Repeat  guided 
practice  frequently  with  the  whole  class,  small  groups  and  individual  students.  The  number  of 
revisions  for  each  piece  of  text  should  be  limited. 

Revisiting  an  Early  Text 

The  student  writes  a  text  early  in  the  year.  He  or  she  is  encouraged  to  revisit  his  or  her  draft  text 
throughout  the  year  and  make  substantial  changes.  Peer  conferencing  on  the  composing  process 
is  suggested,  using  checklists  created  by  the  teacher  and  students. 
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Revise  Content 

Students  will  be  able  to: 

4.2.2    revise  own  ideas  to  accommodate  new  ideas  and  information,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     revise  own  ideas  to  accommodate  new  ideas  and  information? 


□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  revise  own  ideas  to  accommodate  new  ideas  and  information 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


□  Portfolios 

Students  select  work  samples  that  show  their  skills  in  making  revisions.  All  draft  copies  and  related 
checklists  should  be  included  with  these  pieces.  Have  students  provide  simple  annotations  telling 
why  the  particular  pieces  were  selected. 

□  Self-assessment  Checklist 

Students  assess  their  revising  skills  according  to  a  checklist;  e.g., 


neper.in/i  poSoTH:  caMonepeeipKa 

1m 'a:                                                                   J\aia: 

Ha3Ba  poGoth: 

TaK 

Hi 

ft  npo4niaB/jia  CBiii  TBip  yrojioc. 

TaK 

Hi 

ft  HORas/na  hobj  jxyMKu  ra  iHt^op.viauiio. 

TaK 

Hi 

ft  BHKpecjiHB/jia  HenoTpiGhii  avmkh. 

TaK 

Hi 

ft  s.viiHHB/jia  nopjuoK  no^aHHfl  iHc^opvianii'  rjw  roro, 
ujo6  ipooiiiH  \iiii  i Bip  6u[biii  ipojyMijuiM. 

TaK 

Hi 

ft  npocHB/jia  aoiiomoi'h  iujx  nac  Hapa^H  3 

OAHOKJIHCHHKa.MH. 

TaK 

Hi 

ft  upHCJiyxaBCfl/jiacfl  ro  iiponoiimifi  oahokjujchmkib. 

TaK 

Hi 

ft  3po6nB/jia  ^e«Ki  jmIhh. 

TaK 

Hi 

SAMPLE  RESOURCES 


EneMenmu yKpamcbKoi  Moeu.  TIoc'Shuk  dnn  enumejtis.   Eamohtoh:   MimcTepcTBO  ocbjth 
Ajib6cpTH,  1991. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
elaritv  and  artistry  oj  communication. 


Enhance  Legibility 

Students  will  he  able  to: 

4.2.3    print  or  write  letters  legibly;  and  space  words  appropriately,  both  manually  and 
using  a  keyboard. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Keyboarding 

Students  are  introduced  to  keyboarding  through  software  programs  that  provide  instructions  and 
self-monitoring.  Instruct  students  on  using  word  processing  software  and  guide  their  practice  in 
using  cut-and-paste  formatting  features. 

Good  Copy  Checklist 

When  writing  a  good  copy,  students  refer  to  a  checklist;  e.g., 

-  Can  others  read  my  printing? 

-  Did  I  leave  a  margin? 

-  Did  my  printing  "run  away"  from  the  margin? 

-  Did  I  leave  enough  space  between  the  words? 

Cursive 

Make  an  alphabet  strip  in  cursive  writing  that  is  laminated  and  taped  to  each  student's  desk. 
Students  write  their  names  in  the  cursive  style  and  decorate  them  for  a  special  name  tag,  noting 
alignment,  shape  and  colour. 
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Enhance  Legibility 

Students  will  be  able  to: 

4.2.3    print  or  write  letters  legibly;  and  space  words  appropriately,  both  manually  and 

EsEH 

using  a  keyboard,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     print  or  write  letters  legibly;  and  space  words  appropriately,  both  manually  and  using  a  keyboard? 

□   Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  print  or  write  letters  legibly;  and  space  words  appropriately, 
both  manually  and  using  a  keyboard  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 


□   Self-assessment  Checklist 

Develop  a  self-assessment  checklist  to  monitor  students'  progress  in  creating  neat,  legible  work.  This 
checklist  helps  guide  students  in  increasing  their  proficiency  with  script  and  page  formatting. 
Observe  and  discuss  students'  use  of  the  checklist.  Criteria  such  as  the  following  may  be  included: 


nijicffjiioio  Ta  iiokpaiiiN  kk  caivionepeBip 

k;» 

Ivi'a:                                                                   J\aTu: 

TaK 

Hi 

Jlrtepn  Matorb  npaBHJibHy  qbopMy. 

□ 

□ 

npO.Vli/KKM  Mi)K  jiiTepa.MH  oaHaKOBi. 

u 

LI 

QpOMi>KKH  Mi)K  CJlOBaMH  O/lHaKOBJ. 

u 

Li 

JliTepn  viaiorb  OAHaKOBini  pcnviip. 

□ 

□ 

Yci  Jiirepn  ra  uncJ3pn  pojMimeHo  piBHo  y  paaoK. 

LI 

LI 

BiiKpecjieHi  jihepii/ciiOBa  BHnumaioTb  oxaHHO. 

□ 

□ 

Moi'  HaBHHKn  KOMii'iOTepHoro  HaSopy  h  yKJia^aHHa 

□ 

□ 

TeKcry  noKpamywTbca. 

Moi  ApyKapcbKi  HaBH4KH  noKpamyioTbca. 

LI 

□ 

SAMPLE  RESOURCES 


3oiuum  dun  nucbMa.    I  miac.   >KyKiBCbKa  O.  (ymia^.).  JIbBiB:  Cbjt,  2000. 

3oiuum  dnn  nucbMa.   2  mac.   )KyKiBCbKa  O.  (yicnaa.).  JIbBiB:  Cbjt,  2000. 

Moea  i po3Moea.   3ouium  dnn  cmydewnie.  Language  and  Conversation.  Student  Workbook  I. 
FOpKJBCbKa  C.   BiHHiner:   KoHTpec  yicpaiHLUB  KaHazm,  1998. 

Cursive  alphabet  strip. 

Computer  software  programs  that  teach  keyboarding  skills. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
claritx'  and  artistry  of  communication. 


4.2  Enhance  and 
Improve 


Enhance  Artistry 

Students  will  be  able  to: 

4.2.4    experiment  with  words  and  simple  sentence  patterns. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Descriptive  Word  Poems 

When  students  find  interesting  descriptive  words  or  phrases,  they  add  them  to  the  correct 
category  on  class  wall  charts;  e.g.,  size  words,  scary  words,  number  words,  colour  words. 
Students  write  a  shape  poem,  using  the  descriptive  words;  e.g., 

S\\ent  slithering 

.A® 


<^ 


%kes  $$ 


"** 


Word  Strips 

In  the  activity  centre,  students  work  alone  or  with  a  partner  to  assemble  word  strips  into  complete 
sentences;  e.g., 


MajieHbKHH  necnK 

raBKaB 

Ha  JlMCTOHOliiy. 

Extension:   Invite  students  to  brainstorm  a  list  of  nouns,  adjectives  and  verbs.   Encourage 
students  to  link  appropriate  words  to  produce  sentences. 


IMCHHHKH 


npiIKMCTHHKH 


^iecnoBa 


XJI0I14HK 

neciiK 
i      a 


BHCOKHH 
BOJlOXaTHH 

e    a 


6i>Kirib 
roBopmb 
a    a 


Tongue  Twisters 

Read  a  variety  of  tongue  twisters,  then  invite  students,  in  pairs,  to  practise  reading  tongue  twisters 

themselves;  e.g., 

Ob  iiinaK  Ha  uinaidBHio, 

3acniBaB  uinaK  niBHK), 

Th  He  BMiem  Tan,  hk  h, 

TaK,  HK  TH,  He  BMiK)  H. 


B  ropiuiKy  ropiuuiHa, 
TopiuiKaMH  oGBiuiaHa, 
TuMiiuKa  i  OpuiuKa 
CTpyuiyioTb  ropiuiKH. 


Extension:  Invite  students  to  produce  a  class  list  of  alliteration  sentences;  e.g.,  rpyGufi  rap6y3 
tojiocho  roBopHTb.  Students  may  refer  to  thematic  vocabulary  lists  of  nouns,  adjectives,  verbs 
and  adverbs  posted  in  the  classroom. 
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Enhance  Artistry 

Students  will  he  able  to: 

4.2.4    experiment  with  words  and  simple  sentence  patterns,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  words  and  simple  sentence  patterns? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  words  and  simple  sentence  patterns  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  about  their  original  work.  Encourage  students  to  use  descriptive  and 
precise  language  as  well  as  a  variety  of  sentence  patterns  in  their  oral  and  written  work. 

□  Portfolios 

With  teacher  input,  students  choose  work  samples  that  reflect  their  experimentation  with  word  choice 
and  sentence  patterns.  They  highlight  interesting  words  and  sentences  and  explain  their  choices. 
Record  their  reasons  and  attach  the  record  to  students'  work  samples.  All  work  samples  are  dated  to 
note  progress  over  time. 


SAMPLE  RESOURCES 


Hohci  3:  Ha  donoMOzy  enumejieei — Mamepifuiu  dnn  wiMHyeaHHH  uiHHmb.   Bijiaui  O.  (ynop.). 

E,hmohtoh:   MmicTepcTBO  ocBmi  Anb6epTu,  1998: 

-     IHo/teHHi  mobhj  Biipann     Hapo;in»  TBopmcrb,  iianp.,  ckopomobkh. 

Hoea  3:  Bipuii  i peoycu.   Binam  O.  (ynop.).   Ezimohtoh:  MmicTepcTBO  ocBmi  AxibGepTu,  1996. 

CKopoMoeKct  hc  chin  eoena.  Hy6an  Y.   KuVb:   Bece/iKa,  1990. 

CKopoMOBKa  Ha  Be6-cafiTi  htt://abetka. ukrlife.org/skoromov. html. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


Enhance  Presentation 
Students  will  be  able  to: 
4.2.5    combine  illustrations  and  print  texts  to  express  ideas,  feelings  and  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Layout  and  Design 

Model  how  to  organize  the  physical  layout  of  a  piece  of  work.  Use  an  overhead  projector  or 
large  chart  paper  to  plan  and  rearrange  text  format  and  illustrations.  Students  listen  as  the  teacher 
demonstrates  the  thinking  process  by  verbalizing  as  he  or  she  works. 

Extension:   Students  enhance  their  own  presentations,  using  aids  such  as  storyboards,  posters  or 
presentation  software. 

Illustrated  Poems 

After  an  author  study  on  "HaTajia  3a6i.^a,,,  students  paint  pieces  of  paper  and  cut  them  out  in 
shapes  to  illustrate  a  poem  that  they  have  created. 

Looking  at  Illustration 

Students  examine  illustrations  in  various  texts.  Lead  them  in  a  discussion  on  the  moods  created 
and  the  appropriateness  and  effectiveness  of  the  illustrations.  Students  then  each  choose  an 
appropriate  medium,  colour,  size  and  texture  to  illustrate  a  composition. 

Brochures 

Students  produce  brochures  on  their  school,  province,  city  or  community.  A  template  for  a 
brochure  can  be  prepared  on  a  computer.  Students  add  appropriate  text  and  visuals  and  then  print 
a  hard  copy. 
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Enhance  Presentation 

Students  will  be  able  to: 

I^^^TJLTB 

4.2.5    combine  illustrations  and  print  texts  to  express  ideas,  feelings  and  information. 

BmCF*j 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  combine  illustrations  and  print  texts  to  express  ideas,  feelings  and  information? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  combine  illustrations  and  print  texts  to  express  ideas, 
feelings  and  information  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or 
2). 

□  Conferences 

Conference  with  students  regarding  their  work.  Students  may  wish  to  share  some  selections  from 
their  portfolio  and  indicate  why  the  works  were  chosen.  In  conferencing,  have  students  discuss  the 
ideas,  feelings  and  information  they  were  trying  to  convey. 

□  Portfolios 

Students  select  samples  of  completed  products  that  represent  attempts  to  enhance  their  original  text. 
Samples  should  reflect  progress  over  time.  Students  provide  reasons  for  their  choices  and  annotate 
their  entries. 

□  Self-assessment  Checklist 

Students  use  checklists  to  monitor  and  assess  their  work.  A  sample  checklist  may  include  the 
following  criteria: 

-  H  B>KHBaK)  HaoMHHH  MaTepiflu  mix  noflCHeHHfl  i/tefi  Ta  iHthopviaiiii. 

-  Mofl  HaoHHa  iHchopiviauifl  3HaxoziHTbCH  b  Hajie>KHOMy  Micui. 

-  Mo'i  HaoHHi  MaTepifl.nn  hItko  nixmucam. 

-  H  BHCHBaio  HaneacHHH  po3iviip  ujpn(J)Ty. 

51  AocnumB/jia,  «k  npaBHjibHO  B>KHBaTn  KOJiip,  po3MimyBaTn  MaTcpiaji,  ztocaraTH  mjtkocth 
imocTpaTMBHoro  MaTepiflJiy,  rpachiiaB  i  cxcm. 

-  Ha  3aran,  moh  po6oTa  Bnnna/iae  oxauHO  Ta  CTBoppoe  npucMHe  Bpa/KCHHH. 


SAMPLE  RESOURCES 


Hoea  3:  JJihjiocu.   Binaiu  O.  Eamohtoh:   MiHiCTcpcTBO  ocBmt  AnbSepra,  1994. 

Hoea  3:  FIoemop-iMimaifix.  Ei/iauj  O.   E^mohtoh:  MimcTcpcTBO  ocbItu  A;ib6cpTH,  1994. 

Hoea  3:  Bipuii  i pe6ycu.   Eijiam  O.  (ynop.).  Ezimohtoh:   MimcTcpcTBO  ocbith  AjibGepTH,  1996. 

Hoea  3:  Ha  donoMoey  euumeiteei — Mamepimu  dun  hihhyhohhh  iannmb.   Binaui  O.  (ynop.). 
E^mohtoh:  MimcTcpcTBO  ocbjth  AjibGepTH,  1998: 
-     Po3noBi^i  3a  nopjWKOM. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  i  krainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Grammar  and  Usage 

Students  will  be  able  to: 

4.3.1    edit  a  text  to  ensure  it  includes  complete  sentences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Modelling 

When  reading  aloud  to  students,  focus  on  how  authors  use  complete  sentences  to  convey  their 
ideas.  These  models  assist  students  in  developing  an  understanding  of  complete  sentences. 
Students  are  invited  to  think  about  how  authors  use  complete  sentences  as  they  participate  in 
shared  reading  and  in  writing  original  text. 

Extension:   Model  writing  for  students,  verbalizing  the  thought  process  to  demonstrate  how  to 
write  in  complete  sentences. 

Missing  Words 

Provide  students  with  a  paragraph  that  is  missing  key  words.   Students  edit  the  paragraph 
individually  or  as  a  group.   Initially  model  this  procedure,  verbalizing  thoughts. 

Daily  Edit 

Students  participate  in  a  daily  edit.  Write  a  brief  message  that  contains  incomplete  sentences  on 
the  board  or  an  overhead  transparency.  Students  identify  the  incomplete  thought  and  reword  the 
message  to  make  the  meaning  clear. 

Peer-editing 

Students  participate  in  peer  editing  of  their  work  with  a  partner.  The  partner  monitors  the  work 
for  use  of  complete  sentences.  The  authors  then  make  the  changes  independently. 
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Grammar  and  Usage 

Students  will  he  able  to: 

4.3.1     edit  a  text  to  ensure  it  includes  complete  sentences,  (continual) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     edit  a  text  to  ensure  it  includes  complete  sentences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  edit  a  text  to  ensure  it  includes  complete  sentences  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  about  their  editing  for  complete  sentences.  Use  teacher-completed 
checklists  and  students'  work  samples  to  guide  the  conferences. 

□  Peer-assessment  Checklist 

With  students,  collaboratively  create  an  outcome-based  peer-assessment  checklist.  Students  use  the 
checklist  to  determine  if  their  peers  are  able  to  edit  a  text  to  ensure  it  includes  complete  sentences 
(see  sample  blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 


SAMPLE  RESOURCES 


EneMenmu  yKpa'iHCbKoi'Moeu.  IlocidHUK  dun  enumejiie.    E/tmohtoh:  MimcTepcTBO  ocbith 
A/ib6epTH,  1991 . 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.3  Attend  to 
Conventions 


Spelling 

Students  will  he  able  to: 

4.3.2    spell  familiar  words,  using  a  variety  of  strategies  and  resources. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Mixed  Up  Words 

Break  words  into  syllables  and  mix  them  up.   Students  put  the  words  in  the  proper  order;  e.g.. 


KOM 


iep 


KOMrftoTep 

Hangman 

Invite  students  to  play  a  game  of  Hangman  (TafiHonnc).  Students  fill  in  the  blanks;  e.g., 
Mil    i!i<>6uMO    cniBajH. 

Extension:   Students  engage  in  word  play  activities,  using  Ukrainian  words  and  phrases;  e.g., 
word  searches,  crosswords,  word  chains,  scrambled  words.  Bingo  and  concentration. 

Personal  Spelling  Dictionaries 

Invite  students  to  keep  personal  spelling  dictionaries  in  which  they  list  words  that  they  have 
difficulty  spelling.  Students  maintain  their  spelling  dictionaries  throughout  the  year  and  refer  to 
the  dictionaries  when  they  edit  their  work  or  that  of  a  peer. 

Extension:   Develop  lists  of  high  frequency  spelling  words  with  structural  similarities  that 
students  need  in  their  daily  writing.  Post  the  lists  at  eye  level  for  easy  reference. 

Spelling  Log 

Encourage  students  to  develop  metacognitive  awareness  of  their  spelling  strategies  by  keeping  a 
spelling  log.  They  use  temporary  spellings  while  drafting  and  circle  words  that  need  to  be 
verified  or  corrected.  Students  record  their  spelling  attempts  and  reasons  for  their  temporary 
spellings.  They  may  include  statements  such  as: 

-  51  uboro  tumhh  HaBMHBCfl/jiacfl  ...  (This  week  I  learned  ...) 

-  51  xony  HaBMUTHca  ...  (I  want  to  learn  ...) 

-  51  hc  ncBHuft/He  neBHa...  (I  am  not  sure  about  ...) 
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Spelling 

Students  will  be  able  to: 

4.3.2    spell  familiar  words,  using  a  variety  of  strategies  and  resources,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     spell  familiar  words,  using  a  variety  of  strategies  and  resources? 

D   Quizzes 

Analyze  spelling  quizzes  to  determine  the  pattern  of  misspellings  as  well  as  the  effective  use  of 
spelling  strategies. 

□  Self-assessment  Checklist 

Students  complete  self-assessment  checklists  after  reviewing  their  first  draft  and  published  pieces.  A 
monthly  review  helps  students  remain  focused  on  their  spelling  progress. 


CaiMonepeeipKa  npaBonncy 

I.vi'a:                                                                       J\a.Tc 

i: 

Macro 

iHKOJIH 

BIHiaAKOBO 

HJKOJIH 

5{  Ha.viaratocH  HarmcaTH  CJioBa  TaK,  hk 
bohh  '3BynaTb. 

51  runny  cjiobo  TaK,  hk  boho  BHmaziae 

Ha  MOK)  AVMKV. 

5[  ;iy.MaK}  upo  iipaBiuia  npaBoniicy. 

ft  LuyKaK)  b  ra6jiniifl.\  i  KHn>KKax 
cnoBa.  hki  a  He  maio  hk  Haimcani. 

Kojih  a  Ha.MaraiocH  HanncaTH  cjiobo,  h 
jiyyisao  upo  lHUji  no;u6Hi  CJioBa. 

nizt  wac  iiepeBipKii  a  BUiMinaio  CJioBa, 
hkj  He  BHrjmaafOTb  npaBHJibHO 
HariHcaHHMH. 

5Ikhio  h  HeBiieBHeHHH/Ha  b  HanncaHHi 
CJioBa,  a  HaMaraioca  HanncaTH  fioro 
lHaKHie. 

ft  npouiy  AonoMorTH,  hkluo  h  He  iHaro 

HK  HailHCaTM  CJIOBO. 

SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMOzy  emimejieei — Mamepifuiu  d.in  nnHuyeauHH  iannmb.   Bijiam  O.  (ynop.). 

Ezimohtoh:  MimcTepCTBO  ocBmi  AjibSepTu,  1998: 

-     PoinoBuu  3a  nopa^KOM. 

Eyxsap.  HymiK  J\.  B.,  Flpoub  M.  M,  CaBinaK  A.  C.  JIbBiB:  Cbjt,  2001. 

Ukrainian  Knowledge  Internet  Portal  (UKiP)  at  www.ukip.ca. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  m  Ukrainian  to  enhance  the 
clarity  and  artistry  oj  communication. 


4.3  Attend  to 
Conventions 


Capitalization  and  Punctuation 

Students  will  be  able  to: 

4.3.3    use  basic  writing  conventions  when  editing  and  proofreading. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Looking  at  Sentences 

Invite  students  to  review  what  a  sentence  is  by  having  them  mark  sentence  boundaries  with 
capital  letters,  periods,  question  marks  and  exclamation  marks.  Together,  review  published 
pieces  of  writing  to  determine  how  authors  use  periods,  question  marks  and  exclamation  marks. 

Extension:  Students  work  in  groups  to  find  examples  in  texts  of  various  uses  of  capital  letters 
and  punctuation.  They  use  highlighter  pens  to  highlight  correct  capitalization  and  punctuation. 

Mini-lessons 

Use  mini-lessons  to  teach  appropriate  use  of  capitalization  and  punctuation;  e.g.,  periods, 
question  marks  and  exclamation  marks.   Mini-lessons  should  be  based  on  observed  needs  as 
students  are  composing.  Samples  of  students'  writing  may  be  used  for  group  editing  activities 
(students  must  give  written  permission  and  remain  anonymous). 

Correcting  Punctuation 

Write  a  series  of  sentences  with  incorrect  punctuation  and  invite  students  to  edit  and  correct  each 

sentence;  e.g., 

-  Ky^n  th  fmeui,  Onto? 

-  5\  \\jxy  zto  lukojih. 

-  IU,o  th  TaM  po6mu? 

When  students  become  increasingly  competent  with  this  activity,  they  may  edit  the  message 
independently. 

Extension:  After  showing  students  samples  of  correctly  punctuated  dialogue  in  texts,  provide 
them  with  text  where  all  quotation  marks  have  been  removed.  Students  work  with  a  partner  to 
insert  quotation  marks  in  the  correct  places. 
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Capitalization  and  Punctuation 

Students  will  be  able  to: 

4.3.3    use  basic  writing  conventions  when  editing  and  proofreading,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  basic  writing  conventions  when  editing  and  proofreading? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  basic  writing  conventions  when  editing  and  proofreading 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Conferences 

Conference  with  students  about  their  proofreading  and  editing.  Provide  feedback  and  encourage 
accurate  punctuation  usage.  Have  students  listen  to  themselves  as  they  read  their  work  with  and 
without  appropriate  punctuation. 

□  Self-assessment  Checklists 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  basic  writing  conventions 
when  editing  and  proofreading  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 


SAMPLE  RESOURCES 


EjieMewnu yKpa'iHCbKo'i Moeu.  IJocidnuK  dnn  euumejiie.   Eamohtoh:   MmicTcpcTBO  ocBmi 
Ajib6epTu,  1991. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry-  of  communication. 


4.4  Present  and 
Share 


Share  Ideas  and  Information 

Students  will  he  able  to: 

4.4.1     share  information  and  ideas  on  a  topic  with  a  familiar  audience,  and  clarify 
information  by  responding  to  questions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Collection  Show  and  Tell 

A  student  brings  in  a  collection  and  explains  to  the  class  how  it  is  organized.  The  student  shares 
with  the  class  his  or  her  favourite  piece  of  the  collection  and  responds  to  students'  questions. 

Oral  Presentations 

Students  do  an  oral  presentation  on  a  topic  studied  in  class;  e.g.,  social  studies,  health  or  a 
theme-related  topic.  They  plan  their  presentation,  using  a  guide  provided  by  the  teacher.  After 
their  presentations,  they  answer  questions  from  students  and  the  teacher. 
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Share  Ideas  and  Information 

Students  will  be  able  to: 

4.4.1     share  information  and  ideas  on  a  topic  with  a  familiar  audience  and  clarify 

MiJlM.m'M 

information  by  responding  to  questions,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     share  information  and  ideas  on  a  topic  with  a  familiar  audience,  and  clarify  information  by 
responding  to  questions? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  information  and  ideas  on  a  topic  with  a  familiar 
audience,  and  clarify  information  by  responding  to  questions  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
share  information  and  ideas  on  a  topic  with  a  familiar  audience,  and  clarify  information  by 
responding  to  questions.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education.  A  Handbook  for  Assessment  and  Evaluation  K—12. 
Regina,  SK:   Saskatchewan  Education,  1996. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 

Share 


Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    present  information  and  ideas  in  an  appropriate  form. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Poetry  Presentation 

In  small  groups,  students  decide  how  to  share  a  poem;  e.g.,  choral  reading,  over  the  intercom,  on 
the  school  Web  site. 

Extension:    Students  decide  what  form  would  be  the  best  way  to  inform  others  about  a  topic  or 
event. 

Oral  Presentations 

Students  listen  to  various  oral  presentations;  e.g.,  Ukrainian  commercials,  news,  a  video  of 
Ukrainian  folk  tales.  They  discuss  what  was  effective  and  appropriate  in  each  presentation  and 
share  it  with  the  class. 

Story  Retelling 

Students  use  a  sequence  of  pictures  as  the  basis  for  retelling  a  familiar  story.  They  sequence  the 
pictures  to  explain  how  the  story  starts,  what  happens  in  the  middle  and  how  the  story  ends. 
Students  are  encouraged  to  use  storybook  language  and  complete  sentences  as  they  retell  the 
story. 
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Effective  Oral  and  Visual  Communication 

Students  will  be  able  to: 

4.4.2    present  information  and  ideas  in  an  appropriate  form,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     present  information  and  ideas  in  an  appropriate  form? 

□   Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  present  information  and  ideas  in  an  appropriate  form  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2).  Consider  using  the 
following  checklist  to  assess  students'  use  of  language  in  oral  presentations: 


AcneKTH 

YMHTejib/Ka 
/Oahokjirchhkm 

CaMoouimca 

OuiHKa 

KoMeHrap 

OuiHKa 

KoMeHTap 

npe3eHTauia 

•      rojiOBHi  iiinaHHfl  6y;in  3po3yMuuiMii 

•       rndpopMauia  6y/ia  aouiiibHoro  h 

BmilOBJAHOHJ 

•      AOJiyweHO  uixaBi  Aeiajii  Ta  pi-ten 

•       BiiKopneraHO  piiHOMaHimy  jieKCHKy  ra 
mobhj  CTpyKiypit 

•       MOBa  6y;ia  BijibHOto,  naBin  po6njincfl 
HanpHKiHui  (})pa3H  a6o  peneHHH 

•      y  buuiobiajix  Ha  3anitraHHJi  BitKopiicraHo 
AOuijibHy  iHCJJopMaumi 

SAMPLE  RESOURCES 


Hosa  3:  JJixjiocu.   Bijiam  O.  E^mohtoh:   MiHicTepcTBO  ocbItu  A;ib6cpTH,  1994. 

YKpaiHCbKi  napodni  kchku  (videocassette).  Edmonton,  AB:   ACCESS  Network,  1983. 

Video  recordings  of  Ukrainian  television  programs;  e.g.,  KoumaKm  and  Ceimoejind. 

Audio  recordings  of  local  Ukrainian  radio  programs;  e.g.,  101.7  WORLD  FM  or  CJSR  FM88  in 
Edmonton,  Alberta  or  CKJS  810  AM  in  Winnipeg,  Manitoba. 


866  /  Chapter  9 
2008 


Grade  3 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  enhance  the 
clarity  and  artistry  of  communication. 


4.4  Present  and 
Share 


Attentive  Listening  and  Viewing 

Students  will  be  able  to: 

4.4.3    demonstrate  appropriate  audience  behaviours. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


3C  Rules  and  How  to  Listen 

Review  with  students  the  3C  Rules  when  listening  to  peer  presentations:  !,  Cjiyxafi!, 

CjiiflKyfi!  Students  should  be  prepared  to  ask  questions  of  the  presenter  (3c  +  n,  n=  miTaHHa). 
Review  the  following  description  of  how  to  listen: 


fl k  ciyxaTH 

XliiBHCb  Ha  zionoBuiaHa/npoMOBUfl. 

3ajiHiuaHca  Ha  oahomv  .viicui  npoTaroM  yciei  npe3eHTauii. 

He  pyxati  pynaMM  Ta  HoraMM. 

fIoKa3yH  AonoBiaaweBi/npoMOBueBi,  mo  Te6e  uiKaBHTb  npe3eHiauifl. 

He  nepepHBan  aoiiOBi;ia4a/npoMOBU5i. 

npnc;iyxaHCfl  ao  kjhohobhx  c/hb. 

JXywaii  npo  re.  npo  mo  roBopnTb  aonoBiaaH/npoMOBeub. 

>Ikuio  uiocb  He  3po3yMiB/na,  nociaB  3aninaHHfl. 

HaBe^n  jonoBua4eBi/npoMOBueBi  npuKJiaa  oaHie'i  peni  3  npe3eHrauii,  HKy  th  BBawaeui  uiKaBOK). 


Fish  Bowl  Strategy 

Use  the  fish  bowl  strategy  to  model  appropriate  or  inappropriate  audience  behaviours.  During  a 
fish  bowl  activity,  have  a  small  group  of  students  role-play  while  other  students  observe  quietly. 
The  role-play  is  then  discussed  by  the  whole  group. 

Active  Listening 

Create  a  chart  to  cue  students  to  use  active  listening  behaviours;  e.g., 


*>6pi 

CJiyxani 

nepecraHb  roBopiiTM 

o 

JXhbhch 

Cjiyxan 

9 

,H,yMaH 
BizuiOBi/iafi 

1? 

©~=l 
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Active  Listening  and  Viewing 

Students  will  he  able  to: 

4.4.3    demonstrate  appropriate  audience  behaviours,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     demonstrate  appropriate  audience  behaviours? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
demonstrate  appropriate  audience  behaviours.  Record  anecdotal  notes  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Videotape  the  class  during  presentations.   Review  the  video  with  students  and  discuss  audience 
behaviours.   Individual  students  focus  on  their  own  behaviour  and  complete  a  self-assessment 
checklist;  e.g., 


Mm  h  iioSpe  cjiyxae/jia  npe3eHTauiio? 

51  MOB4aB/;ia,  kojih  iipo.MOBeub  roBopHB. 

51  ^HBIlBCfl/jiaCb  Ha  npo.MOBua. 

51  B>KHBaB/jia  MOBy  Tina,  mo6  noKaia™,  ino  a  yBa>KHO  cnyxaio. 

51  nocraBHB/jia  upoMOBueBi  3annTaHHa  3a  reMoio  iipeiemauii. 

51  yBa>KHO  cjiyxaB/jia  3anirraHHfl  imuux. 

51  4o6po3hhjihbo  iipoKo.vieHryBaB/jia  npe3eHiauiKi. 

51  oipiiMaB/jia  3a^OBOJieHHH  bu  npeieHiauii. 

51  AonoMaraB/na  jhuihm  OTpHMaTH  3a/aoBOJieHHM  bui  iipe3eHrauiT. 

51  iipozieMOHcrpyBaB/jia  4o6py  noBeaiHKy,  kojih 


TaK 

Hi 

□ 

J 

J 

J 

J 

J 

J 

J 

J 

J 

J 

J 

J 

J 

J 

J 

10.   51  Mowy  iiojiiiiuiHTM  cbofo  noBe/UHKy  nifl  wac  cjiyxaHHfl  3a  Aonoivioroto: 


SAMPLE  RESOURCES 


Hosa  3:  JJin.iocu.   Bijiam  O.  E/imohtoh:   MimcTcpcTBO  ocbItm  Ajib6epTH,  1994. 

Hoea  3:  fJoemop-LMimaifin.   Binaui  O.   E/imohtoh:   MirucTepcTBO  ocbjth  AjibGepra,  1994. 

Hosa  3:  Ha  donoMocy  euumeneei — Mamepifuiu  d;m  wiRHyeaHHH  sauxmb.   Si/iaui  O.  (ynop.). 
Ezimohtoh:   MinicTcpcTBO  ocbIth  A;ib6epTn,  1998: 
-     IHo^eHHi  mobhj  BnpaBH — MoBHi  irpri. 

Classroom  Behaviour  Charts  I.   Saskatoon,  SK:   Saskatchewan  Learning/Saskatchewan  Teachers 
of  Ukrainian. 

Classroom  Behaviour  Charts  II.   Saskatoon,  SK:   Saskatchewan  Learning/Saskatchewan 
Teachers  of  Ukrainian. 
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Students  will  listen,  speak,  rem/,  write,  view 
and  represent  in  i  krainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Share  and  Compare  Responses 

Students  will  be  able  to: 

5.1.1    record  ideas  and  experiences,  and  share  them  with  others. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Collages 

Students  create  bulletin  board  collages  representing  personal  ideas  and  experiences  on  a 
particular  theme  or  topic.  Divide  the  class  is  into  groups.   Each  group  is  given  an  opportunity  to 
plan  and  complete  a  portion  of  the  display.  Encourage  students  to  use  a  variety  of  media;  e.g., 
recycled  newspapers,  magazines. 

Sharing  Brainstorming 

Invite  students  to  brainstorm  ways  that  ideas  and  experiences  can  be  shared  with  others.  These 
ideas  are  recorded  and  posted  in  the  classroom;  e.g.,  MyjibTiiKu,  ycHuft  ncpeicnaa,  MajuoHKM, 
acbimi,  ra3CTH,  jihcth,  TenerpaMU. 


riOAlJlHCb  LaeniviH 


4)pecKii  peKJiHMH          crarri                mwpaMn    acpiiui 

poinoBi^i  onoBi/iaHHfl           viyjibTHKii                  nicHi 

jihctm  ipa(J)iKn     ycHHfi  nepeKJia,a         3anncn        iuiacniHKn 

Tejierpa.MH  MajnoHKH         raie™              iHrepB'to 


We  Posters 

Students  create  "We"  posters.   Build  a  sense  of  community  by  spotlighting  similarities  and  talents 
among  students  to  establish  shared  interests  and  abilities. 

Response  Sharing 

Provide  pairs  of  students  with  a  familiar  Ukrainian  text.   Each  student  creates  a  presentation 
representing  a  favourite  part  of  the  text  and  shares  it  with  other  students. 

Classroom  Art 

Students  share  visual  arts  representations  with  classmates  following  the  completion  of  art  lessons 
and  projects.  Peers  provide  positive  feedback.  Artwork  is  mounted  and  displayed  in  the  school 
or  classroom  art  gallery. 

Author's  Chair 

Students  use  the  author's  chair  to  share  their  story  writing  with  others.  Those  listening  to  the 
reader  are  encouraged  to  respond  positively  by  naming  a  specific  aspect  of  the  story  that  appealed 
to  them;  e.g.,  U,c  onoBi^aHHJi  xty>Ke  irjicaBe.   Mem  nozto6a;ioc>i  ...  Th  HaMajuoBaB/na  iiy>Ke  rapHi 
MajuoHKH.  Th  B>KHBaB/jia  ... 
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Share  and  Compare  Responses 

Ktr^vEV 

Students  will  be  able  to: 

El=l 

5.1.1     record  ideas  and  experiences,  and  share  them  with  others. 

(continued) 

KitU^'W 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     record  ideas  and  experiences,  and  share  them  with  others? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  record  ideas  and  experiences,  and  share  them  with  others 
(see  sample  blacklinc  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
record  ideas  and  experiences,  and  share  them  with  others.  Record  anecdotal  notes  (see  sample 
blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  3:    WumaHKa-cxoduHKa.    Y csimi  \tpiit.   Binaiu  O.  Ta  mini.   Ezimohtoh:   MinicTcpcTBO 
ocBira  Ajib6cpTH,  1995,  «HazPBHHafiHi  BaKauri»,  c.  1-8. 

Recycled  newspapers  and  magazines. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Relate  Texts  to  Culture 

Students  will  be  able  to: 

5.1.2    compare  ideas  within  stories  from  oral,  print,  visual  and  multimedia  texts  from 
different  communities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Character  Sketches 

Students  make  sketches  to  illustrate  scenes  from  the  lives  of  characters  in  stories  they  have  heard, 
read  or  viewed.  They  share  their  sketches  with  classmates  in  groups.  Then  they  write  a  sentence 
about  how  the  characters1  lives  are  similar  to  their  own. 

View  and  Discuss 

After  watching  a  video  presentation  about  different  kinds  of  communities,  students  discuss  what 

they  learned,  using  prompts;  e.g., 

-     lie  Bizieo  6y.no  npo .  Y  ubOMy  Bixteo  huijioca  npo . 


Tpu  peni,  npo  hk\  a  .anHaBCH/jiacb,  ue  . 
9i  ni3HaBCH/nacb  npo  Taid  rpn  peni,  hk 
51  TaKO>K  iU3HaBCH/jiacb,  mo 


Ta 
Ta 


Mem  6y.no  ahbho  ai3HaTHcn,  mo 


Extension:   Students  watch  the  film  Teach  Me  to  Dance  and  are  asked  to  observe  the  cultural 
differences,  then  and  now,  with  the  Ukrainian  culture  in  Canada. 

Guest  Speaker 

Invite  a  guest  speaker  to  do  a  presentation  in  Ukrainian  and  talk  about  life  in  another  country. 

One  and  All  Game 

Students  play  a  cooperative  learning  game  called  One  and  All,*  designed  to  help  students  identify 
similarities  and  differences.   Students  can  compare  books,  characters  or  cultures,  and  compare 
their  own  lives  with  those  of  characters  or  events  in  texts  they  have  listened  to,  read  or  viewed. 

Venn  Diagram 

Students  complete  a  Venn  diagram  to  compare  and  contrast  the  lives  of  various  characters  they 
encounter  in  texts.  They  share  their  comparisons  with  classmates  in  group  discussions. 


*Kagan,  1994. 
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Relate  Texts  to  Culture 

Students  will  he  able  to: 

HI 

5.1.2    compare  ideas  within  stories  from  oral,  print,  visual  and  multimedia  texts  from 

m 

different  communities,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

compare  ideas  within  stories  from  oral,  print,  visual  and  multimedia  texts  from  different 
communities? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  compare  ideas  within  stories  from  oral,  print,  visual  and 
multimedia  texts  from  different  communities  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
compare  ideas  within  stories  from  oral,  print,  visual  and  multimedia  texts  from  different 
communities.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


SAMPLE  RESOURCES 


Teach  Me  to  Dance  (videocassette).  Valenta,  V.,  Howe,  J.  (prods.).   Edmonton,  AB:  National 
Film  Board  of  Canada,  1978. 

yntoditeni  nipuit.   Bipiui yKpawcbKux  ma  iH03eMHUX  noemie.   MajiKOBun  I.  (ynop.).   Kmib: 
A-EA-BA-rA-JlA-MA-rA,  1994. 

Kojio6ok.    YKpaiHCbKa  HapodHa  Ka3Ka.   Kmib:   KpHHHiw,  2000. 

Ukrainian-speaking  community  resource  people. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  eelebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Appreciate  Diversity 

Students  will  be  able  to: 

5.1.3    connect  situations  portrayed  in  oral,  print,  visual  and  multimedia  texts  to 
personal  experiences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Friends 

Students  read  a  poem  about  friends  and  complete  a  chart  about  friends;  e.g., 


What             and             like 
about  each  other. 

What  I  like  about  my  friends. 

Children  Similar  to  Me 

Students  view  a  video  about  a  child  and  his  or  her  home  and  school  life.  They  then  describe  the 
child's  home  and  school  life  and  discuss  how  it  compares  to  their  own;  e.g., . 

Extension:   Students  listen  to  stories  about  other  children  in  different  times  and  places  and  relate 
their  own  experiences  to  each  story  (Ukrainian  legends). 

Halloween 

After  reviewing  the  Nova  3  echo-acting  routine  KocmioM  ho  ranoein  and  reading  or  listening  to 
stories  about  Halloween,  students  draw  and  write  a  short  description  of  their  Halloween 
costumes. 

Listen  and  Respond 

Read  a  variety  of  texts  that  reflect  different  cultures  as  well  as  other  communities.  Following  the 
reading,  invite  students  to  share  personal  connections  they  made  with  characters  and  events. 
Record  these  ideas  in  Ukrainian  on  a  chart  or  poster  paper. 

Field  Trip  Responses 

Students  participate  in  field  trips  to  view  cultural  displays  at  different  times  and  places.   Before 
going,  engage  students  in  oral,  print,  visual  and  multimedia  texts  to  build  prior  knowledge. 
Students  complete  short,  simple  journal  entries  or  Learning  Logs  during  and  after  field  trips  in 
which  they  compare  the  texts  they  experienced  with  their  experiences  on  the  field  trip. 
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Appreciate  Diversity 

Students  will  be  able  to: 

5.1.3    connect  situations  portrayed  in  oral,  print,  visual  and  multimedia  texts  to 
personal  experiences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     connect  situations  portrayed  in  oral,  print,  visual  and  multimedia  texts  to  personal  experiences? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
connect  situations  portrayed  in  oral,  print,  visual  and  multimedia  texts  to  personal  experiences. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Portfolios 

Students  choose  work  samples  to  show  their  connections  between  portrayals  of  individuals  or 
situations  in  texts  and  their  personal  experiences. 


SAMPLE  RESOURCES 


Hoea  3:  JJmjtocu.   Einaiu  O.  Eamohtoh:   MimcTepcTBO  ocbjth  Ajib6epTH,  1994,  «,3,i5iJior  3: 
npiiroTyBaHHa  no  rajiOBiHy». 

Hoea  3:  Uoemop-iMimai\in.   Bijiaiu  O.   Ejjmohtoh:  MiriicTepcTBO  ocbIth  Anb6epTu,  1994, 
«noBTop-iMiTauifl  3:   Koctiom  Ha  rajioBiH»,  «rioBTop-iMiTauifl  13:   Ha  MaH.naHHHKy>>. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.1  Develop  and 
Celebrate 
Community 


Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    participate  in  language  experiences  to  acknowledge  and  celebrate  individual  and 
class  achievements  and  cultural  events. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Promoting  Praise 

Model  encouraging  comments  by  praising  students  and  acknowledging  their  accomplishments 
and  successes.   Invite  students'  input  in  creating  a  list  of  words  and  phrases  that  can  be  used  for 
giving  praise  and  acknowledging  successes.  This  list  is  posted  in  the  classroom  for  reference. 
Students  practise  giving  and  receiving  praise. 

Sharing  Circle 

Students  compliment  each  other  on  accomplishments  or  kindnesses  shown  to  others.  A  ball  is 

passed  around  a  circle  and  is  held  by  the  speaker.  The  speaker  says,  "  

/  ."  replies,"        , ."  The  ball  continues 

moving  around  the  circle  until  each  student  who  wishes  has  had  an  opportunity  to  compliment 
someone. 

Responding  to  Sharing 

As  students  share  their  stories,  others  respond,  using  sentence  frames  practised  in  class;  e.g., 

-  Mem  nozto6acTbCH,  hk  tu  ... 

-  Tu  B/KHBaB/jra  mKaBi  cuoBa,  hk  HanpnK.na.zi  ... 

-  Th  CTBopHB/na  v/b  moTh  y«Bi  ManpoHOK  npo  tc,  hk  . . . 

Student  of  the  Week 

The  Student  of  the  Week  is  chosen  randomly.  This  student  is  seated  in  the  centre  of  a  circle  of 
classmates.  Classmates  use  small  cards  to  write  positive  comments  highlighting  the  chosen 
student's  strengths  and  accomplishments.  Cards  are  given  to  the  student  to  take  home  for  his  or 
her  personal  collection. 

Extension:  The  student  is  seated  at  the  front  with  the  teacher.  Compose  a  class  text  based  on  the 
Student  of  the  Week's  accomplishments.  Scribe  students'  ideas.  When  the  text  is  complete, 
reread  it  to  ensure  that  the  information  is  accurate  and  sequenced  appropriately.  The  text  can  be 
made  into  a  book  with  illustrations  and  given  to  the  student  to  take  home. 

Acknowledging  Achievements 

Students  create,  with  teacher  guidance  and  support,  a  photo  album,  banners,  posters,  songs,  raps 
or  a  classroom  newsletter  to  acknowledge  and  celebrate  individual  and  class  achievements. 
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Celebrate  Special  Occasions 

Students  will  be  able  to: 

5.1.4    participate  in  language  experiences  to  acknowledge  and  celebrate  individual  and 
class  achievements  and  cultural  events,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

participate  in  language  experiences  to  acknowledge  and  celebrate  individual  and  class 
achievements  and  cultural  events? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  language  experiences  to  acknowledge  and 
celebrate  individual  and  class  achievements  and  cultural  events  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in  language 
experiences  to  acknowledge  and  celebrate  individual  and  class  achievements  and  cultural  events  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  language  experiences  to  acknowledge  and  celebrate  individual  and  class  achievements 
and  cultural  events.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


SAMPLE  RESOURCES 


Hoea  3:  JJinsiocu.   Eijiam  O.   E^mohtoh:   MimcTepcTBO  ocbIth  AnbGepTH,  1994,  «J\ifuior  5: 
Pi3/iBHHHH  KOHuepT»,  «J\\Hi\or  9:  BejinKoaHifi  apMapoK». 

Hoea  3:  noemop-iMimaifix.   Bijiam  O.   Ejimohtoh:   MimcTepcTBO  ocbIth  Ajib6epTH,  1994. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Cooperate  with  Others 
Students  will  be  able  to: 
5.2.1    cooperate  in  a  variety  of  partnership  and  group  structures. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Helpful  at  Home 

Students  brainstorm  ways  that  they  can  be  helpful  to  their  families.  They  give  each  person  in  the 
group  an  opportunity  to  express  his  or  her  ideas. 

Group  Activities 

Have  students  participate  in  a  variety  of  small  and  large  group  activities;  e.g., 

-  complete  a  group  activity,  such  as  colouring  eggs  or  planting  bean  seeds,  using  assigned 
materials  and  directions 

work  in  pairs  to  brainstorm  ideas  for  questions  to  ask  seniors  who  arc  coming  to  visit  the 
classroom 

-  role-play  Nova  dialogues  in  small  groups 

-  create  a  group  mural  showing  small  animals  that  live  in  their  community. 

Upon  completion,  the  teacher  and  students  reflect  on  the  collaborative  process  used  during  the 
activity. 

Group  Roles 

When  working  in  a  group,  students  develop  and  agree  upon  a  list  of  tasks  and  a  role  for  each 
person. 

Cooperative  Work  Vocabulary 

Students  learn  the  language  they  need  for  cooperative  group  work.  They  watch  and  listen  as  the 
teacher  models  the  language  and  behaviours  of  attentive  listening,  giving  encouragement, 
praising  accomplishments  and  clarifying  ideas  and  responses.  The  vocabulary  necessary  for 
cooperative  group  work  in  Ukrainian  is  posted  in  the  classroom  for  student  reference.   Students 
practise  this  vocabulary  through  role-plays  and  repetition. 
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Cooperate  with  Others 
Students  will  be  able  to: 
5.2.1     cooperate  in  a  variety  of  partnership  and  group  structures,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     cooperate  in  a  variety  of  partnership  and  group  structures? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  cooperate  in  a  variety  of  partnership  and  group  structures 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  cooperate  in  a  variety  of 
partnership  and  group  structures  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Rating  Scale). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  cooperate  in  a  variety  of  partnership  and  group  structures.  Offer  feedback, 
encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMoay  emimeneei — Mamepinnu  d.ix  wiHHyeaHHH  sewnmb.   Si/iaui  O.  (ynop.). 
Eamohtoh:   MiHicTepcTBO  ocBiTH  Ajib6epTu,  1998: 

-  PHTMiMHl  BnpaBM 

-  HaBHajibHi  kvtohkh. 

Hoea  3:  JJinjiocu.   Eijiaru  O.  E^mohtoh:   MimcTepcTBO  ocbjth  Ajib6epTH,  1994. 
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Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Work  in  Groups 

Students  will  be  able  to: 

5.2.2    ask  others  for  their  ideas,  and  express  interest  in  their  contributions. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Work 

As  new  groups  form,  students  work  together  to  come  up  with  a  group  name,  in  Ukrainian,  that  is 
agreeable  to  everyone.  All  ideas  are  considered;  e.g.,  Cohjuiihhkh,  E,h>kojih.  Students  then 
create  a  poster  to  present  and  display  in  class.  One  student  designs  the  title,  another  the 
illustrations  and  the  others  print  the  information. 

Agree  or  Disagree 

Make  a  statement  to  which  students  respond  by  arranging  themselves  along  a  value  line  that 
ranges  from  agree  to  disagree.  Students  then  form  discussion  pairs  from  opposite  ends  of  the 
value  line.  They  practise  sharing  information  and  asking  questions  about  their  different  points  of 
view.  Then  they  debrief,  with  each  student  explaining  to  the  whole  group  what  he  or  she  learned 
about  others'  opinions. 

Group  Leader 

When  students  work  in  groups,  they  choose  a  leader  whose  job  is  to  make  sure  that  everyone  is 
heard  and  has  contributed. 

Brainstorming  Group  Behaviours 

Invite  students  to  brainstorm  a  list  of  behaviours  that  make  discussions  in  the  classroom  work 
well.  Compile  students'  responses  onto  a  chart.  The  chart  is  posted,  reviewed  prior  to 
discussions  and  referred  to  during  discussions.  A  sample  chart  may  include: 


1  linn  iiHCKycii 

$1k  BMiMH/iae 

LL|,0  HVTH 

51k  ce6e  nonyBaeuj 

-        lOJlOBM  CXBaJIbHO  KHBaiOTb 

—      ko/ih  o/iHa  juo/iiiHa 

—      h  noHyBajo  ce6e 

—      jhoah  3auJKaBjieHi 

I  OBOpilTb,  iHUli  MOBHaTb 

Ba>KJIHBHM/OK) 

—      jhojw  HaxiiJiflfOTbCfl  Biiepezt 

—      /noflH  3aiiepeMyK)Tb  hcmho 

—      MOi  iztei  Ba>KJiHBi 

—      moiw  roBopaib  no  wepii 

-        CiaBJIJITbCJl  IIMTaHHfl  H 

—      moT  ^y.MKH  Maw  rb  Bary 

-      yci  AHBJiaTbCH  o/tHe  Ha 

no/taioTbCH  Bi/uioBun 

—         51  HaB4aK)Cfl  BJA  iHLUH.X 

o^Horo 

-      pi jhj  niORu  6epyTb  yqacTb  b 

-      a  MO>Ky  aonoMorrH  jhujhm 

o6iOBopeHHi 

3po3y\iirn  piiHi  pe4i 

—        yCl  p03MOBJIHKVIb  THXO 
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Work  in  Groups 

Students  will  be  able  to: 

MUM •■ 

5.2.2    ask  others  for  their  ideas,  and  express  interest  in  their  contributions. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     ask  others  for  their  ideas,  and  express  interest  in  their  contributions? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  others  for  their  ideas,  and  express  interest  in  their 
contributions  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

D   Self-assessment  Checklist 

Students  complete  self-assessment  checklists  that  indicate  their  engagement  in  small-group  or  paired 
discussions.  Checklists  can  be  created  based  on  the  following  sample: 


5\k  h  CTaejiio  uiiiii  i  amta:   caivioouitiKa 

Im'h:                                                                  Xtaxa: 

HjieHH  zuiCKycniHoi'  rpynH: 

3aB>K^H 

Ihkojm 

Marine 

H1KOJI11 

fl  yBa>KHO  cjiyxaB/jia  po3MOBy. 

.fl  CTaBHB/jia  iainnaHHH  Ha  re.\iy 

AHCKVCil. 

Moi  iainnaHHH  Gyjin  iMicTOBHHMH. 

H  4ecH0  BuiiOBuaB/jia  Ha  iaiunaHHK. 

H  cjiyxaB/^a,  hk  BizuioBmaKyib  Ha  moi 
'jainiraHHA. 

ft  He  nepe6nBaB/jia  jhujhx,  ajie  neKaB/jia 
Ha  cbok)  4epry. 

Moi  cnoBa  3aooxo4yBajin  ihujiix 
ywacHHKiB  ^HCKycii. 

5\  H0Ka3yBaB/jia,  mo  a  He  noiO/PKyiocb  3 
4yMKa.vin,  a  He  3  juoAbMii. 

H  Ae.MOHC'ipyBaB/jia  no3HTHBHe 
craBJieHHii. 

SAMPLE  RESOURCES 


Hohci  3:  Ha  donoMOzy  euumejieei — Mamepimu  dnn  njiHHysciHHH  suHnmb.   Bijiam  O.   Eamohtoh: 
MinicTcpcTBO  ocbjth  AjTb6epTn,  1998: 

lHoztcHHi  MOBui  BnpaBu — riuTaHHH  h  BiflnoBi/d  jxsih  po3BHTKy  mobh;  3arajtKH. 
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General  Outcome 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


&  3 
COQ 


Use  Language  to  Show  Respect 

Students  will  be  able  to: 

5.2.3      appreciate  variations  in  language  use  in  a  variety  of  contexts  in  the  immediate 
community. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Expressing  Feelings 

Students  review  vocabulary  for  colours  and  feelings,  cither  through  repetition  or  in  a  game 
context.  They  are  then  divided  into  trios  and  each  given  a  different  coloured  crayon.  They 
decide  what  feelings  they  associate  with  each  colour  and  create  a  sketch  to  show  these  feelings. 
Representations  are  shared  with  the  class.  This  activity  allows  students  to  recognize  and  accept 
differences  among  classmates. 

Listening  Centre 

Students  listen  to  a  variety  of  recorded  Ukrainian  stories,  poems  and  folk  tales  in  the  classroom 
listening  centre. 

Respectful  Language 

Students  learn  and  dramatize  the  Nova  3  echo-acting  routine  Hk  npuuMamu  cocmeit,  paying  close 
attention  to  the  language,  modelled  in  the  dialogue,  that  is  used  to  show  respect. 

Respect  and  Consideration 

After  learning  language  used  to  show  respect  through  the  Nova  3  echo-acting  routine  Hk 
npuu.uamu  cocmeit  and  class  discussions,  students  create  personal  cartoons  that  illustrate  showing 
respect  and  consideration.  They  use  both  speech  and  thought  bubbles  to  make  their  cartoons 
explicit. 
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Use  Language  to  Show  Respect 

Students  will  be  able  to: 

5.2.3    appreciate  variations  in  language  use  in  a  variety  of  contexts  in  the  immediate 

community,   (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     appreciate  variations  in  language  use  in  a  variety  of  contexts  in  the  immediate  community? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  appreciate  variations  in  language  use  in  a  variety  of  contexts 
in  the  immediate  community  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
appreciate  variations  in  language  use  in  a  variety  of  contexts  in  the  immediate  community.   Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  3:  /Jinjjoeu.   Eijiain  O.  E^mohtoh:   MmicTepcTBO  ocbjtu  A/ibGepTu,  1994,  «,fl,iflJior  10: 
TicTb  3  Mapcy». 

Hoea  3:  Uoemop-iMimai\tH.   Bijiaui  O.   Eamohtoh:  MimcTepcTBO  ocBira  Ajib6epTii,  1994, 
«rioBTop-iMiTamfl  10:  >Ik  npHHMara  rocTen». 

3aHapoeana  rjiuhkci.   The  Enchanted  Christmas  Tree  (paperback/audiocassette).  Hryhor 
Gulutzan,  L.  Edmonton,  AB:  Kazka  Productions,  1988. 

Ou  tn,o  otc  mo  3a  uivm?   The  Mosquito  's  Wedding  (paperback/audiocassette).  Hryhor  Gulutzan, 
L.  Edmonton,  AB:  Kazka  Productions,  1986. 

YKpai'HCbKi  uapodtii  ko3ku  (videocassette).   Edmonton,  AB:  ACCESS  Network,  1983. 

Ukrainian  Knowledge  Internet  Portal  (UKiP)  at  www.ukip.ca. 

oomRoom  Ukrainian  Learning  Network  at  www.oomroom.ca. 


882  /  Chapter  9  -  Grade  3 
2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Students  will  listen,  speak,  read,  write,  view 
and  represent  in  Ukrainian  to  celebrate  and 
build  community. 


5.2  Encourage, 
Support  and 
Work  with 
Others 


Evaluate  Group  Process 

Students  will  be  able  to: 

5.2.4    understand  how  class  members  help  each  other. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Celebration  Wall 

Students  brainstorm  and  create  a  list  of  possible  ways  that  they  can  help  each  other  in  class  every 
day.  Set  up  a  celebration  wall  where  students  post  sketches,  poems  or  statements  that  highlight 
the  ways  they  were  helped  and  how  they  helped  someone  else.  With  teacher  guidance,  students 
complete  statements  like  the  following  and  post  them  on  the  celebration  wall. 


CTeHil  BUUHaKH 


Jlaia: 


miiCHO  Aono.Mir/jia  rpyni,  kojim 


nmiinc: 


Aaia: 

Mem  no/to6ajiocH,  ko/im  (cnofloGanoca,  mo) 


I  lunnc: 


JXaTa: 

51  MaB/.Majia  BcriHKe  3a/ioBOJieHHH,  kojih 


IlmnHc: 


Cooperating  for  a  Common  Goal 

Provide  each  student  in  a  group  with  separate  pieces  of  information  about  a  certain  topic.  Each 
member  must  circulate  and  share  his  or  her  information  with  the  group  to  discover  the  entire 
message. 

Study  Groups 

Students  form  cooperative  spelling  study  groups  to  help  each  other  study  words  for  a  spelling 
test.  They  may  use  word  study  strategies  like  cover-copy-compare. 
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Evaluate  Group  Process 

Students  will  be  able  to: 

5.2.4    understand  how  class  members  help  each  other,  (continued) 


s 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  how  class  members  help  each  other? 

□   Checklist 

Develop  checklists  based  on  the  focus  for  assessment  criteria  or  use  a  grid,  like  the  following,  to 
record  students'  group  behaviours. 


ApKyiu  nepeBipKH  npani  rpynii:  TpeTH  Kjinca 

Te.Ma: 

LvieHa  ywHJB 

E(J)eKTHBHO 
BHKOpHCTOBVBajIH 

wac 

Cjiyxajm 

JHllJMX  MJieHJB 

ipyim 

3aoxo4yBajin 

iHIUHX 

FIpoiioHyBajiH 
i/ieY  ra  ayMKH 

Xlono.viarajiH 

iHUIHM 

3por3yMirii 
jaB^aHHJi 

□   Learning  Logs 

Students  respond  to  prompts  to  write  in  their  Learning  Logs;  e.g. 

-  9i  3po6nB/jia  TaKHH  BHecoK  ro  rpynoBOi  npaui . 

-  Lpymi  npauK)K)Tb  zio6pe,  kojih . 

-  ft  MO>Ky  CTaTH  KpamHM  HJieHOM  rpynH,  hkiho . 


SAMPLE  RESOURCES 


Ukrainian-English  Bilingual  Education.  A  Handbook  for  Assessment  and  Evaluation  K-12. 
Regina,  SK:  Saskatchewan  Education,  1996. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Sound-Symbol  System 

Students  will  be  able  to: 

6.1.1     use  the  Ukrainian  alphabet  accurately,  orally  and  in  writing — phonemes,  double 
consonants  and  blends. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Frequently  Used  Words 

Develop  a  spelling  program  for  the  class.  Each  student  can  make  a  list  based  on  his  or  her  list  of 
frequently  misspelled  words. 

Alternative  Activity:   Students  work  with  a  partner  to  generate  a  list  of  frequently  used  words 
that  can  be  referenced  during  writing  periods. 

Shared  Reading 

In  daily  shared  reading,  the  class  reads  together  or  follows  along  as  the  teacher  reads.  Through 
the  shared  reading,  explicitly  model  pronunciation  and  inflection  and  support  students'  attempts 
at  correct  pronunciation  and  decoding  new  words. 

Writing  Activities 

Students  learn  about  the  Ukrainian  alphabet  system  by  engaging  in  writing  activities;  e.g., 
morning  news,  mystery  messages  and  shared  writing  tasks. 

Word  Wall 

Working  with  students,  choose  words  from  texts  to  form  the  basis  for  thematic  word  study 
activities.  Print  the  words  on  charts  and  post  the  charts  on  the  word  wall.  Students  may  refer  to 
these  charts  during  daily  reading  and  writing  activities. 

Word  Games 

Students  play  a  word  guessing  game  to  review  words  studied  in  class.  Give  students  clues;  e.g., 
-     51  cjiobo.  51  oboh.  51  Maio  iiBi  niTepn  "h."  51  noHUHatoca  3  niTcpti  "6."  LU,o  a?  (6aHaH) 

Extension:   Students  play  Tafmomtc  (Hangman)  in  Ukrainian,  using  words  or  items  in  the 
classroom. 
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Sound-Symbol  System 

Students  will  be  able  to: 

hM 

6.1.1     use  the  Ukrainian  alphabet  accurately,  orally  and  in  writing- 

-phonemes,  double 

EkX*l 

consonants  and  blends,  (continued) 

s' 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  the  Ukrainian  alphabet  accurately,  orally  and  in  writing—  phonemes,  double  consonants  and 
blends? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  Ukrainian  alphabet  accurately,  orally  and  in 
writing — phonemes,  double  consonants  and  blends  (see  sample  blacklinc  master  in  Appendix  E: 
Observation  Checklist). 

□  Portfolios 

Students  choose  work  samples  to  show  their  progress  in  applying  phonetic  knowledge  of  Ukrainian. 
Samples  can  include  pre-texts,  post-texts  and  rough  drafts.  Students  can  discuss  their  progress  and 
make  observations  about  areas  that  still  require  improvement. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
the  Ukrainian  alphabet  accurately,  orally  and  in  writing — phonemes,  double  consonants  and  blends. 
Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


E.ieMeHmu  vKpa'iHCbKo'i Moeu.  TIoci6HUK  dim  euumenie.   E/imohtoh:  MimcTepcTBO  ocBmi 

Ajib6epTH,  1991. 

Hoea  3:  Ha  donoMOzy  enumejieei — Mamepifuiu  dnn  nnnHyeaHHH  3aHxnib.   Emaiii  O.  (ynop.). 

E/imohtoh:   MiHicTepcTBO  ocbIth  Ajib6epTH,  1998: 

-     LU,oztcHHi  MOBHi  BnpaBH — TafmonHCH. 

Hoea  3:  JJiwioeu.   Emaiii  O.  Eamohtoh:   MimcTepcTBO  ocBmi  Ajib6epTn,  1994. 

Hoea  3:  noemop-l\timai\iH.   Einaui  O.   E/jmohtoh:  MimcTepcTBO  ocbIth  Ajib6epTH,  1994. 

EvKeap.   MemoduHHa  poipoOKa.   MemoduHHi peKOMendauii  do  npoeedennn  ypoKie  sa  ByneapeM. 

JlbBiB:  A4>iiua,  2000. 


886  /  Chapter  9 
2008 


Grade  3 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 

Elements 


Lexicon 

Students  will  be  able  to: 

6.1.2    use  vocabulary  and  expressions  appropriately  in  various  situations  in  the 

classroom  and  school  environment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Language  Ladders 

Students  work  in  small  groups  to  prepare  their  own  language  ladders  on  a  familiar  theme  or  add 
to  one  prepared  by  the  teacher. 

Role-plays 

Prepare  a  number  of  routine  situations  that  students  can  act  out.  Each  group  should  have  the 
opportunity  to  act  out  each  situation.  If  necessary,  review  dialogues  or  echo-acting  routines  from 
previous  grades  for  necessary  vocabulary. 

Extension:   Students  each  write  a  conversation  based  on  questions  and  answers  in  a  familiar 
classroom  and/or  school  situation.  They  then  role-play  the  situation. 

Visiting  with  Other  Classes 

Invite  students  from  other  grades  to  share  information  about  a  school-related  topic  of  common 
interest.  Grade  3  students  prepare  to  visit  other  classes  to  share  information  that  they  know  well. 
They  may  also  share  this  well-rehearsed  information  at  assemblies. 

Sharing  Circle 

Invite  students  to  participate  in  a  daily  sharing  circle  activity  either  at  the  beginning  or  end  of  the 
school  day.  The  activity  provides  the  opportunity  for  asking  and  answering  questions  and  sharing 
personal  information.  Students  refer  to  thematic  vocabulary  charts  and/or  the  classroom  word 
wall  to  support  conversation. 
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Lexicon 

Students  will  be  able  to: 

6.1.2    use  vocabulary  and  expressions  appropriately  in  various  situations  in  the 
classroom  and  school  environment. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  vocabulary  and  expressions  appropriately  in  various  situations  in  the  classroom  and  school 
environment? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  vocabulary  and  expressions  appropriately  in  various 
situations  in  the  classroom  and  school  environment  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
vocabulary  and  expressions  appropriately  in  various  situations  in  the  classroom  and  school 
environment.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 


SAMPLE  RESOURCES 


EneMewnu yKpawcbKoT Moeu.  YlocidnuK  dnn  enume.iie.   E^mohtoh:  MimcTepcTBO  ocbith 
Ajib6epTH,  1991. 

Hoea  3:  JJixjioeu.   Eijianj  O.   Eamohtoh:   MimcTepcTBO  ocBmi  AnbGepTM,  1994,  «,Hifljior  10: 
TicTb  3  Mapcy». 

Ukrainian-English  Bilingual  Education.  A  Handbook  for  Assessment  and  Evaluation  K—12. 
Regina,  SK:   Saskatchewan  Education,  1996. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Grammatical  Elements 
Students  will  be  able  to: 
6.1.3    use.  in  modelled  situations,  the  following  grammatical  elements: 

Nouns 

-  accusative  plural  inanimate;  e.g.,  ?ouiumu,  khuokku,  aema 
Pronouns 

-  personal  locative;  e.g.,  Ha.xteHi,  modi,  hux 

-  demonstrative,  possessive,  interrogative 

•  accusative  singular  animate 

•  genitive  singular 

•  accusative  plural  inanimate;  e.g.,  mi,  moi,  hki 
Adjectives 

-  noun-adjective  agreement;  e.g.,  bucokuu  Muxo/ia,  ufacjiuee  jtcummx,  yKpa'iHCbxe 

LM  H 

-  accusative  singular  animate 

-  genitive  singular 

-  accusative  plural  inanimate;  e.g.,  noei  sowumu,  ifiKaei  khiukku,  eapni  aema 
I  erbs 

-  past,  all  genders  singular  and  plural;  e.g.,  numae,  numcuia,  Humajiu 
Expressions 

-  of  time;  e.g.,  yuopa,  nodaevopa,  Mimy.fioco  miiDtcHH 

use,  in  structured  situations,  the  following  grammatical  elements: 
Nouns 

-  accusative  singular  animate 

-  genitive  singular 

-  locative  singular 

-  irregular  plurals,  including  pluralia  tantum,  nominative;  e.g.,  deepi,  uimauu,  OKyjinpu, 
cpouii,  jrodu,  dimu 

Pronouns 

-  personal  genitive 

-  demonstrative,  possessive,  interrogative 

•  nominative  singular  and  plural 

•  accusative  singular  inanimate 
Adjectives 

-  accusative  singular  inanimate 
V  erbs 

-  present 

-  present  of  common  reflexives 

-  imperative 

-  future  imperfective 

-  modal  verbs 


(continued) 
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Grammatical  Elements 

Students  will  be  able  to: 

6.1.3    use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the 

specific  grammatical  elements,  (continued) 

Grammatical  Elements  (continued) 

Students  will  be  able  to: 

use,  in  structured  situations,  the  following  grammatical  elements: 

Adverbs 

-  of  motion;  e.g.,  tueudKo,  noeinbHo 

-  of  distance;  e.g.,  6nu3bKO,  danexo 

-  to  express  seasons;  e.g.,  vjumk\\  eoceuu 
Expressions 

-  date  and  year 

-  time 

-  of  appeal 
Numerals 

-  1—4  plus  noun  agreement 

-  ordinals  1-12 

use,  independently  and  consistently,  the  following  grammatical  elements: 

Nouns 

-  accusative  singular  inanimate 
Pronouns 

-  personal  accusative 
I  erbs 

-  present  of  common  verbs 
Adverbs 

-  of  location/direction 

-  of  time;  e.g.,  cbozodni 
Expressions 

-  date 

-  interrogative;  e.g.,  Kydu 
Conjunctions 

-  coordinating;  e.g.,  a,  cute,  a6o,  6o 
Numerals 

-  cardinals  1-100;  e.g.,  mpudipimb,  cmo 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1   Linguistic 
Elements 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Note:  The  grammatical  elements  listed  are  not  intended  to  be  taught  in  isolation  but  within  the  context  of  the 
activities  presented  throughout  the  guide. 

Gender  Game 

Have  students  play  a  cooperative  game  in  small  groups  in  which  they  must  find  and  stick  gender 
labels  on  a  variety  of  items  around  the  classroom. 

Action  Dictation 

Have  students  divide  into  partners.  One  partner  completes  a  series  of  actions,  describing  them 
out  loud  as  he  or  she  completes  them.  The  other  partner  acts  as  a  scribe  and  writes  down  the 
action  described.  After  five  actions,  the  partners  change  roles. 

Me  Books 

Have  students  write  and  illustrate  simple  books  in  which  they  describe  themselves  in  various 
ways;  e.g., 

-  fl  ... 

-  Mem  nono6a€Tbca  ... 

-  y  BHxi^Hi  jxh\  n  ... 

-  nic.ifl  ujkojtm  a  ... 
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Grammatical  Elements 

Students  will  be  able  to: 

6.1.3    use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the 
specific  grammatical  elements,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the  specific 
grammatical  elements? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
use,  in  modelled  and  structured  situations  or  independently  and  consistently,  the  specific 
grammatical  elements.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


' 


SAMPLE  RESOURCES 


Ejie.Mewnu  yKpaiHCbKOi  Moeu.  UocidmiK  dim  emime.iie.   Ejimohtoh:   MimcTepcTBO  ocBmi 
Ajib6epTn,  1991. 

Ukrainian  Bilingual  Program  K  12:   Teacher  Resource  Guide.   Edmonton,  AB:   Edmonton 
Catholic  Schools,  1998. 

PoseueacMO  vcue MoeiieuuH.  FTpoepaMa  3anHmb  s  dumuHOW  sid  mpbox poxie.  CBcmoBa  I. 
Khib:  ACT-nPEC-^IK-CI,2001. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Mechanical  Features 

Students  will  he  able  to: 

6.1.4    experiment  with  and  use  basic  mechanical  features. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Date 

Students  must  date  all  their  work,  including  in  the  date  the  day  of  the  week.  They  should  be 
aware  that  while  names,  countries  and  cities  are  capitalized  in  Ukrainian,  months  and  days  of  the 
week  are  not. 

Correcting  Sentences 

Print  simple  sentences  that  have  capitalization  and  punctuation  errors.  Students  read  the 
sentences  and  identify  the  errors.  They  then  write  the  corrected  sentences  into  their  notebooks. 

Extension:   Use  shared  and  interactive  writing  procedures  to  model  appropriate  use  of  capital 
letters  and  punctuation  while  scribing  language  experience  charts. 

Highlighting 

As  students  read  an  assigned  passage  on  a  familiar  topic,  they  note  all  punctuation  marks  and 
capital  letters  with  a  highlighter  pen.  They  compare  their  work  with  that  of  a  classmate.   Make 
sure  that  there  are  plenty  of  examples  involving  days  of  the  week,  months  of  the  year,  naH,  naHHa 
and  nam,  that  are  not  capitalized. 

Extension:   Invite  students  to  read  a  text  passage  containing  dialogue.  They  are  asked  to 
highlight  the  quotation  marks  and  dialogue. 

Extension:  Through  independent  writing,  provide  support  and  encourage  students  to  experiment 
with  and  use  basic  mechanical  features. 
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Mechanical  Features 

Students  will  be  able  to: 

6.1.4    experiment  with  and  use  basic  mechanical  features,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  and  use  basic  mechanical  features? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  and  use  basic  mechanical  features  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or  2). 

□  Conferences 

Conduct  conferences  with  students  to  determine  their  use  of  basic  mechanical  features;  e.g., 
capitalization  and  punctuation.  Refer  to  available  work  samples. 


SAMPLE  RESOURCES 


EjieMewnu yKpawcbKOt  Moeu.   FIociCmiiK  dun  enumejiie.   E^mohtoh:  MimcTepcTBO  ocBmi 
Ajib6epTu,  1991. 

Poseueae.MO  ycHe  MoeneHHH.  HpocpoMa  iannmb  3  dumimom  sid  mpbox pome.  CBCTJioBa  I. 
Khib:  ACT-hPEC-,mK-CI,2001. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
L  'krainian  confidently  and  competently  in  a 
variety  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.1  Linguistic 
Elements 


Discourse  Features 

Students  will  be  able  to: 

6.1.5    experiment  with  and  use  basic  discourse  features  in  oral,  print  and  visual  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Using  Appropriate  Phrases 

Students  use  appropriate  phrases  at  appropriate  times;  e.g., 

-  "Tenep  Mac  hohomv.  J\o  no6aHeHHH." 

-  "Hac  Ha  o6ia.  CMaHHoro!" 

Discourse  Markers 

Refer  to  discourse  markers  that  are  used  in  many  of  the  Nova  3  echo-acting  routines;  e.g.,  nepme, 
npyre,  Kojiucb  naBHO,  nepen  tmm,  no"riM. 

Echo-acting 

Using  an  echo-acting  routine  as  a  model,  students  work  in  small  groups  to  create  their  own  echo- 
acting  routines  with  various  discourse  markers.  These  echo-acting  routines  can  be  illustrated  and 
presented  to  the  class. 
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Discourse  Features 

Students  will  be  able  to: 

^■^^Bwfl 

6.1.5    experiment  with  and  use  basic  discourse  features  in  oral 

,  print  and  visual  texts.. 

C|2*h 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     experiment  with  and  use  basic  discourse  features  in  oral,  print  and  visual  texts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  and  use  basic  discourse  features  in  oral, 
print  and  visual  texts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experiment  with  and  use  basic  discourse  features  in  oral,  print  and  visual  texts.  Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


EjieMewnu yKpaiHCbKo'i Moeu.  IJocidhUK  dnn  enumenie.   E^mohtoh:   MimcTepcTBO  ocBmi 
AnbGepTii,  1991. 

Hoea  3:  Biputi  i peGycu.   Binam  O.  (ynop.).   Ezimohtoh:  MimcTepcTBO  ocbjth  Axib6epTH,  1996. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.2  Language 
Competence 


Listening 

Students  will  he  ahle  to: 

6.2.1     listen  to  and  understand  a  series  of  oral  sentences  or  a  short  oral  presentation  on 
a  familiar  topic  in  structured  situations. 


|  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Graph  Paper  Patterns 

Give  students  graph  paper  marked  with  an  X  to  indicate  where  they  are  to  begin.  Students  must 
listen  carefully  and  follow  the  teacher's  oral  instructions  to  create  a  specific  pattern  on  the  graph 
paper.  After  this  has  been  modelled,  students  create  their  own  series  of  instructions  to  give  to  the 
class  or  share  with  a  partner. 

Comprehension  Recall 

Students  listen  to  either  a  poem  or  brief  passage  that  is  read  only  twice.  They  must  then  sketch 
and  label  three  items  that  they  recall  from  the  text.  Points  are  given  for  exact  vocabulary 
reference. 

Following  Directions 

Students  listen  carefully  to  follow  specific  directions;  e.g., 

-  creating  a  simple  folded  paper  object 

-  playing  a  new  game 

-  organizing  a  centre 

-  giving  a  visitor  directions  to  the  office. 

Listen-Think-Pair-Share 

Use  the  listen-think-pair-share  strategy.  Students: 

-  listen  to  a  short  oral  presentation;  e.g.,  a  video,  lecture  or  discussion 

think  individually  and  make  a  list,  map  or  diagram  of  ideas  in  the  presentation 

-  pair  up  to  add  to  the  ideas  generated  individually 

-  share  responses  with  the  whole  group. 

School  Announcements 

As  students  listen  for  morning  announcements  over  the  school's  P. A.  system,  they  focus  on  the 
announcements  done  in  Ukrainian.   Students  must  retell  the  messages  they  have  constructed  from 
the  announcements. 
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Listening 

■    Students  will  he  able  to: 

6.2.1     listen  to  and  understand  a  series  of  oral  sentences  or  a  short  oral  presentation  on 

m 

a  familiar  topic  in  structured  situations,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     listen  to  and  understand  a  series  of  oral  sentences  or  a  short  oral  presentation  on  a  familiar  topic 
in  structured  situations? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  and  understand  a  series  of  oral  sentences  or  a  short 
oral  presentation  on  a  familiar  topic  in  structured  situations  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Learning  Logs/Conferences 

Students  record  entries  in  a  Learning  Log  following  each  oral  presentation  and  discussion.  The 
entries  may  include  what  students  learned  about  the  topic,  how  they  felt  about  the  ideas  and 
information  presented  and  other  questions  they  may  still  have.  Conference  with  students  to  review 
responses  and  assess  how  they  use  their  knowledge  and  listening  strategies  to  learn. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
listen  to  and  understand  a  series  of  oral  sentences  or  a  short  oral  presentation  on  a  familiar  topic  in 
structured  situations.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  3:  Ho  donoMozy  euumejieei — Mamepifuiu  dnn  rviHHyeaHHH  icmnmb.   Eijiain  O.  (ynop.). 
Ezimohtoh:   MimcTepcTBO  ocBiTH  Ajib6cpTn,  1998: 

-  PnTMJ4Hi BnpaBU 

-  IH,o£eHHi  mobhj  BnpaBU — ITpo6jieMHi  33nHTaUHH 

-  HitTaHHH  yHHHM  yronoc. 

Hoea  3:  ffifuiocu.   Eijiain  O.   E^mohtoh:   MimcTepcTBO  ocbiTH  Ajib6epTn,  1994. 

Hoea  3:  Uoemop-iMimax^'m.   Eijiain  O.   Ezimohtoh:   MimcTepcTBO  ocbjth  A;ib6epTn,  1994. 

y  mimKu  KeimKU  (videocassettes).  Toronto,  ON:  Kvitka  Productions,  1975-1989. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
Ukrainian  confidently  and  competently  in  a 
variety  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.2  Language 
Competence 


Speaking 

Students  will  be  able  to: 

6.2.2    produce,  spontaneously  or  with  guidance,  a  series  of  interrelated  ideas  on  a 
familiar  topic. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Language  Ladders 

Invite  students  to  use  language  ladders  to  communicate  ideas  for  functioning  in  a  class 
environment;  e.g., 

-  "51  uboro  He  po3yMiK)." 

-  "npomy  noBijibHiiiie." 

-  "HaztBopi  3HMHO." 

-  "'Mm  fl  MO>Ky  n03HMHTH ?" 

Grandmother's  Chest 

Students  play  Grandmother's  Chest.  One  student  starts,  "Y  CKpimi  moc'i  6a6yci  e 


The  next  student  repeats  what  the  previous  student  said  and  adds  his  own  idea.  It  goes  on  and  on. 

Timed  Talking 

Students  talk  about  familiar  topics;  e.g.,  their  weekend,  family,  siblings,  friends.  A  timer  is  set 
for  one  minute  and  in  that  time  limit,  students  can  say  as  much  as  they  want  about  the  topic. 

Oral  Stories 

One  student  begins  to  tell  an  oral  story  on  a  familiar  topic  by  supplying  the  first  sentence. 
Students  in  turn  provide  sentences  until  the  story  is  completed.  Stories  may  be  recorded  and  then 
played  back  and  shared. 

Extension:   Students  respond  orally  to  a  text  and  share  their  personal  experiences. 

Group  Sharing 

In  a  circle,  students  share  information  about  a  familiar  topic.  They  take  turns  adding  ideas  and 
information.  Reporting  continues  until  each  student  who  wishes  to  do  so  has  had  a  turn. 
Encourage  students  to  listen  actively  so  that  the  information  they  share  is  an  interrelated  idea  and 
not  a  repeated  one. 
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Speaking 

PJd| 

Students  will  be  able  to: 

6.2.2    produce,  spontaneously  or  with  guidance. 

a  series  of  interrelated  ideas  on  a 

EtJf*B 

familiar  topic,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

produce,  spontaneously  or  with  guidance,  a  series  of  interrelated  ideas  on  a  familiar  topic? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
produce,  spontaneously  or  with  guidance,  a  series  of  interrelated  ideas  on  a  familiar  topic.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoeai:  Bipiui  i pedycu.   Bijiaiu  O.  (ynop.).  E/imohtoh:  MimcTepcTBO  ocBmi  Anb6cpTU,  1996. 

Hosa  3:  Ha  donoMOzy  emmteneei — Mamepixnu  dnn  niiHHyeaHHH  icmnmb.   Einani  O.  (ynop.). 
E/imohtoh:  MiHicTepcTBO  ocbIth  AnbGepTn,  1998: 

-  PHTMiHHi  BnpaBn 

-  LLfoAeHHi  MOBHi  BnpaBn — 3ara^KH,  3anuTaHHa  h  Bi/inoBifli  /tJia  po3BiiTKy  mobh. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
Ukrainian  confidently  and  competently  in  a 
variety  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.2  Language 
Competence 


Reading 

Students  will  be  able  to: 

6.2.3    read  and  understand  a  series  of  sentences  or  a  short  text  on  a  familiar  topic  in 
structured  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Echo-acting 

Have  students  complete  Nova  3  echo-acting  routines  on  people's  characteristics;  e.g., 

-  51  cepflHTHH/a. 

-  ft  He3rpa6HHH/a. 

Group  Singing  and  Reading 

Choose  songs  with  rhythm,  rhyme  and  repetition.   Record  the  lyrics  on  chart  paper  so  that 
students  can  follow  the  print  as  they  sing.  Print  favourite  selections  of  poetry  on  charts  and  have 
students  read  along,  chant  and  identify  rhyming  patterns. 

Daily  Morning  Messages 

Invite  students  to  read  and  comprehend  daily  morning  messages  written  on  the  board.  The 
content  of  the  messages  can  vary  to  include  humorous,  informative  and  interesting  facts. 

Sentence  Strips 

Provide  students  with  sentence  strips  on  a  familiar  theme  that  they  have  to  sequence  to  create  a 

short,  simple  paragraph. 

Extension:  Invite  students  to  share  personal  experiences  and  opinions  to  contribute  to  class 
language  experience  charts.  These  charts  are  posted  in  the  classroom. 
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Reading 

B|~Kj 

Students  will  be  able  to: 

6.2.3    read  and  understand  a  series  of  sentences  or  a  short  text  on  a  familiar  topic  in 

K^j«j 

structured  situations,  (continued) 

\  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

read  and  understand  a  series  of  sentences  or  a  short  text  on  a  familiar  topic  in  structured 
situations? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  read  and  understand  a  series  of  sentences  or  a  short  text  on  a 
familiar  topic  in  structured  situations  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Conferences 

Conference  with  students,  using  a  variety  of  short  texts  and/or  series  of  sentences.  Talk  with  students 
about  the  strategies  they  used  to  construct  and  confirm  meaning.  Use  this  information  to  guide 
instruction. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  read 
and  understand  a  series  of  sentences  or  a  short  text  on  a  familiar  topic  in  structured  situations. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SA^ 


SAMPLE  RESOURCES 


Hoea  3:  JJiwoeu.   Einain  O.  E^mohtoh:   MimcTcpcTBO  ocbjth  Ajib6epTU,  1994. 

Hoea  3:  Hoemop-i.\umai\m.   Binam  O.   Ehmohtoh:   MiHicTepcTBO  ocBmi  Ajib6epTU,  1994. 

Hoea  3:  Bipuii  i pedycu.   Bijiaw  O.  (ynop.).   Ezimohtoh:   MiHicTepcTBO  ocbIth  Ajib6epTn,  1996. 

Hoea  3:  Ha  donoMOsy  emtmejieei — Mamepinnu  dnn  ruiRHyeauHR  kihhiuh.   Binaui  O.  (ynop.). 
Eamohtoh:  MiHicTepcTBO  ocbIth  Ajib6epTH,  1998: 

-  IHo^eHHi  MOBHi  BnpaBH — ripo6jieMHi  3annTannfl 

-  CaMocrinHe  mnanHfl  mobhkh. 

Hoea  3:    HumoHKU-cxoduHKU.   Eijiam  O.  Ta  mud.  E^mohtoh:   MimcTcpcTBO  ocbIth  Ajib6epTH, 
1995. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
Ukrainian  confidently  and  competently  in  a 
variety  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.2  Language 
Competence 


Writing 

Students  will  be  able  to: 

6.2.4    produce,  spontaneously  or  with  guidance,  simple  texts  on  a  familiar  topic  in 
structured  situations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Description 

Students  use  picture  dictionaries  to  describe  a  Halloween  costume.  They: 

-  translate  parts  of  the  costume 

-  identify  dressing  words;  e.g.,  Hinjiato,  Majitoio,  cajtrato,  3amjnaK),  3acyBaio,  lanmypoByK), 
3aB,H3yK>,  npHinnmiflK),  BiniaK),  Haz^raio,  B3yBaio. 

-  make  simple  sentences. 

Organize,  then  Describe 

After  brainstorming,  webbing  or  using  any  other  organizational  tool,  students  each  compose  a 
brief  paragraph  about  the  topic. 

Patterned  Stories 

Students  write  patterned  stories  by  using  their  favourite,  repetitive  pattern  texts  to  create  their 
own  texts,  following  the  model  presented. 

Writing  Directions 

After  a  presentation  on  how  to  make  a  craft  or  follow  a  recipe,  help  students  rehearse  and  write 
the  directions.  Students  may  also  write  the  directions  on  how  to  play  a  simple  game. 
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Writing 

Students  will  be  able  to: 

6.2.4    produce,  spontaneously  or  with  guidance,  simple  texts  on  a  familiar  topic  in 

structured  situations,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     produce,  spontaneously  or  with  guidance,  simple  texts  on  a  familiar  topic  in  structured  situations? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce,  spontaneously  or  with  guidance,  simple  texts  on  a 
familiar  topic  in  structured  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  produce,  spontaneously  or  with  guidance,  simple  texts  on  a  familiar  topic  in 
structured  situations  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

□  Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  students  prior  to  beginning  the  activity.  Use 
the  rating  scale  to  evaluate  how  well  students  are  able  to  produce,  spontaneously  or  with  guidance, 
simple  texts  on  a  familiar  topic  in  structured  situations  (see  sample  blackline  master  in  Appendix  E: 
Rating  Scale  1,  2  or  3). 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donoMOzy  euumejieei — Atamepifuiu  dnn  ruiHHyeaHHH  saHHmb.   Bixiam  O.  (ynop.). 
Ezimohtoh:   MimcTcpcTBO  ocbjth  AjibGcpni,  1998: 

-  UJo^eHHUK 

-  CaMOCTiHHC  HHTaHHfl  MOBMKH. 

Graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
Ukrainian  confidently  and  competently  in  a 
variety  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.2  Language 
Competence 


Viewing 

Students  will  be  able  to: 

6.2.5    view  and  understand  simple  events  and  representations. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Video  and  Venn  Diagram 

Students  view  a  video  and  talk  about  the  story.  Then  read  the  text  version  of  the  same  story. 
Students  compare  the  stories  by  completing  a  class  Venn  diagram. 

Posters 

Provide  posters  of  Ukrainian  events  in  the  school  and  community  and  talk  about  their 
significance. 

Paintings 

Students  view  William  Kurelek's  paintings  from  A  Prairie  Boy 's  Winter.   Lead  students  in 
studying  the  story  Kurclek  is  trying  to  express  through  his  work. 

Community  Landmarks 

Show  slides  of  community  landmarks  and  signs  in  Ukrainian;  e.g.,  book  stores,  credit  unions, 
churches,  museums. 
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Viewing 

Students  will  he  able  to: 

KrS~fl 

6.2.5    view  and  understand  simple  events  and  representations. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


ocus  for  Assessment 


Does  the  student: 

-     view  and  understand  simple  events  and  representations? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  view  and  understand  simple  events  and  representations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Students  respond  to  their  viewings  in  their  Learning  Logs.  Have  them  discuss  the  strategies  they 
used  to  understand  and  draw  meaning  from  the  images  viewed. 


SAMPLE  RESOURCES 


Hoea  3:  JJin.noeu.   Eijiam  O.  E^mohtoh:   MiHicTepcTBO  ocbIth  Axib6cpTH,  1994. 

Hoea  3:  rioemop-iMimaifW.   Eijiam  O.   E^mohtoh:   MimcTepcTBO  ocbIth  Anb6epTU,  1994. 

Hoea  3:  Ha  donoMOzy  enumejieei — Mamepifuiu  dnn  ruiHnyeaHHH  scmnmb.   Einam  O.  (ynop.). 
Ezimohtoh:   MiHicTepcTBO  ocBiTH  Ajib6epTU,  1998. 

TlonentowKa.   KhTb:  Tpono,  1997. 

YloneittoutKa.   BiTep  O.  (pezt.).   Kh'i'b:   MaxaoH-YKpaiHa,  2000. 

A  Prairie  Boy's  Winter.  Kurelek,  W.  Montreal,  QC.  Tundra  Books,  1973. 

Venn  diagram  (see  sample  blackline  master  in  Appendix  D). 

Slides  of  community  landmarks  and  signs  in  Ukrainian. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  to  use 
I  krainian  confidently  and  competently  in  a 
variety  of  situations  for  communication, 
personal  satisfaction  and  further  learning. 


6.2  Language 
Competence 


Representing 

Students  will  he  able  to: 

6.2.6    use  a  variety  of  forms  to  create  representations  of  ideas,  events  and  information. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Pysanka 

Students  receive  instruction  on  the  symbolism  of  the  colours  and  designs  used  on  a  pysanka. 
Using  paper,  each  student  designs  and  then  writes  a  pysanka,  using  symbols  that  represent  a 
message  personal  to  the  student.  Students  then  share  their  pysanka  representations  in  small 
groups. 

Memory  Book 

Students  use  a  camera  and  take  pictures  of  events  at  school  to  create  a  class  memory  book.   In 
groups,  students  prepare  simple  captions  to  accompany  the  photographs. 

Extension:   Students  make  a  video  about  their  school  community.  They  prepare  a  simple  script 
to  accompany  the  video. 

Our  Community 

Students  prepare  a  presentation  about  community  workers,  using  computer  software.  Following 
the  study  of  communities,  students  work  in  small  groups  to  create  or  build  a  community,  using 
shoe  boxes  to  represent  landmarks  and  buildings.  They  include  Ukrainian  labels  and  signs. 

Text  Presentations 

Students  work  in  groups  to  represent  the  same  piece  of  text  in  different  ways.  Each  group  may 
choose  one  way  to  present  the  same  information.  Groups  share  their  representations  with  the  rest 
of  the  class. 

Graphic  Organizers 

Help  students  understand  that  information  can  be  displayed  in  a  number  of  ways  by  modelling  the 
use  of  graphic  organizers;  e.g.,  webs,  Venn  diagrams,  mind  maps,  herringbone  maps  and  concept 
frames.  Then  encourage  students  to  use  a  variety  of  graphic  organizers  throughout  the  year. 

Maps 

Students  each  draw  and  label  a  map  of  their  bedroom,  home,  school  or  classroom.  They  share 
their  maps  with  one  another,  practising  possessive  pronouns;  e.g.,  U,e  moh  cnajibHH.  L],e  moc 
.ip/kko.   Ue  moY  M'nrKi  irparuKn. 
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Representing 

Students  will  be  able  to: 

6.2.6    use  a  variety  of  forms  to  create  representations  of  ideas,  events  and  information. 

(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  a  variety  of  forms  to  create  representations  of  ideas,  events  and  information? 

□   Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a  variety  of  forms  to  create  representations  of  ideas, 
events  and  information  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1  or 


□   Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  arc  able  to  use  a  variety  of  forms  to  create 
representations  of  ideas,  events  and  information  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hona  3:    HumaHKU-cxoduHKu.   Eijiaui  O.  Ta  imui.  Eximohtoh:  MimcTepcTBO  ocbjth  Ajib6epTH, 
1995. 

Graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 

Digital  or  disposable  camera. 

Electronic  presentation  software. 


908  /  Chapter  9 
2008 


Grade  3 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta.  Canada 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
.Munitions  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 

Sociolinguistic 
Competence 


Register 

Students  will  be  able  to: 

6.3.1     recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain 
contexts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Talking  About  Volume 

Present  pictures  of  different  places  in  the  community;  e.g.,  classroom,  gymnasium,  church,  park, 
shopping  centre.  Students  discuss  acceptable  volume  levels  for  each  place.  Using  the  pictures, 
discuss  with  students  topics  that  would  probably  not  be  talked  about  in  each  place. 

Story  Discussion 

Read  aloud  a  number  of  books  that  portray  people  in  different  situations.  Lead  a  discussion  about 

the  language  used  by  the  characters  in  the  stories. 

Role-play 

Provide  opportunities  for  students  to  role-play  situations  that  involve  appropriate  topics. 
Role-playing  may  be  done  in  response  to  texts  that  have  been  heard,  read  or  viewed.  Scenarios 
may  be  real  or  imaginary.  Discussion  could  follow  the  role-plays. 

Class  Guests 

Invite  Ukrainian  senior  citizens  or  grandparents  to  visit  the  class.  Prior  to  the  visit,  model  and 
discuss  respectful  language,  encouraging  students  to  use  such  language  when  interacting  with 
guests. 

Mini-posters 

Students  design  mini-posters  showing  appropriate  language  and  behaviour  in  a  particular  context. 
These  posters  are  shared  in  class  and  may  be  posted  and  discussed.  The  posters  may  be  referred 
to  prior  to  a  class  field  trip  or  guest  speaker. 
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Register 

HrrJHAra 

Students  will  be  able  to: 

iPI 

6.3.1     recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain 

contexts,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain  contexts? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  that  some  topics,  words  or  intonations  are 
inappropriate  in  certain  contexts  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Conferences 

Keep  notes  on  individual  student's  successes  and  challenges  in  adapting  language.  Share  notes  with 
the  student  and  together  make  plans  for  improvement. 

□  Learning  Logs 

Students  reflect  on  what  they  have  learned  about  the  use  of  appropriate  words  and  intonations  by 
recording  their  thoughts  in  their  Learning  Logs.  Model  the  process  of  reflecting  and  provide  students 
with  sentence  starters  to  assist  them. 


J  SAMPLE  RESOURCES 


Teach  Yourself  Ukrainian.  A  Complete  Course  for  Beginners  (paperback/audiocassette).  Bekh, 
O.,  Dingley,  J.  Chicago,  IL:  NTC/Contemporary  Publishing,  1997. 

fl  i  VKpaina.  PoGohuu  sotuum  d.tn  xmh'ih  I  taiacy  nouamKoeoi  iukojiu.  LHanoK  O.  B.  XapKiB: 
LiMHasia,  2002,  c.  25. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning 


6.3  Sociocultural/ 

Sociolinguistic 
Competence 


Idiomatic  Expressions 
Students  will  be  able  to: 
6.3.2    understand  and  use  a  variety  of  simple  idiomatic  expressions  as  set  phrases. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Language  Ladders 

Model  the  following  expressions  that  can  be  part  of  students'  language  ladders: 

-  Oh  oiiia! 

-  HeB>Ke  >k! 

-  Ta  th  mo! 

Encourage  students  to  use  these  expressions  in  everyday  classroom  interactions. 

Idiom  Bulletin  Board 

Invite  students  to  illustrate  idiomatic  expressions  learned  throughout  the  year.  The  illustrations, 
along  with  the  accompanying  idiomatic  expressions,  can  be  posted  on  a  class  bulletin  board 
entitled  "Hama  MOBa  3pocTae." 

Role-play 

Students  work  in  small  groups  to  role-play  simple  situations  provided  by  the  teacher  in  which 
idiomatic  expressions  can  be  practised. 
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Idiomatic  Expressions 

Students  will  be  able  to: 

6.3.2    understand  and  use  a  variety  of  simple  idiomatic  expressions  as  set  phrases. 
(continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  and  use  a  variety  of  simple  idiomatic  expressions  as  set  phrases? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
understand  and  use  a  variety  of  simple  idiomatic  expressions  as  set  phrases.  Record  anecdotal  notes 
(see  sample  blackline  master  in  Appendix  E:   Anecdotal  Notes). 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  and  use  a  variety  of  simple  idiomatic  expressions 
as  set  phrases  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


SA 


SAMPLE  RESOURCES 


Teach  Yourself  Ukrainian.  A  Complete  Course  for  Beginners  (paperback/audiocassette).  Bekh, 
O.,  Dinglcy,  J.  Chicago,  IL:  NTC/Contcmporary  Publishing,  1997. 

Hi  VKpaina.  Podonuu  30Uium  dnn  yume  I  taiacy  nouamtcoeo'i  iukojiu.   rriaTioK  O.  B.  XapKJB: 
riMHa3ifl,  2002,  c.  25. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Variations  in  Language 

Students  will  be  able  to: 

6.3.3    accept  individual  differences  in  speech. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Guest  Speakers 

Invite  a  guest  speaker  into  the  classroom  at  least  once  a  month  to  read  or  tell  stories  to  students. 
Seek  guest  speakers  who  present  a  variety  of  voices,  dialects  and  knowledge  of  the  Ukrainian 
language. 

Television  Shows 

Students  listen  to  a  section  of  the  news  on  the  KonmaKm  or  Ceimoc.wd  television  programs. 
Afterward,  present  the  same  text,  using  a  more  appropriate  speed.  Students  compare  and  contrast 
the  two  presentations. 

Extension:   Students  listen  to  interviews  with  Ukrainian  athletes  and  musicians  aired  on 
Ukrainian  radio  and  television  stations. 

Buddies 

Students  work  with  an  older  buddy  student  and  listen  to  a  story  read  and  written  by  their  buddy. 
They  work  with  a  younger  buddy  student  to  teach  their  buddy  a  song  or  poem. 

Recorded  Stories 

Students  listen  to  audio  recordings  of  popular  Ukrainian  folk  tales  read  by  various  narrators. 
They  may  also  listen  to  stories  narrated  on  the  Ukrainian  Knowledge  Internet  Portal  (UKiP)  at 
www.ukip.ca. 

Extension:   Students  listen  to  weather  forecasts  on  Ukrainian  radio  stations. 
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Variations  in  Language 

Students  will  be  able  to: 

6.3.3    accept  individual  differences  in  speech,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  accept  individual  differences  in  speech? 

□   Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  accept  individual  differences  in  speech  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist).  Consider  including  the  following  criteria: 

-  understands  a  variety  of  dialects 

-  recognizes  that  people  speak  at  different  speeds. 


* 


SAMPLE  RESOURCES 


Sauaposana  HJttiHKa.   Tlie  Enchanted  Christmas  Tree  (paperback/audiocassette).   Hryhor 
Gulutzan,  L.  Edmonton,  AB:   Kazka  Productions,  1988. 

Cnieoea  nicnn.  Snow  Folks  (paperback/audiocassette).  Hryhor  Gulutzan,  L.   Edmonton,  AB: 

Kazka  Productions,  1982. 

Video  recordings  of  Ukrainian  television  programs;  e.g.,  KoumaKm  and  Ceimoennd. 

Audio  recordings  of  local  Ukrainian  radio  programs;  e.g.,  101.7  WORLD  FM  or  CJSR  FM88  in 
Edmonton,  Alberta  or  CKJS  810  AM  in  Winnipeg,  Manitoba. 

Ukrainian  guest  speakers. 

Ukrainian  Knowledge  Internet  Portal  (UKiP)  at  www.ukip.ca. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
t.  onfidently  anil  competently  in  a  variety  oj 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 

Sociolinguistic 
Competence 


Social  Conventions 

Students  will  be  able  to: 

6.3.4    use  appropriate  oral  forms  of  address  for  people  frequently  encountered. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Greetings 

Students  are  instructed  on  the  various  forms  of  informally  and  formally  greeting  people.  They 
practise  these  forms  through  simple  role-plays  in  the  classroom;  e.g.,  informal  na-na,  nptiBiT, 
formal  CnaBa  Icycy  XpucTy. 

Extension:  Students  receive  instruction  on  the  correct  usage  of  the  bh/th  form  and  practise  it. 
They  apply  their  knowledge  when  greeting  teachers,  guest  speakers  and  when  on  field  trips. 

Role-play 

Provide  opportunities  for  students  to  role-play  situations  where  different  oral  forms  of  address  are 
used  for  people  frequently  encountered.  Scenarios  may  be  real  or  imaginary;  e.g.,  in 
role-playing,  what  would  you  say  to  show  courtesy  when: 

-  you  run  into  your  parish  priest  in  the  mall? 

-  a  new  student  comes  to  your  class? 

-  a  visitor  to  the  school  asks  directions  in  the  hallway? 

-  your  friend  wants  you  to  play  with  him  at  recess? 

-  your  teacher  asks  you  where  your  homework  is? 

-  your  grandmother  asks  you  to  help? 

Maps  and  Characters 

Have  students  draw  maps  showing  scenes  from  stories  they  have  read,  listened  to  or  viewed  that 
deal  with  people  they  frequently  encounter.  After  students  draw  and  cut  out  the  main  characters, 
they  move  them  through  locations  on  the  map  that  represent  story  events,  adjusting  the  oral  forms 
of  address  as  the  characters  meet  different  people. 

Vocative  Case 

Students  are  instructed  on  the  use  of  the  vocative  case  (kjihhhhh  BiztMiHOK).  They  practise  the 
correct  use  by  addressing  their  classmates  and  participating  in  simple  role-play  situations  set  up 
by  the  teacher. 
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Social  Conventions 

Students  will  he  able  to: 

HJnfl 

6.3.4    use  appropriate  oral  forms  of  address  for  people  frequently  encountered. 

IwjJES 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  appropriate  oral  forms  of  address  for  people  frequently  encountered? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  appropriate  oral  forms  of  address  for  people  frequently 
encountered  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
appropriate  oral  forms  of  address  for  people  frequently  encountered.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hoea  3:  JJinsiocu.   Eijiaw  O.  Ejimohtoh:  MiHicTepCTBO  ocbIth  AxibGepTH,  1994,  «Xlifljior  10: 
TicTb  3  Mapcy». 

EjieMenmu yKpaiHCbKo'i Moeu.  TIoci6huk  6jih  euumejiie.   E^mohtoh:  MimcTepcTBO  ocbIth 
Ajib6epTn,  1991. 

Hi  yKpama.  PoGomni  ioiaum  dnnyHHie  I  toiacy  nonamKoeoi  wkojiu.  Y\\aj\OK  O.  B.  XapniB: 
riMHa3ia,  2002,  c.  25. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.3  Sociocultural/ 
Sociolinguistic 
Competence 


Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain 
contexts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Appropriate  and  Inappropriate  Behaviour 

Present  examples  of  appropriate  and  inappropriate  behaviours;  e.g., 

-  any  waving,  either  in  greeting  or  departure  in  a  church,  is  considered  inappropriate 

-  women  in  Ukraine,  at  one  time,  had  to  wear  something  to  cover  their  heads 

-  men's  hats  are  removed  when  entering  a  building 

remaining  seated  when  a  guest,  elder,  person  of  the  clergy  or  St.  Nicholas  enters  a  room  is 
considered  inappropriate. 

Nonverbal  Cues 

Present  examples  of  nonverbal  communication  in  different  situations;  e.g.,  drama  presentations, 
television  shows  and  commercials.  Students  identify  specific  features;  e.g.,  facial  expressions, 
hand  movements,  whole  body  movements  and  eye  contact.   In  small  groups  or  as  a  class,  students 
discuss  how  specific  features  aided  the  presentation.  When  students  have  become  familiar  with 
nonverbal  cues,  give  them  a  script  with  which  to  practise  these  cues,  either  in  pairs  or  small 
groups. 

Television  Shows  or  Videos 

Play  clips  of  television  shows  or  videos  with  the  volume  turned  off.  This  requires  students  to 
focus  on  the  use  of  nonverbal  cues  and  be  sensitive  to  cultural  practices  and  values.  Discuss  with 
students  how  these  cues  convey  feelings,  persuade  viewers  or  express  opinions.  Students  may  be 
given  situations  to  pantomime  the  use  of  nonverbal  cues. 

Field  Trips 

Students  participate  in  a  number  of  field  trips  that  demand  appropriate  nonverbal  behaviours. 
Prior  to  the  field  trip,  they  review  appropriate  nonverbal  and  verbal  behaviours  and  then  practise 
them  during  the  field  trip;  e.g.,  on  a  field  trip  to  a  Ukrainian  church,  students  dress  appropriately, 
boys  remove  hats  and  students  greet  the  priest  by  saying  "CnaBa  Icycy  XpncTy"  and  responding 
"CuaBa  HaBiKii." 
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Nonverbal  Communication 

Students  will  be  able  to: 

6.3.5    recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain 

Contexts,    (continued) 


[SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain  contexts? 

□  Learning  Logs 

Have  students  describe  nonverbal  behaviours  they  have  used  or  witnessed  that  were  inappropriate. 

□  Conferences 

Conference  with  students  to  check  on  their  understanding  of  appropriate  and  inappropriate  nonverbal 
behaviours. 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain  contexts.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hi  YKpa'ina.  Podomdi  30uium  djinyHHie  1  Knacy  nouamKoeoi  uikojiu.  THaTFOK  O.  B.  XapKJB: 
riMHa3ifl,  2002,  c.  25. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Cognitive 

Students  will  be  able  to: 

6.4.1  use  a  variety  of  simple  cognitive  strategies,  with  guidance,  to  enhance  language 
learning;  e.g.,  make  personal  dictionaries,  experiment  with  various  elements  of 
the  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Visualization 

Model  for  students  how  actions  can  assist  in  the  internalization  of  vocabulary  or  phrases;  e.g., 
when  learning  the  Nova  dialogues,  students  visualize  cues  to  help  them  recall  phrases. 

Graphic  Organizers 

Have  students  use  graphic  organizers,  e.g.,  concept  frames  or  maps,  to  display  knowledge  of 
familiar  and  unfamiliar  topics. 

Spelling  Patterns 

Teach  students  simple  strategies  for  recognizing  Ukrainian  word  endings;  e.g.,  the  endings  -hh, 
-a.  -e,  -i  in  the  words 

-  xaTa:  BenHKa,  6ina,  BncoKa 

-  KJT:     BCJ1HKHM,  6JJIHH,  HCMHHM 

-  oko:  Mane,  Kpyme,  6ine 

-  LUTaHu:  cum,  aoBri,  Tenjii. 

Have  students  group  their  vocabulary  words  in  their  personal  dictionaries  by  spelling  patterns. 

Conjugation  Games 

Divide  students  into  two  or  three  teams.   Have  each  team  stand  in  a  line  so  that  the  first  person  is 
in  front  of  the  board.  On  the  board,  write  some  infinitive  verbs.  Provide  the  first  person  in  each 
team  with  the  chalk  or  marker.  He  or  she  runs  to  the  board  to  conjugate  the  given  verb,  runs  back 
to  his  or  her  teammates  and  gives  the  marker  to  the  next  member  on  the  team.  This  person  runs 
to  the  board  and  conjugates  the  next  given  verb.  The  game  continues  until  the  first  team  has 
completed  the  conjugation  of  their  list  of  verbs.  Points  are  awarded  to  both  teams  for  each 
correctly  conjugated  verb. 
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Cognitive 

Students  will  be  able  to: 

6.4.1     use  a  variety  of  simple  cognitive  strategies,  with  guidance,  to  enhance  language 

learning;  e.g.,  make  personal  dictionaries,  experiment  with  various  elements  of 

the  language,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  a  variety  of  simple  cognitive  strategies,  with  guidance,  to  enhance  language  learning'7 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a  variety  of  simple  cognitive  strategies,  with  guidance,  to 
enhance  language  learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  a  variety  of  simple  cognitive 
strategies,  with  guidance,  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Poieueae.Mo  vcne  MoenenHH.  IJpocpaAta  iOHHinb  i  dumuHOio  eid  mpbox poxie.  Irma  CBcrnoBa  I.  C. 
Khib:  ACT-nPEC-^IK-CI,  2001. 

EjieMewnu yKpa'iHCbKo'i Moeu.  LIocidmtK  d.w  euumejiie.   E^mohtoh:   MmicTcpcTBO  ocbIth 
Ajib6epTii,  1991. 

Language  Learning  Strategies:    What  Every  Teacher  Should  Know.  Oxford,  R.  L.   Boston,  MA: 
Heinle  &  Heinle,  1990. 

Miu  htauKpaiquit  cjiobhuk.  Best  Word  Book  Ever.  Scarry,  R.;  Dubas,  O.  (Ukrainian  ed.).  Ottawa, 
ON:   Ukrainian  Publications  Group,  1998. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

6.4.2    use  a  variety  of  simple  metacognitive  strategies,  with  guidance,  to  enhance 
language  learning;  e.g.,  decide  in  advance  to  attend  to  the  learning  task. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Learning  Log  Reflection 

Students  are  given  the  opportunity  to  reflect  on  their  writing  in  their  Learning  Logs.  They  can 
also  add  new  words  or  phrases  they  learned  that  week. 

Planning 

Encourage  students  to  plan  their  tasks  or  projects.  Model  how  this  can  be  done  in  a  sequential 
way. 

Graphic  Organizers 

Prior  to  using  a  graphic  organizer,  review  with  students  how  the  organizer  assists  in  grouping 
thoughts,  ideas  and  concepts. 

Reporting 

Post  a  simple  text  at  the  front  of  the  room.  Divide  students  into  groups  and  tell  them  that  they 
have  to  work  together  to  read  the  text  and  go  back  to  their  seats  to  summarize  it.  Have  the  groups 
discuss  strategies  for  remembering  the  text;  e.g.,  look  for  key  words.  Students  then  take  turns 
going  to  the  front  and  reading  a  portion  of  the  text,  then  returning  to  their  team  and  reporting 
what  they  read.  One  team  member  records  what  has  been  recited  after  each  portion.  At  the  end 
of  the  activity,  provide  students  with  the  original  text  from  the  front  of  the  room  and  have  them 
compare  it  with  their  versions.  Have  the  groups  discuss  how  well  their  strategics  worked  and 
what  they  would  do  differently  next  time. 
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Metacognitive 

gg 

Students  will  he  able  to: 

6.4.2    use  a  variety  of  simple  metacognitive  strategies,  with  guidance,  to  enhance 

Eem 

language  learning;  e.g.,  decide  in  advance  to  attend  to  the  learning  task. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

use  a  variety  of  simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
a  variety  of  simple  metacognitive  strategies,  with  guidance,  to  enhance  language  learning.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  students  to  share  observations.  Invite  students  to  share  their  feelings  on  their 
progress  in  learning  Ukrainian.   Discuss  areas  students  have  identified  for  improvement  and  provide 
direction  and  encouragement  as  well  as  feedback  on  their  progress. 


SAMPLE  RESOURCES 


Language  Learning  Strategies:    What  Every  Teacher  Should  Know.   Oxford,  R.  L.   Boston,  MA: 
Heinle  &  Heinle,  1990. 

Graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.4  Language 
Learning 
Strategies 


Social/Affective 

Students  will  be  able  to: 

6.4.3    use  a  variety  of  simple  social  and  affective  strategies,  with  guidance,  to  enhance 
language  learning;  e.g.,  reread  familiar  self-chosen  texts  to  enhance 
understanding  and  enjoyment. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Opportunities  for  Interaction 

Provide  a  variety  of  opportunities  for  students  to  interact  with  others;  e.g., 
-     students  work  in  small  groups  and  with  a  variety  of  partners 

students  converse  with  more  experienced  speakers  (invite  guest  speakers  in  or  buddy-up  with 

an  older  class). 

Work  Together  to  Interpret 

Divide  students  into  groups  and  have  them  work  together  to  interpret  a  short  text  in  Ukrainian. 
Every  student  in  the  group  takes  a  turn  reading  the  text  before  they  begin.  Have  the  student 
summarize  the  text  and  present  his  or  her  summary  to  the  rest  of  the  class. 

Rewarding  Learning 

Have  students  brainstorm  possible  rewards  for  learning  and  create  a  rewards  list;  e.g.,  a  food  day 

when  they  get  to  sample  various  Ukrainian  foods,  time  to  view  Ukrainian  cartoons. 
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Social/Affective 

Students  will  he  able  to: 

6.4.3    use  a  variety  of  simple  social  and  affective  strategies,  with  guidance,  to  enhance 
language  learning;  e.g.,  reread  familiar  self-chosen  texts  to  enhance 
understanding  and  enjoyment,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

use  a  variety  of  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language 
learning? 

□  Checklist 

Create  a  checklist  based  on  the  Focus  for  Assessment  criteria.  Sample  assessment  criteria  may 
include  whether  the  student  is  able  to: 

-  interact  with  others? 

-  participate  in  shared  rewriting  activities? 

-  ask  others  for  help'7 

-  work  cooperatively  with  others? 

-  understand  that  making  mistakes  is  a  natural  part  of  the  learning  experience? 

-  take  risks  with  unfamiliar  tasks9 

-  make  use  of  new  words  and  expressions  in  conversation? 

-  reread  texts  to  enhance  understanding? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
a  variety  of  simple  social  and  affective  strategies,  with  guidance,  to  enhance  language  learning. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Language  Learning  Strategies:    What  Even'  Teacher  Should  Know.  Oxford,  R.  L.   Boston,  MA: 
Heinle  &  Heinle,  1990. 
Ukrainian  guest  speakers. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 

Strategies 


nteractive 

Students  will  be  able  to: 

6.5.1    use  a  variety  of  simple  interactive  strategies,  with  guidance;  e.g.,  ask  for 
clarification  or  repetition  when  they  do  not  understand. 


r 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


I  Don't  Understand 

Model  phrases  that  indicate  the  message  was  not  understood;  e.g., 

-  Bn6aH(Te)!  51  hc  3po3yMiB/jia... 

-  Hh  th  Modern  noBTopHTH,  6yflb  jiacKa? 

-  ITpoiiiy  noBTopHTH  me  pa3,  6yztb  nacKa. 

Questioning 

Model  asking  questions  in  which  students  paraphrase  to  form  a  question;  e.g., 

-  Hh  th  xonem  CKa3aTH,  mo  ...? 

-  Hh  a  npaBHJibHo  po3yMito  Te6e/Bac,  mo  ...? 

Post  these  key  phrases  on  a  classroom  poster  for  students  to  refer  to. 

Conversing  in  Groups 

Divide  students  into  groups  to  have  short  conversations  with  each  other  on  specific  topics;  e.g., 
pets,  hobbies.  Encourage  students  to  use  strategies  such  as  interpreting  nonverbal  cues  (e.g., 
miming,  pointing,  smiling,  nodding,  raising  eyebrows),  asking  for  clarification  or  repetition, 
using  circumlocution  or  repeating  part  of  what  someone  has  said  to  confirm  understanding. 

Brainstorm 

Invite  students  to  brainstorm  a  list  of  the  qualities  of  a  good  listener  and  a  good  speaker.  These 
qualities  are  written  on  a  chart  with  accompanying  illustrations  or  visual  clues.  Post  the  chart  in 
the  classroom  for  future  reference. 

Keep  on  Talking 

Divide  students  into  pairs  to  speak  in  Ukrainian  to  one  another  for  as  long  as  possible  without 
using  any  English  words.  Have  them  use  circumlocution  (e.g.,  "the  thing  you  hang  the  clothes 
on"  for  "hanger"),  mime  or  point  if  they  do  not  know  the  word,  ask  for  clarification  or  repetition 
if  they  do  not  understand  and  ask  follow-up  questions  to  check  for  understanding  (e.g.,  "Am  I 
making  sense?"). 
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Interactive 

Hj 

Students  will  be  able  to: 

6.5.1    use  a  variety  of  simple  interactive  strategies,  with  guidance;  e.g.,  ask  for 

■ 

clarification  or  repetition  when  they  do  not  understand,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  a  variety  of  simple  interactive  strategics,  with  guidance? 

□  Observation  Checklist 

Develop  a  checklist  based  on  the  Focus  for  Assessment  criteria.   Sample  assessment  criteria  may 
include  whether  the  student  is  able  to: 

-  indicate  a  lack  of  understanding? 

-  ask  for  clarification? 

-  realize  when  the  message  has  not  been  understood? 

-  attempt  a  different  tactic? 

-  use  a  simpler  word  similar  to  the  concept  they  want  to  convey? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
a  variety  of  simple  interactive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hosa  3:  Ha  donoMozy  enumeneei — Mamepifuiu  d.ttt  hixhykuhhh  sctHxmb.   Binary  O.  (ynop.). 
Ejimohtoh:   MinicTepcTBO  ocbIth  Ajib6epTH,  1998: 

-  PHTMiHHi  BnpaBn 

-  LU,o/rcHHi  mobhj  BnpaBn — 3araxu<n;  <J>i3HHHe  pearyBaHHH  Ha  BKa3iBKn. 

Hoea  3:  Bipwi  i pe6ycu.   Bijiaui  O.  (ynop.).   E/imohtoh:   MimcTepcTBO  ocbIth  AjibGepm,  1996. 

Language  Learning  Strategies:   What  Every  Teacher  Should  Know.  Oxford,  R.  L.   Boston,  MA: 
Heinle  &  Heinle,  1990. 
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Students  will  acquire  Ukrainian  to  understand 

and  appreciate  languages,  ami  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Interpretive 

Students  will  be  able  to: 

6.5.2    use  a  variety  of  simple  interpretive  strategies,  with  guidance;  e.g.,  determine  the 
purpose  of  listening,  listen  or  look  for  key  words. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Key  Words 

Encourage  students  to  use  a  highlighter  to  focus  on  key  or  new  words  when  reading  a  new  text. 
Before  reading,  listening  or  viewing,  review  key  words  or  phrases  to  assist  students  in 
comprehending  the  text. 


Prediction 

Before  reading  a  text,  have  students  predict  what  it  is  about  based  on  the  title  and  any 
illustrations.  Before  a  guest  speaker  arrives,  have  students  make  predictions  about  what  they 
expect  to  hear  based  on  what  they  already  know  about  the  topic. 

Summarizing  Text 

Divide  students  into  groups  and  have  them  read  a  text  and  summarize  it.  Have  the  groups  use 
various  strategies;  e.g.,  prepare  questions  to  help  them  note  information  found  in  the  text  (e.g.,  5 
Ws  and  1H),  look  for  key  words,  reread  several  times  to  improve  understanding. 
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Interpretive 

Students  will  be  able  to: 

6.5.2    use  a  variety  of  simple  interpretive  strategies,  with  guidance;  e.g.,  det 
purpose  of  listening,  listen  or  look  for  key  words,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  a  variety  of  simple  interpretive  strategies,  with  guidance? 

□  Checklists 

Create  a  checklist  based  on  the  Focus  for  Assessment  criteria.  Sample  assessment  criteria  may 
include  whether  the  student  is  able  to: 

-  use  visuals  to  aid  reading  comprehension? 

-  use  visual  supports,  intonation  and  gestures  to  aid  comprehension? 

-  make  predictions  about  what  they  expect  to  hear  or  read  based  on  prior  knowledge  and  personal 
experience? 

-  listen  or  look  for  key  words? 

-  determine  the  purpose  of  listening? 

-  use  knowledge  of  the  sound-symbol  system  to  aid  reading  comprehension? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
a  variety  of  simple  interpretive  strategies,  with  guidance.  Record  anecdotal  notes  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Hohu  3:  Ha  donoMOzy  enumejieei — Mamepimu  6jih  wiHHyeaHHR  amnmb.   Binam  O.  (ynop.). 
E^mohtoh:   MiHicTepcTBO  ocbIth  Ajib6cpTH,  1998: 

-  PomoBizii  3a  nopaziKOM 

-  IHo^CHHUK 

-  PlITMiHHi  BnpaBM 

-  LU,ojieHHi  MOBHi  BnpaBH — 3ara^Ku;  OniHue  pearyBaHHM  Ha  BKaiiBKu. 

Hosa  3:  Bipiui  ipedycu.   Eijiain  O.  (ynop.).  Ejimohtoh:  MimcTepcTBO  ocBmi  AiibGcpTn,  1996. 

Language  Learning  Strategies:    What  Every  Teacher  Should  Know.  Oxford,  R.  L.   Boston,  MA: 
Heinle  &  Heinle,  1990. 
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General  Outcome 


Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.5  Language  Use 
Strategies 


Productive 

Students  will  be  able  to: 

6.5.3    use  a  variety  of  simple  produetive  strategies,  with  guidance;  e.g.,  use  illustrations 
to  provide  detail  when  producing  their  own  texts. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Classroom  Resources 

Provide  students  with  access  to  dictionaries  and  resource  materials  in  the  classroom.   Encourage 
them  to  make  use  of  language  supports  in  the  classroom;  e.g.,  word  walls,  thematic  posters, 
frequently  used  vocabulary,  adjective  and  adverb  lists. 

Sentence  Starters 

Provide  students  with  familiar  sentence  starters  in  written  form  that  include  key  vocabulary  for 
classroom  routines.  Have  students  complete  the  sentences  to  form  a  paragraph  or  list  of 
instructions. 

Repeating  a  Pattern 

Review  various  rhymes  and  songs  that  have  repetitive  sentence  patterns.  Read  each  line  and  have 
students  repeat  it.  Write  the  line  on  the  board  and  have  students  copy  it.  Complete  an  action  for 
each  line  and  have  students  copy  it.  Then  have  them  use  the  sentence  pattern  to  create  their  own 
poems  and  songs. 

The  Writing  Process 

After  viewing  different  examples  of  basic  familiar  fables  or  fairy  tales,  students  create  their  own 
texts  with  illustrations  following  a  chosen  pattern.   Have  them  follow  the  writing  process 
(prewriting,  writing,  revisions,  correction  and  publication).  Encourage  students  to  apply  grammar 
rules  to  improve  their  texts  and  to  avoid  difficult  structure  by  rephrasing. 
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Productive 

Students  will  be  able  to: 

6.5.3    use  a  variety  of  simple  productive  strategies,  with  guidance;  e.g.,  use  illustrations 
to  provide  detail  when  producing  their  own  texts,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  a  variety  of  simple  productive  strategies,  with  guidance? 

□   Observation  Checklist 

Develop  a  checklist  based  on  the  Focus  for  Assessment  criteria.  Sample  assessment  criteria  may 
include  whether  the  student  is  able  to: 

-  mimic  what  the  teacher  says? 

-  use  nonverbal  means  to  communicate? 

-  copy  what  others  say  or  write? 

use  words  in  the  immediate  environment? 

-  use  resources  to  increase  vocabulary? 

-  use  resources  to  correct  texts? 

-  use  familiar  repetitive  patterns  from  stories,  songs,  poems  or  media? 

-  use  illustrations  to  provide  detail  when  producing  his  or  her  own  texts? 

-  use  knowledge  of  sentence  patterns  to  form  new  sentences? 

-  attempt  to  revise  and  correct  final  versions  of  texts? 


SAMPLE  RESOURCES 


Em\uKJtonediH  npo  see  ua  ceimi.  Cna6ouinHUbKa  Jl.  (roji.  pen.).  Kmib:  MaxaoH-YKpaiHa,  2001 . 

Miii  HaiiKpaii{iiii  cjiobhuk.  Best  Word  Book  Ever.  Scarry,  R.;  Dubas,  O.  (Ukrainian  ed.).  Ottawa, 
ON:  Ukrainian  Publications  Group,  1998. 

Miu  nepuutu  cjiobhuk.    Ukrainian-English  and  English-Ukrainian  Dictionary.  Niniowskyj,  V. 
Edmonton,  AB:   Ukrainian  Bookstore,  1985. 

Hosa  3:  Ha  dono.\tocy  smtme.iesi — Mamepin.ni  dnn  wtHHyeaHHH  sautunb.   Einanj  O.  (ynop.). 
Eamohtoh:   MimcTepcTBO  ocBmi  AnbGepra,  1998: 

-  LUo^eHHi  MOBHi  BnpaBH — 3araztKn;  Tafmonncn 

-  PoinoBiai  3a  nopH^KOM 

-  LU,ozteHHUK. 

Language  Learning  Strategies:    What  Every  Teacher  Should  Know.  Oxford,  R.  L.   Boston,  MA: 
Heinle  &  Heinle,  1990. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Cognitive 

Students  will  he  a  hie  to: 

6.6.1     use  simple  cognitive  strategies  to  enhance  general  learning;  e.g.,  experiment  with 
and  concentrate  on  one  thing  at  a  time. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Brainstorming 

Use  graphic  organizers  to  develop  understanding  of  a  concept.  These  are  posted  in  the  classroom 
as  a  reference  for  student  use. 

Mnemonic 

Ask  students  to  create  a  mnemonic  device  to  remember  grammar  rules  or  vocabulary;  e.g.,  a 
preposition  song.  The  mnemonic  devices  are  shared  and  students  choose  the  one  they  believe  to 
be  the  best.  They  use  the  device  of  their  choice  to  remember  the  concept. 

Inquiry  Process 

Have  students  research  a  topic  and  create  a  presentation.  Before  beginning  their  research, 
students  write  questions  to  guide  their  research  in  a  KWL  chart;  e.g., 


IHo  H  3HaK) 

IHo  a  xony  3HaTH 

I_U,0  H  BHBHHB/BHBHHJia 

Have  students  access  and  use  a  variety  of  information  sources;  e.g.,  libraries,  the  Internet,  people 
in  the  community  and  professional  organizations. 

Extension:  With  teacher  guidance,  students  generate  simple  questions  to  guide  their  research  on 
an  animal  of  their  choice;  e.g., 

-  Jle  BOHH  >KHByTb? 

-  LLJ,0  BOHH  ijXHTb? 

-  Akhx  MaiOTb  BoporiB? 

-  51k  BOHH  BHIMHZiafOTb? 
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Cognitive 

Students  will  be  able  to: 

6.6.1     use  simple  cognitive  strategies  to  enhance  general  learning;  e.g.,  experiment  with 
and  concentrate  on  one  thing  at  a  time,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     use  simple  cognitive  strategies  to  enhance  general  learning? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  cognitive  strategies  to  enhance  general  learning 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  cognitive  strategies  to 
enhance  general  learning  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hoea  3:  Ha  donojuocy  enumeneei — Mamepmnu  dun  trinnyecrnHH  icwHmb.   Binary  O.  (ynop.). 

E^mohtoh:  MiHicTepcTBO  ocbIth  AjibGcpTH,  1998: 

-     IHoneHHi  mobhj  BnpaBH — 3ara,nKH;  TanHonncn. 

Graphic  organizers  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


Metacognitive 

Students  will  be  able  to: 

|  6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  decide  in 
advance  to  attend  to  the  learning  task. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Reflection 

Encourage  students  to  participate  in  a  variety  of  activities  that  allow  them  to  reflect  on  and  realize 
their  growth  in  language  learning;  e.g.,  formal  spelling  programs  with  pretests  and  post  tests, 
Learning  Logs,  Reading  Logs,  genre  graphs,  goal  setting  and  reflection  activities. 

Group  Evaluation 

Before  beginning  a  group  activity,  have  students  work  together  to  develop  criteria  for  evaluating 
their  own  work.  Have  them  write  these  criteria  down  and  use  them  later  in  the  self-assessment  of 
their  finished  work. 

Planning  for  a  Task 

Before  beginning  a  task,  have  students  plan  the  steps  they  will  take  to  complete  the  task;  e.g., 
students  make  a  plan  to  visit  a  bilingual  Grade  1  or  Grade  2  class  to  present  their  play.  They  jot 
down  different  jobs  they  need  to  do;  e.g.,  making  the  backdrop,  getting  materials.  They  write 
down  the  process  in  their  Learning  Logs  to  check  their  own  process  and  also  to  see  if  they  have 
followed  their  plan. 
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Metacognitive 

Students  will  be  able  to: 

6.6.2    use  simple  metacognitive  strategies  to  enhance  general  learning;  e.g.,  decide  in 
advance  to  attend  to  the  learning  task,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  simple  metacognitive  strategies  to  enhance  general  learning? 

□  Observation  Checklist 

Develop  a  checklist  based  on  the  Focus  for  Assessment  criteria.   Sample  assessment  criteria  may 
include  whether  the  student  is  able  to: 

-  reflect  on  learning  tasks  with  guidance? 

-  realize  his  or  her  efforts  can  affect  learning? 

-  make  a  plan  for  how  to  approach  a  task? 

-  identify  his  or  her  own  needs  and  interests? 

-  manage  the  physical  environment  in  which  he  or  she  works? 

-  keep  a  Learning  Log,  diary  or  journal? 

-  decide  to  attend  to  a  learning  task? 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  simple  metacognitive  strategies 
to  enhance  general  learning  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Hoea  3:  JJifuioeu.   Bijiam  O.   Eamohtoh:   MimcTcpeTBO  ocBiTU  A;ib6epTH,  1994. 

Hoea  3:  [Toemop-iMimaifix.   Bi^auj  O.   E^mohtoh:   MmicTepcTBO  ocbIth  Ajib6epTn,  1994. 

Hoea  3:  Ha  donoMOzy  enumeneei — Mamepifuiu  din  ivtHHyeaHHH  jaHHmb.   Binary  O.  (ynop.). 

E,hmohtoh:  MiHicTepcTBO  ocBiTH  A;ib6epTn,  1998: 

-     IHoztcHHi  mobhj  BnpaBH — MoBHi  irpn. 

Language  Learning  Strategies:    What  Every?  Teacher  Should  Know.  Oxford,  R.  L.   Boston,  MA: 

Heinle  &  Heinle,  1990. 
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Students  will  acquire  Ukrainian  to  understand 
and  appreciate  languages,  and  use  Ukrainian 
confidently  and  competently  in  a  variety  of 
situations  for  communication,  personal 
satisfaction  and  further  learning. 


6.6  General 
Learning 
Strategies 


I 


Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e.g., 
participate  in  cooperative  group  learning  tasks. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Model  Encouragement 

When  students  are  working  in  pairs,  model  for  each  pair  how  they  may  encourage  each  other. 
Point  out  to  others  when  one  student  encourages  another.  The  use  of  heterogeneous  groups 
would  be  helpful  in  this  situation. 

Cooperative  Phrases 

Invite  students  to  brainstorm  words  and  phrases  that  would  assist  them  in  working  cooperatively 
with  other  students;  e.g., 

-  npOLLiy  nOBTOpHTH  ... 

-  Tenep  moh  nepra  ... 

-  npomy  noziaTH  ... 

Post  these  phrases  in  the  classroom  for  future  reference.   Encourage  students  to  use  these  phrases 
when  involved  in  group  work. 

Group  Problem  Solving 

Have  students  design  board  games  for  the  bilingual  Kindergarten  and  Grade  1  classes.  They  have 
to  decide  what  materials  they  are  going  to  use,  what  concepts  they  are  going  to  reinforce,  etc. 
When  they  encounter  an  issue  or  a  problem,  they  follow  a  simple  problem-solving  model  to  find 
a  solution.  Encourage  students  to  take  risks,  even  though  they  might  make  mistakes. 

Free  Exploration 

Provide  a  variety  of  resources  (e.g.,  multimedia,  newspapers,  magazines,  videos,  books, 
brochures,  audio  recordings,  comics)  on  a  variety  of  topics  and  allow  students  to  choose  a 
resource  to  use.   Encourage  students  to  follow  their  natural  curiosity  to  choose  a  topic. 
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Social/Affective 

Students  will  be  able  to: 

6.6.3    use  simple  social  and  affective  strategies  to  enhance  general  learning;  e. 
participate  in  cooperative  group  learning  tasks,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  use  simple  social  and  affective  strategies  to  enhance  general  learning? 

□  Observation  Checklist 

Create  a  checklist  based  on  the  Focus  for  Assessment  criteria.  Sample  assessment  criteria  may 
include  whether  the  student  is  able  to: 

-  watch  others'  actions  and  copy  them? 

-  seek  help  from  others? 

-  participate  actively  in  cooperative  group  learning  activities? 

-  display  a  willingness  to  take  risks  and  try  unfamiliar  tasks  and  approaches? 

-  provide  support  strategies  for  others  to  persevere? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to  use 
simple  social  and  affective  strategies  to  enhance  general  learning.  Record  anecdotal  notes  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Rubric 

Collaboratively  create  an  outcome-based  rubric  with  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  use  simple  social  and  affective  strategies  to  enhance  general  learning  (see  sample 
blackline  master  in  Appendix  E:   Rubric  or  Rubric  and  Checklist). 


SAMPLE  RESOURCES 


Hoea  3:  JJitviocu.   Binary  O.  Ezimohtoh:   MiriicTepcTBO  ocbIth  Ajib6cpTH,  1994. 

Hoea  3:  Ha  donojvioey  emimeneei — Mamepinjiu  dnn  ruiRHyeauuH  jahtunib.   Binani  O.  (ynop.). 

Ezimohtoh:   MimcTepcTBO  ocbjth  AjibGepTu,  1998: 

-     LHoAeHHi  MOBHi  BnpaBM — MobhI  irpu. 

Classroom  Behaviour  Charts  I.  Saskatoon,  SK:  Saskatchewan  Learning/Saskatchewan 

Teachers  of  Ukrainian. 

Classroom  Behaviour  Charts  If.  Saskatoon.  SK:   Saskatchewan  Learning/Saskatchewan 
Teachers  of  Ukrainian. 
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Students  will  explore,  understand,  appreciate 
and  value  i  krainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1    explore  and  examine  various  sources  of  information  for  development  of  own 
self-concept. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


1 


Family  Tree 

Using  a  family  tree  template,  students  complete  a  family  tree  of  their  own  families.  They 
interview  various  family  members  when  collecting  information.  The  family  trees  are  posted  for 
students  to  view. 

Caution 

Teachers  should  be  aware  that  some  students  may  live  in  foster  or  group  homes  and/or  may  not 
have  a  traditional  family  structure.  An  alternative  activity  may  be  necessary. 

Personal  Time  Lines 

Invite  students  to  complete  personal  time  lines  of  important  milestones  in  their  lives.  Students 
enhance  their  time  line  by  including  photographs,  drawing  pictures  and  adding  captions. 

Personal  Character  Maps 

After  teaching  and/or  reviewing  necessary  vocabulary,  invite  students  to  make  a  list  of  their 
positive  qualities  and  characteristics.  Students  then  sort  and  classify  their  individual  traits  and 
create  personal  character  maps.  They  next  ask  three  other  people  to  add  one  positive 
characteristic.  Students'  personal  character  maps  are  posted  in  the  classroom. 
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Understanding  Self-identity 

Students  will  be  able  to: 

7.1.1     explore  and  examine  various  sources  of  information  for  development  of  own 

K^JT»a 

Self-COncept.    (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

explore  and  examine  various  sources  of  information  for  development  of  own  self-concept? 

□  Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  and  examine  various  sources  of  information  for 
development  of  own  self-concept  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  I  or  2). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  and  examine  various  sources  of  information  for  development  of  own  self-concept.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Conferences 

Conference  with  small  groups  about  students'  sharing  of  their  self-concepts  and  their  understanding 
of  others'  perceptions  of  them.  Provide  positive  feedback  and  support  to  help  students  develop  and 
expand  these  outcomes. 


SAMPLE  RESOURCES 


Moft  poduHa.  My  Family.   Savedchuk,  L.  Winnipeg,  MB:   Manitoba  Parents  for  Ukrainian 
Education/Dzvin  Publishing,  1982. 

Family  tree  template. 
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Students  will  explore,  understand,  appreciate 
and  value  I  Tcrainian  culture  in  (  anada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Developing  Positive  Self-identity 

Students  will  be  able  to: 

7.1.2    understand  own  strengths  and  abilities. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Positive  Character  Qualities 

Identify  a  positive  character  quality  for  the  month;  e.g.,  respect,  self-esteem.  Provide  students 
with  criteria  for  displaying  this  character  quality.  Keep  a  checklist.  At  the  end  of  the  month,  all 
students  get  a  certificate. 

Positive  Puzzle 

On  poster  paper,  make  a  puzzle  where  each  student  gets  a  piece.  On  the  piece,  each  student 
records  a  positive  thing  about  himself  or  herself  Put  the  pieces  together  to  create  a  display 
entitled  "You  Are  an  Important  Part  of  the  Puzzle." 

VIPs 

Recognize  each  student,  in  turn,  as  a  VIP.   Each  student  identifies  his  or  her  own  strengths  and 
abilities  as  shown  by  his  or  her  involvement  with  parents,  family  and/or  the  community.  The 
student's  successes  are  displayed  in  the  classroom. 

Personal  Time  Lines 

Have  students  complete  personal  time  lines  of  the  milestones  in  their  lives.  Students  enhance 
their  time  lines  with  photographs  or  pictures  and  add  captions. 

Alternative  Activity:  Students  create  personal  photo  essays  of  their  lives,  using  photographs 
with  short  captions  written  for  each  one. 
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Developing  Positive  Self-identity 

Students  will  be  able  to: 

7.1.2    understand  own  strengths  and  abilities,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     understand  own  strengths  and  abilities? 

□  Portfolios 

Students  choose  work  samples  that  demonstrate  personal  and  academic  strengths  and  abilities.  They 
state  why  a  particular  piece  of  work  was  selected. 

□  Conferences 

Conference  with  students  to  discuss  their  understanding  of  their  own  strengths  and  abilities. 

D   Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  understand  own  strengths  and 
abilities.  Students  can  use  a  checklist  like  the  sample  below: 


CaivioouiHKa 

Moei 

poSoTM 

Ivi'a; 

fla-ra:  _ 

Ha^Ba 
1.  Mos 

rBopy: 

HaHKpama  poGoia 

2.  U,e  moh  Hai'iKpama  po6ora 

TO  My 

mo 

3.  fl  me  Myujy  noiipautoBani 

Haa 
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Students  will  explore,  understand,  appreciate 
and  value  i  kraiman  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


Valuing  Ukrainian  Language  and  Culture 

Students  will  be  able  to: 

7.1.3    recognize  and  appreciate  various  elements  of  Ukrainian  language  and  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Field  Trips 

Provide  students  with  opportunities  to  participate  in,  explore  and  view  various  elements  of 
Ukrainian  culture,  both  historical  and  contemporary;  e.g..  explore  and  learn  about  immigration 
and  the  development  of  the  local  Ukrainian  community,  visit  a  Ukrainian  museum  to  learn  about 
the  life  of  the  early  Ukrainian  pioneers. 

Ukrainian  Writers 

Read  age-appropriate  poems  and  stories  from  accomplished  Ukrainian  writers;  e.g.,  HaTajia 

3a6Lia  and  Tapac  LUeBHCHKO. 

Ukrainian  Music 

Invite  students  to  listen  to  a  variety  of  folk,  contemporary  and  classical  music  pieces  by 
Ukrainian  composers.  Students  discuss  their  preferences. 

Christmas  Singing 

When  learning  about  Ukrainian  Christmas  traditions  practised  both  in  Ukraine  and  Canada, 
students  learn  to  sing  a  variety  of  kosihjxii  and  me/ipiBKH,  learn  a  BmiuyBaHHfl  and  the  appropriate 
greeting  (XpncTOc  HaponnBca!)  and  response  (CnaBiivi  Horo!). 

Extension:   When  learning  about  Ukrainian  Easter  traditions  practised  in  both  Ukraine  and 
Canada,  students  learn  to  sing  a  number  of  spring  songs  (hahilky)  and  dance  the  accompanying 
dances. 

Christmas  Traditions 

Students  participate  in  Christmas  activities;  e.g., 

list  and  discuss  the  12  dishes  for  CBHTa  BCHepa  and  explain  their  significance 

take  a  field  trip  to  a  seniors'  home  to  sing  Christmas  carols  and  share  Christmas  greetings 

(BiHLUyBaHHfl) 

-     participate  in  wheat-weaving  activities  in  preparation  for  Christmas. 
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Valuing  Ukrainian  Language  and  Culture 

■r»^ 

Students  will  be  able  to: 

7.1.3    recognize  and  appreciate  various  elements  of  Ukrainian  language  and  culture. 

(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  and  appreciate  various  elements  of  Ukrainian  language  and  culture? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  appreciate  various  elements  of  Ukrainian 
language  and  culture  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  and  appreciate  various 
elements  of  Ukrainian  language  and  culture  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 

□  Learning  Logs 

After  each  activity,  students  record  personal  reflections  in  their  Learning  Logs.  Review  these  entries 
and  provide  positive  feedback  and  support  where  needed. 

□  Conferences 

Conference  with  students  to  discuss  participation,  recognition  and  appreciation  of  the  Ukrainian 
language  and  culture. 


SAMPLE  RESOURCES 


Hoea  3:  JJinjiocu.   Bijiaui  O.  E/imohtoh:   MmicTepcTBO  ocbjth  Anb6cpTH,  1994,  «Jlinnor  9: 
BenHKOflHifi  apMapoK». 

Hoea  3:  Ylicm  (36ipKa).  Eijiaiu  O.  (ynop.).  E^mohtoh:  MinicTepcTBO  ocbjth  A;ib6epTn,  1996. 

Hoea  3:  Ylicm  (KOMnneKT  KaceT).   Binaui  O.  (ynop.);  Bijiam  JI.  (cniBaHKa).   E/imohtoh: 

MCTOHMHHHH  Ka6JHCT  HaBMaHHfl  yKpa'lHCbKOl  MOBH,   1995. 

Cnieyni  cKapGu.   Sing  Along  Treasures  (paperback/audiocassette).   Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 

UicHR  dyuti.   Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:   Edmonton  Catholic  Schools,  1999. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society 


7.1  Self-identity 


Valuing  Bilingual  ism/Multicultural  ism 

Students  will  be  able  to: 

7.1.4    recognize  and  appreciate  various  elements  of  a  bilingual/multicultural  education. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Other  Language  Classes 

Students  participate  in  an  exchange  with  another  bilingual  class  and  share  a  cultural  activity, 
dance,  art  idea  or  song. 

Extension:  After  a  field  trip  or  exchange  with  another  language  class,  students  write  thank-you 
cards  expressing  what  they  learned  and  why  the  experience  was  special  to  them. 


Stories 

Invite  students  to  listen  to  different  versions  of  stories;  e.g.,  Pinna 
Turnip  or  PyKaeuHKa  —  The  Mitten. 


The  Great  Big  Enormous 


Extension:  Read  stories  from  other  cultures;  e.g.,  EpeMeHCbKi  My3HKaHTH. 

International  Sports  Event 

Students  participate  in  an  international  sports  event  organized  by  the  school.  Each  class  (team) 
chooses  a  country  they  will  represent.   In  small  groups,  students  research  and  draw  the  flag  of 
that  country,  as  well  as  a  banner  for  their  team.  Students  may  also  participate  in  a  variety  of 
activities  related  to  that  country;  e.g.,  read  folk  tales  from  that  culture,  prepare  a  recipe,  create  an 
informational  poster. 

Pysanka 

Students  invite  Grade  3  English  or  French  Immersion  students  into  their  classroom  to  learn  the  art 
of  pysanka-dccorat'mg.  They  model  the  procedure  and  explain  the  significance  of  the  colours  and 
svmbols  used. 
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Valuing  Biling  ual  ism/Multicultural  ism 

Students  will  he  able  to: 

7.1.4    recognize  and  appreciate  various  elements  of  a  bilingual/multicultural  education. 
(continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

recognize  and  appreciate  various  elements  of  a  bilingual/multicultural  education? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  appreciate  various  elements  of  a 
bilingual/multicultural  education  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
recognize  and  appreciate  various  elements  of  a  bilingual/multicultural  education.   Record  anecdotal 
notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Learning  Log 

Students  respond  to  prompts  to  write  in  their  Learning  Logs;  e.g., 

-  51  nemo  npoHHTaB/jia  npo . 

-  51  Jto6pe  3po3yMiB/jia  npo . 


51  TaKO>K  xotjb  6n/jia  6  ,n.i3HaTHCfl  npo 


□   Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  and  appreciate  various 
elements  of  a  bilingual/multicultural  education  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


s 


SAMPLE  RESOURCES 


PinKa.   YKpaiHCbKa  HapodHa  Ka3Ka.  Khib:   BecejiKa,  1999. 

PvKaeiwKu.   The  Mitten.   (CD-ROM).  Arscneault,  D.  (prod.).   Hamilton,  ON:  Iliad  Productions, 
1998. 

PyKaeuHKa.   MajiKOBHH  I.  (ynop.).   Kh'ib:  A-BA-BA-rA-JIA-MA-rA,  1997. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Historical  Elements 

Students  will  be  able  to: 

7.2.1    participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture;  e.g.,  Christmas,  Easter. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Pysanka 

After  learning  about  the  significance  of  the  designs,  symbols  and  colours  used  to  write  a  pysanka, 
students  each  design  and  label  a  pysanka  on  paper.  They  share  their  pysanka  designs  with  a 
partner,  explaining  the  significance  of  their  designs;  e.g.,  Ue  pn6a  —  chmboji  xpiicTHAHCTBa. 

Traditions  of  the  Past 

Students  interview  family  members  about  how  they  celebrated  Ukrainian  cultural  events  when 
they  were  younger.  They  report  this  information  to  their  classmates. 

Ukrainian  New  Year 

Students  learn  about  Ukrainian  New  Year  traditions  and  participate  in  the  practice  of  nociBaHHfl 
by  learning  the  blessing  and  by  visiting  other  Ukrainian  classes  in  the  school. 

Christmas  Traditions 

Have  students  participate  in  Christmas  activities  and  experiences;  e.g., 

in  addition  to  learning  Christmas  carols,  students  learn  a  Shedrivka  and  understand  when  each 

is  sung 

students  learn  a  Christmas  greeting  (BimijyBaHHfl)  that  they  can  share  with  their  families 

during  the  Christmas  season 

students  learn  about  the  significance  of  KyTfl  at  the  Christmas  Eve  meal.  They  study  a  recipe 

for  KyTH,  prepare  a  shopping  list  and  make  KyTH  in  class 

students  learn  a  number  of  traditional  Ukrainian  Christmas  carols  and  a  Christmas  blessing 

(BiHuuyBaHHJi).  They  participate  in  the  tradition  of  carolling  by  visiting  school  classes, 

seniors'  homes. 

Easter  Traditions 

Have  students  participate  in  Christmas  activities  and  experiences;  e.g., 

students  learn  the  words  and  movements  to  traditional  spring  dances  called  rarinKH.  They 
perform  rarijiKH  as  part  of  an  Easter  celebration  in  school 

students  learn  the  significance  of  the  Easter  foods  that  traditionally  were  put  into  an  Easter 
basket  and  blessed.  They  participate  in  baking  apaska  and  making  a  6apaH  out  of  butter  for 
their  own  Easter  baskets. 
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Historical  Elements 

Students  will  he  able  to: 

7.2.1     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the 
Ukrainian  language  and  culture;  e.g.,  Christmas,  Easter,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the  Ukrainian  language 
and  culture? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  reflect 
traditional  elements  of  the  Ukrainian  language  and  culture  (see  sample  blackline  master  in  Appendix 
E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  traditional  elements  of  the  Ukrainian  language 
and  culture.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  in  activities  and 
experiences  that  reflect  traditional  elements  of  the  Ukrainian  language  and  culture  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 

□  Conferences 

Conference  with  students  to  discuss  and  provide  feedback  regarding  their  participation  and 
experiences  in  traditional  Ukrainian  language  and  cultural  activities. 


SAMPLE  RESOURCES 


Hosa  3:  JJinjiocu.   Binaui  O.   E^mohtoh:   MimcTepcTBO  ocbIth  Ajib6epTn,  1994,  «,U,ifl.nor  9: 
BejiHKOHHifi  apMapoK». 

FlicHH  dyiui.   Song  of  the  Soul.   Ukrainian  Catholic  Services  and  Musical  Selections.   Edmonton, 
AB:  Edmonton  Catholic  Schools,  1999. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society: 


7.2  Ukrainian 
Culture 


Contemporary  Elements 

Students  will  be  able  to: 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 
Ukrainian  language  and  culture. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Contemporary  Music 

Students  listen  to  and  sing  along  to  Canadian  Ukrainian  contemporary  children's  music. 

They  record  the  names  of  the  songs  they  listen  to  as  well  as  the  performing  artists.  Students  rate 

their  enjoyment  of  each  song,  using  the  five-star  system. 

Ukrainian  Fonts 

Students  prepare  a  multimedia  presentation  or  e-mail  Ukrainian  messages,  using  the  Ukrainian 
fonts. 

Gallery  Walk 

Provide  opportunities  for  students  to  do  a  gallery  walk  of  contemporary  artists  or  present 
contemporary  adaptations  of  historical  elements. 

Attending  Ukrainian  Productions 

Students  attend  and/or  participate  in  Ukrainian  drama  productions,  dance  concerts  or  music 
festivals.   Alternatively,  students  view  the  videos  of  these  Ukrainian  productions. 
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Contemporary  Elements 

pSJ 

Students  will  be  able  to: 

H=C4 

7.2.2    participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the 

Ukrainian  language  and  culture,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the  Ukrainian 
language  and  culture? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  reflect 
contemporary  elements  of  the  Ukrainian  language  and  culture  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  in  activities  and  experiences  that  reflect  contemporary  elements  of  the  Ukrainian  language 
and  culture.   Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

D   Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  arc  able  to  participate  in  activities  and 
experiences  that  reflect  contemporary  elements  of  the  Ukrainian  language  and  culture  (see  sample 
blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 

□  Conferences 

Conferences  with  the  students  to  discuss  and  provide  feedback  regarding  their  participation  and 
experiences  in  contemporary  Ukrainian  language  and  cultural  activities. 


r 


SAMPLE  RESOURCES 


Barabolya  ...  that  means  Potato!  (CD  or  audiocassette).  Cahute,  R.  (prod.).   Burlington,  ON: 
Mclodica  Entertainment  Productions,  1997. 

Tsyboolya  ...  that  means  Onion!  (CD  or  audiocassette).  Cahute,  R.  (prod.).  Burlington,  ON: 
Mclodica  Entertainment  Productions,  1999. 

MipKa  ii  O.nn.  JJoOpiKk'Hb!  (CD  or  audiocassette).  Toronto,  ON:  Mom  Music/Darka  and  Slavko, 
1993. 

Hosa  3:  Uicni  (36ipica).  Binary  O.  (ynop.).   E,hmohtoh:   MinicTepcTBO  ocbitii  Ajib6epru,  1996. 
Hosa  3:  fJicHi  (KOMnjieicr  KaceT).  Eijiaru  O.  (ynop.);  Eixiaru  Jl.  (cniBaMKa).   E^mohtoh: 
Mcto/ihmhhh  Ka6meT  HaBHaHHfl  yKpaiHCbKoi  mobh,  1993. 
Computers  with  Ukrainian  e-mail  and  multimedia  capability. 
CDs  of  a  variety  of  contemporary  Ukrainian  artists. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


Diversity 

Students  will  be  able  to: 

7.2.3    identify  diverse  elements  of  the  Ukrainian  language  and  culture  in  school  and/or 
the  local  community. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Ukrainian  Dance  Troupe 

Students  attend  a  performance  of  a  Ukrainian  dance  troupe  and  are  asked  to  note  the  variety  of 
traditional  costumes  and  regions  of  Ukraine  represented;  e.g.,  Hutsul'shchyna,  Poltava, 
Bukoxyna,  Zakarpattia. 

Ukrainian  Foods 

When  discussing  Ukrainian  foods,  students  share  how  varenyky  have  been  adopted  by  other 
cultures;  e.g.,  varenyky  with  pasta  sauce  or  prepared  with  olive  oil  and  herbs.  Discussion  is  also 
directed  to  the  term  nnporn  and  a  more  accurate  term  BapemiKH.  The  accepted  term  used  at 
home  can  be  graphed  to  show  diversity. 

Christmas  and  Easter  Traditions 

When  discussing  traditions  at  Christmas  and  Easter,  encourage  students  to  share  the  various 
traditions  practised  in  their  families.  Invite  students  to  interview  grandparents  on  how  they 
celebrated  Christmas  or  Easter  when  they  were  young.  Students  share  the  information  gathered 
with  their  classmates. 

Ukrainian  in  the  Community 

On  a  community  map,  students,  with  the  assistance  of  the  teacher,  label  Ukrainian  churches, 
organizations  and  monuments. 
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Diversity 

Students  will  be  able  to: 

7.2.3    identify  diverse  elements  of  the  Ukrainian  language  and  culture  in  school  and/or 
the  local  community,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

identify  diverse  elements  of  the  Ukrainian  language  and  culture  in  school  and/or  the  local 
community? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  diverse  elements  of  the  Ukrainian  language  and 
culture  in  school  and/or  the  local  community  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
identify  diverse  elements  of  the  Ukrainian  language  and  culture  in  school  and/or  the  local 
community.  Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Learning  Logs 

After  each  activity,  students  record  personal  reflections  regarding  the  diverse  elements  of  the 
Ukrainian  language  and  culture.  Review  these  entries  and  provide  positive  feedback  and  support 
where  needed. 

□  Conferences 

Conference  with  students  to  discuss  and  provide  feedback  regarding  their  skills  at  identifying  diverse 
elements  of  the  Ukrainian  language  and  culture. 


SAMPLE  RESOURCES 


Cnieyui  cKapou.   Sing  Along  Treasures  (paperback/audiocassette).  Hryhor  Gulutzan,  L. 
Edmonton,  AB:   Kazka  Productions,  1989. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.2  Ukrainian 
Culture 


I 


Change 

Students  will  be  able  to: 

7.2.4    identify  how  people's  aetions  and  lifestyles  change  to  accommodate  the 
changing  needs  of  people. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Changing  Traditions 

Students  learn  that  some  Christmas  traditions  have  changed;  e.g., 

-  straw  was  spread  under  the  table  and  tablecloth  for  the  Christmas  Eve  meal 

-  Ukrainian  costumes  were  worn  at  every  special  occasion 

-  apples,  nuts  and  candies  were  hung  on  Christmas  trees 

-  wheat  was  thrown  onto  the  ceiling  at  Christmas 

-  priests  blessed  every  parishioner's  home 

every  family  used  to  save  their  best  sheaf  of  wheat  from  the  harvest  for  a  zuflyx. 

Guest  Speaker 

Invite  guests  from  the  community,  e.g.,  a  Ukrainian  grandparent,  to  discuss  the  lifestyles  of 
people  in  the  past.  Create  a  Venn  diagram  to  compare  and  contrast  an  aspect  of  life  today  with 
the  past;  e.g.,  household  chores  and  responsibilities,  school. 

Sketches  of  the  Past 

Students  make  sketches  to  illustrate  scenes  from  the  lives  of  people  in  the  past.  They  share  their 
sketches  with  classmates  in  groups.  Discussions  centre  on  how  people's  actions  and  lifestyles 
change  to  accommodate  the  changing  needs  of  people;  e.g., 

-  KojiHCb  /noun  ... 

-  Cboroxmi  mh  ... 
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Change 

Students  will  be  able  to: 

^■*~»^Bw9 

7.2.4    identify  how  people's  actions  and  lifestyles  change  to  accommodate  the 

changing  needs  of  people,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Docs  the  student: 

-     identify  how  people's  actions  and  lifestyles  change  to  accommodate  the  changing  needs  of 
people9 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  how  people's  actions  and  lifestyles  change  to 
accommodate  the  changing  needs  of  people  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
identify  how  people's  actions  and  lifestyles  change  to  accommodate  the  changing  needs  of  people. 
Record  anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  identify  how  people's  actions  and  lifestyles  change  to  accommodate  the  changing 
needs  of  people.  Offer  feedback,  encouragement  and  praise  as  needed. 

□  Conferences 

Conference  with  students  to  determine  their  skill  in  identifying  how  people's  actions  and  lifestyles 
change  to  accommodate  the  changing  needs  of  people.   Provide  feedback  and  guidance. 


SAMPLE  RESOURCES 


Flpueodu.  TypKO  K.  C.  Ta  mini.  Eamohtoh:   MimcTepcTBO  ocbjth  Ajib6epTH,  1977,  «CBHTa> 
c.  93-114. 

Ukrainian  guest  speakers;  e.g.,  grandparents. 

Graphic  organizers;  e.g.,  Venn  diagram  (see  sample  blackline  masters  in  Appendix  D). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  societw 


7.3  Building 
Community 


Positive  Group  Membership 

Students  will  be  able  to: 

7.3.1    experience  that  helping  others  is  rewarding. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Ukrainian  Orphanage 

Students  collect  items,  e.g.,  school  supplies,  for  an  orphanage  in  Ukraine.  They  include  short 
letters  and  cards  for  the  children. 

Helping  in  the  Community 

Have  students  help  others  in  the  community;  e.g., 

-  collect  food  for  a  food  bank 

-  make  a  food  hamper  for  a  needy  Ukrainian  family  in  the  community 

-  do  something  helpful  for  people  with  disabilities 

-  participate  in  a  schoolyard  or  community  clean-up 

Bulletin  Board 

Establish  a  classroom  bulletin  board  entitled  "Xto  KOMy  noMaraB""  and  invite  students  to  write 
examples  of  how  other  students  have  assisted  them. 

Helping  Shapes 

On  forms  cut  out  in  the  shape  of  a  hand,  students  write,  'TBaH  aonoMir  Mem  3HafiTH  pyKaBnuKT 
or  "XUKyto,  JlapHco,  3a  Te,  mo  th  xtonoMoma  Mem  HHTaTH  Ocmm  po6oTti."  At  the  end  of  the 
activity,  each  student  reads  and  presents  his  or  her  note  of  appreciation  to  the  helper.  These  are 
placed  in  the  helpers'  portfolios. 

Brainstorming 

Invite  students  to  brainstorm  a  list  of  ways  they  can  or  would  like  to  help  others: 

-  in  the  classroom 

-  in  the  school 

-  in  their  immediate  community 

-  in  the  Ukrainian  community. 

Students  choose  one  idea  and  plan  a  class  project. 

Role-play 

Students  work  in  pairs  to  role-play  a  situation  in  which  one  person  requires  assistance  from 
another;  e.g.,  a  student  new  to  the  school,  a  person  with  crutches.   Encourage  students  to  share 
how  they  helped  each  other  and  how  they  felt  when  they  were  helping;  e.g., 

-  51  nonoMir  TapacoBi  ... 
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Positive  Group  Membership 

Students  will  be  able  to: 

Tl4*J 

7.3.1     experience  that  helping  others  is  rewarding,  (continued) 

Kj*1 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-  experience  that  helping  others  is  rewarding? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experience  that  helping  others  is  rewarding  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Learning  Logs 

Students  respond  to  prompts  to  write  in  their  Learning  Logs;  e.g., 

-  LU,o6  .nonoMorni  cbocmv  napTHepoBi,  a . 


[uxo  3po6nB/na) 


-     YHacjiiflOK  uboro  a  nowyBaB/jia  ce6e 


(hk  caMe) 


-     .fl  3po3yiviiB/jia,  mo  ^onoMaraTH  imnuM 
TOMy,  mo 


□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  experience  that  helping  others  is 
rewarding  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
experience  that  helping  others  is  rewarding.   Record  anecdotal  notes  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Appreciating  Diversity 

Students  will  be  able  to: 

7.3.2    explore  diversity  in  the  classroom,  school  and  local  community;  and  reflect  on  its 
significance  to  self. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Family  Celebrations 

Lead  the  class  in  a  discussion  of  how  students'  families  celebrate  special  events;  e.g.,  birthdays, 
Christmas,  Easter.  As  students  share  their  family  traditions,  note  these  on  chart  paper. 

Extension:  Each  student  within  a  small  group  uses  labelled  cards  to  describe  various  traditions 
that  his  or  her  family  celebrates  every  year.  Students  place  the  cards  in  the  centre  of  the  group  if 
it  is  true  for  all  group  members.  They  place  the  cards  in  another  spot  if  it  is  true  for  one 
individual. 

Student  Surveys 

The  teacher  and  students  explore  similarities  and  differences  within  the  classroom  or  school  by 
conducting  student  surveys. 

Venn  Diagram 

Use  a  Venn  diagram  to  help  students  recognize  similarities  and  differences  within  the  school. 
Students  then  work  in  pairs  to  use  a  Venn  diagram  to  compare  similarities  and  differences 
between  themselves  and  their  classmates. 
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Appreciating  Diversity 

Students  will  be  able  to: 

7.3.2    explore  diversity  in  the  classroom,  school  and  local  community;  and  reflect  on  its 
significance  to  self,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  diversity  in  the  classroom,  school  and  local  community;  and  reflect  on  its  significance  to 
self? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  diversity  in  the  classroom,  school  and  local 
community;  and  reflect  on  its  significance  to  self  (see  sample  blacklinc  master  in  Appendix  E: 
Observation  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  explore  diversity  in  the  classroom,  school  and  local  community;  and  reflect  on  its 
significance  to  self.  Offer  feedback,  encouragement  and  praise  as  needed. 

□  Learning  Logs 

Respond  to  students'  Learning  Logs  to  help  them  identify  and  clarify  their  understanding  of  diversity. 
Students  record  their  reflections  on  its  significance  to  themselves.   Review  these  entries  and  provide 
positive  feedback  and  support  where  needed. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  arc  able  to  explore  diversity  in  the  classroom, 
school  and  local  community;  and  reflect  on  its  significance  to  self  (see  sample  blacklinc  master  in 
Appendix  E:  Self-assessment  Checklist). 


SAMPLE  RESOURCES 


Venn  diagram  (see  sample  blacklinc  master  in  Appendix  D). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.3  Building 
Community 


Appreciating  Similarity 

Students  will  be  able  to: 

7.3.3    explore  similarities  among  members  of  the  immediate  community,  and  reflect  on 
the  significance  of  this  to  self. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Traditions  Comparison 

Read  a  book  on  a  traditional  Ukrainian  Christmas.  Have  students  discuss  which  of  the  traditions 
are  still  practised  today.  Or,  read  a  book  about  a  German  or  Polish  family  celebrating  Christmas. 
Students  can  discuss  some  similarities  between  this  family  and  theirs. 

Daily  Lives  Comparison 

With  student  input,  the  class  compares  students'  daily  lives  with  the  lives  of  people  in  their 
immediate  community.  The  similarities  and  differences  may  be  recorded  on  graphic  organizers, 
e.g.,  Venn  diagrams,  with  a  focus  on  the  similarities. 

Guest  Speaker 

Invite  a  guest  speaker  from  the  community,  e.g.,  the  bus  driver,  to  speak  with  students.  The 
teacher  and  students  create  a  Venn  diagram  to  compare  and  contrast  the  daily  life  of  the  guest 
speaker  and  their  own.  A  discussion  then  follows,  centring  on  similarities  between  members  of 
the  community  and  its  significance  to  students. 

Multicultural  Experiences 

Encourage  students  to  participate  in  or  attend  multicultural  celebrations  and  concerts  either 
during  or  after  school  hours.  Students  report  back  to  their  classmates  about  their  experiences. 
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Appreciating  Similarity 

Students  will  he  able  to: 

7.3.3    explore  similarities  among  members  of  the  immediate  community,  and  reflect  on 
the  significance  of  this  to  self  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  similarities  among  members  of  the  immediate  community,  and  reflect  on  the  significance 
of  this  to  self? 

□  Learning  Logs 

Respond  to  students'  Learning  Logs  to  provide  positive  feedback  and  support  regarding  their 
reflections  on  the  activity  and  its  significance  to  them. 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  similarities  among  members  of  the  immediate 
community,  and  reflect  on  the  significance  of  this  to  self  (see  sample  blacklinc  master  in  Appendix  E: 
Observation  Checklist). 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
explore  similarities  among  members  of  the  immediate  community,  and  reflect  on  the  significance  of 
this  to  self.  Record  anecdotal  notes  (see  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 


SAMPLE  RESOURCES 


Guest  speaker  from  the  community. 

Multicultural  celebrations  or  concerts. 

Graphic  organizers;  e.g.,  Venn  diagram  (see  sample  blacklinc  masters  in  Appendix  D). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
m  i  >rld  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  societw 


7.3  Building 
Community 


Contributing  to  Community 

Students  will  he  able  to 

7.3.4    participate  cooperatively  in  daily  classroom  duties,  and  support  peers  and 
classmates. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Clean-up  Day 

Elicit  the  assistance  of  students  to  help  organize  a  clean-up  day  where  students  pick  up  litter  in 
the  schoolyard. 

Duty  List 

Post  a  class  list  of  duties  that  need  to  be  done  noiviiHHHKH  on  a  regular  basis.  Students  volunteer 

on  a  daily  basis;  e.g.,  nHCTOHOUia,  CTOpo>K,  6i6jiioTeKap,  acncTCHT,  ccKpeiap,  Kacup. 

Roles  and  Responsibilities 

Lead  students  in  a  discussion  about  the  roles  and  responsibilities  students  in  Grade  3  might  have 
at  home  and  school.  Student  contributions  are  recorded  on  the  board.   Students  create  a  web 
showing  at  least  five  responsibilities  they  have  at  home  and  at  school,  using  the  words  and 
phrases  recorded  by  the  teacher. 

Positive  Contributions 

Record  students'  responses  in  Ukrainian  during  a  discussion  about  ways  students  can  make 
positive  contributions  to  the  classroom  and  school.  Each  student  is  requested  to  design  a 
mini-poster,  using  simple  phrases  in  Ukrainian,  showing  three  ways  they  can  contribute  to  their 
classroom  and  school  community;  e.g.,  51  Mowy  ...  51  6y,ny  ... 
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Contributing  to  Community 

Students  will  he  able  to: 

|  7.3.4    participate  cooperatively  in  daily  classroom  duties,  and  support  peers  and 
classmates,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

participate  cooperatively  in  daily  classroom  duties,  and  support  peers  and  classmates? 

□  Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  the  extent  to  which  students  are  able  to 
participate  cooperatively  in  daily  classroom  duties,  and  support  peers  and  classmates.  Record 
anecdotal  notes  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  participate  cooperatively  in  daily 
classroom  duties,  and  support  peers  and  classmates  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 

□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  participate  cooperatively  in  daily  classroom  duties,  and  support  peers  and 
classmates.  Offer  feedback,  encouragement  and  praise  as  needed. 


SAMPLE  RESOURCES 


Hi  YKpa'iHa.  PoGomtu  30iuum  dnn yume  1  Kaacy  nouarriKoeoi  iukojiu.  THaTioK  O.  B.  XapKiB: 
riMHa3ia,  2002,  c.  25. 

Health  and  Life  Skills  K-9:  Guide  to  Implementation.   Edmonton,  AB:   Alberta  Learning,  2002. 
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Students  will  explore,  understand,  appreciate 
and  value  i  'krainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 
Citizenship 


Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     recognize  that  growing  up  involves  making  decisions  and  accepting 
consequences. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


1 


Punctuality 

Develop  a  theme  on  punctuality;  e.g.,  when  and  where  do  you  have  to  be  on  time?  What  are  the 
consequences  if  you  are  late?  Students  create  mini-posters,  using  illustrations  and  simple 
sentences  to  promote  the  theme. 

Healthy  Eating 

In  correlation  with  a  health  unit,  students  list  foods  that,  according  to  the  Canada  Food  Guide, 
contribute  to  personal  health.  They  study  their  lunches  that  day  to  see  if  they  have  a  healthy, 
balanced  diet. 

Classroom  Rules 

Invite  students  to  provide  input  in  establishing  classroom  rules  and  consequences  for  not 
following  the  established  rules.  The  rules  are  written  in  short,  simple  sentences  in  Ukrainian  and 
posted  in  the  classroom. 

Making  Choices 

Record  students'  responses  on  the  board  during  a  class  sharing  session  on  decision  making. 
Students  share  situations  in  which  they  made  good  choices  and  situations  in  which  they  made  bad 
choices.   In  their  Learning  Logs,  they  record  three  situations  from  good  choices  ("zto6pi 
piLueHHjf')  and  three  from  bad  choices  ("Hezto6pi  pimeHHa'")  that  have  meaning  for  them. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Chapter  9 


Grade  3  /  961 
2008 


Responsible  Citizenship 

Students  will  be  able  to: 

7.4.1     recognize  that  growing  up  involves  making  decisions  and  accepting 
consequences,  (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     recognize  that  growing  up  involves  making  decisions  and  accepting  consequences? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  that  growing  up  involves  making  decisions  and 
accepting  consequences  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Conferences 

Conference  with  students  to  reinforce  positive  behaviour  and  to  provide  feedback  on  students' 
abilities  to  make  informed  decisions. 

□  Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  that  growing  up 
involves  making  decisions  and  accepting  consequences  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


SAMPLE  RESOURCES 


//  i  YKpaiha.  Po6ohuu  30iaum  dim  ynme  I  taiacy  nouamKoeoi  iukojiu.   ruaTtoK  O.  B.  XapKiB: 
riMHa3ifl,  2002,  c.  25. 

Kindergarten  to  Grade  9  Health  and  Life  Skills:   Guide  to  Implementation.   Edmonton,  AB: 
Alberta  Learning,  2002. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Interdependence 

Students  will  be  able  to: 

7.4.2    identify  the  advantages  and  disadvantages  of  working  collaboratively  with  a 
partner  or  group. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Group  Work  Strategies  and  Guidelines 

When  first  introducing  group  work  at  the  beginning  of  the  year,  have  students  brainstorm 
strategies  that  will  contribute  to  cooperative  and  collaborative  group  work.  Pose  the  question, 
*'LU,o  rpe6a,  mo6  mh  c^iB^pa^^OBaJn^?,,  Record  student  responses  in  Ukrainian  and  post 
guidelines  based  on  this  discussion  in  the  classroom  for  reference.  Some  suggested  guidelines 
include: 

-  rpe6a  roBopHTH  no  nep3i 

-  Tpe6a  roBopuTH  thxuihm  tojiocom 

-  rpe6a  cnyxaTH  imiiHX 

-  rpeoa  TpniviaTHCfl  cboc'i  rpynn. 

These  guidelines  can  be  used  for  student  self-assessments  or  peer  assessments. 

People  in  Our  Community 

In  correlation  with  social  studies,  students  do  a  variety  of  activities  about  how  people  in  our 
community  rely  on  one  another;  e.g.,  farmers  provide  food,  police  protect  us,  teachers  educate  us. 

Advantages  and  Disadvantages 

When  discussing  the  advantages  and  disadvantages  of  working  with  others,  invite  students  to 
complete  a  class  Y-chart  entitled  "Mm  npamoeMo  pasoM"  or  "Mn  cniBnparnoeMo." 


Hk  nowyBac.MOCfl? 


IHo  4VCM0? 
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Interdependence 

Bl   K^M 

Students  will  be  able  to: 

En 

7.4.2    identify  the  advantages  and  disadvantages  of  working  collaboratively  with  a 

KfJMI 

partner  or  group,  (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  the  advantages  and  disadvantages  of  working  collaboratively  with  a  partner  or  group? 

□   Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  the  advantages  and  disadvantages  of  working 
collaboratively  with  a  partner  or  group  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1  or  2). 


□  Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  on  the  extent  to  which 
students  are  able  to  identify  the  advantages  and  disadvantages  of  working  collaboratively  with  a 
partner  or  group.  Offer  feedback,  encouragement  and  praise  as  needed. 

□  Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  rating  scale  to  evaluate  how  well  they  are  able  to  identify  the  advantages 
and  disadvantages  of  working  collaboratively  with  a  partner  or  group  (see  sample  blackline  master  in 
Appendix  E:  Self-assessment  Rating  Scale). 


_ 


[ 


SAMPLE  RESOURCES 


Hi  YKpaina.  Podouuu  louium  dnn  yhhis  1  iviacy  nonamKoeoi  iukojiu.  THaTioK  O.  B.  XapniB: 

riMHa3ifl,  2002,  c.  25. 

Y-chart  (see  sample  blackline  master  in  Appendix  D). 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society 


7.4  Global 
Citizenship 


Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    explore  ways  to  resolve  interpersonal  conflict,  and  initiate  and  maintain  new 
relationships. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


T-charts 

As  a  class,  students  discuss  small  problems  and  big  problems.  Small  problems  are  ones  students 
can  solve  on  their  own.  Big  problems  are  ones  that  involve  teacher  intervention.  Compare  these 
in  a  T-chart;  e.S-, 


jj,pi6m  npo6neiviu 


Bemud  npo6jieMH 


Pen  Pals 

Students  develop  a  pen  pal  relationship  with  a  bilingual  class  from  another  school  or  city. 
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Intercultural  Skills 

Students  will  be  able  to: 

7.4.3    explore  ways  to  resolve  interpersonal  conflict,  and  initiate  and  maintain  new 

EH 

relationships,    (continued) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     explore  ways  to  resolve  interpersonal  conflict,  and  initiate  and  maintain  new  relationships? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  ways  to  resolve  interpersonal  conflict,  and  initiate 
and  maintain  new  relationships  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  explore  ways  to  resolve 
interpersonal  conflict,  and  initiate  and  maintain  new  relationships.  Encourage  students  to  set  goals 
for  future  learning  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist  and  Goal 
Setting). 


SAMPLE  RESOURCES 


Graphic  organizers;  e.g.,  T-charts  (see  sample  blackline  masters  in  Appendix  D) 
Pen  pals  from  another  Ukrainian  bilingual  class. 
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Students  will  explore,  understand,  appreciate 
and  value  Ukrainian  culture  in  Canada  and  the 
world  for  personal  growth,  enrichment  and 
satisfaction  and  for  participating  in  and 
contributing  to  an  interdependent  and 
multicultural  global  society. 


7.4  Global 

Citizenship 


Future  Opportunities 

Students  will  be  able  to: 

7.4.4    identify  personal  strengths  and  areas  for  improvement  and/or  change,  and  set 
personal  goals. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Looking  to  the  Future 

Invite  students  to  list  ideas  of  how  and  where  they  can  use  their  knowledge  of  Ukrainian  in  the 
present  and  future;  e.g., 

-  travelling 

-  meeting  other  Ukrainian  bilingual  students 

-  talking  to  6a6a,  rwo  and  other  relatives 

-  greeting  a  visitor  from  Ukraine 

-  meeting  a  new  student  from  Ukraine  or  another  Ukrainian-speaking  country 

-  getting  a  job  as  an  adult. 

Setting  Personal  Goals 

Students  brainstorm  a  list  of  personal  goals  a  Grade  3  student  may  have.  Record  students'  ideas 
in  Ukrainian  on  poster  paper.  Choosing  one  goal  from  the  list,  model  how  a  goal  can  be  written 
out,  using  a  goal-setting  sheet.  Using  the  same  goal-setting  sheet,  students  each  write  out  one 
short-term  goal  they  want  to  accomplish. 
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Future  Opportunities 

Students  will  be  able  to: 

7.4.4    identify  personal  strengths  and  areas  for  improvement  and/or  change,  and  set 

personal  goals,    (continued) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Does  the  student: 

-     identify  personal  strengths  and  areas  for  improvement  and/or  change,  and  set  personal  goals? 

□  Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  students  prior  to  beginning  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  personal  strengths  and  areas  for  improvement  and/or 
change,  and  set  personal  goals  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

□  Self-assessment  Checklist  and  Goal  Setting 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  students  prior  to  beginning  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  identify  personal  strengths  and 
areas  for  improvement  and/or  change,  and  set  personal  goals.   Encourage  students  to  set  goals  for 
future  learning  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist  and  Goal 
Setting). 

□  Conferences 

Conference  with  students  to  discuss  their  progress  toward  the  goals  they  set  for  themselves  at  the 
beginning  of  the  year.  Provide  feedback,  suggestions  and  encouragement. 

□  Learning  Logs 

Using  the  monitoring  sheet  developed  in  class,  students  each  write  a  short  sentence  or  two  reflecting 
on  their  progress  toward  achieving  their  goals. 
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Appendix  A:  Specific  Outcomes  Chart 

Kindergarten  A-l 

Grade  1  A-l  5 

Grade  2 A-29 

Grade  3 A-45 

Appendix  B:  Vocabulary  and  Classroom  Expressions B-l 

Appendix  C:  Planning  Tools C-l 

Instructional  Planning  Guide  C-2 

Year  Plan  C-5 

Unit  Plan  Overview  C-7 

Unit  Plan  A C-8 

Unit  Plan  B  C-9 

Unit  PlanC  C-10 

Lesson  Plan  A C-l  1 

Lesson  Plan  B  C-l 2 

How  "Listener-friendly"  Is  My  Instruction?  C-l  3 

Examples  of  General  Accommodations C-l  4 

Examples  of  Instructional  Accommodations C-15 

Examples  of  Assessment  Accommodations C-16 

Sample  Text  Forms  C-l  7 

Alternative  Learning  Activities  Menu  C-18 

Sample  Independent  Study  Agreement C-19 

Group  Roles  Organizer  C-20 

Sample  List  of  Learning  Strategies  C-21 

Appendix  D:  Graphic  Organizers  D-l 

How  I  Contribute  to  Group  Work  D-2 

How  I  Can  Help  My  Group D-3 

Evaluating  Your  Actions  D-4 

Collecting  My  Thoughts D-5 

How  to  Use  KWL  Charts  D-6 

KWL  Chart  0-7 

How  to  Use  a  Brainstorming  Web  D-8 
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Brainstorming  Web  D-9 

Idea  Builder D-10 

How  to  Use  a  Mind  Map  D-l  1 

Mind  Map  D-l  2 

How  to  Use  Venn  Diagrams D-13 

Venn  Diagram D-l 4 

Five  Senses  Wheel  D-l  5 

Triple  T-chart  D-l  6 

Y-chart  D-l  7 

Five  Ws  and  HI  D-18 

A  Day  in  the  Life D-l  9 

How  to  Use  PMI  Charts  D-20 

PMI  Chart  D-21 

What  I  Have,  What  I  Need  D-22 

Making  a  Decision D-23 

IDEA  Decision  Maker D-24 

Consider  the  Alternatives D-25 

Influences  on  Decision  Making  D-26 

Goal-setting  Organizer  1   D-27 

Goal-setting  Organizer  2  D-28 

Goal-setting  Organizer  3  D-29 

Goal-setting  Organizer  4  D-30 

Appendix  E:  Assessment  Blackline  Masters E-l 

Self-assessment  Checklist  E-2 

Self-assessment  Rating  Scale  E-4 

Peer-assessment  Checklist  E-6 

Self-assessment  Checklist  and  Goal  Setting  E-8 

Long-term  Goal  Setting  E— 1 0 

Anecdotal  Notes  E-l  2 

Observation  Checklist  E-l 4 

Checklist  and  Comments  1   E-l  6 

Checklist  and  Comments  2  E-l 8 

Rating  Scale  1   E-20 

Rating  Scale  2  E-22 

Rating  Scale  3  E-24 

Rubric E-26 

Rubric  and  Checklist  E-28 
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Appendix  A:  Specific  Outcomes  Chart 


KINDERGARTEN 


1 . 1           Discover  and  Explore                                                                                         KINDERGARTEN 

■r.     si 

X      - 

u 

•   participate  in  and  represent 
a  range  of  experiences 

NOTES: 

consider 

others' 

ideas 

•   participate  in  a  range  of 
experiences 

experiment 

with 

language 

•    use  a  variety  of  forms  to 
explore  and  express  familiar 
events,  ideas  and 
information 

4) 

a. 

•   demonstrate  enjoyment  of 
an  oral,  print,  visual  or 
multimedia  text 

CO 

r3 
O 
50 

<U 

•    participate  in  teacher-led 
group  reading  activities,  and 
demonstrate  reading  and 
writing  behaviours 

1.2           Clarify  and  Extend                                                                                             KINDERGARTEN 

develop 
understanding 

•    recognize  connections 
between  new  experiences 
and  prior  knowledge 

NOTES: 

explain 
opinions 

•   explore  new  experiences 
and  ideas 

4> 

E    =« 

5  ."2 

•   group  ideas  and  information 
to  make  sense 

extend 
understanding 

•    wonder  about  new  ideas  and 
observations 
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2.1           General  Comprehension  Strategies                                                                   KINDERGARTEN 

5 

•    make  connections  among 
oral  language,  texts  and 
personal  experiences 

NOTES: 

comprehension 
strategies 

•   anticipate  meaning  from 
familiar  print,  symbols  and 
images 

2       W 

1    3 

•    recognize  environmental 
print,  symbols  and  images 
in  context;  and  recognize 
own  name 

c    c 

■—      CD 

y  - 
3  & 

•   recognize  that  text  is 
organized  in  specific 
patterns  and  that  text 
symbols  represent  sounds, 
words  or  ideas 

2.2           Respond  to  Texts                                                                                                  KINDERGARTEN 

O 

8  * 

CD 
Ui 

cu 

a. 

X 

•    participate  in  shared 
listening,  reading  and 
viewing  experiences,  using 
texts  from  a  variety  of 
genres  and  cultural 
traditions,  such  as  picture 
books,  language  pattern 
books/predictable  books, 
stories,  photographs,  rebus 
stories  and  illustrations 

NOTES: 

y    c 
o   2 

•   share  personal  experiences 
related  to  oral,  print,  visual 
and  multimedia  texts;  and 
represent  the  actions  of 
people  in  texts 

appreciate  the 

artistry  of 

texts 

•    share  feelings  evoked  by 
oral,  print,  visual  and 
multimedia  texts 
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Understand  Forms  and  Techniques                                                                    KINDERGARTEN 

s: 

•   distinguish  between  what  is 

NOTES: 

22    b 

realistic  and  imaginary  in 

forrr 

and  ge 

oral,  literary  and  media 

forms  and  texts 

■Xi 

•   develop  a  sense  of  story 

through  listening,  reading 

3-  E 

and  viewing  experiences 

-    c 

73 

_2 

•   demonstrate  curiosity  about, 

and  experiment  with. 

3 
c3 

sounds,  letters,  words  and 

o 
> 

word  patterns 

e 

•   appreciate  the  sounds  and 

experime 
with 

language 

rhythms  of  language 



•   create  original  oral  and 

creak 

origin; 

texts 

media  texts 

3.1 

plan  and  Focus 

KINDERGARTEN 

•   demonstrate  personal 

NOTES: 

u 
'J 

■U       r- 

knowledge  of  a  topic 

personal 
knowledg 

and  experiei 

•   ask  essential  questions  to 

satisfy  personal  curiosity 

£.    ~ 

and  information  needs  in 

cr 

the  classroom  context 

c     ?"» 

•   ask  and  answer  essential 

u    5 

questions  to  satisfy  group 

«    3 

c_   - 

curiosity  and  information 

■-    9- 

needs  in  the  classroom 

5  o 

Q.     6Xj 

context 

— 

cS     >     c 

•    listen  to  and  follow  simple 
directions  in  the  classroom 

create 
follo> 

pla 

context 
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3.2           Select  and  Process                                                                                               KINDERGARTEN 

identify  personal 

and  peer 

knowledge 

•    identify  self  and  others  as 
sources  of  information 

NOTES: 

•   seek  information  from 
others  in  the  classroom 
context 

•    recognize  when  information 
answers  the  questions  asked 

c 
o    c 

03    ,0 
C 

•    use  visual  and  auditory  cues 
to  understand  ideas  and 
information 

C 
ID      O 
'./}     \^ 

C      C3 
<U      C 

1/1   E 
o 

•    use  prior  knowledge  to 
make  sense  of  information 

3.3           Organize,  Record  and  Assess                                                                              KINDERGARTEN 

c 

o    o 

N    '- 

3    E 
£?J 

°  !s 

•    categorize  objects  and 
visuals  according  to 
similarities  and  differences 

NOTES: 

c 
o 

—      — 

B  £ 

C 

•    represent  and  share 
information  and  ideas 

C 

>  ,o 

•    share  information  gathered 
on  a  specific  topic 

develop  new 
understanding 

•   participate  in  information- 
gathering  experiences 
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4.1           Generate  and  Focus                                                                                            KINDERGARTEN 

i_     CO 
ii      OJ 
C    T3 
o    — 
SO 

•    share  ideas  from  personal 
experiences 

NOTES: 

o    E 

CJ     """ 

•   participate  in  shared  text 
experiences 

=  J 

SO  S 

o 

•   recognize  that  ideas 

expressed  in  oral  language 
can  be  represented  and 
recorded 

4.2           Enhance  and  Improve                                                                                        KINDERGARTEN 

appraise  own 

and  others' 

work 

•   participate  in  the  sharing  of 
own  creations  and  those  of 
others 

NOTES: 

£    "-> 

>      c 

u    a 

-  8 

•   express  lack  of 
understanding 

enhance 
legibility 

•    trace  and  copy  letters,  and 
explore  letter  keys  on  the 
keyboard 

enhance 
artistry 

•    use  familiar  words  to 
describe  ideas 

enhance 
presentation 

•    use  visuals  to  express  ideas, 
feelings  and  information 

4.3           Attend  to  Conventions                                                                                         KINDERGARTEN 

B3      SO 

—       W3 

so  S 

•   check  for  complete 
sentences,  with  guidance 

NOTES: 

BO 

"3 

D. 

•   connect  sounds  with  letters 
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4.3 

Attend  to  Conventions  (continued)                                                                        KINDERGARTEN 

capitalization 

and 
punctuation 

•    recognize  some  basic- 
writing  conventions 

NOTES: 

4.4 

Present  and  Share 

KINDERGARTEN 

share  ideas 

and 
information 

•    use  illustrations  and  other 
materials  to  share 
information  and  ideas 

NOTES: 

effective  oral  and 

visual 
communication 

•   express  and  represent  ideas 
through  various  media  and 
forms 

attentive 

listening 

and  viewing 

•   demonstrate  active  listening 
and  viewing  behaviours 

5.1 

Develop  and  Celebrate  Comm 

unity                                                                 KINDERGARTEN 

share  and 
compare 
responses 

•    represent  and  draw  about 
self  and  family 

NOTES: 

S    u 

13   2 

•    listen  actively  to  stories, 
and  demonstrate  curiosity 

appreciate 
diversity 

•   connect  aspects  of  stories  to 
personal  feelings  and 
experiences 

celebrate 

special 

occasions 

•   contribute  to  group 
experiences  to  create  and 
celebrate 
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5.2           Encourage,  Support  and  Work  with  Others                                                      KINDERGARTEN 

cooperate 

with 

others 

•    participate  in  group 
activities 

NOTES: 

work  in 
groups 

•    demonstrate  attentiveness  in 
group  activities 

use  language 
to  show 
respect 

•    recognize  variations  in 
language  use 

evaluate 

group 

process 

•    help  others  and  ask  others 
for  help 

6.1           Linguistic  Elements                                                                                             KINDERGARTEN 

sound  symbol 
system 

•    listen  to,  identify  and  begin 
to  produce  basic  sounds  of 
the  Ukrainian  language 

NOTES: 

•    repeat  and  recognize  basic 
vocabulary  and  expressions 
used  in  daily  situations  in 
the  immediate  environment 

Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
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6.1 

Linguistic  Elements  (continued) 

KINDERGARTEN 

•   use,  in  modelled  situations,' 

NOTES: 

the  following  grammatical 
elements: 

Nouns 

-  all  genders;  e.g.,  lovuum, 

KhioicKa,  aemo 

-  nominative  singular  and 

plural;  e.g.,  30iuum/-u, 

khuokko/  -u,  aemo/-a 

-  vocative;  e.g.,, mclmo, 

IlecK),  Cmenane,  mamy 

"3 
'■5   c 

Pronouns 

-  demonstrative. 

•2      <L> 

possessive,  interrogative 

nominative  singular;  e.g., 
mou,  mox,  HKe,  xmo/ufo 
Adjectives 

-  noun-adjective 
agreement;  e.g.,  uoeuu 
ionium,  ifiKUHa  khudkko, 
aapne  aemo 

-  nominative  singular;  e.g., 
Hoeuii  30Utum,  ifiKasa 
KHUOKKa,  eapne  aemo 

I  erbs 

-  present  of  common 
verbs;  e.g.,  mimam, 
nuuiem 

•   use,  in  structured 

situations,"  the  following 
grammatical  elements: 
Pronouns 

-  personal  nominative; 
e.g.,  >?,  mu,  eoHU 

Verbs 

-  infinitive;  e.g..  numamu, 
nucamu 

Adverbs 

-  of  quality;  e.g.,  do6pe, 
nocano 

Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a  model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.   Limited  fluency  and  confidence  characterize 
student  language. 

Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a  familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Smdents  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.   Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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6.1           Linguistic  Elements  (continued)                                                                           KINDERGARTEN 

15 
8* 

•    imitate  basic  mechanical 
features 

NOTES: 

3     = 

o  3 

^2  ,u 

•    imitate  simple,  basic 
discourse  features  in  oral 
interactions  in  the 
immediate  learning 
environment 

6.2           Language  Competence                                                                                       KINDERGARTEN 

Ml 

E 
u 

•    listen  and  respond  to  basic 
phrases  in  the  learning 
environment 

NOTES: 

DO 

C 

K3 
O 
C 

•   repeat  and  create  simple, 
patterned  oral  phrases  in  the 
learning  environment 

O 

•    recognize  some  letters 

c 

•    copy  letters 

5fl 

c 

'5 

> 

•    view  and  respond  to 
familiar  events  and 
representations  in  the 
learning  environment 

Ml 

c 
E 

L> 
V5 
1) 

i- 

a. 
u 

•    imitate  and  create  simple 
representations  of  familiar 
ideas,  events  and 
information 

6.3           Sociocultural/Sociolinguistic  Competence                                                        KINDERGARTEN 

So 

•    speak  at  a  volume 

appropriate  to  classroom 
situations 

NOTES: 

idiomatic 

expressions 

•    imitate  age-appropriate 
idiomatic  expressions 
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6.3           Sociocultural/Sociolinguistic  Competence  (continue)                                        KINDERGARTEN 

variations 
in  language 

•   experience  a  variety  of 
voices;  e.g.,  male  and 
female,  young  and  old 

NOTES: 

C 

_    o 
ca  '■£ 
o     c 

o    £ 

"=    c 

o 

•    imitate  simple  routine  social 
interactions 

o 

1  s 

c    E 

•    imitate  some  common 
nonverbal  behaviours  used 
in  Ukrainian  culture 

6.4           Language  Learning  Strategies                                                                           KINDERGARTEN 

> 

'2 

o 

•    use  simple  cognitive 

strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  listen  attentively, 
perform  actions  to  match 
words  of  a  song,  story  or 
rhyme 

NOTES: 

u 

'S 

o 
■-j 

•    use  simple  metacognitive 
strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  reflect  on  learning 
tasks  with  the  guidance  of 
the  teacher 

u 

u 

.1-" 

u 

o 

W3 

•    use  simple  social  and 
affective  strategies,  with 
guidance,  to  enhance 
language  learning;  e.g., 
imitate  or  model  interaction 
with  others 
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6.5           Language  Use  Strategies                                                                                    KINDERGARTEN 

> 

■— 

u 

•    use  simple  interactive 
strategies,  with  guidance; 
e.g.,  use  words  from  their 
first  language  to  get  their 
meaning  across, 
acknowledge  being  spoken 
to 

NOTES: 

I) 
> 

<u 
c 

•    use  simple  interpretive 
strategies,  with  guidance; 
e.g.,  use  gestures,  intonation 
and  visual  supports  to  aid 
comprehension 

> 

•o 
o 

1— 

n. 

•    use  simple  productive 
strategies,  with  guidance; 
e.g.,  mimic  what  the  teacher 
says,  use  nonverbal  means 
to  communicate 

6.6           General  Learning  Strategies                                                                              KINDERGARTEN 

> 

•    use  simple  cognitive 
strategies  to  enhance 
general  learning;  e.g., 
classify  objects  and  ideas 
according  to  their  attributes 

NOTES: 

> 

'E 

O 

u 

j2 

S 

•    use  simple  metacognitive 
strategies  to  enhance 
general  learning;  e.g., 
reflect  on  learning  tasks, 
such  as  role  playing,  with 
the  guidance  of  the  teacher 

is     > 

•    use  simple  social  and 
affective  strategies  to 
enhance  general  learning; 
e.g.,  watch  others'  actions 
and  copy  them 
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7.1 

Self-identity 

KINDERGARTEN 

understanding 
self-identity 

•    represent  self  and  family 

NOTES: 

developing 

positive 
self-identity 

•    recognize  own  importance 
as  a  person 

valuing  Ukrainian 

language  and 

culture 

•   participate  in  Ukrainian 
language  and  cultural 
activities  in  the  classroom 
and  school 

valuing 

bilingualism/ 

multiculturalism 

•    participate  in  classroom  and 
school  cultural  activities 

7.2 

Ukrainian  Culture 

KINDERGARTEN 

03     — 
O     P 

IE   "-> 

•    participate  in  activities  and 
experiences  that  reflect 
traditional  elements  of  the 
Ukrainian  culture;  e.g., 
krapanky,  hahilky,  carols 

NOTES: 

o    C 

o 

•    participate  in  activities  and 
experiences  that  reflect 
contemporary  elements  of 
the  Ukrainian  language  and 
culture 

1— 

> 

■5 

•    experience 

linguistic/cultural  elements 
of  diverse  origins  from 
within  the  Ukrainian 
language  and  culture 

c 

'J 

•   participate  in  events 
marking  changes 
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7.3           Building  Community                                                                                           KINDERGARTEN 

positive  group 
membership 

•   contribute  to  and  cooperate 
in  group  activities 

NOTES: 

appreciating 
diversity 

•    recognize  differences 
between  self  and  peers 

appreciating 
similarity 

•    recognize  similarities 
between  self  and  peers 

contributing 
to  community 

•    participate  in  and  contribute 
to  classroom  activities 

7.4           Global  Citizenship                                                                                               KINDERGARTEN 

responsible 
citizenship 

•   demonstrate  personal  and 
social  responsibility  in  the 
classroom 

NOTES: 

c 

— 

c 
u 

Q. 

<D 

■o 

u 

c 

•   participate  and  cooperate  in 
tasks  and  activities  with 
partners  and  in  groups 

•    adapt  to  new  situations 

future 

opportunities 

•   share  or  demonstrate 
personal  strengths  or 
achievements 
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GRADE  1 


1.1 

Discover  and  Explore 

GRADE  1 

-y. 

•   express  personal 

NOTES: 

experiences  and  familiar 

x  .2 
o 

events 

•~ 

•    listen  to  and  acknowledge 

■Sea 

j;      »      b 

experiences  and  feelings 

S   —  "2 

shared  by  others 

u 

•    use  a  variety  of  forms  to 

explore  and  express  familiar 

C     so 

E 

events,  ideas  and 

u  -2 
g"5 

information 

»•- 

•   express  preferences  for  a 

variety  of  oral,  print,  visual 

K   S 

and  multimedia  texts 

§■«« 

X     ■*- 

-->     o 

i— 

r~ 

s. 

•   participate  in  reading  and 

C3 

0 
60 

writing  activities 

(0 

\r. 

1.2 

Clarify  and  Extend 

GRADE  1 

clop 
landing 

•   connect  new  experiences 

NOTES: 

and  information  with  prior 
knowledge 

^    v. 

-3     S 

"2 

= 

^_     cr 

•   express  new  experiences 

'3    5 

and  ideas 

c  '5 

u 

•   group  and  sort  ideas  and 

information  to  make  sense 

c  -o 

o  — 

o 

rjj 

•    demonstrate  curiosity  about 

-= 

ideas  and  observations  to 

k    2 

make  sense  of  experiences 

x    '£. 

u    <u 

T3 

= 
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2.1           General  Comprehension  Strategies                                                                                   GRADE  1 

00 

o  J2 

o-  o 
c 

•    make  connections  among 
texts,  prior  knowledge  and 
personal  experiences 

NOTES: 

comprehension 
strategies 

•   ask  basic  questions  to 
anticipate  meaning,  and  use 
strategies  to  confirm 
understanding 

2    ^ 

2    3 

•   use  textual  cues,  such  as 
pictures  and  patterns,  to 
construct  and  confirm 
meaning 

CO 

E 
u 

CO 

>^ 

CO 

•    use  semantic, 
morphological, 
phonological,  graphophonic 
and  syntactic  cues,  such  as 
initial  consonants  and 
syllabication,  to  construct 
and  confirm  meaning 

2.2           Respond  to  Texts                                                                                                                  GRADE  1 

E/J 

o 

c   i 
u 

o 

a. 

•    participate  in  shared 
listening,  reading  and 
viewing  experiences,  using 
texts  from  a  variety  of 
genres  and  cultural 
traditions,  such  as  poems, 
oral  storytelling,  pattern 
books,  audiotapes,  stories 
and  cartoons 

NOTES: 

§  a 

•   share  personal  experiences 
related  to  oral,  print,  visual 
and  multimedia  texts;  and 
talk  about  the  actions  of 
people 

appreciate  the 

artistry  of 

texts 

•    share  feelings  and  moods 
evoked  by  oral,  print,  visual 
and  multimedia  texts 
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2.3            Understand  Forms  and  Techniques                                                                                      GRADE  1 

forms 

and 

genres 

•    recognize  different  oral, 
literary  and  media  forms 
and  texts 

NOTES: 

'■A     ~% 

U     — 

o-  E 
'E  _2 
JE    53 
u  —i 

•    represent  the  beginning, 
middle  and  end  of  oral, 
print,  visual  and  multimedia 
texts;  and  identify 
characters 

- 

o 
> 

•   experiment  with  parts  of 
words,  word  combinations 
and  word  patterns 

experiment 
with  language 

•   appreciate  repetition,  rhyme 
and  rhythm  in  shared 
language  experiences 

create 

original 

texts 

•   create  oral  and  media  texts 
to  communicate  and 
demonstrate  understanding 
of  modelled  forms 

3.1           Plan  and  Focus                                                                                                                   GRADE  1 

personal  knowledge 
and  experience 

•   contribute  personal 

knowledge  and  experience 
of  a  topic  to  gather 
information 

NOTES: 

ask 
questions 

•   ask  basic  questions  to 
satisfy  personal  curiosity 
and  information  needs 

participate  in 
group  inquiry 

•   ask  and  answer  basic 
questions  to  satisfy  group 
curiosity  and  information 
needs 

create  and 

follow  a 

plan 

•    listen  actively  and  follow 
directions  for  gathering 
information 
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3.2           Select  and  Process                                                                                                              GRADE  1 

identify  personal 

and  peer 

knowledge 

•    identify  and  share  basic 
personal  knowledge  related 
to  experiences 

NOTES: 

c    b 

•    seek  information  from  a 
variety  of  sources 

J  8 

>   9 

•    recognize  when  information 
answers  the  questions  asked 

c 
o 

°    F 

•    understand  that  library 
materials  have  a  specific 
organizational  system,  and 
use  visual  and  auditory  cues 
to  make  meaning 

C 
1)     o 
en    ■  — 

c    ca 

Xj  E 

O 

•    make  and  check  predictions, 
using  prior  knowledge  and 
oral,  visual  and  print  text 
features  to  understand 
information 

3.3           Organize,  Record  and  Assess                                                                                             GRADE  1 

c 

o    o 

«  1 

E?  5 

O     g 

•    identify  and  categorize 
information  according  to 
similarities,  differences  and 
sequences 

NOTES: 

o 
o   c 

•    represent  and  express  key 
facts  and  ideas  in  visual 
form  or  with  words 

u  .2 

•    use  gathered  information  as 
a  basis  for  communication 

develop  new 
understanding 

•    recall,  share  and  record 
information-gathering 
experiences  in  visual  or  text 
form 

- 
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4.1 

Generate  and  Focus 

GRADE  1 

•   contribute  ideas  from 

NOTES: 

^3      'Ji 

personal  experiences  for 

C    T3 

oral,  print  and  visual  texts 

Ml 

<U      -^ 

•   share  ideas  and  experiences, 

o    E 

using  simple  text  forms 

.§  J 

•   organize  visuals  to  express 

ideas  and  tell  stories 

u-    ' 

0 

4.2 

Enhance  and  Improve 

GRADE  1 

c 

•    talk  about  own  creations 

NOTES: 

aise  ow 
others 
>vork 

and  those  of  others,  using 
basic,  common  expressions 

>-    T3     - 

a  c 

d.  ca 

nJ 

. 

•   ask  simple  questions  to 

>    c 
u     0 

clarify  meaning 

•    form  recognizable  letters; 

and  use  letters,  numbers  and 

r3    _o 

basic  function  keys  on  the 

C      50 

keyboard 

•    use  familiar  words  or 

simple  sentences  to  describe 

"3      X 

ideas 

dj     M 

•    use  familiar  words  with 

o  .2 

visuals  to  express  ideas, 

c   2 
S    c 

feelings  and  information 

-C      u 

C       CO 

CL»      <L> 

L. 

a. 

4.3 

Attend  to  Conventions 

GRADE  1 

i_   u 

•   check  for  complete 

NOTES: 

ns     50 

sentences;  and  make 

sentences  complete,  with 

2  "2 

guidance 

50 

•   copy  familiar  words 

_c 

"o 

o. 

Si 
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4.3           Attend  to  Conventions  (continue 

d)                                                                                           GRADE  1 

capitalization 

and 
punctuation 

•    imitate  basic  writing 
conventions 

NOTES: 

4.4           Present  and  Share 

GRADE  1 

c 

o 

■r,    ■  — 

S   S 
S   E 

_c  " 

en    T3 

C 

c3 

•   share  information  and  ideas 
in  a  brief  presentation  to  a 
familiar  audience,  and  use 
illustrations  and  other 
materials  to  aid  the 
presentation 

NOTES: 

effective  oral  and 

visual 
communication 

•    share  information  and  ideas 
with  a  group 

attentive 

listening 

and  viewing 

•   demonstrate  active  listening 
and  viewing  behaviours 

5.1           Develop  and  Celebrate  Commi 

unity                                                                                   GRADE  1 

share  and 
compare 
responses 

•    tell  and  draw  about  self  and 
family 

NOTES: 

y.    >- 
i    — 

T,   2 

•    listen  to  stories  from  oral, 
print,  visual  and  multimedia 
texts  from  different 
communities 

appreciate 
diversity 

•   connect  aspects  of  stories 
and  characters  to  personal 
feelings  and  experiences 

celebrate 

special 

occasions 

•   share  ideas  and  experiences 
to  create  and  celebrate 
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5.2            Encourage,  Support  and  Work  with  Others                                                                         GRADE  1 

cooperate 

with 

others 

•    u  ork  in  partnerships  and 
groups 

NOTES: 

work  in 

groups 

•    take  turns  sharing 
information  and  ideas 

use  language 
to  show  respect 

•    recognize  that  individuals 
adjust  language  use  for 
different  situations 

evaluate 

group 
process 

•    find  ways  to  be  helpful  to 
others 

6.1            Linguistic  Elements                                                                                                                  GRADE  1 

5 

s. 

~Z 
JO 

y. 

TJ 
C 
3 
O 
r. 

•    listen  to,  identify  and 

produce  basic  sounds  of  the 
Ukrainian  language;  and 
connect  some  sounds  to  the 
appropriate  symbols 

NOTES: 

3 

•    use  simple  vocabulary  and 
expressions  in  daily 
situations 
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6.1      Linguistic  Elements  (continued) 

GRADE  1 

•    use,  in  modelled  situations. 

NOTES: 

the  following  grammatical 
elements: 

Nouns 

-  accusative  singular 

inanimate;  e.g.,  lovuum, 

KHUdKKy,  asmo 

-  genitive  singular 

following  negation;  e.g.. 

3ouiuma,  khuokku,  annul 

-  locative  singular;  e.g.,  v 

iounimi,  KHUDtcui,  aemi 

Pronouns 

-  personal  accusative;  e.g.. 

.\iene,  meoe,  i'x 

-  demonstrative. 

possessive,  interrogative 
•  nominative  singular 

and  plural;  e.g.. 

mou/mi,  moh/mo)\ 

— 

HKe/HKl 

CJ       'Si 

•  accusative  singular 

J2    <u 

inanimate;  e.g.,  moii, 

E  _§ 
2   ^ 

5JJ 

mok),  XKe,  ufo 
Adjectives 

-  accusative  singular 
inanimate;  e.g.,  Hoeuu 
30umm,  ifiKasy  khumky, 
2apne  aemo 

I  erbs 

-  present;  e.g.,  pod.iio, 
cuduw. 

-  present  of  common 
reflexives;  e.g., 
odmaiocH,  mucuicr 

-  imperative;  e.g.,  numau, 
nuuiimb,  pooLuo 

Expressions 

-  date;  e.g.,  cbozodni 
mpeme  Hepeain 

-  interrogative;  e.g.,  ho.v\\ 
kojiu,  de,  xk 

-  of  appeal;  e.g.,  Meui 
nododaembCH,  modi 

CMUKVe 

Modelled  Situations:   This  term  is  used  to  describe  learning  situations  where  a  model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.   Limited  fluency  and  confidence  characterize 
student  language. 
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6.1      Lin 

guistic  Elements  (continued) 

GRADE  1 

•    use,  in  structured 

NOTES: 

situations,"  the  following 

grammatical  elements: 

Nouns 

-  all  genders 

-  nominative  singular  and 

plural 

-  vocative 

Adjectives 

-  noun-adjective 

agreement 

-  nominative  singular  and 

plural;  e.g.,  Hoeuu/-i 

3uiuum  -u.  ifiKaea/-i 

KHUOKKCl/-U,  CapHC  -I 

aemof-a 

Verbs 

_ 

-  present  of  common  verbs 

C3 

Adverbs 

I! 

-  of  location;  e.g.,  mym, 

E  J 

mew 

2   '-> 

50 

-  to  express  weather 
conditions;  e.g.,.vo.7od«o, 
memo,  cohmuho 

Conjunctions 

-  coordinating;  e.g.,  i.  ma 
•    use,  independently  and 

consistently,   the  following 
grammatical  elements: 
Pronouns 

-  personal  nominative 
Verbs 

-  infinitive 
Adverbs 

-  of  quality;  e.g.,  dodpe. 
noeaHO 

Numerals 

-  cardinals  1-20;  e.g., 
odiw,  deadi\Hmb 

Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a  familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 

Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  sftidents  use  specific  linguistic 
elements  in  a  variety  of  contexts  with  limited  teacher  guidance.  Students  in  such  situations  will  have  consistent  control  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  a  variety  of  contexts  with  limited  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 
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6.1 

Linguistic  Elements  (continued) 

GRADE  1 

~5 

•    imitate  and  experiment  with 

NOTES: 

•  -      OJ 

"§  J 

E 

basic  mechanical  features 

•    imitate  and  experiment  with 

basic  discourse  features  in 

3     t; 

oral  interactions  in  the 

immediate  learning 

T3   ^ 

environment 

6.2 

Language  Competence 

GRADE  1 

•    listen  to  and  understand 

NOTES: 

ox) 

c 

simple  oral  sentences  in  the 

c 

(U 

03 

learning  environment 

•    produce,  orally,  simple 

00 

c 

sentences  in  structured 

■3 

situations 

n. 

•    recognize  and  understand 

oc 

simple  words  in  structured 

c 
u 

1— 

situations 

•    copy  simple  words  and 

01) 

sentences 

c 

J 

•    view  and  understand 

00 

c 

simple,  familiar  events  and 

£ 

representations  in  the 

> 

learning  environment 

Of) 

•    create  simple 

c 

representations  of  familiar 

c 

ideas,  events  and 

information 

Q. 

aj 
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6.3           Sociocultural/Sociolinguistic  Competence                                                                     GRADE  1 

— 

to 
u 

1— 

•    respond  to  tone  of  voice 

NOTES: 

idiomatic 

expressions 

•    imitate  age-appropriate 
idiomatic  expressions 

variations 
in  language 

•    experience  a  variety  o\~ 
voices;  e.g.,  male  and 
female,  young  and  old 

s. 

"3   — 

•   use  basic  social  expressions 
appropriate  to  the  classroom 

1    I 

>    3 

1    I 

o 

•    understand  the  meaning  of 
and  imitate  some  common 
nonverbal  behaviours  used 
in  Ukrainian  culture 

6.4           Language  Learning  Strategies                                                                                           GRADE  1 

> 
c 

SB 

o 

•    use  simple  cognitive 

strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  memorize  new  words 
by  repeating  them  silently 
or  aloud 

NOTES: 

u 

'c 

BO 

E 

•    use  simple  metacognitive 
strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  make  choices  about 
how  they  learn  with  the 
guidance  of  the  teacher 

> 

is 
.2 
u 

o 

•    use  simple  social  and 
affective  strategies,  with 
guidance,  to  enhance 
language  learning;  e.g., 
participate  in  patterned 
reading  experiences 
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6.5           Language  Use  Strategies                                                                                                    GRADE  1 

<D 
> 

O 

a 
u 
C 

•    use  simple  interactive 
strategies,  with  guidance; 
e.g.,  interpret  and  use  a 
variety  of  nonverbal  clues 
to  communicate 

NOTES: 

> 
U 

c 

•    use  simple  interpretive 
strategies,  with  guidance; 
e.g.,  make  connections 
between  texts  and  prior 
knowledge  and  personal 
experience 

> 

T3 

•    use  simple  productive 
strategies,  with  guidance; 
e.g.,  copy  what  others  say 
or  write,  use  words  that  are 
visible  in  the  immediate 
environment 

6.6           General  Learning  Strategies                                                                                              GRADE  1 

> 

5 
o 

•    use  simple  cognitive 
strategies  to  enhance 
general  learning;  e.g.,  use 
models 

NOTES: 

<u 
> 

'S 

o 

'_> 

g 

•    use  simple  metacognitive 
strategies  to  enhance 
general  learning;  e.g., 
choose  from  among 
learning  options 

C3 

•    use  simple  social  and 
affective  strategies  to 
enhance  general  learning; 
e.g.,  seek  help  from  others 

7.1           Self-identity                                                                                                                     GRADE  1 

00 

-5  H 
>—    i 

•    tell  and  draw  about  self  and 
family,  and  appreciate  own 
uniqueness 

NOTES: 

developing 

positive 
self-identity 

•    understand  and  accept  own 
importance  as  a  person 
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7.1 

Self-identity  (continued) 

GRADE  1 

•   participate  in  Ukrainian 

NOTES: 

ainiai 

and 

language  and  cultural 
activities  and  traditions 

valuing  Ukr 

language 

cullun 

r- 

•   participate  in  classroom. 

E    - 

school  and  community 

=Jj  .22    5 

c   —    = 

cultural  activities 

valui 
bilinguc 

multiculli 

7.2 

I  krainian  Culture 

GRADE  1 

•   participate  in  activities  and 

NOTES: 

experiences  that  reflect 

traditional  elements  of  the 

o  E 

Ukrainian  language  and 

culture;  e.g.,  Christmas, 
Easter 

>> 

•    participate  in  activities  and 

2     M 

experiences  that  reflect 

0    c 
E    E 

contemporary  elements  of 

the  Ukrainian  language  and 

culture 

•   experience 

>. 

linguistic/cultural  elements 

7. 

I— 

of  diverse  origins  from 

> 

within  the  Ukrainian 

— 

language  and  culture 

•    illustrate  that  change  occurs 

u 

SO 

in  one's  immediate 

c 

environment 
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7.3           Building  Community                                                                                                          GRADE  1 

§•0. 

a  2 

.>| 

n. 

•    develop  a  special  awareness 
and  concern  for  classmates 

NOTES: 

appreciating 
diversity 

•   explore  diversity  in  the 
school  and  within  own 
family 

appreciating 
similarity 

•   explore  similarities  between 
self  and  peers  and  within 
own  family 

contributing 
to  community 

•    participate  in,  cooperate  in 
and  contribute  to  classroom 
and  school  activities 

7.4           Global  Citizenship                                                                                                               GRADE  1 

responsible 
citizenship 

•    demonstrate  personal  and 
social  responsibility  in  the 
classroom  and  school 

NOTES: 

U 

c 

1) 
-a 
c 
u 

Q. 

■0 

u 
w 

c 

•    recognize  own  and  others' 
contributions  to  a  group 

4J 

•    work  and  play  with  others 
who  are  different,  and 
recognize  that  rules  can  be 
different  for  different 
people 

future 
opportunities 

•    share  or  demonstrate 

personal  strengths  and  areas 
for  further  development 
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GRADE  2 


1.1           Discover  and  Explore                                                                                                          GRADE  2 

y 
y    y 

X    .2 

u 

•    make  and  talk  about 
personal  observations 

NOTES: 

consider 
others' 

ideas 

•   ask  for  others'  ideas  and 
observations  to  develop 
own  personal  understanding 

experiment 
with  language 

•    use  a  variety  of  forms  to 
organize  and  give  meaning 
to  familiar  experiences, 
ideas  and  information 

y 
U 

3  a 

fi  s 

u    u 

E. 

•   collect  and  share  favourite 
oral,  print,  visual  and 
multimedia  texts 

set 
goals 

•   choose  to  read  and  write 

1.2           Clarify  and  Extend                                                                                                              GRADE  2 

develop 
understanding 

•    connect  new  information, 
ideas  and  experiences  with 
prior  knowledge  and 
experiences 

NOTES: 

explain 
opinions 

•   describe  new  experiences 
and  ideas 

—      y 
%     S 

3  •- 

•   arrange  ideas  and 

information  to  make  sense 

extend 
understanding 

•    ask  basic  questions  to  make 
sense  of  experiences 
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2.1            General  Comprehension  Strategies                                                                                   GRADE  2 

u 

60 

o  jy 

°-  o 
c 

•    make  connections  among 
texts,  prior  knowledge  and 
personal  experiences 

NOTES: 

comprehension 

strategies 

•    anticipate  meaning, 

recognize  relationships  and 
draw  conclusions;  and  use  a 
variety  of  strategies  to 
confirm  understanding 

•    use  textual  cues,  such  as 
story  models  and  titles,  to 
construct  and  confirm 
meaning 

E 

en 

an 
c 
'53 

3 
U 

•    use  semantic, 
morphological, 
phonological,  graphophonic 
and  syntactic  cues,  such  as 
syllabication/word  families 
and  sight  words,  to 
construct  and  confirm  word 
meaning  in  context 

2.2           Respond  to  Texts                                                                                                                 GRADE  2 

3 
O 

>    « 

c  a 
a 

'C 
a 

X 

•    participate  in  shared 
listening,  reading  and 
viewing  experiences,  using 
texts  from  a  variety  of 
genres  and  cultural 
traditions,  such  as  legends, 
puppet  plays,  video 
programs,  songs,  riddles 
and  informational  texts 

NOTES: 

-J        r- 

§   S 
o    X 

•   describe  similarities 
between  experiences  and 
traditions  encountered  in 
daily  life  and  those 
portrayed  in  oral,  print, 
visual  and  multimedia  texts 

appreciate  the 
artistry  of  texts 

•    identify  and  express  the 
feelings  of  people  in  oral, 
print,  visual  and  multimedia 
texts 
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2.3 

Understand  Forms  and  Techniques                                                                                  GRADE  2 

V. 

•    recognize  that  information 

NOTES: 

p    "-< 

and  ideas  can  be  expressed 

in  a  variety  of  forms  and 

■-  — 
c 

texts 

y; 

•    relate  the  beginning,  middle 

technique 

and 
elements 

and  end  of  oral,  print,  visual 
and  multimedia  texts;  and 
identify  the  main  character 

>> 

•   explore  commonalities  in 

word  families  to  increase 

- 

o 
> 

vocabulary 

■J 

•   demonstrate  interest  in  the 

-     =0 

U      3 

sounds  and  rhythms  of 

P      =i 

words,  word  combinations 

u   — 

c   _ 

and  phrases  in  oral,  literary 

u  - 

and  media  presentations 

•   create  basic  texts  to 

2    I     x 

communicate  and 

demonstrate  understanding 

•J    o    ~ 

of  modelled  forms 

3.1 

plan  and  Focus 

GRADE  2 

•    record  and  share  personal 

NOTES: 

knowledge  and  experience 

—    ap  Z 
c  8  'c 

of  a  topic 

perso 
and  expe 

•   ask  questions  to  understand 

c 

a  topic,  and  identify 

■2   ~ 

3 

information  needs 

C     >* 

•   contribute  information  and 

U      3 

questions  to  assist  in  group 

—      -> 

S..S 

understanding  of  a  topic  or 

rtici 

)iip 

task 

—     Zil 

—   _. 

•    recall  and  follow  directions 

73    <    e 

for  accessing  and  gathering 

create 
folio 

pla 

information 
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3.2           Select  and  Process                                                                                                               GRADE  2 

identify  personal 

and  peer 

knowledge 

•   participate  in  group 
discussion  to  generate 
information  on  a  topic,  and 
identify  sources  of 
additional  information 

NOTES: 

,>^    en 

c    b 

«  i 

•    answer  questions,  using 
oral,  visual  and  print 
information  sources 

U        y, 

.2        " 

*  s 

>  s 

•   compare  gathered  ideas  and 
information  with  personal 
knowledge 

o 
u  5 

c3    ,0 

•    use  the  specific  library 
organizational  system  to 
locate  information  and 
ideas,  and  use  visual  and 
auditory  cues  to  make 
meaning 

C 

QJ       O 
C       « 

<V     c 

o 

•    make  connections  between 
prior  knowledge,  ideas  and 
information,  and  oral,  visual 
and  print  text  features 

3.3           Organize,  Record  and  Assess                                                                                            GRADE  2 

c 

o    o 

N    •- 

'S  S 

s-  .° 

°  . E 

•   categorize  related 

information  and  ideas,  using 
a  variety  of  strategies 

NOTES: 

—  t2 
c 

•    record  key  facts  and  ideas 
in  own  words,  and  identify 
titles  and  writers  of  sources 

c 

(u  .2 

"3    E 

u    — 

c 

•   examine  gathered 

information,  with  teacher 
guidance,  to  decide  what  to 
share  or  omit 
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3.3 

Organize,  Record  and  Assess  (continued)                                                                            GRADE  2 

5     E 

■->    -E 
E     2 

•    recall,  discuss  and  record 

NOTES: 

information-gathering 

a  = 

experiences 

>   & 

4.1 

Plan  and  Focus 

GRADE  2 

•   generate  and  contribute 

NOTES: 

-j 

ideas  on  particular  topics 

—     S 

for  oral,  print  and  visual 

E    T3 
o    — 

texts 

•    share  ideas  and  experiences. 

o    E 

using  various  text  forms  for 

particular  audiences 

•    organize  visuals  and  print  to 

E      ~ 

express  ideas  and  tell  stories 

-      'j 

M  "2 

4.2 

Enhance  and  Improve 

GRADE  2 

c 

•    talk  about  own  creations 

NOTES: 

appraise  nn 
and  others 
work 

and  those  of  others,  using 
common  expressions 

, 

•   ask  basic  questions  to 

.22    <" 

clarify  ideas 

v   5 

•    strive  for  consistency  in 

u    >> 

letter  size  and  shape,  print 

nhanc 
gibili 

letters  in  the  correct 

direction,  and  use  the 

'->  _^ 

keyboard  to  produce  text 

•   experiment  with  words  and 

S   >. 

sentence  patterns,  with 

-3       -^ 

support 

•   combine  illustrations  and 

o 

simple  print  texts  to  express 

•J    — 

ideas,  feelings  and 

enhai 
present 

information 
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4.3           Attend  to  Conventions 

GRADE  2 

nJ     Sfl 
CI      ->, 

g    X) 

•   check  for  complete 
sentences,  and  make 
sentences  complete 

NOTES: 

c 
~5 

Q. 
V3 

•   spell  familiar  words,  using 
basic  strategies  and 
resources 

capitalization 

and 
punctuation 

•    use  basic  writing 
conventions 

4.4           Present  and  Share 

GRADE  2 

share  ideas 

and 
information 

•   share  information  and  ideas 
on  a  topic  with  a  familiar 
audience,  and  clarify 
information  by  responding 
to  basic  questions 

NOTES: 

effective  oral  and 

visual 
communication 

•   present  information  and 
ideas 

attentive 

listening 

and  viewing 

•   demonstrate  attentive 
audience  behaviours 

5.1            Develop  and  Celebrate  Commi 

unity                                                                                GRADE  2 

share  and 
compare 
responses 

•    tell,  draw  and  write  about 
self,  family  and  community 

NOTES: 

"1  2 

•   explore  similarities  among 
stones  from  oral,  print, 
visual  and  multimedia  texts 
from  different  communities 

appreciate 
diversity 

•    connect  aspects  of  stories 
and  characters  to  personal 
feelings  and  experiences 
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5.1 

Develop  and  Celebrate  Community  (continued) 

GRADE  2 

xn 

•   participate  in  shared 

NOTES: 

language  experiences  to 

~     :J 

celebrate  individual  and 

class  achievements  and 

eel 
special 

cultural  events 

5.2 

Encourage,  Support  and  Work  with  Others 

GRADE  2 

u 

•   cooperate  in  small  groups 

NOTES: 

cooper; 

Willi 

other; 

•    contribute  related  ideas  and 

information  in  whole-class 

— 

0      u 

and  small-group  activities 

J     00 

U 

•   adjust  own  language  use  tor 

use  languag 
to  show 
respect 

different  situations 

•   acknowledge  the 

evaluate 

group 
process 

achievements  of  others 

6.1 

Linguistic  Elements 

GRADE  2 

•    use,  orally  and  in  writing. 

NOTES: 

o 

the  Ukrainian  alphabet — 

>>  o 

consonants  and  vowels 

sound 
sys 

•   experiment  with  and  use 

_ 

vocabulary  and  expressions 

'j 

in  a  variety  of  contexts  in 

the  classroom  and  school 

environment 
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6.1 

Linguistic  Elements  (continued) 

GRADE  2 

NOTES: 

•    use,  in  modelled  situations. 

the  following  grammatical 

elements: 

NoUHS 

-  accusative  singular 

animate;  e.g.,  Cmenaua, 

)>HHH 

-  genitive  singular 

-  irregular  plurals. 

including  pluralia 

tantum,  nominative;  e.g.. 

deepi,  tumauu,  oxyixpu. 

cpomi,  j/odu,  dimu 

Pronouns 

-  personal  genitive;  e.g.. 

Mene,  me6e,  ix 

-  demonstrative, 

possessive,  interrogative 
•  accusative  singular 

inanimate  and  animate; 

e.g.,  mou/moao,  moio. 

tine,  Koeo/iuo 

•   genitive  singular;  e.g., 

__ 

moco,  Moe'i,  xkoco. 

r3 

kozo/hozo 

■5  c 
E   g 

E  jy 

Adjectives 

-  accusative  singular 

animate;  e.g.,  do6poeo 

SB 

yUHH 

-  genitive  singular;  e.g., 
Hoeoeo  30iuuma,  ipKueoi 
khu^kku,  zapHoeo  asma 

Verbs 

-  future  imperfective;  e.g., 
6ydy  po6umu,  Oydynw 
Humamu 

-  modal  verbs;  e.g., 
xomimu,  Mycumu,  Mozmu 

Expressions 

-  date  and  year;  e.g., 
cbocodHi  mpemc  eepecHX 
dei  mucfmi  nepmozo 

pOKX 

-  time;  e.g.,  nepuia 
mpudipimb 

Numerals 

-  1—4  plus  noun 
agreement;  e.g.,  dei 
KHUOKKU,  mpu  y-mi 

-  ordinals  1-12;  e.g., 
neputuit,  dpyea, 
deaHadijfima 

I .    Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a  model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.   Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.   Limited  fluency  and  confidence  characterize 
student  language. 


A-36 

2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K  3) 

©Alberta  Education,  Alberta.  Canada 


6.1 

Linguistic  Elements  (continued) 

GRADE  2 

•    use,  in  structured 

NOTES: 

situations,"  the  following 

grammatical  elements: 

\ouns 

-  accusative  singular 

inanimate 

-  genitive  singular 

follow  ing  negation 

-  locative  singular 

Pronouns 

-  personal  accusative 

-  demonstrative. 

possessive,  interrogative 

nominative  singular  and 

plural 

Adjectives 

-  accusative  singular 

inanimate 

\  erbs 

-  present 

-  present  of  common 

reflexives 

-  imperative 

Adverbs 

-  of  location/direction 

"5 

-  of  time;  e.g.,  cboeodm, 

laempa,  ufodHx 

5   ■-> 
E   ~ 

Expressions 

-    u 

-  date 

2    " 

-  interrogative;  e.g.,  Kydu 

^JCj 

-  of  appeal 
Conjunctions 

-  coordinating;  e.g.,  a,  erne, 

auo.  no 

•    use,  independently  and 
consistently,   the  following 
grammatical  elements: 
Nouns 

-  all  genders 

-  nominative  singular  and 
plural 

-  vocative 
Adjectives 

-  noun-adjective 
agreement 

-  nominative  singular  and 
plural 

Adverbs 

-  of  location 

-  to  express  weather 
conditions 

Conjunctions 

-  coordinating;  e.g.,  /,  /;/(/ 

2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a  familiar  context  for  the  use  of  specific- 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 

3.  Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic- 
elements  in  a  variety  of  contexts  with  limited  teacher  guidance.  Students  in  such  situations  will  have  consistent  control  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  a  variety  of  contexts  with  limited  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K.-3) 

'^Alberta  Education,  Alberta,  Canada 


A-37 
2008 


6.1           Linguistic  Elements  (continued)                                                                                           GRADE  2 

"3 

.—      ID 

a   i- 

•    imitate  and  experiment  with 
basic  mechanical  features 

NOTES: 

o  2 
'•B  '*" 

•    experiment  with  and  use 
basic  discourse  features  in 
oral  and  print  texts 

6.2           Language  Competence                                                                                                       GRADE  2 

00 

c 
'2 

•    listen  to  and  understand 
simple  oral  sentences  in  a 
variety  of  familiar  situations 

NOTES: 

oo 

c 

u 

O. 

en 

•    produce,  spontaneously  and 
with  guidance,  simple  oral 
sentences  in  a  variety  of 
familiar  situations 

oo 
c 

■3 
ca 

•— 

•    read  and  understand  simple 
words  and  sentences  in 
structured  situations 

ox) 
c 

•    produce,  with  guidance, 
simple  words  and  sentences 
on  familiar  topics 

so 
c 

> 

•    view  and  understand 

simple,  familiar  events  and 
representations 

oo 

c 

c 

;« 

u 

u. 

Q. 
U 

•    use  a  variety  of  forms  to 
create  simple 
representations  of  ideas, 
events  and  information 

A-38 

2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  hducation.  Alberta,  Canada 


6.3           Sociocultural/Sociolinguistic  Competence                                                                     GRADE  2 

'5b 
u 

•    distinguish  between  formal 
and  informal  situations 

NOTES: 

idiomatic 

expressions 

•    understand  and  use  some 
simple  idiomatic 
expressions  as  set  phrases 

variations 

in 
language 

acknowledge  individual 
differences  in  speech 

C 
"     g 

•   use  basic  politeness 
conventions 

O     e 

>    3 

1  1 

o 

•   experiment  with  using  some 
simple  nonverbal  means  of 
communication 

6.4           Language  Learning  Strategies                                                                                           GRADE  2 

> 

E 
ao 

u 

•    use  simple  cognitive 

strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  learn  short  rhymes  or 
songs,  incorporating  new 
vocabulary  or  sentence 
patterns,  imitate  sounds  and 
intonation  patterns 

NOTES: 

> 
EL 

u 

•    use  simple  metacognitive 
strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  rehearse  or  role-play 
language 
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6.4 

Language  Learning  Strategies 

(continued)                                                                                                  GRADE  2 

•   use  simple  social  and 

NOTES: 

> 

affective  strategies,  with 

guidance,  to  enhance 

03 

language  learning;  e.g.,  seek 

.2 

the  assistance  of  a  friend  to 

o 

interpret  a  text 

6.5 

Language  Use  Strategies 

GRADE  2 

use  simple  interactive 

NOTES: 

CLI 
> 

strategies,  with  guidance;  e.g.. 

o 

indicate  lack  of  understanding 

1- 

c 

verbally  or  nonverbally 

•    use  simple  interpretive 

> 

strategies,  with  guidance; 

E 

e.g.,  use  illustrations  to  aid 

reading  comprehension 

•    use  simple  productive 

> 

strategies,  with  guidance; 

o 

3 

e.g.,  use  familiar  repetitive 

O 

patterns  from  stories,  songs. 

— 

rhymes  or  media 

6.6 

General  Learning  Strategies 

GRADE  2 

•    use  simple  cognitive 

NOTES: 

strategies  to  enhance 

> 

general  learning;  e.g.. 

c 

connect  what  they  already 

o 
<-> 

know  with  what  they  are 
learning 

•    use  simple  metacognitive 

> 

strategies  to  enhance 

'c 

general  learning;  e.g.. 

00 

o 

discover  how  their  efforts 

3 
E 

can  affect  their  learning 

•    use  simple  social  and 

> 

affective  strategies  to 

enhance  general  learning; 

e.g.,  follow  their  natural 

— 

2 

curiosity  and  intrinsic 

u 

o 

05 

motivation  to  learn 
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7.1 

Self-identity 

GRADE  2 

•   express  own  self-coneept. 

NOTES: 

BO 

and  extend  that 

—  "2 

understanding  to  include 

c   c 

7    - 
i_      , 

■g  ~ 

3    * 

new  ideas  and  perspectives 

•    understand  own  place  and 

developing 

positive 
self-identity 

importance  in  the  home  and 
school 

•    participate  in  and  appreciate 

'3  ~ 

Ukrainian  language  and 

.£    c 

cultural  activities  and 

valuing  Ukr 

language 

cultun 

traditions 

r- 

•    participate  in  and  appreciate 

"5       ^ 

bilingual/multicultural 

ing 

alls 
ura 

educational  activities 

valu 

bilingu 

multicult 

7.2 

Ukrainian  Culture 

GRADE  2 

•    participate  in  activities  and 

NOTES: 

experiences  that  reflect 

u    c 

traditional  elements  of  the 

n     "-> 

Ukrainian  language  and 

1c    u 

culture;  e.g.,  Christmas, 
Easter 

>> 

•    participate  in  activities  and 

2  2 

experiences  that  reflect 

2   c 

contemporary  elements  of 

o    o 

the  Ukrainian  language  and 

c    o 

o 

'J 

culture 

•    recognize  diverse  elements 

>. 

of  the  Ukrainian  language 

u 

and  culture  in  school  and/or 

■5 

the  local  community 
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7.2 

Ukrainian  Culture  (continued) 

GRADE  2 

•   gather  information  to 

NOTES: 

demonstrate  ehange  within 

00 

a 

the  Ukrainian  language  and 

03 

o 

culture 

7.3 

Building  Community 

GRADE  2 

2  2 

•   practise  consideration  for 
others 

NOTES: 

-^ 
■a  E 
'53   " 

o  S 

OJJ 

•    recognize  and  appreciate 

.s  >> 

diversity  in  the  family. 

2  '-2 

school  and  community 

t:  > 

n.  ~ 

03 

W) 

•    recognize  and  appreciate 

a    >> 

similarities  between  self 

2    5 

and  others 

c  .a 

•    participate  cooperatively  in 

group  activities,  by 

.a    a 

contributing  ideas  and 

_c    a 
■C    a 
c    ° 

supporting  others 

5   u 
°  2 

7.4 

Global  Citizenship 

GRADE  2 

•    demonstrate  personal  and 

NOTES: 

rS  La 

social  responsibility  in  the 

c   a 

classroom,  school  and 

8..S 

tLI    '- 

community 

•    recognize  the  advantages  of 

U 

u 

a 
u 

working  with  a  partner  or 

within  a  group,  and 

a 
u 

recognize  that  one  affects 

n. 

and  is  affected  by  the 

a 

actions  of  others 
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7.4 

Global  Citizenship  (continued) 

GRADE  2 

•    identify  and  describe  causes 

NOTES: 

- 

of  conflict  in  the  classroom. 

zi    y. 

and  listen  with  attention  to 

the  opinions  of  others 

■J1 

•    identify  personal  strengths 

L_        — 

3     3 

and  areas  for  improvement 

i'ui 
opport 
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GRADE  3 


1 . 1           Disco  ver  and  Explore                                                                                                          G  R A  D  E  3 

-- 

--> 

•   describe  personal 

observations,  experiences 
and  feelings 

NOTES: 

consider 

others' 

ideas 

•   consider  others'  ideas  and 
observations  to  develop 
own  personal  understanding 

experiment 
with  language 

•   experiment  with  language 
to  express  feelings,  and  talk 
about  memorable 
experiences  and  events 

-y. 

O 

D. 

•   explain  why  an  oral,  print, 
visual  or  multimedia  text  is 
a  personal  favourite 

u 

■J-. 

•   develop  a  sense  of  self  as 
reader,  writer  and  illustrator 

1.2           Clarify  and  Extend                                                                                                              GRADE  3 

develop 
understanding 

•   examine  how  new 
experiences,  ideas  and 
information  connect  to  prior 
knowledge  and  experiences 

NOUS: 

explain 

opinions 

•   explain  new  experiences 
and  ideas 

u 

=      y. 

c  -a 

•   arrange  ideas  and 

information  in  more  than 
one  way  to  make  sense  for 
self  and  others 

extend 

understanding 

•   ask  questions  to  clarify  and 
extend  understanding 

Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

HAlbcrta  Education,  Alberta,  Canada 


A-45 

2008 


2.1            General  Comprehension  Strategies                                                                                       GRADE  3 

M) 

>-    "? 

Q            V 

c 
.2 

•    make  connections  among 
texts,  prior  knowledge  and 
personal  experiences 

NOTES: 

comprehension 
strategies 

•    make  and  confirm 

predictions  and  inferences, 
and  draw  conclusions 

2       CO 

«    3 

•    use  textual  cues,  such  as 
paragraphing  and 
indentation,  to  construct  and 
confirm  meaning 

U 

CB 
>> 
'SI 

c 
53 

•    use  semantic, 
morphological, 
phonological,  graphophonic 
and  syntactic  cues,  such  as 
prefixes  and  suffixes,  to 
construct  and  confirm  word 
meaning  in  context 

2.2           Respond  to  Texts                                                                                                                GRADE  3 

V3 

3 
O 

cti 

>      X 

:— 
O 
O. 
X 

u 

•   participate  in  listening, 
reading  and  viewing 
experiences,  using  texts 
from  a  variety  of  genres  and 
cultural  traditions,  such  as 
folk  music  and  dance, 
illustrated  storybooks, 
CD-ROMs,  plays  and 
fables 

NOTES: 

•   compare  own  experiences 
and  traditions  with  those  of 
various  communities  and 
cultures  portrayed  in  oral, 
print,  visual  and  multimedia 
texts 

appreciate  the 

artistry  of 

texts 

•    identify  mood  created  in 
oral,  print,  visual  and 
multimedia  texts 
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2.3            Understand  Forms  and  Techniques                                                                                     GRADE  3 

forms 

and 

genres 

•    recognize  the  distinguishing 
features  of  a  variety  of 
forms  and  texts 

NOTES: 

VI      — 

'5  — 

•    identify  the  sequence  of 
events  in  oral,  print,  visual 
and  multimedia  texts;  the 
time  and  place  in  which 
they  occur;  and  the  main 
and  supporting  characters 

b 

> 

•    build  knowledge  of  word 
patterns  and  commonalities 
in  word  families 

experiment 
with  language 

•    identify  examples  of 
repeated  sounds  and  poetic 
effects  that  contribute  to 
enjoyment;  and  recognize 
humour  in  oral,  print,  visual 
and  multimedia  texts 

create 

original 

texts 

•   create  original  texts  to 
communicate  and 
demonstrate  understanding 
of  forms  and  techniques 

3. 1            Plan  and  Focus                                                                                                                  GRADE  3 

personal  knowledge 
and  experience 

•    identify  and  categon/c 
personal  knowledge  and 
experience  of  a  topic  to 
determine  information 
needs 

NOTES: 

ask 
questions 

•   ask  topic-appropriate 
questions,  and  identify  and 
communicate  information 
needs 

participate  in 
group  inquiry 

•   contribute  information  in 
group  discussions  to  assist 
in  group  understanding  of  a 
topic  or  task 
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3.1           Plan  and  Focus  (continued)                                                                                                  GRADE  3 

create  and 
follow  a  plan 

•    recall  and  follow  a 
sequential  plan  for 
accessing  and  gathering 
information 

NOTES: 

3.2           Select  and  Process                                                                                                               GRADE  3 

identify  personal 

and  peer 

knowledge 

•    record  and  share  personal 
knowledge  of  a  topic 

NOTES: 

c    5 

§  i 

•   access  information,  using  a 
variety  of  sources 

§  8 

— *  i— 

•   match  information  to 
inquiry  or  research  needs 

o 

•    use  knowledge  of  visual  and 
auditory  cues  and 
organizational  devices  to 
locate  and  gather 
information  and  ideas 

c 

l>    o 

1/3    \S 
«     £ 

S3     C 

O 

•   determine  the  main  ideas  in 
information,  using  prior 
knowledge,  predictions  and 
connections 

3.3           Organize,  Record  and  Assess                                                                                             GRADE  3 

c 
o    o 

N    '- 
rt     £ 

°  s 

•   organize  and  explain 

information  and  ideas,  using 
a  variety  of  strategies,  such 
as  clustering,  categorizing 
and  sequencing 

NOTES: 

c 
o 

o   p 

°    r 

E  | 

c 

•    record  facts  and  ideas,  using 
a  variety  of  strategies;  and 
list  authors  and  titles  of 
sources 

• 
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3.3 

Organize,  Record  and  Assess  (continued)                                                                            GRADE  3 

•   determine,  with  teacher 

NOTES: 

1>     o 

guidance,  whether  collected 

11 

>  ,o 

information  is  sufficient  or 

inadequate  for  the 

1)      *4-> 

established  purpose 

50 
5     E 

g  --B 

•   use  gathered  information 

and  questions  to  review  and 

c 
a.  73 

>    « 

■a    1 

add  to  knowledge 

4.1 

Generate  and  Focus 

GRADE  3 

•   generate  and  contribute 

NOTES: 

■J 
«5   £ 

ideas  on  particular  topics 

c   ~ 

for  oral,  print  and  visual 

a>  •  — 

50 

texts 

U       /- 

•    use  a  variety  of  text  forms 

o    E 

°    s 

js  .o 

for  particular  audiences  and 

purposes 

•    arrange  ideas  in  own  oral. 

N      „ 

print  and  visual  texts,  using 

50  ^> 

organizers 

^ 

4.2 

Enhance  and  Improve 

GRADE  3 

•    share  own  stories  and 

NOTES: 

J    *«J 

creations  with  peers,  and 

°    53  _> 
u   -E   -£ 

respond  to  questions  or 

comments 

Q.    E 

D.    r3 

•    revise  own  ideas  to 

1»     E 
■£      U 

accommodate  new  ideas 

v    5 

and  information 

•   print  or  write  letters  legibly; 

u     >^ 

and  space  words 

S3    _5 

appropriately,  both 

"H      50 

manually  and  using  a 

keyboard 

o     ?? 

•   experiment  with  words  and 

E     E 

73        X 

sentence  patterns,  with 

E     H 

support 
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4.2 

Enhance  and  Improve  (continued)                                                                                          GRADE  3 

•    combine  illustrations  and 

NOTES: 

«  .2 

print  texts  to  express  ideas. 

c   2 

feelings  and  information 

enh 
preser 

4.3 

Attend  to  Conventions 

GRADE  3 

•   edit  a  text  to  ensure  it 

NOTES: 

03    qo 

E    w 

includes  complete  sentences 

E     3 

o3  -a 

M    1 

•   spell  familiar  words,  using  a 

Ml 

C 

variety  of  strategies  and 

resources 

c 

•    use  basic  writing 

c    o 
o  \s 

conventions  when  editing 

'-3     03 

03     3 

and  proofreading 

capita 
and  pur 

4.4 

^resent  and  Share 

GRADE  3 

•   share  information  and  ideas 

NOTES: 

03             O 

on  a  topic  with  a  familiar 

are  id< 

and 

brmat 

audience,  and  clarify 
information  by  responding 

■S        .E 

to  questions 

•   present  information  and 

3         5 

ideas  in  an  appropriate  form 

effective  oral 

visual 
communicat 

BC 

•   demonstrate  appropriate 

attentive 

listening 

and  vievvin 

audience  behaviours 

• 
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5.1           Develop  and  Celebrate  Community                                                                                   GRADE  3 

share  and 
compare 
responses 

•    record  ideas  and 

experiences,  and  share  them 
with  others 

NOTES: 

u  "5 
o  2 

u 

•    compare  ideas  within 
stories  from  oral,  print, 
visual  and  multimedia  texts 
from  different  communities 

appreciate 
diversity 

•   connect  situations  portrayed 
in  oral,  print,  visual  and 
multimedia  texts  to  personal 
experiences 

celebrate 

special  occasions 

•    participate  in  language 
experiences  to  acknowledge 
and  celebrate  individual  and 
class  achievements  and 
cultural  events 

5.2           Encourage,  Support  and  Work  with  Others                                                                      GRADE  3 

—  i> 

•-  -5 

•   cooperate  in  a  variety  of 
partnership  and  group 
structures 

NOTES: 

work  in 
groups 

•   ask  others  for  their  ideas, 
and  express  interest  in  their 
contributions 

use  language 
to  show  respect 

•   appreciate  variations  in 
language  use  in  a  variety  of 
contexts  in  the  immediate 
community 

evaluate 
group  process 

•    understand  how  class 
members  help  each  other 
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6.1 

Linguistic  Elements 

GRADE  3 

•    use  the  Ukrainian  alphabet 

NOTES: 

"o 

accurately,  orally  and  in 

writing — phonemes,  double 

i        • 

consonants  and  blends 

sound- 

sy; 

•    use  vocabulary  and 

e 

expressions  appropriately  in 

o 

various  situations  in  the 

>< 

classroom  and  school 

environment 

•    use,  in  modelled  situations,1 

the  following  grammatical 

elements: 

Nouns 

-  accusative  plural 

inanimate;  e.g.,  30Uiumu, 

khujkku,  aema 

Pronouns 

-  personal  locative;  e.g.,  nu 

Meui,  mo6i,  mix 

-  demonstrative, 

possessive,  interrogative 

•  accusative  singular 

animate 

•  genitive  singular 

•  accusative  plural 

a 

inanimate;  e.g.,  mi, 

O    ^j 

MOl,  HKI 

j2    C 

Adjectives 

£  .2 

-  noun-adjective 

2  u 

DO 

agreement;  e.g.,  bucokuu 
MuKona,  tuacjiuee 
.Viiimnm,  yKpai'HCbKe  i.\i  'h 

-  accusative  singular 
animate 

-  genitive  singular 

-  accusative  plural 
inanimate;  e.g.,  Hoei 

30UiUmil,  IflKUHi  KHU2KKU, 

capni  aama 
Verbs 

-  past,  all  genders  singular 
and  plural;  e.g.,  '»/hw«, 
Humana,  Humanu 

Expressions 

-  of  time;  e.g.,  vTOpa, 
no3asHopa,  Muuyjioso 

mUJKHH 

Modelled  Smiations:  This  term  is  used  to  describe  learning  situations  where  a  model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.   Limited  fluency  and  confidence  characterize 
student  language. 


• 
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6.1 

Linguistic  Elements  (continued) 

GRADE  3 

•    use.  in  structured 

NOTES: 

situations,"  the  following 

grammatical  elements: 

Nouns 

-  accusative  singular 
animate 

-  genitive  singular 

-  locative  singular 

-  irregular  plurals, 
including  pluralia 
tantum,  nominative;  e.g.. 

deepi,  vumanu,  OKyjwpu, 
zpouii,  Jifodu,  dimit 

Pronouns 

-  personal  genitive 

-  demonstrative. 

possessive,  interrogative 

•  nominative  singular 
and  plural 

•  accusative  singular 
inanimate 

Ig 

Adjectives 

-  accusative  singular 
inanimate 

2  u 

Verbs 

-  present 

-  present  of  common 
reflexives 

-  imperative 

-  future  imperfective 

-  modal  verbs 

Adverbs 

-  of  motion;  e.g.,  lueudKo. 
noeisibho 

-  of  distance;  e.g., 
6jiu3bKO,  dcmeKO 

-  to  express  seasons;  e.g., 
Y3UMK\\  eocenu 

Expressions 

-  date  and  year 

-  time 

-  of  appeal 

Numerals 

-  \-4  plus  noun  agreement 

-  ordinals  1-12 

2.    Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a  familiar  context  for  the  use  of  specific 

linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  wil 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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6.1 

Linguistic  Elements  (continue J) 

GRADE  3 

•    use,  independently  and 
consistently,'  the  following 
grammatical  elements: 

NOTES: 

Nouns 

-  accusative  singular 
inanimate 

Pronouns 

-  personal  accusative 

"3 

£  E 

Verbs 

-  present  of  common  verbs 

Adverbs 

-  of  location/direction 

-  of  time;  e.g.,  cboeodm 

0X> 

Expressions 

-  date 

-  interrogative;  e.g.,  Kydu 

Conjunctions 

-  coordinating;  e.g.,  a,  cue, 
aoo,  bo 

Numerals 

-  cardinals  1-100;  e.g., 
mpudipwib,  cmo 

3.    Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 

elements  in  a  variety  of  contexts  with  limited  teacher  guidance.  Students  in  such  situations  will  have  consistent  control  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  a  variety  of  contexts  with  limited  teacher  guidance.   Fluency  and 
confidence  characterize  student  language. 


6.1 

Linguistic  Elements  (continued) 

GRADE  3 

.a  s 

-      3 

11 

| 

•   experiment  with  and  use 
basic  mechanical  features 

NOTES: 

—      t- 

o  2 

'->    a 

•5  '"'"" 

•   experiment  with  and  use 
basic  discourse  features  in 
oral,  print  and  visual  texts 

6.2 

Language  Competence 

GRADE  3 

00 

a 
'c 

•    listen  to  and  understand  a 
series  of  oral  sentences  or  a 
short  oral  presentation  on  a 
familiar  topic  in  structured 
situations 

NOTES: 

ox) 
c 

<u 
a. 

05 

•    produce,  spontaneously  or 
with  guidance,  a  series  of 
interrelated  ideas  on  a 
familiar  topic 
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6.2           Language  Competence  (continued)                                                                                      GRADE  3 

SO 

a 

— 
- 

•    read  and  understand  a  series 
of  sentences  or  a  short  text 
on  a  familiar  topic  in 
structured  situations 

NOTES: 

SO 

C 

•    produce,  spontaneously  or 
with  guidance,  simple  texts 
on  a  familiar  topic  in 
structured  situations 

DO 

> 

•    view  and  understand  simple 
events  and  representations 

30 
C 

C 
"J 
:/; 

EL 

3J 

•    use  a  variety  of  forms  to 
create  representations  of 
ideas,  events  and 
information 

6.3           Sociocultural/Sociolinguistic  Competence                                                                       GRADE  3 

"5b 
o 

Ui 

•    recognize  that  some  topics, 
words  or  intonations  are 
inappropriate  in  certain 
contexts 

NOTES: 

idiomatic 
expressions 

•    understand  and  use  a  variety 
of  simple  idiomatic 
expressions  as  set  phrases 

variations 
in  language 

•   accept  individual 
differences  in  speech 

Si 

_     O 

•    use  appropriate  oral  forms 
of  address  for  people 
frequently  encountered 

o 

■e  s 
|  1 

5    p 
3 

•    recognize  that  some 

nonverbal  behaviours  may 
be  inappropriate  in  certain 
contexts 
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6.4           Language  Learning  Strategies                                                                                           GRADE  3 

> 

'a 

5c 
o 
u 

•    use  a  variety  of  simple 
cognitive  strategies,  with 
guidance,  to  enhance 
language  learning;  e.g., 
make  personal  dictionaries, 
experiment  with  various 
elements  of  the  language 

NOTES: 

> 

t 
o 
u 

2 

E 

•    use  a  variety  of  simple 
metacognitive  strategies, 
with  guidance,  to  enhance 
language  learning;  e.g., 
decide  in  advance  to  attend 
to  the  learning  task 

> 
o 

2 
'u 

o 

•    use  a  variety  of  simple 
social  and  affective 
strategies,  with  guidance,  to 
enhance  language  learning; 
e.g.,  reread  familiar  self- 
chosen  texts  to  enhance 
understanding  and 
enjoyment 

6.5           Language  Use  Strategies                                                                                                    GRADE  3 

ID 
> 

O 
U 

•    use  a  variety  of  simple 
interactive  strategies,  with 
guidance;  e.g.,  ask  for 
clarification  or  repetition 
when  they  do  not 
understand 

NOTES: 

> 

— 

•    use  a  variety  of  simple 
interpretive  strategies,  with 
guidance;  e.g.,  determine 
the  purpose  of  listening, 
listen  or  look  for  key  words 

> 
o 

T3 

o 

•    use  a  variety  of  simple 
productive  strategies,  with 
guidance;  e.g.,  use 
illustrations  to  provide 
detail  when  producing  their 
own  texts 
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6.6           General  Learning  Strategies                                                                                              GRADE  3 

<0 

> 

'E 
&o 
o 
u 

•   use  simple  cognitive 
strategies  to  enhance 

general  learning,  e.g.. 
experiment  with  and 
concentrate  on  one  thing  at 
a  time 

NOTES: 

> 

E 
bfl 

2 
u 

3 

•    use  simple  metacognitive 
strategies  to  enhance 
general  learning;  e.g., 
decide  in  advance  to  attend 
to  the  learning  task 

> 

S3 

,s 

•    use  simple  social  and 
affective  strategies  to 
enhance  general  learning; 
e.g.,  participate  in 
cooperative  group  learning 
tasks 

7.1           Self-identity                                                                                                                     GRADE  3 

understanding 
self-identity 

•   explore  and  examine 
various  sources  of 
information  for 
development  of  own 
self-concept 

NOTES: 

developing 

positive 
self-identity 

•    understand  own  strengths 
and  abilities 

valuing  Ukrainian 

language  and 

culture 

•    recognize  and  appreciate 
various  elements  of 
Ukrainian  language  and 
culture 

valuing 

bilingualisni/ 

multiculturalism 

•    recognize  and  appreciate 
various  elements  of  a 
bilingual/multicultural 
education 
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7.2 

Ukrainian  Culture 

GRADE  3 

•    participate  in  activities  and 

NOTES: 

experiences  that  reflect 

traditional  elements  of  the 

g   £ 

Ukrainian  language  and 

culture;  e.g.,  Christmas, 
Easter 

b 

•    participate  in  activities  and 

2   rj"' 

experiences  that  reflect 

O     C 

contemporary  elements  of 

C    5 

the  Ukrainian  language  and 

o 

culture 

o 

•    identify  diverse  elements  of 

>. 

the  Ukrainian  language  and 

ID 
> 

-5 

culture  in  school  and/or  the 

local  community 

•    identify  how  people's 

actions  and  lifestyles 

60 

change  to  accommodate  the 

=3 

changing  needs  of  people 

7.3 

Building  Community 

GRADE  3 

•   experience  that  helping 

NOTES: 

3        C- 

others  is  rewarding 

Si)    £ 

■^  E 

o   E 
n. 

oo 

•   explore  diversity  in  the 

,E    >. 

classroom,  school  and  local 

2  '5 

community;  and  reflect  on 

I"5 

its  significance  to  self 

Oil 

•   explore  similarities  among 

members  of  the  immediate 

2    5 

community,  and  reflect  on 

the  significance  of  this  to 

Q.    « 

self 

•    participate  cooperatively  in 

w>.£ 

daily  classroom  duties,  and 

.^    c 

support  peers  and 

1  3 

U      O 

classmates 
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7.4 

Global  Citizenship 

GRADE  3 

'->    c 

•    recognize  that  growing  up 

NOTES: 

•7  ~% 

involves  making  decisions 

c   c 

8.8 

y:    — ' 

and  accepting  consequences 

•    identify  the  advantages  and 

disadvantages  of  working 

■a 

collaboratively  with  a 

c 

partner  or  group 

u 

u 

c 

•   explore  ways  to  resolve 

r3 
3      _ 

interpersonal  conflict,  and 

initiate  and  maintain  new 

relationships 

•    identify  personal  strengths 

.r. 

and  areas  for  improvement 

CD 

and/or  change,  and  set 

future 
op  port  un 

personal  goals 
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Appendix  B:  Vocabulary  and  Classroom  Expressions 


Please  note  that  the  vocabulary  and  expressions  listed  here  are  suggestions  compiled  through  consultation 
with  teachers.  This  list  should  not  be  considered  mandatory  or  exhaustive. 


npMKMeTHMKM 

Adjectives 

BeAMKMkl 

big 

KOpOTKMM 

short 

MdAMkl 

small/little 

BMCOKMI/I 

tall 

TeapMHM 

Animals 

BeAMJAb 

bear 

6o6ep 

beaver 

nTax/nToxa;  maxn 

bird;  birds 

6i30H/6yMBJA 

bison/buffalo 

Kapn6y 

caribou 

KiT/KI/ILl,fl/KOTMK 

cat 

xyAo6a 

cattle 

KypKa 

chicken 

6ypyHAyK 

chipmunk 

KOpOBO 

cow 

KOMOT 

coyote 

OAeHb 

deer 

co6aKa/nec 

dog 

KOHKO 

duck 

KOHOACbKHM  OAeHb 

elk/wapiti 

AklCMU.51 

fox 

K030 

goat 

rycKa 

goose 

xoBpax/roapep 

gopher 

Txok 

hedgehog 

KJHb/KOHMK 

horse 
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TBapHHM  (npOAOBxeHHfl) 

Animals  (continued) 

6a6aK 

marmot 

AOCb 

moose 

ripCbKMM  K03eA 

mountain  goat 

MMLUa 

mouse 

BMAPO 

otter 

CBMHfl 

pig 

AMK06p03 

porcupine 

nyMa 

puma 

3aeu,b/3akiHMK 

rabbit 

GHOT 

raccoon 

niBeHb 

rooster 

TfOAeHb 

seal 

BJBU.51 

sheep 

CKyHC 

skunk 

6iAKa/BMBipKO 

squirrel 

JHAMK 

turkey 

MOpX 

walrus 

KMT 

whale 

BOBK 

wolf 

HaCTMHM  TJAO 

Body  Parts 

KiCTOHKO/mMKOAOTKO 

ankle 

pyKQ 

arm/hand 

CnMHO 

back 

CJAHMUi 

buttocks 

moKa 

cheek 

rpyAM 

chest 

niA6opiAAfl/6opoAa 

chin 

Byxo/Byxa 

ear/ears 

AiKOTb/AJKTi 

elbow/elbows 

6pOBQ/6pOBM 

eyebrow/eyebrows 
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HaCTMHM  TJAO  (npOAOBxeHHH) 

Body  Parts  (continued) 

BM 

eyelashes 

OKO/OHI 

eye/eyes 

06AkNHfl/Al/IU,e 

face 

naAeub 

finger 

Hirri 

fingernails 

CTona/CTynHfl 

foot 

hoao/ao6 

forehead 

BOAOCCS 

hair 

TOAOBO 

head 

n'^Ta 

heel 

CTerHa/KAy6n 

hips 

KOAJHO 

knee 

Hora 

leg/foot 

ry6n/ycTa 

lips 

POT 

mouth 

LUHA 

neck 

HIC 

nose 

roAJHKa/roMiAKa 

shin 

nAene 

shoulder 

XMBIT 

stomach 

3y6n 

teeth 

BeAMKMM  naAeub 

thumb 

naAeub  ho  H03i 

toe 

TOPC 

torso/trunk 

TyAy6 

trunk/torso 

3an'?icTOK/3an'?icT?i 

wrist/wrists 
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KdAeHAap 

Calendar 

Micflui 

Months 

cineHb 

January 

ArOTMkl 

February 

6epe3eHb 

March 

KBJTeHb 

April 

TpOBeHb 

May 

nepBeHb 

June 

AMneHb 

July 

cepneHb 

August 

BepeceHb 

September 

XOBTeHb 

October 

AMCTOnOA 

November 

rpyAeHb 

December 

AHi  TkDKHfl 

Days  of  the  Week 

nOHeAJAOK 

Monday 

BJBTOpOK 

Tuesday 

cepeAa 

Wednesday 

neTBep 

Thursday 

n'flTHMUfl 

Friday 

cy6oTa 

Saturday 

HeAJA?! 

Sunday 

riopn  poKy 

Seasons 

BeCHO 

spring 

AJTO 

summer 

OCJHb 

autumn 

3HMQ 

winter 
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y  KAflCi/KAOCi 

Classroom 

OKBOpitOM/QKBOpiyM 

aquarium 

OTAOC 

atlas 

AOLJUKO 

blackboard 

KHi/ira/KHi/i>KKa 

book 

KOAbKyAflTOp 

calculator 

KpiCAO/CTJAeUb 

chair/stool 

KpeMAO 

chalk 

TOAHHHHK 

clock 

BiLUOAKM 

coat  hooks 

KOAbOpOBi  OAJBUi 

coloured  pencils/crayons 

KOMn'toTep 

computer 

LUac(DKM 

cupboards 

nMCbMOBMkl  CTiA/napTa 

desk 

CAOBHMK 

dictionary 

ABepi 

door 

ryMKa 

eraser 

nanKa 

file  folder 

LuaabKa  AAA  nanoK 

filing  cabinet 

dflr/npanop 

flag 

CMiTHMK/KOLUMK  AAA  CMJTTfl 

garbage  can/bin 

rAo6yc 

globe 

KAeM 

glue 

LLIKJAbHO  LUOC|DKa 

locker 

MQpKepn/c|DAOAAaCTepM 

markers 

30LUMT 

notebook 

nanip 

paper 

pyHKa/nepo 

pen 

OAiBeub 

pencil 

neHOA 

pencil  case 

CTpyraHKa/3QCTpyryBOH 

pencil  sharpener 

AiHJMKQ 

ruler 
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y  KAflCi/KAaci  (npoAOB>xeHHfl) 

Classroom  (continued) 

HOXklUJ 

scissors 

noAkma 

shelf 

pOKOBMHO 

sink 

yHeHb/yHeHnu,5i; 

LUKOAflp/LUKOAflpKO 

student 

napia 

student  desk 

MamiTOOpOH 

tape  recorder 

YHMTeAb/yHMTeAbKO 

teacher 

TeAeBi3op 

television 

BiAeoMamiToapoH 

VCR 

BiKHQ 

windows 

Mana  cBiTy/Kapia  CBiTy 

world  map 

OA«r 

Clothing 

pOHeUb/HOnAeHHHK 

backpack 

KynOAbHMK 

bathing  suit  (female) 

riACIBKM 

bathing  suit  (male) 

peMiHb/no?ic/nacoK 

belt 

6Af03Ka/6Ay3KO 

blouse 

H060TI/I 

boots 

KaLUKeT/KapTy3 

cap/hat 

nAam/noAbTo 

coat 

cyKi-m/cyKeHKa 

dress 

HOByLUHMKH 

earmuffs 

OKyA?ipM 

glasses 

6pMAb/KOneAKDX 

hat/rimmed  hat 

XOAOT 

housecoat 

niAXOK 

jacket,  blazer 

KypTKQ 

jacket 

AXMHCM 

jeans 

CnopTMBHMM  KOCThOM 

jogging  suit 
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OAflT  (npoAOBxeHH^i) 

Clothing  (continued) 

pyKaBMUJ/pyKOBHHKH 

mittens,  gloves 

nOHHOXM 

knee-highs 

KOATOTM 

nylons 

LUTOHM 

pants 

KMLUeHfl 

pocket 

cyMKa/cyMOHKa/Top6nHKa 

purse 

nixaMa 

pyjamas 

AOLU.OBMK 

raincoat 

COHAOAi 

sandals 

ixiapap/i_uapapi/iK 

scart 

COpOHKO 

shirt 

HepeBMKM/Kanui/MeLUTM 

shoes 

LUOpTM 

shorts 

AHXHHM  KOCThOM  i  LUOnKO 

ski  suit  and  touque 

CnJAHMLLfl 

skirt 

TanoHKH/Kanui 

slippers 

TeHiCIBKM/KpOCiBKM 

sneakers/runners 

LUKapneTKM 

socks 

KOCThOM 

suit 

CBeiep 

sweater 

TeHiCKO/c|3yT60AKQ 

T-shirt 

KpOBOTKO 

tie 

TenAi  KOAroTM 

tights 

napacoAfl 

umbrella 

6iAM3HO 

underwear 

XMAeTKO 

vest 

roMOHeub 

wallet 

rOAMHHMK 

watch 
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CiM'fl/pOAMHa 

Family 

TiTKO/TeTO/ByMHO 

aunt 

HeMOBA^I 

baby/infant 

6pOT 

brother 

AMTMHO 

child 

AJTM 

children 

Ky3MHa/ABOfopiAHa  cedpa 

cousin  (temale) 

Ky3eH/ABOKDpiAHMM  6pOT 

cousin  (male) 

AOHKa/AOHbKa/AOHeHKO 

daughter 

TOTO/6aTbKO 

father 

AiA/AiAycb 

grandfather 

6a6a/6a6ycfl 

grandmother 

npaAiA/npaAiAycb 

great-grandfather 

npa6a6a/npa6a6ufl 

great-grandmother 

MOMO 

mother 

cedpa 

sister 

cmh/cmhok 

son 

3BeAeHMM  6paT 

stepbrother 

BJTHMM 

stepfather 

Manyxa 

stepmother 

3BeAeHa  cedpa 

stepsister 

ByMKO/AflAbKO 

uncle 

Ixa  to  Hanoi' 

Food 

5l6AyKO 

apple 

6aHOH 

banana 

6yp?iKM 

beets 

flTOAM 

berries 

XAJ6" 

bread 

MOCAO 

butter 

TOpT 

cake 

MOpKBQ 

carrot 
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l)Ka  Td  Hanoi  (npoAOBxeHHs) 

Food  (continued) 

nAacTiBui 

cereals 

cup 

cheese 

KypKCl/KypflTl/IHCI 

chicken 

KOBO 

coffee 

KyKypyA3a 

corn 

AecepT 

desserf 

flMUe/flMUfl 

egg/eggs 

pn6a 

fish 

KapTonA?i  cjopi 

French  fries 

CtDpyKTM/COAOBMHO 

fruits  (e.g.,  apples, 

peaches) 

BMHOrpOA 

grapes 

LUHHKO 

ham 

MOP03MBO 

ice  cream 

m'aco 

meat 

MOAOKO 

milk 

noMapoHHa/aneAbCMH 

orange 

nOMOpOHHeBHM/aneAbCMHOBHM 
CJK 

orange  juice 

nepCMK 

peach 

rpyi_ua 

pear 

ropox 

peas 

OHOHQC 

pineapple 

KOLUO 

porridge 

KapTonA^iHi  nincM 

potato  chips 

ciAb  i  nepeub 

salt  and  pepper 

caHABiH/KOHanKa/6yTep6poA 

sandwich 

kob6oco 

sausage 

6ic(DLUTeKC 

steak 

noAyHMu?) 

strawberry 

HOM 

tea 

noMJAop 

tomato 

OBOHi/ropOAMHO 

vegetables 

COCMCKM 

wieners 
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YKpaiHCbKi  CTpaBM 

Ukrainian  Food 

6opm 

borscht/beet  soup 

rpenaHa  koluo 

buckwheat 

KOAOH 

braided  bread 

roAy6u,i 

cabbage  rolls 

KyAeLua/MOMaAkira 

cornmeal 

HOAMCHHKM 

crepes  with  fillings 

nacKa 

Easter  bread 

6o6kq 

Easter  sweet  bread 

nnpixKH 

tilled  bun 

BOpeHMKM 

pyrohy/dumplings 

noMnyLUKM 

putts 

y3Bap,  KOMnoT 

stewed  fruit  compote 

HOHHHKO 

stuffing 

KOpOBOM 

wedding  bread 

KyTa 

wheat  with  honey 

OBoni/ropoAMHa 

Vegetables 

Lu  na  pa  ri/i/c  na  pxa 

asparagus 

OpaCOA?l/KBaCOA?l 

beans 

6ypaK 

beet 

6i6 

broad  bean 

6pOKOAJ 

broccoli 

Kanyda 

cabbage 

MOpKBO 

carrot 

UBiTHa  KanycTa 

cauliflower 

ceAepa 

celery 

KyKypyA3a 

corn  on  the  cob 

oripoK 

cucumber 

6aKAa>KaH 

eggplant 

HQCHMK 

garlic 

XpJH 

horseradish 
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OBOHi/ropOAMHO  (npoAOBxeHHfl) 

Vegetables  (conti 

nued) 

COAOTO 

lettuce 

rpn6i/i 

mushrooms 

u,i/i6yAfl 

onion 

ropox 

peas 

Kap"ronAfl/6apa6oAfl 

potato 

rap6y3 

pumpkin 

peAbKO/peAMCKO 

radish 

LUniHOT 

spinach 

COHflLUHMK 

suntlower 

noMJAop 

tomato 

^pyKTM/COAOBMHa 

Fruits 

?i6AyKO 

apple 

a6pMKOca 

apricot 

6aHOH 

banana 

aroAM 

berries 

Hepei_uHi 

cherries 

rpekinappyT 

grapefruit 

BMHOrpOA 

grapes 

KJBi 

kiwi 

umtpmho/ammoh 

lemon 

AMH51 

melon 

noMapoHHa/aneAbCMH 

orange 

nepcMK 

peach 

rpyuja 

pear 

OHOHOC 

pineapple 

CAMBKO 

plum 

MQAMHO 

raspberries 

BMLUHi 

sour  cherries 

nOAyHMLU 

strawberries 

KOByH 

watermelon 

cyHMui 

wild  strawberries 

Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

!&  Alberta  Hducation,  Alberta,  Canada 


B-ll 

2008 


ripHnpaBM  to  cneun 

Seasonings  and  Spices 

MeA 

honey 

noMJAopoBMM  coyc/KeTHyn 

ketchup 

MyLUTopAa/ripHMu?! 

mustard 

OAifl 

oil 

nepeub 

pepper 

CJAb 

salt 

cupon 

syrup 

oueT 

vinegar 

y  LUKOAi 

At  School 

30CTynHMK  AMpeKTopa/KM 

assistant/vice  principal 

paHeub/HanAeHHkiK 

backpack 

6eMc6oAbHe  noAe 

baseball  tield 

nepepBa 

break/recess 

BOAin  OBTo6yca 

bus  driver 

Kaabeiepii/i 

cafeteria 

KA^CHa/KAOCHO  KiMHOTO 

classroom 

Aa3aHKa 

climbing  apparatus 

KOMn'tOTepHa  Aabopaiopm 

computer  lab 

AOpOAHMK 

counsellor 

napKOH 

fence 

noAe 

field 

apyT6oAbHe  noAe 

football  field 

XBipTKO/BOpOTO 

gate 

CTOpOX 

guard 

CnopTMBHO  3CIAfl/klPi  30A 

gymnasium 

KOpMAOp 

hallway,  corridor 

nOMNHMK/nOMNHMUfl 

helper/assistant 

ripKa 

hill 

6i6AioTeKap/Ka 

librarian 

6i6AioTeKQ 

library 
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y  LUKOAJ  (npOAOBxeHH^i) 

School  (continued) 

o6iA 

lunch 

Mona/KapTa 

map 

My3MHHO  KiMHOTO 

music  room 

MeAcecTpa 

nurse 

oct>ic/Kai-meASipm 

office 

noABip'fl 

yard 

irpOBMM  MOMAOHHHK 

playground 

nAaKaT/aapiuja 

poster 

AMpeKTOp/KO 

principal 

niCOHHMU,?! 

sandbox 

LUKOAO 

school 

LUKJAbHHM  nOTpyAb 

school  patrol 

ceKpeTop/ceKpeTapKa 

secretary 

TpOTyap/XJAHMK 

sidewalk 

yHeHb/yHeHi/m?i; 

LLIKOAflp/lJJKOAflpKa 

student  (male/female) 

rOMAOAKO 

swing 

CTJA 

table 

yHMTeAb/Ka 

teacher 

nepexiA 

walkway 

A03HMHKa/TyaAeT 

washroom,  bathroom 

riopa  AH5I 

Time  of  Day 

POHOK 

morning 

o6ja,  noAyAeHb 

noon 

Benip 

afternoon,  evening 

HN 

night,  nighttime 

KOAbOpM 

Colours 

HOpHMM 

black 

6JAI/IM 

white 

XOBTMM 

yellow 

3eAeHMM 

green 
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KOAbOpM  (npoAOBxeHHfl) 

Colours  (continued) 

nypnypoBMki/c|DioAeTOBMM 

purple 

nepBOHkiM 

red 

CipMM 

grey 

nOMOpaHHeBHM/opOHXeBHM 

orange 

CMHJM 

blue 

6pyHOTHMkl/KOpMHHeBMM 

brown 

poxeBMM 

pink 

rioroAa 

Weather 

XMapHo/noxMypo 

cloudy/foggy 

XOAOAHO/3MMHO 

cold 

rapflne/rapflHO 

hot 

iAe  Aom/naAae  aolu. 

It  is  raining. 

iAe  CHir 

It  is  snowing. 

rpMMMTb 

It  is  thundering. 

COHflHHO 

sunny 

TeriAO 

warm 

BJTpflHO 

windy 

noroAa 

weather 

noraHa  noroAa 

bad  weather 

MpflKCI 

drizzle 

AiecAOBa 

Verbs 

AOCflraTM 

to  accomplish/to  achieve 

npocMTM 

to  ask  (tor  something) 

6yTM 

to  be 

KynyBOTki 

to  buy 

KAMKOTM 

to  call/to  beckon 

HOCMTM 

to  carry 

Bkl6npQTM 

to  choose 

3aKpMBaTM/3aMMH?lTM 

to  close  something 

p03MQAbOByBaTM/MQAfOBaTkl 

to  colour 
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AiCCAOBd  (npOAOBxeHH^) 

Verbs  (continued) 

paxyBOTM 

to  count 

nAQKOTM 

to  cry 

pi30TM/BMpi3aTM 

to  cut/to  cut  out 

TOHUfOBOTM 

to  dance 

PO6MTM 

to  do,  to  make 

pMCyBaTM/MOAfOBaTM 

to  draw 

nMTM 

to  drink 

TCTM 

to  eat 

30XOAMTM,  BXOAMTM 

to  enter  (i.e.,  a  room) 

nOAOTM 

to  fall 

3HOXOAMTM 

to  find 

yCTaBOTM/BCTOBaTM 

to  get  up/to  arise 

AOBOTM 

to  give 

iTM 

to  go 

CnyCKOTMC?l  BHM3 

to  go  down  (i.e.,  stairs) 

BMXOAMTM 

to  go  out  (i.e.,  of  a  room) 

niAiMMciTi/icfl  Bropy 

to  go  up  (i.e.,  stairs) 

CKOKOTM,  CTpn6aTM 

to  jump 

HaBMOTM/BMBHOTM 

to  learn 

noAo6aTi/icfl,  ak36mtm 

to  like,  to  love  something 

KOXOTM 

to  love  someone 

CAVXOTM 

to  listen  to 

AMBMTMCfl 

to  look  at,  watch  (i.e., 
television) 

LUyKOTM 

to  look  for 

BiAKpMBOTM,  BJAHHHflTM 

to  open  something 

apap6yBaTM 

to  paint 

BMKOHyBOTM 

to  perform 

60BMTMC5I,  rpOTI/ICfl 

to  play 

BfipCIBAflTI/l,  npOKTHKyBOTM 

to  practise 
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AlGCAOBa  (npoAOBxeHHfl) 

Verbs  (continued) 

KAOCTkl,  CTOBMTM 

to  put  or  place  something 

(book  on  a  shelf,  paper  on  a  desk) 

HMTOTM 

to  read 

6iraTM 

to  run 

CniBOTM 

to  sing 

CJAOTM,  CMAJTM 

to  sit 

cnaTM 

to  sleep 

yHMTl/lCfl 

to  study 

nAOBOTM 

to  swim 

rOBOpMTM,  Ka30TM,  p03MOBAflTl/| 

to  talk,  speak,  to  converse 

AYMOTM 

to  think 

XOAMTM 

to  walk 

OA^rOTM 

to  wear  (clothing — hat,  etc.) 

npaufOBOTM 

to  work 

nHCOTM 

to  write 

KoMaxH 

Insects 

6a>koao 

bee 

xyK 

beetle 

MeTeAMK 

butterfly 

ryceHMUfl 

caterpillar 

Myxa 

fly 

KOMQp 

mosquito 

naByK 

spider 

oca 

wasp 

xpo6aK 

worm 

YAOMa 

At  home 

Aa3HMHKO/TyaAeT 

bathroom 

AIXKO 

bed 

CnOAbH?! 

bedroom 

KpiCAO 

chair 

Luaapa/ujaabM 

cupboard(s) 
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YAOMCI  (npoAOB>KeHi-m) 

Home  (continued) 

"lACIAbHfl 

dining  room 

XOAOAMAbHMK 

fridge 

rapax 

garage 

ajm/xoto 

house 

KVXHS 

kitchen 

BJTOAbHfl 

living  room 

nin 

oven 

TOHOK 

porch/deck 

kmamm/xjahmk 

rug 

KOHana/AMBOH 

sofa  couch 

cTiAeub 

stool 

CTJA 

table 

TeAeCJDOH 

telephone 

TeAeBi3op 

television 

BiKHO 

window 

Cbato 

Cultural  Holidays 

AeHb  HOpOAXeHHfl 

Birthday 

AeHb  KOHOAM 

Canada  Day 

PJ3ABO 

Christmas  Day 

Cbati/ii/i  Benip 

Christmas  Eve 

BeAMKAeHb 

Easter 

AeHb  6aTbKa 

Father's  Day 

MopAOH 

Feast  of  Jordan/Epiphany 

TOAOBiH 

Halloween 

Iboho  KynaAa 

Ivana  Kupala 

AeHb  MOTepi 

Mother's  Day 

iMeHMHM 

Name's  Day 

HOBMM  piK 

New  Year 

Moaohko 

New  Year's  Eve 

AeHb  noA^KM 

Thanksgiving 

AeHb  CBflTOTO  BaAeHTMHO 

Valentine's  Day 
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Bmcaobm 

Expressions/Idioms 

Hoc  yce  AiKye 

Time  heals  all  things. 

Hoc  AMHe. 

Time  flies. 

Xto  paHO  BCTae,  TOMy  Bor  Aae. 

The  early  bird  catches  the 
worm. 

XTO  MOAO  CnMTb,  TOMy  mOCTMTb. 

Early  to  bed  and  early  to  rise 
makes  a  man  healthy,  wealthy 
and  wise. 

He  3aAMi_uaki  ho  30BTpa  Te,  mo 

AAOXeLU  3po6MTM  CbOTOAHJ 

Never  put  off  until  tomorrow 
what  you  can  do  today. 

Ao6pe  po6n,  Ao6pe  6yAe. 

What  goes  around  comes 
around. 

YCfOAM  A06pe,  TO  BAOAAO 

HOMKpame. 

There  is  no  place  like  home. 

AonoMora  b  xaTi 

Helping  at  Home 

MiTAO/BiHMK 

broom 

BJAPO 

bucket/pail 

npn6i/ipaTi/i  xaTy,  KiMHOTM 

to  clean  the  house,  rooms 

MMTKO/LUMOTKa 

dishcloth 

CKAOAOTM  OAflT 

to  fold  clothes 

npacyBOTM 

to  iron 

3QCTeA?lTM  AJXKO 

to  make  the  bed 

LUMOTO 

rag 

MMAO 

soap 

3aMiTOTM 

to  sweep 

nMAOCOCMTM 

to  vacuum 

nMAOCOC 

vacuum  cleaner 

npaTM  oast 

to  wash  clothes 

MMTM  nocyA 

to  wash  dishes 
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MOfl  KiMHdTd 

My  Room 

AJXKO 

bed 

CTiA 

desk 

A5iMna 

lamp 

A3epKOAO 

mirror 

nOAMLLfl 

shelf 

Luaapa  aaji  OAflry 

closet 

AeHb  HapoA>KeHH5i 

My  Birthday 

AeHb  HOpOA>KeHH?l/ypOAMHkl 

birthday 

TOpT 

cake 

CBNKM 

candles 

CB^TKyBOTM 

to  celebrate 

3a6aBa,  BenipKa 

party 

Itm  ho  3aicynM 

Going  Shopping 

Kaca 

cash  register 

xapsi 

groceries 

npoAyKTM 

grocery  products 

posnpOAaxa 

sale 

KpaMHMU?l/MarQ3MH 

shop/store 

ToproBMM  uemp 

shopping  mall 

MOAO/CTMAb 

style 

KynyBOTM 

to  buy 

iTM  ho  30Kynn 

to  go  shopping 

Mip^TM  OAflT 

to  try  on  clothes 

TOBQpM 

wares/products 
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l"o6i/xo6i 

Hobbies 

JTM  B  KJHO 

to  go  to  the  movies 

JTM  B  TeOTp 

to  go  to  the  theatre 

ro6i/yAio6AeHe  3ai-mTTfl 

hobbies,  tavourite  activities 

CAyXOTM  MV3MKy 

listen  to  music 

MOAtOBOTM 

to  paint 

HMTOTM 

to  read 

XOAMTM  HQ  AeKUJI 

to  take  lessons 

TOHUfOBOTM 

to  dance 

CnopT  to  irpM 

Sports  and  Games 

6ePic6oA 

baseball 

6acKeT6oA 

basketball 

ySOAJBOAbHHK 

fan 

QMepHKOHCbKHM  OpyT60A 

football 

MOTH/rpa 

game 

3MaraHH5i 

competition 

CJDyT60A 

soccer 

cnopT 

sport 

CTOAiOH 

stadium 

TpeHyBdHi-m 

training 

Ky6oK 

trophy 

BMrpaTM 

to  win 

y  AJKapa 

Going  to  the  Doctor 

AiKap 

doctor 

MeAMKM 

medical  personnel 

MeAcecTpa/MeA6paT 

nurse 

AJKOpH?l/LUnMTaAb 

hospital 

OHOAi3  KpOBi 

blood  test 

peHTreH 

x-ray 

AJKH 

medication 
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y  Aixapfl  (npOAOBxeHHfl) 

Going  to  the  Doctor  ( 

continued) 

BiTOMiHM 

vitamins 

BMAyxyBOTM 

to  recover 

BMAyxaHHfl 

recovery 

BMAiKOByBOTMC?l/3arOfOBaTHC?i 

to  heal 

AOMOLUHi  TBapHHH 

Pets 

OKBOpiyM/aKBOpiKDM 

aquarium 

KAJTKO 

cage 

KJT 

cat 

co6aKa/nec 

dog 

KOpM 

dry  teed  (pellets) 

pn6KM 

fish 

MOpCbKQ  CBMHKO 

guinea  pig 

xoaa'ak 

hamster 

amipKa 

lizard 

KpOAMK 

rabbit 

AOrAflACITl/l 

to  care  for 

TOAyBOTM 

to  feed 

Yce  npo  caAiBHMUTBO 

Making  Things  Grow 

KOnOTM 

to  dig 

KBiTM 

flowers 

ropoA 

garden 

B030HKM 

house  plants 

COA 

orchard 

COAMTM 

to  plant 

POCAMHM 

plants 

HadHHfl 

seeds 

rpyHT/3eMA?i 

soil 

AepeBo 

tree 

AonaTa 

trowel/shovel 

BOAO 

water 

nOAMBQAbHHLLfl 

watering  can 
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BaKaufi'/KaHiKyAM/BiAnycTKa 

Vacation 

aBTO/MOLUMHO 

car 

BOTOH 

train  car 

eKCKypcm 

excursion/field  trip 

pekic 

flight 

Luoce 

highway 

roTeAb 

hotel 

AJTOK 

airplane 

KypopT 

resort 

HOHyBOTM 

to  spend  the  night 

BOAJ3M 

suitcases 

KBMTKM 

tickets 

KepyBOTM/ixaTM 

to  drive 

nOKyBOTMC?! 

to  pack 

noT?ir/noT3A 

train 

noAopoxyBOTM 

to  travel 

noAopox/no'i*3AKa 

trip,  journey 

BOHTOXHe  OBTO/BOHTOXiBKO 

truck 

6araxHMK 

trunk 

npocfcecifl 

Jobs 

6yxraATep 

accountant 

nOAOBOTMC?! 

to  apply  for 

6i3Hec 

business 

AJKOp 

doctor 

BOAJM 

driver 

noxexHMK 

fireman 

npn6yTOK 

income 

npoapecm/apax 

job/occupation 

OABOKOT/K^pMCT 

lawyer 

6i6AioTeKap 

librarian 

MeAcecTpa/MeA6paT 

nurse 

3apnAaTa/3apo6iTOK/nAQTH?i 

pay,  wages 
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npOCJDecifl  (npOAOBxeHHfl) 

Jobs  (continued) 

noAiuoM/noAiueMCbKHki 

police  officer 

nocaAO/no3nui?i 

position 

pe3tOMe 

resume 

ceKpeiap/ceKpeTapKa 

secretary 

YMklTeAb/yHMTeAbKO 

teacher 

TeAeBi3op 

Television 

TeAeBi3op 

television 

nepeAana 

program 

CJDiAbM/KiHO 

film/movie 

KOHOA 

channel 

cepiaA 

series 

BeAyHMM/BeAyHa 

newscaster 

AOKyMeHTOAbHMM  ObiAbM 

documentary 

KOMeAi^ 

comedy 
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Unit  Plan  A C-8 
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Lesson  Plan  B  C-12 

How  "Listener-friendly"  Is  My  Instruction? C-l  3 

Examples  of  General  Accommodations  C-l  4 

Examples  of  Instructional  Accommodations  C-l  5 
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Instructional  Planning  Guide 


As  you  design  a  learning  activity,  consider  students'  individual  needs  and  learning  profiles  to  determine 
the  accommodations,  modifications  and  adaptations  that  will  be  necessary  for  success. 

©  Outcomes 

Determine  the  outcomes  that  students  can  reasonably  accomplish. 

□  Select  fewer  outcomes,  partial  outcomes  or  outcomes  from  a  different  grade  level  if  necessary. 

Determine  what  the  students  will  be  able  to  demonstrate  as  a  result  ot  this  learning 
activity. 

LI    Consider  the  accommodations,  modifications  and  adaptations  necessary  to  ensure  student  success 
in  achieving  all  or  part  of  the  outcomes. 

©  Learning  Activities 

Select  appropriate  instructional  strategies  and  learning  activities  that  will  create 
opportunities  tor  students  to  successfully  achieve  the  target  outcomes. 

□  Decide  how  students  will  apply  their  learning. 

—I      Ensure  opportunities  for  students  to  use  different  learning  modalities;  e.g.,  visual,  auditory. 
LI     Present  and  support  key  concepts  and  instructions  using  demonstration,  oral  and  written  steps 
and  exemplars  of  completed  assignments. 

□  Break  down  assignments  or  tasks  into  smaller,  more  manageable  parts. 

□  Give  clear,  concrete  instructions  and: 

provide  a  visual  reference  of  the  sequence  of  key  steps  in  completing  the  assignment 

provide  a  checklist  of  assignment  parts  for  students  to  mark  as  tasks  are  completed 

support  written  instructions  with  picture  prompts  or  highlight  directions  using  a 

colour-coding  system 

tape  record  directions  or  lectures  for  playback 

repeat  instructions 

have  students  recall  instructions  in  sequence. 

□  Model  and  demonstrate  to  promote  understanding  of  directions. 

□  Check  in  with  students  regularly  to  check  task  understanding  and  to  provide  feedback  and 
clarification  on  specific  aspects  of  the  assignment. 

□  Highlight  key  points  of  the  lesson  orally  and  visually. 

□  Select  extension  activities  that  will  reinforce  and  extend  learning. 

LI    Write  assignments  and  homework  on  chart  paper  or  the  board.  Ensure  that  students  write  down 
assignments  in  their  agendas. 

□  Help  students  stay  on  task  by  employing  a  cueing  strategy. 

Identify  the  key  concepts  of  the  learning  activity. 

LI    Consider  how  the  activity  has  been  designed  to  motivate  and  engage  student  interest. 
LI    Determine  how  to  present  an  overview  of  the  learning  activity. 

LI    Ensure  that  the  learning  activity  provides  opportunities  for  students  to  relate  the  key  concepts  to 
their  own  experiences  or  understanding. 

□  Build  in  opportunities  to  make  connections  between  what  the  students  know  and  what  they  are 
learning. 


Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2003). 
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Consider  how  the  students  will  be  organized  tor  instruction  and  the  type  ot  groupings 
that  will  be  most  effective  (partner,  small  group,  large  group). 

□  Use  flexible  grouping  to  determine  the  best  fit  for  a  particular  activity.  Decisions  about  grouping 
students  may  be  based  on  different  factors  depending  on  the  end  goal,  such  as  learning  profile, 
interest,  readiness  or  need. 

©  Learning  Environment 

Consider  the  classroom  environment  and  individual  student  work  space. 

□  Provide  a  quiet  work  station  like  a  study  carrel  in  a  comer  of  the  classroom. 

Z}    Plan  seating  arrangements  for  students  with  attention  issues  based  on  traffic  patterns  and  overt 
distractions;  e.g..  windows,  door,  hallway,  computer. 

□  Partner  students  with  a  peer  for  support  and  guidance. 

©  Resources 

Decide  on  the  resources  that  will  be  used  for  the  learning  activity,  including  oral,  print, 
media  texts  and  community  resources. 

□  Locate  necessary  materials  and  resources  to  support  different  reading  levels,  learning  styles  and 
student  needs. 

□  Consider  using  graphic  organizers  to  present  information. 

Prepare  resources  to  assist  students  with  learning  difficulties. 

□  Rewrite  materials  at  a  lower  reading  level. 

J    Provide  a  graphic  organizer  for  note  taking;  e.g.,  cloze  style. 

□  Highlight  passages  of  text. 

□  Reformat  handouts  and  tests  as  necessary;  e.g.,  provide  lines  for  written  responses,  put  one 
question  per  page,  rewrite  questions  or  information  at  a  lower  reading  level,  enlarge  print  and 
spacing  between  lines  of  print. 

□  Identify  Web-based  supports;  e.g.,  simulations. 

Ensure  that  students  have  the  assistive  tools  and  devices  to  support  their  learning  styles 
or  needs,  for  example: 

highlighters,  calculators,  sticky  notes,  rulers,  markers,  erasable  pens,  adapted  scissors,  graph 

paper,  special  lined  paper,  pencil  grip,  date/number  line  taped  to  desk 

a  copy  of  the  lecture  notes 

enlarged  or  reduced  text 

scribe 

tape  recordings 

picture  prompts 

manipulativcs 

overlays 

computers 
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©  Assessment 

Decide  what  evidence  will  show  whether  the  students  have  achieved  the  outcomes. 

Determine  the  best  way  tor  students  to  demonstrate  their  learning. 

□  Provide  assessment  options  for  students  to  "show  what  they  know." 

Make  necessary  preparations  for  alternative  testing  procedures,  resources  and 
materials. 

□  Does  the  student  need: 

a  tape  recording  of  the  test 

a  scribe  to  write  down  their  ideas  or  answers 

the  test  questions  read  aloud 

a  time  extension 

fewer  questions? 

Determine  the  focus  of  the  assessment  for  evaluation  purposes. 

For  example,  if  you  are  evaluating  students  on  their  understanding  of  the  content,  do  not  penalize  for 
spelling  errors  or  missing  punctuation. 

Select  or  develop  rubrics,  exemplars  and  checklists  to  support  student  evaluation. 

Provide  immediate,  specific  and  constructive  feedback. 

□  Emphasize  the  quality  of  work  and  perseverance  rather  than  quantity. 

Provide  opportunities  for  student  self-reflection  and  self-evaluation. 

□  Consider  necessary  alternate  assessment  options  to  accommodate  different  learning  styles, 
interests  or  strengths. 

□  Share  assignment  criteria  lists,  checklists,  standards  and  exemplars  with  students. 

©  Time  line 

Record  important  assignments  and  text  due  dates  on  a  master  calendar  and  have 
students  write  these  dates  in  their  agendas. 

□  Show  students  how  to  plan  for  longer  assignments  by  using  a  calendar. 

□  Show  students  how  to  study  for  an  upcoming  test. 

□  Provide  students  with  a  study  guide  of  important  skills  and  concepts. 

Consider  the  pace  of  the  learning  activity  and  the  needs  of  the  students. 

□  Consider  ways  to  change  the  pace  and  allow  students  to  focus  on  task  for  more  condensed  periods 
of  time,  if  necessary. 

□  Prepare  an  assignment  summary  with  task  increments  and  time  line  to  guide  student's  completion 
of  the  assignment.  Provide  time  warnings  for  task  completion. 

J    Extend  deadlines  for  those  students  who  require  more  time  to  complete  assignments. 
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Year  Plan 


Grade(s):                          School  Year:                                Teacher(s): 

February 

March 

April 

May 

June 

CO 
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Unit  Plan  A 


Grade(s): 


Unit  Focus: 


Teacher(s): 


Outcomes: 


Teaching  and  Learning  Activities: 


Resources: 


Planning  for  Diversity: 


Assessment 
and  Evaluation: 
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Unit  Plan  C 


Title: 


Time  line: 


General  outcome: 


Specific  outcomes 


Assessment  strategies  and  activities 


Learning  strategies  and  activities 


Enrichment  strategies 

(Students  extend  their  learning  and  commit  to 
healthy  behaviour  ) 


Resources 


Home/school/community  connections 


Cross-curricular 
connections 
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Lesson  Plan  A 


Lesson  Title: 


Date  and  Class: 
Outcomes  Addressed: 


Materials  Required: 


Teaching  and  Learning  Activities: 


Differentiation  of  Instruction: 


Opportunity  for  Assessment: 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3)  C— 1 1 

•©Alberta  Education,  Alberta,  Canada  2008 


Lesson  Plan  B 


Lesson  Title: 
Date:  


Class: 


Outcomes 


Possible  Student  Learning 
Strategies: 


Lesson  Description 


Differentiation  of 
Instruction 

□  yes  □  not  necessary 
If  yes,  description: 


Assessment 


Materials 
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How  "Listener-friendly"  Is  My  Instruction? 


Review  the  strategies  below  and  mark  the  column  that  best  fits  your  current  practice  for 

helping  students  focus  on  what  is  important  in  the  learning  activity. 


I  reduce  distractions  for  my  students;  e.g.,  close  the  door,  move  students 

near  the  front  and  away  from  windows. 

I  communicate  clearly  what  my  expectations  of  the  students  are  during  the 

class. 

I  provide  students  with  some  form  of  an  advanced  organizer  at  the 

beginning  of  class  to  alert  them  to  what  will  be  addressed  in  the  learning 

activity. 

I  consistently  review  and  encourage  recall  of  previously  presented 

information;  e.g.,  summarizing,  asking  questions,  allowing  time  to  review 

previous  notes  and  handouts. 

I  use  cue  words  and  phrases  to  signal  important  information;  e.g.,   In 

summary  . . . ,  Note  the  following  . . . ,  Pay  attention  to  ...,  Record  this 

important  fact  ...,  This  is  important  ...,  Listen  carefully. 

I  use  transitional  phrases  to  cue  and  signal  the  organization  of  information; 

e.g.,  first,  second,  third;  next;  before/after;  finally. 

I  highlight  important  information  by  using  bold,  italics  and  different  coloured 

text. 

I  vary  my  volume,  tone  of  voice  and  rate  of  speech  to  emphasize  important 

ideas  and  concepts. 

I  present  information  in  many  different  ways;  e.g.,  discussion,  video,  audio, 

small  group  assignments,  transparencies,  slide  show  presentations. 

I  repeat  important  ideas  and  concepts  by  rephrasing  and  using  multiple 

examples. 

I  write  important  ideas,  key  concepts  and  vocabulary  on  the  board  or 

overhead  transparency. 

I  use  visual  aids  and  objects  to  support  the  concepts  and  information  that 

are  presented;  e.g.,  pictures,  diagrams,  maps,  manipulatives,  graphic 

organizers,  overhead  projector. 

I  provide  examples  and  non-examples  of  concepts. 

I  frequently  check  for  understanding;  e.g.,  ask  questions  during  the  class, 

encourage  students  to  ask  questions  during  and  after  a  presentation, 

encourage  students  to  relate  new  information  to  old. 

I  provide  students  with  opportunities  to  discuss  concepts  with  a  partner  or 

small  group. 

I  provide  students  with  opportunities  to  work  with  and/or  practise  new  skills 

and  concepts. 

I  allow  time  for  reflection  at  the  end  of  the  class;  e.g.,  review  important 

ideas,  summarize,  ask  questions,  self-evaluate. 

I  briefly  review  the  important  concepts  at  the  end  of  the  class  and  preview 

what  will  be  happening  next  class. 


Yes 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 


Not 
Yet 

J 

J 
O 


J 


J 


J 


J 


J 


J 


J 


J 


J 


J 
J 


J 


J 


J 


Adapted  from  Anne  Price,  "Listen  Up"  handout  (Calgary,  AB:  Calgary  Learning  Centre,  1995).  Adapted  with  permission  from 
Calgary  Learning  Centre. 
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Examples  of  General  Accommodations 


Methods  of  Instruction         Task/Response  (cont'd)        Materials  (cont'd) 


□  Vary  amount  of 
material  to  be 
learned. 

□  Vary  amount  of 
material  to  be 
practised. 

□  Vary  time  for 
practice  activities. 

□  Use  advance 
organizers. 

□  Cue  student  to  stay 
on  task;  e.g., 
private  signal. 

□  Facilitate  student 
cueing  (student 
providing  cues  to 
the  teacher). 

□  Repeat  directions  or 
have  student 
repeat  directions. 

□  Shorten  directions. 

□  Pair  written 
instructions  with  oral 
instructions. 

□  Use  computer 
assisted  instruction. 

□  Use  visual  aids  in 
lesson  presentation. 

Other  _ 

Task/Response 

□  Reduce  or 
substitute  required 
assignments. 

□  Adjust  level  of  in- 
class  assignments  to 
academic  level. 

□  Break  long-term 
assignments  into 
shorter  tasks. 

□  Adjust  amount  of 
copying. 

□  Use  strategies  to 
enhance  recall; 
e.g.,  cues,  cloze. 


□  Provide  student  with 
a  copy  of  notes. 

□  Accept  dictated  or 
parent-assisted 
homework 
assignments. 

□  Provide  extra 
assignment  time. 

□  Permit  student  to 
print. 

□  Provide  a  student 
buddy  for  reading. 

Other  _ 

Materials 

□  Modify  text 
materials  (add, 
adapt  or  substitute). 

□  Make  materials  self- 
correcting. 

□  Highlight  important 
concepts  and 
information  and/or 
passages. 

□  Use  a  desktop  easel 
or  slantboard  to 
raise  reading 
materials. 

□  Prepare  recordings 
of  reading/textbook 
materials,  tasks. 

□  Provide  an  extra 
textbook  for  home 
use. 

□  Allow  use  of 
personal  word  lists, 
cue  cards. 

□  Increase  use  of 
pictures,  diagrams, 
concrete 
manipulators. 

□  Break  materials  into 
smaller  task  units. 


□  Increase  print  size  in 
photocopying. 

□  Use  daily  homework 
assignment  book. 

Other  _ 

Organization  for 
Instruction 

The  student  works  best: 

□  in  large  group 
instruction 

□  in  small  group 
instruction 

□  when  placed 
beside  an 
independent 
learner 

□  with  individual 
instruction 

□  with  peer  tutoring 

□  with  cross-aged 
tutoring 

□  using  independent 
self-instructional 
materials 

□  in  learning  centres 

□  with  preferential 
seating 

□  with  allowances  for 
mobility 

□  in  a  quiet  space 
within  the 
classroom. 

Other  _ 

Reinforcement  Systems 

□  Provide  immediate 
reinforcement. 

□  Give  verbal  praise 
for  positive 
behaviour. 

□  Use  tangible 
reinforcers. 

□  Send  notes  home. 

□  Complete  progress 
charts. 


Reinforcement  Systems 

(cont'd) 

□  Allow  special 
activities. 

□  Instruct  student  in 
self-monitoring;  i.e., 
following  directions, 
raising  hand  to  talk. 

Other  _ 

Assessment  and  Testing 

□  Adjust  the  test 
appearance;  e.g.. 
margins,  spacing. 

□  Adjust  the  test 
design  (T/F,  multiple 
choice,  matching). 

□  Adjust  to  recall  with 
cues,  cloze,  word 
lists. 

□  Vary  test 
administration 
(group/individual, 
open  book,  make- 
up tests). 

□  Record  test 
questions. 

□  Select  items  specific 
to  ability  levels. 

□  Vary  amount  to  be 
tested. 

□  Give  extra  test  time. 

□  Adjust  readability  of 
test. 

□  Allow  recorded 
reports  for  essays 
and/or  long  answers. 

□  Read  test  questions 

□  Allow  use  of  a  scribe 
or  a  reader. 

□  Allow  oral 
examinations. 

Other 
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Examples  of  Assessment  Accommodations 


Some  students  require  accommodations  that  allow  classroom  assessment  to  measure  and 
communicate  student  growth  and  achievement  clearly  and  realistically.  Some  students  will 
know  what  they  need  in  order  to  demonstrate  their  knowledge  in  the  classroom  and  in  testing 
situations.  It  is  important  to  provide  an  opportunity  for  students  and  parents  to  suggest  or 
respond  to  proposed  assessment  accommodations. 

Sample  assessment  accommodations  include: 

□  allowing  extended  time 

□  allowing  breaks  during  the  test 

□  reducing  the  number  of  questions 

□  breaking  a  test  into  parts  and  administering  them  at  separate  times 

□  providing  a  recorded  test  and  making  students  aware  that  they  may  listen  to  part  or  all  of 
the  recording  more  than  once 

□  providing  a  reader  or  a  scribe 

□  providing  an  opportunity  to  record  answers 

□  providing  more  detailed  instructions  and  confirming  the  student's  understanding  of  the  test 
process 

□  administering  the  test  in  a  small  group  setting  or  to  an  individual  student 

□  administering  the  test  in  a  separate  room,  free  from  distractions 

□  providing  noise  buffers;  e.g.,  headphones 

□  adjusting  the  test  appearance;  e.g.,  margins,  spacing 

□  adjusting  the  test  design  (true/false,  multiple  choice,  matching) 

□  adjusting  readability  of  test 

□  allowing  alternative  formats  such  as  webs  or  key  points  in  place  of  essays  or  long  answers 

□  reading  test  questions 

□  allowing  use  of  a  scribe  or  a  reader 

□  allowing  oral  examinations 

□  allowing  students  to  practise  taking  similar  test  questions 

□  other 
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Sample  Text  Forms 


Written  Texts 


Oral  Texts 


advertisements 

biographies  and  autobiographies 

brochures,  pamphlets  and  leaflets 

catalogues 

dictionaries  and  grammar  references 

encyclopedia  entries 

folk  tales  and  legends 

forms 

graffiti 

instructions  and  other  "how  to"  texts 

invitations 

journals  and  logs 

labels  and  packaging 

letters  (business  and  personal) 

lists,  notes  and  personal  messages 

maps 

menus 

newspaper  and  magazine  articles 

plays,  screenplays 

poetry 

programs 

guestionnaires 

recipes 

reports 

manuals 

short  stories  and  novels 

signs,  notices  and  announcements 

stories 

textbook  articles 

tickets,  timetables  and  schedules 

banners 

book  jackets 

booklets 

cartoons 

comic  strips 

bulletin  boards 

posters 

almanacs 

atlases 

choral  readings 

codes 

collages 

greeting  cards 

graphic  organizers 

research  projects 

picture  books 

storyboards 

e-mail 


advertisements  or  announcements 

ceremonies  (religious  and  secular) 

interpretive  dialogues 

formal  and  informal  conversations 

interviews 

telephone  messages 

oral  stories  and  histories 

plays  and  other  performances 

oral  reports  and  presentations 

songs  and  hymns 

telephone  conversations 

story  telling 

speeches 

rhymes,  poetry 

Multimedia  Texts 

computer  and  board  games 

movies  and  films 

slide/tape/video  presentations 

television  programs 

Web  sites 

CD-ROM,  multimedia  projector 

digital  slide  shows 

chat  rooms 

blogs 
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Alternative  Learning  Activities  Menu 


Im'h: 


AaTa: 


Complete  three  activities  to  create  a  horizontal,  vertical  or  straight  line.  If  you  choose 
to  use  the  "Your  Idea"  box,  you  must  first  have  your  activity  approved  by  your  teacher. 


I  have  had  my  idea  approved  by  my  teacher:  Yes/No  Teacher  Initials 
I  agree  to  complete  all  three  activities  by 


(Date) 


DEMONSTRATE 

PLAN 

INTERVIEW 

RESEARCH 

YOUR  IDEA 

SURVEY 

DISPLAY 

CREATE 

EVALUATE 
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Sample  Independent  Study  Agreement 


Name:  Grade: 


Date: 


This  is  a  contract  between  you  and  your  teacher.  By  writing  your  initials  on  each  of  the 
blanks  beside  the  statements,  you  agree  to  follow  these  conditions.  If  you  do  not  meet 
the  conditions  set  in  this  contract,  you  will  have  to  return  to  the  class  and  your  project 
will  be  discontinued  immediately. 

Read  each  statement  below  and  write  your  initials  beside  it  to  show  your  understanding 
and  agreement. 

Learning  Conditions 

I  will  complete  all  alternative  learning  activities  in  my  Independent  Study 
Agreement  by (date). 

I  will  prepare  for  and  complete  the  unit's  assessment  at  the  same  time  as  the 
rest  of  the  class. 

I  will  participate  in  whole-class  activities  as  the  teacher  assigns  them. 

I  will  keep  a  daily  log  of  my  progress  in  my  learning  log. 

I  will  share  what  I  have  learned  from  my  independent  study  with  the  class  in  an 
interesting  way.  I  will  prepare  a  brief  presentation  of  five  to  seven  minutes  and 
make  sure  that  I  include  some  kind  of  a  visual  aid;  e.g.,  poster,  picture,  digital 
slide  show. 

Working  Conditions 

I  will  check  in  with  the  teacher  at  the  beginning  and  end  of  each  class  period. 

I  will  work  on  my  chosen  topic  for  the  entire  class  period  on  the  days  my 
teacher  assigns. 

I  will  not  bother  anyone  or  call  attention  to  the  fact  that  I  am  doing  different 
work  than  others  in  the  class. 


Student's  Signature: 
Teacher's  Signature: 


Sample  Independent  Study  Agreement:   Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom:  Strategies  and 
Techniques  Every  Teacher  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  (Revised.  Expanded.  Updated 
Edition)  (p.  75)  by  Susan  Winebrenner,  copyright  t:2001 .   Used  with  permission  of  Free  Spirit  Publishing  Inc.,  Minneapolis, 
\1\.  X00  735-7323;  www.freespint.com.  All  rights  reserved. 
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Group  Roles  Organizer 


Fill  in  one  or  more  names  for  the  roles  below  before  beginning  your  group  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 

Group  Roles  Organizer 


Fill  in  one  or  more  names  for  the  roles  below  before  beginning  your  group  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 
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Sample  List  of  Learning  Strategies 


Language  Learning  Strategies 
Cognitive  Language  Learning  Strategies 

D    listen  attentively 

□  perform  actions  to  match  words  of  a  song,  story  or  rhyme 

D    learn  short  rhymes  or  songs,  incorporating  new  vocabulary  or  sentence  patterns 

□  imitate  sounds  and  intonation  patterns 

D  memorize  new  words  by  repeating  them  silently  or  aloud 

D  seek  the  precise  term  to  express  meaning 

□  repeat  words  or  phrases  in  the  course  of  performing  a  language  task 

□  make  personal  dictionaries 

□  experiment  with  various  elements  of  the  language 

□  use  mental  images  to  remember  new  information 

D    group  together  sets  of  things — vocabulary,  structures — with  similar  characteristics 
D    identify  similarities  and  differences  between  aspects  of  the  Ukrainian  language  and 

English 
D    look  for  patterns  and  relationships 

D    use  previously  acquired  knowledge  to  facilitate  a  learning  task 
D    associate  new  words  or  expressions  with  familiar  ones,  either  in  Ukrainian  or  in  English 
D    find  information,  using  reference  materials  like  dictionaries,  textbooks  and  grammars 

□  use  available  technological  aids  to  support  language  learning;  e.g.,  cassette  recorders, 
computers 

D    use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  representations  to  make 

information  easier  to  understand  and  remember 
D    place  new  words  or  expressions  in  a  context  to  make  them  easier  to  remember 

□  use  induction  to  generate  rules  governing  language  use 

D    seek  out  opportunities  outside  of  class  to  practise  and  observe 

□  perceive  and  note  down  unknown  words  and  expressions,  noting  also  their  context  and 
function 

Metacognitive  Language  Learning  Strategies 

□  check  copied  writing  for  accuracy 
D  make  choices  about  how  you  learn 

□  rehearse  or  role-play  language 

□  decide  in  advance  to  attend  to  the  learning  task 

□  reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

□  make  a  plan  in  advance  about  how  to  approach  a  language  learning  task 
D  reflect  on  the  listening,  reading  and  writing  process 

D    decide  in  advance  to  attend  to  specific  aspects  of  input 
D    listen  or  read  for  key  words 

□  evaluate  own  performance  or  comprehension  at  the  end  of  a  task 
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D    keep  a  learning  log 

□  experience  various  methods  of  language  acquisition  and  identify  one  or  more  ^ 
considered  to  be  particularly  useful  personally 

□  be  aware  of  the  potential  of  learning  through  direct  exposure  to  the  language 

□  know  how  strategies  may  enable  coping  with  texts  containing  unknown  elements 

□  identify  problems  that  might  hinder  successful  completion  of  a  task  and  seek  solutions 

□  monitor  own  speech  and  writing  to  check  for  persistent  errors 

□  be  aware  of  own  strengths  and  weaknesses,  identify  own  needs  and  goals,  and  organize 
strategies  and  procedures  accordingly 

Social/ Affective  Language  Learning  Strategies 

□  initiate  or  maintain  interaction  with  others 

□  participate  in  shared  reading  experiences 

□  seek  the  assistance  of  a  friend  to  interpret  a  text 

□  reread  familiar  self-chosen  texts  to  enhance  understanding  and  enjoyment 

□  work  cooperatively  with  peers  in  small  groups 

□  understand  that  making  mistakes  is  a  natural  part  of  language  learning 

□  experiment  with  various  forms  of  expression  and  note  their  acceptance  or 
nonacceptance  by  more  experienced  speakers 

□  participate  actively  in  brainstorming  and  conferencing  as  prewriting  and  postwriting 
exercises 

□  use  self-talk  to  feel  competent  to  do  the  task 

□  be  willing  to  take  risks,  and  try  unfamiliar  tasks  and  approaches  ^ 

□  repeat  new  words  and  expressions  occurring  in  own  conversations,  and  make  use  of 
these  new  words  and  expressions  as  soon  as  appropriate 

□  reduce  anxiety  by  using  mental  techniques,  such  as  positive  self-talk  or  humour 

□  work  with  others  to  solve  problems,  and  get  feedback  on  tasks 

□  provide  personal  motivation  by  arranging  own  rewards  when  successful 

Language  Use  Strategies 
Interactive  Language  Use  Strategies 

□  use  words  from  own  first  language  or  English  to  get  meaning  across;  e.g.,  use  a  literal 
translation  of  a  phrase  in  the  first  language,  use  a  first  language  word  but  pronounce  it  as 
in  Ukrainian 

□  acknowledge  being  spoken  to 

□  interpret  and  use  a  variety  of  nonverbal  clues  to  communicate;  e.g.,  mime,  pointing, 
gestures,  drawing  pictures 

D    indicate  lack  of  understanding  verbally  or  nonverbally;  e.g.,  raised  eyebrows,  blank  look 

□  ask  for  clarification  or  repetition  when  the  message  has  not  been  understood 

□  use  the  other  speaker's  words  in  subsequent  conversation 

□  assess  feedback  from  a  conversation  partner  to  recognize  when  the  message  has  not 
been  understood;  e.g.,  raised  eyebrows,  blank  look 

□  start  again,  using  a  different  tactic,  when  communication  breaks  down  <g 
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□  use  a  simple  word  similar  to  the  concept  to  convey  and  invite  correction 

□  invite  others  into  the  discussion 

D  ask  for  confirmation  that  a  form  used  is  correct 

□  use  a  range  of  fillers,  hesitation  devices  and  gambits  to  sustain  conversations 

□  use  circumlocution  to  compensate  for  lack  of  vocabulary 

□  repeat  part  of  what  someone  has  said  to  confirm  mutual  understanding 

□  summarize  the  point  reached  in  a  discussion  to  help  focus  the  talk 

□  ask  follow-up  questions  to  check  for  understanding 
D  use  suitable  phrases  to  intervene  in  a  discussion 

□  self-correct  if  errors  lead  to  misunderstandings 

Interpretive  Language  Use  Strategies 

D    use  gestures,  intonation  and  visual  supports  to  aid  comprehension 

□  make  connections  between  texts  on  the  one  hand  and  prior  knowledge  and  personal 
experience  on  the  other 

□  use  illustrations  to  aid  reading  comprehension 
D    determine  the  purpose  of  listening 

D    listen  or  look  for  key  words 

□  listen  selectively  based  on  purpose 

□  make  predictions  about  what  is  expected  to  be  heard  or  read,  based  on  prior 
knowledge  and  personal  experience 

□  use  knowledge  of  the  sound-symbol  system  to  aid  reading  comprehension 

□  infer  probable  meanings  of  unknown  words  or  expressions  from  contextual  clues 
D    prepare  questions  or  a  guide  to  note  down  information  found  in  a  text 

D  use  key  content  words  or  discourse  markers  to  follow  an  extended  text 

□  reread  several  times  to  understand  complex  ideas 
D  summarize  information  gathered 

□  assess  own  information  needs  before  listening,  viewing  or  reading 
D  use  skimming  and  scanning  to  locate  key  information  in  texts 

Productive  Language  Use  Strategies 

□  mimic  what  the  teacher  says 

D  use  nonverbal  means  to  communicate 

□  copy  what  others  say  or  write 

□  use  words  visible  in  the  immediate  environment 

□  use  resources  to  increase  vocabulary 

□  use  familiar  repetitive  patterns  from  stories,  songs,  rhymes  or  media 

□  use  illustrations  to  provide  detail  when  producing  own  texts 

□  use  various  techniques  to  explore  ideas  at  the  planning  stage,  such  as  brainstorming  or 
keeping  a  notebook  or  log  of  ideas 

□  use  knowledge  of  sentence  patterns  to  form  new  sentences 

□  be  aware  of  and  use  the  steps  of  the  writing  process:  prewriting  (gathering  ideas, 
planning  the  text,  researching,  organizing  the  text),  writing,  revision  (rereading,  moving 
pieces  of  text,  rewriting  pieces  of  text),  correction  (grammar,  spelling,  punctuation), 
publication  (reprinting,  adding  illustrations,  binding) 
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D  use  a  variety  of  resources  to  correct  texts;  e.g.,  personal  and  commercial  dictionaries, 
checklists,  grammars 

□  take  notes  when  reading  or  listening  to  assist  in  producing  own  text 

□  revise  and  correct  final  version  of  text 

□  use  circumlocution  and  definition  to  compensate  for  gaps  in  vocabulary 

□  apply  grammar  rules  to  improve  accuracy  at  the  correction  stage 

□  compensate  for  avoiding  difficult  structures  by  rephrasing 

General  Learning  Strategies 
Cognitive  General  Learning  Strategies 

□  classify  objects  and  ideas  according  to  their  attributes;  e.g.,  red  objects  and  blue 
objects,  or  animals  that  eat  meat  and  animals  that  eat  plants 

□  use  models 

D    connect  what  is  already  known  with  what  is  being  learned 

□  experiment  with  and  concentrate  on  one  thing  at  a  time 
D    focus  on  and  complete  learning  tasks 

□  record  key  words  and  concepts  in  abbreviated  form — verbal,  graphic  or  numerical — to 
assist  with  performance  of  a  learning  task 

D    use  mental  images  to  remember  new  information 

□  distinguish  between  fact  and  opinion  when  using  a  variety  of  sources  of  information 

□  formulate  key  questions  to  guide  research 

□  make  inferences,  and  identify  and  justify  the  evidence  on  which  these  inferences  are 
based 

□  use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  representations  to  make 
information  easier  to  understand  and  remember 

□  seek  information  through  a  network  of  sources,  including  libraries,  the  Internet,  individuals 
and  agencies 

□  use  previously  acquired  knowledge  or  skills  to  assist  with  a  new  learning  task 

Metacognitive  General  Learning  Strategies 

□  reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

□  choose  from  among  learning  options 

□  discover  how  own  efforts  can  affect  learning 

□  reflect  upon  own  thinking  processes  and  how  you  learn 

□  decide  in  advance  to  attend  to  the  learning  task 

D  divide  an  overall  learning  task  into  a  number  of  subtasks 

D  make  a  plan  in  advance  about  how  to  approach  a  task 

□  identify  own  needs  and  interests 

□  manage  the  physical  environment  in  which  you  have  to  work 

□  keep  a  learning  journal,  such  as  a  diary  or  a  log 

□  develop  criteria  for  evaluating  own  work 

□  work  with  others  to  monitor  own  learning 

□  take  responsibility  for  planning,  monitoring  and  evaluating  learning  experiences 

C— 24  Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

2008  i&Albcrta  Education,  Alberta,  Canada 


Social/Affective  General  Learning  Strategies 

□  watch  others'  actions  and  copy  them 

□  seek  help  from  others 

□  follow  own  natural  curiosity  and  intrinsic  motivation  to  learn 

□  participate  in  cooperative  group  learning  tasks 

□  choose  learning  activities  that  enhance  understanding  and  enjoyment 
D  be  encouraged  to  try,  even  though  mistakes  might  be  made 

□  take  part  in  group  decision-making  processes 

□  use  support  strategies  to  help  peers  persevere  at  learning  tasks;  e.g.,  offer 
encouragement,  praise,  ideas 

D    take  part  in  group  problem-solving  processes 
D    use  self-talk  to  feel  competent  to  do  the  task 

□  be  willing  to  take  risks,  and  try  unfamiliar  tasks  and  approaches 

□  monitor  own  level  of  anxiety  about  learning  tasks  and  take  measures  to  lower  it  if 
necessary;  e.g.,  deep  breathing,  laughter 

□  use  social  interaction  skills  to  enhance  group  learning  activities 
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Appendix  D:  Graphic  Organizers 


How  I  Contribute  to  Group  Work D-2 

How  I  Can  Help  My  Group  D-3 

Evaluating  Your  Actions  D-4 

Collecting  My  Thoughts  D-5 

How  to  Use  KWL  Charts  D-6 

KWL  Chart D-7 

How  to  Use  a  Brainstorming  Web  D-8 

Brainstorming  Web  D-9 

Idea  Builder D-10 

How  to  Use  a  Mind  Map  D-l  1 

Mind  Map  D-l 2 

How  to  Use  Venn  Diagrams D-l  3 

Venn  Diagram  D-l  4 

Five  Senses  Wheel  D-l  5 

Triple  T-chart D-l  6 

Y-chart  D-l  7 

Five  Ws  and  HI   D-18 

A  Day  in  the  Life  D-l  9 

How  to  Use  PMI  Charts  D-20 

PMI  Chart D-21 

What  I  Have,  What  I  Need D-22 

Making  a  Decision  D-23 

IDEA  Decision  Maker  D-24 

Consider  the  Alternatives  D-25 

Influences  on  Decision  Making  D-26 

Goal-setting  Organizer  1  D-27 

Goal-setting  Organizer  2 D-28 

Goal-setting  Organizer  3 D-29 

Goal-setting  Organizer  4 D-30 
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Moa  poAfl  y  rpynoBiki  npcmi 


Mos  poAa  y  rpyni: 


51  BJAnOBiAQAbHHH/BiAnOBiAaAbHa  3a: 


HanT3>KHa  nacTHHa  mogT  po6otm,  ue 


Haukpama  hqctmho  MoeTpo6oTn,  ue_ 


Mos  npaua  6yAa 


BiAMJHHOtO,  Ay»<e  A06pOtO,  BHpiLUQAbHOtO,  He30AOBiAbHOKD 


Reproduced  from  Alberta  Learning,  Kindergarten  to  Grade  9  Health  and  Life  Skills  Guide  to  Implementation  (Edmonton, 
AB:  Alberta  Learning,  2002),  p.  C.31. 
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51k  9\  Moxy  AonoMorri/i  cboTm  rpyni 


Im'h: Aoto: 

niA  hoc  rpynoBoT  npauj,  koah  xTOCb: 
V    nepe6nBae,  a  noMyBaioca 


LLL06  noKpauuMTH  CMTyauifO,  51  Moxy 


V    cnepenaeTbCfl,  9\  nonyBafOca 


LU.06  noKpau-LMTM  CHTyauifo,  51  Moxy 


V    npMHMxye  jhlumx,  5i  nosyBaioca 


LLL06  noKpamHTM  CMTyauiio,  9,  Moxy 


V    Hapi<ae,  51  nonyBciKDCfl 


LLL06  noKpamMTM  CMTycmifO,  a  Moxy 


V    He  npauHDe,  a  nonyBCitocfl 


LUo6  noKpamnTM  CMTyauifO,  51  Moxy 


V    nodiMHO  HOKa3ye  iHLUHM,  51  noHyBaiocfl 
LUo6  noKpamMTM  ci/iTyauiKD,  a  Moxy 


V    He  CAyxae  jhlumx,  51  nosyBOKDCfi 


LLI06  noKpamMTM  cmycmito,  5i  Moxy 


V    He3QcepeAxeHHH,  a  noHyBaioc5i 


LLL06  noKpamMTM  CMTyauiHD,  51  Moxy 


V     Ay>Ke  THXMH,  51  nOHyBafOC51 


LU,o6  noKpamHTu  CMTyauiio,  5i  Moxy 


Reproduced  from  Alberta  Learning.  Kindergarten  to  Grade  9  Health  and  Life  Skills  Guide  to  Implementation  (Edmonton. 
AB:  Alberta  Learning,  2002).  p.  C.33. 
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OuiHfOBQHH?!  CBOIX  £\\A 


~ 


Im'ji: 


Acrra:. 
TeMa: 


LLLO  MH  po6MAM? 

51 KJ  HQLUi  pe3yAbTQTM? 

LUo  MOxeMO  po6mtm  Tenep? 

HaHBO>KAMBiLUi  peni,  flKMX  fl  HCJBHl/IBCfl/HCIBHl/IACICfl 

5lK  fl  3MOXy  B>KMBaTM  HOBy  iHCpOpMQLLitO  i  HOBUHKH  3  LLbOrO  p03AiAy  y  MQM6yTHbOMy? 

Adapted  with  permission  from  Eric  Maclnnis.  Ross  MacDonold  and  Lynn  Scott.  Controversy  as  a  Teaching  Tool  (Rocky 
Mountain  House,  AB:  Parks  Canada,  1997),  pp.  74,  75. 
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36ipKa  moTx  AyMOK 


Im'h: 


Aotq: 


Bee,  mo  9\  3HQK)  npo 


OCb  AeKJAbKQ  MOAKDHKiB 


MoT  3annTQHHyi: 
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How  to  Use  KWL  Charts 


^ 


Stepl 


Think  about  what  you  already  KNOW  about  your  topic.  List  those 
facts  in  the  first  column. 


For  example,  if  your  topic  is  "How  I  Talk  to  Others  in  a  New  Language,"  you  may  come 
up  with  these  ideas. 


What  1  know 

What  1  want  to  find  out 

What  1  have  learned 

•  Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand 

•  Don't  be  afraid  to 
make  mistakes! 

Step  2 


Think  of  the  kinds  of  information  you  WANT  to  find  out.   List  specific 
questions  in  the  second  column. 


What  1  know 

What  1  want  to  find  out 

What  1  have  learned 

•     Can  use  hand  gestures 

•     What  to  do  if  1  don't 

and  facial  expressions 

know  how  to  say  a 

to  help  the  other 

word 

person  understand 

•     What  to  do  if  1  don't 

•     Don't  be  afraid  to 

understand  what  the 

make  mistakes! 

other  person  is  saying 

Step  3 


LEARN  the  answers  to  your  questions.  List  that  information,  and 
anything  else  that  you  learn  about  your  topic,  in  the  third  column. 


MS  Word  allows  you  to  create  your  own  chart  electronically  using 
the  options  in  the  Table  menu. 
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How  to  Use  a  Brainstorming  Web 


Stepl 


Identify  your  topic  and  use  it  as  the  title.  Write  it  in  the  centre  of  your  web. 


Step  2 


Identify  categories  of  information  and  label  each  of  the  outer  bubbles. 


Step  3 


Brainstorm  and  jot  down  ideas  in  each  category. 


Newer  versions  of  MS  Word  have  a  web-building  option  listed 
under  Diagram  on  the  Insert  menu  that  lets  you  create  your  own 
web  electronically. 
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M03K0BQ  QTOKQ 


%? 


Im'h: 


Aotq: 


M 
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:oos 


ByAyeMO  iAeT 


1  .     TOAOBHa  iAea 

3.      CPOKTH 

1 

2.      HaMQAKDM 

T 

4.    3pa3KOBe  penei-iHfl 

5.     3pCI3KI/l 

^^                 6.     Heo6xiAHi  3P03KH 

> 

' 

7.      3HQMeHH?l 

Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton.  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999).  p.  178. 
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How  to  Use  a  Mind  Map 


Step! 


Identify  a  topic  and  use  it  as  the  title.  Write  the  word  or  draw  a  picture  in 
the  centre  of  your  mind  map. 


Step  2 


Identify  categories  of  information  and  label  or  draw  a  picture  in  each  of 
the  outer  bubbles. 


Step  3 


Create  subcategories  of  information  to  expand  on  your  mind  map. 


Step  4         ^se  as  manV  pictures-  colours,  imagery  and  key  words  as  you  can  to 
I    create  your  mind  map. 


Caring 
about  it 


Believing 
it's  important 


Write  about  it 


Read  about  it 


O     Time  to  thinK 


From  Alberta  Learning,  Kindergarten  to  Grade  9  Health  and  Life  Skills  Guide  to  Implementation  (Edmonton,  AB:  Alberta 
Learning,  2002),  p.  93. 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta.  Canada 


D-ll 

2008 


o 


< 

o 

I— 

a 

D 


D-12 

2008 


Ukrainian  Language  Arts  Guide  to  Implementation  (K  3) 

©Alberta  Education,  Alberta,  Canada 


How  to  Use  Venn  Diagrams 


Characteristics  or 
features  that  are 
unique  to  one 
item 


Characteristics  or  features 
that  are  the  same  for 
both  items 


Characteristics  or 
features  that  are 
unique  to  another 
item 


Step  1 


Label  each  side  of  the  diagram  with  the  name  of  each  item  you  are 
comparing. 


Step  2 


Think  about  all  the  unique  features  or  characteristics  of  the  first  item 
and  write  your  ideas  in  the  left  part  of  the  diagram. 


Step  3 


Think  about  all  the  unique  features  or  characteristics  of  the  second 
item  and  write  your  ideas  in  the  right  part  of  the  diagram. 


Step  4 


Think  about  all  the  features  the  items  share  and  write  your  ideas 
in  the  middle  of  the  diagram. 


Newer  versions  of  MS  Word  have  a  Venn  diagram  option  listed 
under  Diagram  on  the  Insert  menu  that  lets  you  build  your  own  Venn 
diagram  electronically. 
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MoT  n'flTb  opraHJB  nyna 


Im'a: 


Aotq: 
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Ta6AMu,5i-cxeMa 


- 


Im'h: 


Aotq: 


TeMa: 
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nMTQAbHi  CAOBQ 


Iaa  a: 


Acua: 


Hani/iLun  b  Ta6Anmo  3annTQHH5i,  hq  sKi  tm  xoneuj  otpmmoth  BJAnOBJAi. 


Xto? 

HanhLUH  3anMTaHHa 
npo  AKDAeH. 

mo? 

HanMLUM  3annTOHHa 
npo  peni  i  noAii". 

Ae? 

HanMLUM  3anHTOHH51 
npo  MJCLLfl. 

Koam? 

HanMLUM  30nMTOHH51 

npo  hoc  i  AOTy. 

HoMy? 

HanMLUM  3anMTOHHfi 
npo  npMHMHy,  Meiy. 

flK? 

HanMLUM  3anMTaHHa 

npo  Te,  5IK  CTaKDTbCfl 

pesi. 

$Ikuj,o? 

HanMLUM  3anMTOHHJi 
npo  pesi,  aKi  6 

MOfAM  CTOTMC5I. 
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How  to  Use  PMI  Charts 
Ta6Ai/m,fl  fl-M-U,  (llAfoc-MiHyc-LLiKaBo) 


Stepl 

Step  2 

Step  3 

Plus:  think  about  all  the  advantages  and  good  reasons  for  making  the 
choice. 

Minus:  think  about  all  the  disadvantages  and  the  down  side  of  making 
the  choice. 


List  any  information  that  is  neither  positive  nor  negative  as  Interesting. 


Example:         A  PMI  chart  that  shows  the  advantages  and  disadvantages  of  using  the 
Internet  as  a  research  tool 


Using  the  Internet  as  a  Research  Tool 


Plus 

Minus 

Interesting  Information 

•     There  is  a  lot  of 

•     If  you  do  not  know 

•     Most  teenagers  know 

information. 

how  to  search  well,  it 

more  about  using  the 

can  take  a  long  time 

Internet  than  adults! 

•     You  can  look  at  a 

to  find  what  you 

number  of  different 

need. 

•     Anybody  can  post 

sources  in  a  short 

information  on  the 

period  of  time. 

•     There  is  no  guarantee 

Internet.  There  are  no 

that  the  information 

rules  to  follow,  no  licenses, 

•     You  can  do  your 

you  find  is  accurate 

etc. 

research  in  the 

or  of  good  quality. 

comfort  of  your  home 

or  classroom. 

•     The  reading  level  of 
factual  and  historical 
information  may  be 
high. 

MS  Word  allows  you  to  create  your  own  chart  electronically  using 
the  options  in  the  Table  menu. 
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npHMMOfo  pirnem-m: 
LHo  9\  MaK),  mo  MeHi  Tpe6a 


Ska  npo6AeMa? 


Ski  pecypcH  a  mokd? 
1. 

2. 

3. 


Ski  pecypcH  MeHi  Tpe6a? 


2. 
3. 


riAOH  KpOK  30  KpOKOM 
1. 

2. 

3. 


Sk  moxhq  nepeBipMTH  mog  pirnem-iA? 


Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton.  AB: 
Resource  Development  Services.  Edmonton  Public  Schools,  1999),  p.  232. 
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npMMMQfO  piLLieHHfl 


m' 


ripo6AeMa: 


Bn6ip: 


ri03MTMBHi  + 

HeraTMBHi  - 

cpaiai/i: 

noHynji: 

MoT  hobj  JAeT: 

MoT  pii_ueHH?i: 

ripHHHHH,  flKi 
AOnOMOTAH  MeHi 
Bl/|pil_UHTl/i: 

Adapted  with  permission  from  Eric  Maclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  as  a  Teaching  Tool  (Rocky 
Mountain  House,  AB:  Parks  Canada.  1997),  p.  61 . 
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DEA  Decision  Maker 


i 


How  did  your  IDEA  work? 
(Evaluate  your  results.) 


< 
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P03rAflHb  dAbTepHQTl/IBl/l 


npo6AeMa,  JiKy  Tpe6a  bhpIlumtm: 


m  Bn6ip: 


^*Bn6ip: 


#%  Bn6ip: 

3 


MO>KAHBi  HQCAJAKH: 


■* 


MOXAMBi  HQCAiAKM: 


MOKAMBi  HQCAJAKM: 


MOXAHBi  HQCAiAKM: 
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Influences  on  Decision  Making 


♦ 


Questions  you  need  to  ask  to  help  you  make  this  decision 
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MeTa  i  nASHyBaHHfl  1 


Im'a: 


Aotq: 


flAQH 


Moa  MeTa 


51  Bn6npato  mo  MeTy,  TOMy  mo 


LLL06  AOCflrHyTM  MoeiMeTH,  9  6yAy: 


1. 


2. 


3. 


MeHi  Tpe6a 


AHJB,  LU,o6  AOCflmyTM  MeTM. 


Hh  a  AOCflmyB/Ad  MeTM? 


TOK 
MOMXe 

H 
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MeTQ  i  riAflHyBCiHHfl  2 


A 


Aqtq: 


Iaa  9,: 


MeTa 


riOflCHeHHJI 


llAflHyBaHHfl  AH 


Mipa 

HAflHyBaHHfl 


MipKyBaHHfl 
npo  ce6e 


Moa  MeTQ 


5\  ue  Bn6paB/Bn6pQAa  TOMy,  mo  ... 


LU,o6  AOCflmy™  uie'iMeTM,  a ... 


Hn 

TBOfl  Meia: 

□ 

KOHKpeTHO? 

□ 

niAAaeTbca 

OLJJHLlj? 

□ 

AOCflXHCJ? 

□ 

peaAbHa?           I 

□ 

Mae  hcjcobmm     I 

BMMip?                        I 

51k  a  Ai3Haiocfl,  hh  a  ycniujHO  AOCflrHyB/AOCflmyAa  MeTy? 


LU,06  51  3po6MB/3po6MAa  iHQKLUe? 
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MeTa  i  nASHyBaHHfl  3 


Im  a: 


Aotq: 


nAflHyBQHHfl  MeTM 


M051  MeTQ  HQ  MQH6yTHe 


AO 


KpOKM,  HKi  AOnOMOKyTb  MeHi  AOCJirHyTH  MeTM! 

KpOK  A  KpoK  B 


KpoK  B 


Aa5i  AOCflrHeHHa  MeTH,  5i:  Aa5i  AOcameHhrn  MeTM,  a:  Aa5i  AO-camem-m  MeTM,  a: 


AO 


AO 


AO 


5\  3HOTMMy,  LLLO  51  AOC5irHyB/AOC5irHyAa  MQM6yTHbOTMeTM  TOAi,  KOAM 


> 
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MeTa  i  nAflHyBQHhm  4 


w 


lM  W. 


Aotq: 


LU.O  MO)Ke  BnAMHyTM  Hd  AOCflTHeHHA  MeTM? 


• 
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A        Appendix  E:  Assessment  Blackline  Masters 


Self-assessment  Checklist E-2 

Self-assessment  Rating  Scale  E-4 

Peer-assessment  Checklist E-6 

Self-assessment  Checklist  and  Goal  Setting  E-8 

Long-term  Goal  Setting E-10 

Anecdotal  Notes E— 1 2 

Observation  Checklist  E-14 

"  Checklist  and  Comments  1  E-16 

Checklist  and  Comments  2  E-18 

Rating  Scale  1  E-20 

Rating  Scale  2 E-22 

Rating  Scale  3 E-24 

Rubric  E-26 

Rubric  and  Checklist E-28 
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Self-assessment  Checklist 


Im'ji:  Louis 


Kajicq:     3 


AaTa:       2  e  KBJTH51 


fl  MO>Ky  ... 

Tqk! 

LUe  Hi 

nOiRCHMTM,  flK  yKpCNHCbKi  l/l  OHrAJMCbKi  CAOBO  HOCOM  MOXyTb 
3ByMOTM  OAHOKOBO 

^ 

nOMJTMTH,  KOAM  XTOCb  MeHe  He  3p03yMiB 

^ 

bxmbotm  xecTn,  mo6  ce6e  bmcaobmtm 

V 

nonpOCMTM  AOnOMOTM,  KOAM  fl  He  3HOK3,  LLLO  po6nTM 

s 

PO6MTM  nOMMAKM  B  yKpCNHCbKil/l  MOBi  TO  He  Typ6yBCITI/lCfl 

^ 

nepeBipflTn  cbok)  npamo 

S 

r 

Note:   This  sample  Self-assessment  Checklist  allows  students  to  indicate  their  ability  to 

> 

perform  various  criteria. 

J 
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> 


CdMOOUJHKa 
Im'si: 


Kawcq: 


AaTa: 


fl  MO)Ky  ... 

Tqk! 

LUe  Hi 
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Self-assessment  Rating  Scale 


Im'h:  CocJDm 


KAflca:     2 


AaTa:       22e  kbIthji 


fl  Moxy 

•  nOflCHMTM  KOMyCb,  HOMy  a 

BeceAM^/BeceAa 

•  nO^CHMTM  KOMyCb,  HOAAy  a 

cyMHUM/cyMHa 

•  nOflCHMTM  KOMyCb,  HOMy  fl 
CepAHTMM/cepAMTO 

•  riOflCHHTI/l  KOMyCb,  HOMy  a 

3MyHeHnn/3MyHeHa 

•  nOflCHl/ITM  KOMyCb,  HOMy  fl 
3AMBOBaHMkl/3AMBOBOHa 


HJKOAH  AeKOAM  3BMHC1MHO  30B>KAM 

• . ® . 

• . @ • 

• • @ • 


-©- 


■©■ 


Note:   This  Self-assessment  Rating  Scale  demonstrates  how  students  can  assess  their 

performance  as  it  relates  to  particular  outcomes.  The  teacher  decides  whether  or  not  to 
follow  up  with  other  activities,  such  as  goal  setting. 
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» 


LilKOAO  CaMOOU,iHKH 


Kaacq: 


AaTa: 


• 

HJKOAM 

AeKOAM 

3BHMOMHO 

30B)KAH 

• 
a 

w 
a 

0 

• 

A 

• 

• 

• 

0 

• 

• 

• 

a 

£ 

0 

0 

• 

0 

£ 

9 

% 

• 

0 

A 

A 

0 

• 

m 

A 

A 

a 

• 

A 

V 

• 

• 

# 

• 

* 
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Peer-assessment  Checklist 


Im'jj: 


Nicole 


Kaacq:         3 


AaTa:     1  4e  AfOToro 


Im'h  HanapHMKa/ 
HanapHHui: 


Janelle 


BnpaBa:       iMeHHMM  Bipuj 


Min  HanapHMK/MOA  HanapHMU,«  Moxe  ... 

Tqk! 

me  Hi 

write  a  descriptive  word  in  Ukrainian  for  each  letter  in  her 
name 

V 

write  descriptive  words  that  are  positive  and  describe  her  well 

■/ 

use  a  dictionary  and  the  word  walls  to  find  words  to  use 

• 

use  a  dictionary  to  check  the  spelling  of  the  words  she  used 

V 

draw  pictures  that  match  the  descriptive  words  she  used 

V 

MeHi  noAa6aeTbCj«:  you  picked  really  good  Ukrainian  words  to  describe  yourself- 
some  of  them  were  from  our  new  vocabulary  list. 

Tm  Moxew  nonpaBMTM:  checking  your  spelling  using  a  dictionary  or  our 
vocabulary  lists.  We  wrote  lots  of  these  words  down  in  our  learning  logs  so  they 
might  be  there. 


Note:  This  Peer-assessment  Checklist  allows  students  to  give  each  other  feedback  about 

particular  aspects  of  their  work.  Comments  written  should  be  constructive  and  specific. 
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Ta6AMU,q  OU,iHKM  pOBeCHHKJB 


Im'a: 

KAJica: 

AaTa: 

Im'h  HanapHMKa/ 
HanapHMui: 

BnpaBa: 

Min  HanapHMK/MOfl  HanapHMui  Moxe  ... 

Tqk! 

LUeHi 

MeHi  noAo6a€m>Cfl: 


Tm  Modern  nonpaBMTM: 


Ukrainian  Language  Arts  Guide  to  Implementation  (K-3) 
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Self-assessment  Checklist  and  Goal  Setting 


Im'ji: 


Tah 


Kaacq: 


3 


AaTa:       l-eAK)Toro 


51  Moacy... 

Tate! 

Lllem 

LU,o  A  6yAy  po6mtm  aoaj  ... 

say  hello  and  goodbye 

^ 

Say  hello  and  goodbye  in 
Ukrainian  to  at  least  three  people 
each  day. 

listen  to  other  people's 
opinions 

V 

Write  down  the  opinion  of  one 
person  from  my  group  in  my 
learning  log. 

sing  "MinoriT  AiTa" 

• 

Sing  "MinoriT  AiTa"  to  my  grandma 
at  her  birthday  party. 

say  the  alphabet 

s 

Say  the  alphabet  three  times  in  a 
row  without  making  any  mistakes. 

get  along  with  group 
members 

V 

Make  sure  that  everyone  has  a 
chance  to  speak  next  time  we 
work  in  groups. 

Note:  This  Self-assessment  Checklist  and  Goal  Setting  allows  students  to  assess  their  abilities 
and  set  goals  to  improve. 
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)  CdMOOUJHKa  TQ  BM3HQHeHHfl  MO'lX  HQCTynHMX  3CIBACIHb 


Im'jj: 


Kaacq: 


AaTa: 


t 


fl  MO)Ky  ... 

Tqk! 

me  Hi 

LU,o  a  6yAy  po6mtm  aqaj  ... 
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Long-term  Goal  Setting 

Im'ji:  Douglas 


KA$ica:     3 


Aqtq:  leAioToro 


Goal#l: 

By  the  end  of  this  term,  I  would  like  to:  know  what  to  say  to  ask  for  directions  in 
Ukrainian. 

To  achieve  this  goal,  I  will:  look  up  the  words  I  need  to  know  and  write  a  role- 
play  to  perform  with  a  friend. 

My  teacher  can  help  me:  with  my  pronunciation  and  make  sure  I  am  saying 
things  properly.  Maybe  there's  a  video  I  can  watch. 

My  parents  can  help  me  by:  practising  my  role-play  with  me  at  home. 

Goal  #2: 

By  the  end  of  this  term,  I  would  like  to:  learn  more  about  what  it's  like  to  live  in 
Ukraine. 

To  achieve  this  goal,  I  will:  research  Ukraine  on  the  Internet  and  ask  my 
neighbour,  Mrs.  Boyko,  what  it's  like  to  live  there. 

My  teacher  can  help  me  by:  bringing  in  books  and  pictures  of  Ukraine,  and 
maybe,  showing  a  movie. 

My  parents  can  help  me  by:  buying  me  a  book  on  Ukraine  for  my  birthday  and 
taking  me  to  Ukraine  on  vacation! 


Note:   This  goal-setting  sheet  allows  students  to  set  long-term  goals  for  their  own  learning  and 
could  be  included  in  students'  learning  logs. 
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AocflmeHHfl  MeTM 


Kaacq: 


AaTa: 


MeTa#l: 


flpn  KiHiai  u.boro  ceMedpy,  jj  xotjb  Gm/xotjaq  6: 


LU,o6  AOCflrHyTn  uboro,  a: 


yHHTeAb/yMMTeAbKa  Moxe  AonoMonn  MeHi, 


BOTbKM  MO>KyTb  AOnOMOTTM  MeHi,  koam: 


MeTa  #2: 


npM  KJHLij  u,boro  ceMedpy,  a  xotjb  6h/xotjao  6: 


Uio6  AOcarHyTn  uboro,  a: 


YHMTeAb/yHHTeAbKa  Moxe  AonoMorrn  MeHi: 


BaTbKM  MOxyTb  AonoMonM  MeHi,  koam: 
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Checklist  and  Comments  1 


Grade: 


Date:     May  3 


Activity:     Individual  Q  and  A 


Specific  Outcome:    6.5  Language  Use  Strategies/interactive — use  simple 
interactive  strategies,  with  guidance;  e.g.,  interpret  and  use  a  variety  of 
nonverbal  clues  to  communicate 


Has 

met  the 

outcome: 

Student  Names: 

Yes 

Not  Yet 

Jan 

h  we 

0                 □ 
0                 □ 
0                 □ 

□  0 

□  0 
0                 □ 

□  0 

0         a 
0         □ 
0         □ 
0         □ 
0         □ 

talk  about  productive 

Al 

Freddie 

Kevin 

Marissa 

Su  Mei 

Ab 

Elise 

Nour 

Beniamin 

Lvdia 

Franco 

N< 

Dtes  for  future  planning: 

do  a  role-play 

activity  in  whic 

strategies  students  can  use  when  speaking 

Ukrainian;  e.g., 

use  nonverbal  means  to 

communicate,  use  familiar  repetitive  patterns  from  stories, 

song 

s  and  rhymes, 

compensate  for  avoiding  difficult  structures 

by  rephrasing 

Students  then  record  the 

id< 

3as  in  their  learning  logs  and  set  goals  for 

using  them. 

c 

Note:   This  Checklist  and  Comments  tool  demonstrates  how  a  teacher  can  gathei 

'  information 

on  several  students1 

performances  as  they  relate  to  one  learning 

outcome. 

The  teacher 

can  also  plan  for  fut 

ure  instruction. 

V 

_J 
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Checklist  and  Comments  1 


Grade: 

Date: 

Activity: 

Specific  Outcome: 


St 

udent  Names: 

Has  met  th< 
Yes 

n 

3  outcome: 
Not  Yet 

□ 

n 
n 
n 
n 
n 
n 
n 
n 
n 
a 
n 

n 

n 

n 

n 

n 

n 

n 

n 

n 

n 

n 

N( 

:>tes  for  future  planning: 
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Checklist  and  Comments  2 

Telephone  conversations 


Grade:    3 


Date:     October  5 


Activity: 

(invitations) 


Specific  Outcome(s):  6.3  Sociocultural/Sociolinguistic  Competence/register- 
recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain 
contexts 

Lance can: 

(Student  name) 

invite  a  friend  to  do  something 

accept  and  reject  an  invitation 

pronounce  words  comprehensibly 

use  intonation  to  express  inquiry 

use  appropriate  vocabulary  related  to  hobbies  and 
invitations 


Yes 

Not  Yet 

0 

a 

0 

a 

0 

a 

a 

0 

0 

a 

a 

a 

a 

a 

a 

a 

□ 

a 

a 

a 

Done  well:  Seems  to  have  a  good  understanding  ot  the  vocabulary. 


Could  improve:  Seems  not  to  understand  intonation  and  how  it  can  atfect 
meaning. 


Note:   This  Checklist  and  Comments  tool  demonstrates  how  a  teacher  can  record  information 
about  student  performance  against  several  criteria.   In  this  sample,  the  student  is  being 
assessed  against  the  same  criteria  found  in  the  sample  rubric.  The  teacher  could  use  a 
checklist  to  check  student  performance  partway  through  a  task,  such  as  a  telephone 
conversation. 
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Checklist  and  Comments  2 


Grade: 

Date: 

Activity: 

Specific  Outcome(s): 


can: 


(Student  name) 


Done  well: 


Could  improve: 


> 


Yes 

Not  Yet 

a 

D 

a 

a 

a 

□ 

□ 

a 

a 

a 

a 

a 

□ 

a 

a 

a 

a 

a 

a 

□ 
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Rating  Scale  1 


Grade:    K 


Date:     March  10 


Activity 


Group  classroom  scavenger 
hunt 


Specific  Outcome:  5.2  Encourage,  Support  and  Work  with  Others/cooperate 
with  others — participate  in  group  activities 


Student  Names: 


Jeremy 


David 


Raj 


Sunita 


Alicia 


Kendra 


Taylor 


Billy 


Dimitri 


Kim 


Tran 


Frida 


Tim 


Tania 


George 


Lilly 


Hannah 


Wes 


Student  meets  the  outcome: 


Never 


®- 


Sometimes  Usually 


^ 


-& 


■©■ 


■©■ 


& 


-©- 


& 


-& 


■©■ 


-©- 


■©■ 


Always 


■® 


■® 


Note:  This  sample  Rating  Scale  demonstrates  how  a  teacher  can  record  the  levels  of 
performance  for  several  students,  based  on  a  particular  outcome. 
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Rating  Scale  1 


Grade: 

Date: 

Activity: 

Specific  Outcome: 


Student  meets  the  outcome: 


Student  Name: 


Never 


Sometimes 


Usually 


Always 


> 
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Rating  Scale  2 


Grade:    2 


Date:      November  12 


Activity:     Unit:  My  Family 


Specific  Outcome(s):   1 .1  Discover  and  Explore/experiment  with  language; 
3.2  Select  and  Process/identify  personal  and  peer  knowledge;  6.1    Linguistic 
Elements/lexicon;  6.2  Language  Competence/writing;  6.5  Language  Use 
strategies/productive 


Student  Name:  Tania 


Criteria: 


Never 


was  able  to  share  basic  intormation 
about  his  or  her  family 

identified  the  people  in  his  or  her 
family  correctly 

used  words  relevant  to  the  family 
correctly 

wrote  words  and  phrases  clearly 
and  correctly 

used  illustrations  to  provide  relevant 
details  about  his  or  her  family 


Sometimes 


Usually 


Always 


^ 


^ 


■© 


■® 


Note:   This  sample  Rating  Scale  demonstrates  how  a  teacher  could  record  information  about 
the  quality  of  a  student's  performance  as  it  relates  to  learning  outcomes. 
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Rating  Scale  2 


Grade: 

Date: 

Activity: 

Specific  Outcome(s): 


> 


Student  Name: 

Criteria:                                                               Never                Sometimes              Usually              Always 
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Rating  Scale  3 


Grade:    3 


Date:     March  10 


Activity: 


Reading  out  some  familiar 
words 


Specific  Outcome(s):  6.1  Linguistic  Elements/sound-symbol  system — use  the 
Ukrainian  alphabet  accurately,  orally  and  in  writing — phonemes,  double 
consonants  and  blends 


Levels  of  performance  and  corresponding  criteria: 

*  •  •  •         Demonstrated  excellent  pronunciation  on  all  words — no  errors 

*  *  *  Demonstrated  good  pronunciation  on  almost  all  words — a  few  errors 

*  *  Demonstrated  acceptable  pronunciation  on  most  words — several  errors  but 

still  comprehensible 

*  Demonstrated  lots  of  errors — mostly  incomprehensible 


Name  of  Student: 


Name  of  Student: 


Saresh 


•    *    •    • 


Derek 


C^++^> 


*    *    *    * 


Crystal 


Cg^*    •2$> 


*    *    *    * 


Dakota 


C*pjT^g>*- 


*    *    *    * 


Ellen 


C^T**^ 


*    *    *    * 


Troy 


*    * 


*    *    *    * 


Jonathan 


3r     •     -O* 


*     *     *     * 


Sam 


c^~»> 


*    * 


*    *    *    * 


Jim 


^^ 


*    * 


*    *    *    • 


Sal 


*    *    *    * 


*    *    *    * 


Rebecca 


*    *    *    * 


*    *    •    * 


Steven 


cg[  •    •>• 


(^j*>*    * 


*    *    *    * 


Janice 


*    *    *    * 


Tran 


<OI2 


*  *  *  • 


Polly 


*    *    *    • 


Note    This  Rating  Scale  provides  an  example  of  how  a  teacher  can  quickly  indicate  levels  of 
students'  performances  as  they  relate  to  one  outcome. 
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• 


» 


Rating  Scale  3 


Grade: 

Date: 

Activity: 

Specific  Outcome(s): 


Levels  of  performance  and  corresponding  criteria: 

•  •  •  • 


•  •  • 


•  • 


* 


Name  of  Student: 

Name  of  Student: 

•    •    •    • 

*    *    *    * 

*    *    *    • 

*    *    *    * 

*    *    *    * 

*    *    *    • 

*    *    *    * 

*    *    *    • 

•    *    *    • 

*    *    *    • 

*    *    *    * 

*    *    *    * 

*    *    *    • 

•    *    *    * 

*    *    *    * 

•    *    *    * 

•    *    *    * 

•    *    *    * 

•    *    *    * 

•    *    *    * 

*    *    •    • 

*    *    •    * 

•    *    *    * 

•    *    *    • 

*    *    *    • 

*    *    *    * 

*    *    *    • 

*    *    *    * 

*    *    *    * 

*    *    *    • 

*    *    *    * 

*    *    *    * 
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CD 
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CD 
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T3 

0) 

1 

Rarely  understands  and  uses  a 
variety  of  simple  idiomatic 
expressions  as  set  phrases. 

Rarely  accepts  individual 
differences  in  speech. 

Rarely  uses  appropriate  oral 
forms  of  address  for  people 
frequently  encountered. 

o 

Q. 

a) 
u 
u 

< 

Sometimes  understands  and 
uses  a  variety  of  simple 
idiomatic  expressions  as  set 

phrases. 

Sometimes  accepts  individual 
differences  in  speech. 

Sometimes  uses  appropriate 
oral  forms  of  address  for 
people  frequently 
encountered. 

O 
O 

o 

> 

Frequently  understands  and 
uses  a  variety  of  simple 
idiomatic  expressions  as  set 
phrases. 

Frequently  accepts  individual 
differences  in  speech. 

Frequently  uses  appropriate 
oral  forms  of  address  for 
people  frequently 
encountered. 

u 

X 

UJ 

Consistently  understands  and 
uses  a  variety  of  simple 
idiomatic  expressions  as  set 
phrases. 

Consistently  accepts 
individual  differences  in 
speech. 

Consistently  uses  appropriate 
oral  forms  of  address  for 
people  frequently 
encountered. 

(1) 

£ 
o 
o 

"5 
O 

6.3  Sociocultural/ 
Sociolinguistic 
Competence 
-    idiomatic 
expressions 

6.3  Sociocultural/ 
Sociolinguistic 
Competence 
-    variations  in 
language 

6.3  Sociocultural/ 
Sociolinguistic 
Competence 
-    social 

conventions 

01) 


a 
i— 

,o 

-5 
o 

u 

"3 
o 


o 
o 

c 

P 

c 

•_ 

o 


c 

-a 

3 


c 
o 
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o 

-a 


X) 
3 


o 
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